Examples for Each of the 4 Blocks
PRIOR KNOWLEDGE:

1. Webbing what a class already knows about a subject takes only a few minutes and gives the teacher an idea of the information the class already has.  It also begins to build vocabulary.  Webbing can be done as a whole class, small group, or individual activity. 

2. KWL or KNWS Most people are familiar with the KWL chart:

	What Do We already KNOW?
	What Do We Need to Learn?
	What Have We Learned?

	
	
	

	
	
	


Sometimes teachers do not find this strategy helpful because they get the following responses:

[image: image5.wmf]“Don’t know nothin’. ”  “Don’t want to learn nothin’. ”  “Didn’t learn nothin’. ”

Here a couple of ways to tweak this strategy so that it is more successful. It’s all about priming the pump:

· Read aloud a children’s book on the topic—students see pictures and hear ideas

· Have small groups examine photographs or other artifacts to get them thinking about the topic

· Show a short video clip.

· Have the class do it in small groups and then share their charts with entire class 
KNWS is a strategy especially useful in math:

	K

What facts do I KNOW from the information in the problem?
	N

Which information do I NOT Need?
	W

WHAT does the problem ask me to do?
	S

What STRATEGY/operation/tools will I use to solve this problem?

	
	
	
	

	
	
	
	


3.
Anticipatory Guides are activities that invite the student to think about the content before reading.

Anticipatory Guide for DNA

Directions: Before reading the article, mark each of the following statements true or false in the column Before Reading.  After reading, review the statements and mark them true or false in the column After Reading.

Before      After        Statement

Reading     Reading

-------
       -------            DNA has sugar in it.

-------          -------            Cells can duplicate themselves before they divide,

-------          -------            DNA stands for Double Nucleus Acids 

4. Pretests are another oldie but goodie for finding out what students know before starting a unit.  They needn’t be long or pretest each fact—just hit the big concepts.  Or, here’s an idea—hand out the final test to the students at the beginning of the unit and give each student red, yellow, & green dots.  Each student green dots the questions they can answer, yellow dots the questions they “sort of” can answer, and red dots the questions where they don’t have a clue.  

5. Vocabulary instruction, unfortunately, is often ignored.  Here’s what Robert Marzano’s research says:

· Students learn new words by internalizing descriptions of the words.  e.g. Frayer Model

· Students need to demonstrate their understanding of the new word using both graphics and words.

· Students need multiple exposures to the word over time.

· Teaching students word parts helps them internalize the words and their meanings. 

· Different types of words require different teaching strategies based on semantic features. 

· Students need to be talking about the words they are learning--think, pair, and share, practicing using them in different situations etc.

· Students should be playing with the words--games, puzzles, etc. 

· Teachers need to focus on words that will increase students’ academic success--words specific to a discipline or words that students won’t run across frequently in everyday reading. 

Two great sources:

Words, Words, Words by Janet Allen (Stenhouse)

Bringing Words to Life: Robust Vocabulary Instruction by Beck, McKeown, & Kucan ( Guilford Press)

SUMMARIZATION

Strategies: at the end of 10 minutes

1.  Turn to your partner and share
Turn to your partner and list the first five prime numbers, then partner B list the next five prime numbers

Turn to your partner and explain the Federalists’ take on trade, partner B share the Jeffersonian Democrats’ views on trade

Turn to your partner and explain what the subject of this sentence is, partner B, identify the verb

2. One sentence summaries: “Everyone grab a marker and write a one sentence summary of what we have just read.” Two minutes later have students hold paper up over their head so everyone can see.  The teacher gets a quick view of level of understanding and all students see the main point restated in a variety of ways.  Possible idea: invest in a couple of rolls of cash register tape--you can snip it off easily for students to use for sentences.

3. Everyone up: Ask all the students to stand up--they get to sit down when they can share one fact, idea, new vocabulary word etc. about the reading.
Strategies: to use within 48 hours

1. Webbing:  Let’s web what we remember about photosynthesis.  Have one student do his/hers on the board while others do the web individually.  Then students can go up and add to the web on the board.

2. Carousel
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4. Big Idea Draw:  This activity could be done individually, with partners, or in groups.  Hand out drawing paper and ask students to fold it into thirds or fourths.  On the board have a list of the BIG IDEAS from a recent reading (or if you have time, brainstorm the ideas with your students) and ask the students to create an image or symbol that represents one of the BIG IDEAS.  Each space needs its own image, and students should be prepared to explain the significance of the image or symbol.  If you don’t have time to share all of them, pull names from a hat & collect the rest.  No grade, just a check for participation.

Strategies: to use in about 7 days

1. Bingo: create a bingo sheet where kids fill in spaces with key ideas, names, events, etc. from the reading.  You might want to have a bank of words for them to use (a word bank serves as an accommodation). 

You call out a question that has one of the words as an answer 

You call out actual words, but when a student gets a bingo, s/he must be able to explain the significance of each of the words in the BINGO.

2. One “higher-level thinking” question quiz (adapted from Saphier, Jon & Mary Ann Haley. Summarizers. Carlisle, MA: Research for Better Teaching, 1993) Create a question or a problem that gets at the major concept the class has been reading about and asks them to think about it beyond the literal level.  Create a chart that compares one of the Reform Movements of the mid 1800’s (abolition, temperance, women’s rights, education etc.) with a contemporary issue (abortion rights, undocumented immigrants, smoking, environment etc.)  Think about: people involved, tactics, points of view, etc.

3. Synectics: (adapted from Lipton, Laura & Bruce Wellman. Pathways to Understanding: Patterns & Practices in the Learning-Focused Classroom. Sherman, CT: MiraVia, 2000).  Synthetics is a strategy designed to make the “unfamiliar” more familiar or understandable by using comparisons.

Steps:

With the students, brainstorm a list of items from their lives.  e.g. favorite foods, sports, etc.  chose one to put on chart.
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Have a chart prepared that reads ... _______________ is like ----- because....
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FORMATIVE CHECKS FOR UNDERSTANDING

1. Quizzes: Quizzes can be differentiated—some students might receive questions that check for initial understanding, others might be asked to apply knowledge, and others might be asked to compare information to an earlier unit.  Quizzes can be put online at a variety of sites including www.4Teachers.org.

2. Exit Slips are also known as Ticket Out the Door.  Students respond to a question about the day’s work:

· Write a one sentence summary of the purpose of the Bill of Rights

· List 3 of the first 10 amendments, 2 which you think are extremely important today and 1 question you still have about the Bill of Rights

· Draw and label the 3 kinds of triangles

Exits slips are for information—certainly don’t have to be graded.

3. Journal responses: Every journal response doesn’t have to receive a comment form the teacher, but a quick read will give the teacher data about the level of student understanding and thus information about the need to rethink lesson plans.  Journal prompts can also be differentiated and include drawings.


4. Cloze Exercise is simply a paragraph with key words left out.  A student fills in the missing words and that usually indicates that s/he understands the idea/concept being described.  It’s a quick check and no reason to grade, but it is evidence of understanding.


A teacher could do a cloze activity with the class orally.  It would serve as a review for all and provide the teacher information about the level of comprehension of the students.

INTRACTION WITH MULTIPLE TEXT

1. MARVEL & TITLEWAVE are two online resources for finding texts at different levels.

 MARVEL     http://libraries.maine.edu/mainedatabases/ Middle Search Plus provides articles on almost any topic.  The searcher can request by lexile level.

TITLEWAVE       (http://www.flr.follett.com/)    is a service provided by Follett Publishing—they have organized titles by standards and topics.  You can do a search by key word and request lexile levels.  

2. Embedded questions/Sidebars are strategies that special educators and regular educators can collaborate on for mainstreamed students with reading difficulties.  With the advent of word processing these strategies can be accomplished fairly easily with digitized text.  (Most textbooks are digitized and if you own a set, you should access to the digitized version.)  Or, it can be scanned as text and adapted.  Sidebars are comments to the side of the text that point to the important information and embedded questions are questions inserted right into the text that require the reader to stop and answer before going on.  Both strategies help the reader decipher the important information.  See examples below.
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4. Small Group-Interactive Activities

Collaborative group:  

--Everyone reads the text.  

--Next, divide class into groups and assign each group a section of the text to

     summarize on chart paper.  

--Post charts, in order, around the room.  

--Go over the charts together--each group reporting out.  

--Everyone has read text, talked about a portion of it and heard & 

      seen it summarized.

Change of pace and a tip of the hat to visual learners—

have groups come up with graphic summarizers--pictures, symbols, etc.

Discussion a là Mr. B’s Taxonomy:  Prepare a series of questions 

about an assigned text.  Questions 1-5 should be literal comprehension questions; questions 6-10 should be inferential; and questions 11-15 

should be of a critical/creative thinking nature.  After everyone has 

read the text, divide class into groups.  Each group gets a question to discuss and answer from each of the groups.  (e.g. 1, 6, & 11)  Answers 

go on chart paper or transparencies and shared.
�





�





1. Describe the characteristics of the paintings of the Impressionist Period.





2. Choose one Impressionist artist and explain why his work typifies the Impressionist Period.





The ____________________________________ was written in Philadelphia in 1776 at the _____________________________________.  __________________ _______________ was the chief writer.  It declares that the colonies should be _____________________ of England.  Its famous opening line is __________________________________________________________________________________________________________________________________________








The Declaration of Independence eloquently expressed the colonies' reasons for rejecting British rule.  Its stirring opening paragraphs stated that the people of every country have the right to change or overthrow any government that violates their essential rights.  The remainder listed ways the British government had violated American rights. 





What was the purpose of the Declaration?





What are the two big ideas in the Declaration?





The Declaration of Independence eloquently expressed the colonies' reasons for rejecting British rule. 


In the Declaration of independence the colonists were rejecting British rule.  What does rejecting mean? _____________


________________________________





 Its stirring opening paragraphs stated that the people of every country have the right to change or overthrow any government that violates their essential rights.  The remainder listed ways the British government had violated American rights.  





What are two big ideas in the Declaration of Independence? 


1.


2. 





SIDEBAR





EMBEDDED QUESTIONS





Text comes from Word Book Encyclopedia.





3. Note taking templates are useful tools for students.  If they are set up in the same format as the text (compare/contrast. cause/effect. description, etc.), then they help students figure out what’s important and what’s not.  The student interacts with the text and prepares for class/small group discussion.  Teachers need to help students figure out which template to use before they start reading. Below are two different types of note taking templates:








�





This template could be used with multiple texts with different reading levels.





�





Fill in item from student list.








