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Compliance vs. Best Practice
Review expectations of the-Self Assessment
Other Considerations 
Notes on Timelines
Questions

This Photo by Unknown Author is licensed under CC BY

https://foto.wuestenigel.com/notebook-with-2021-to-do-list-on-blue-background/
https://creativecommons.org/licenses/by/3.0/


Welcome!
You are part of the 2026-2027 cohort for audit and review, as 

part of the General Supervision System.

This is outlined in the Individuals with Disabilities Education 
Act (IDEA), Section §1416. Monitoring, technical assistance, 
and enforcement.

https://sites.ed.gov/idea/statute-chapter-33/subchapter-ii/1416
https://sites.ed.gov/idea/statute-chapter-33/subchapter-ii/1416
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Subchapter II - Individuals with Disabilities Education Act

https://sites.ed.gov/idea/statute-chapter-33/subchapter-ii
https://sites.ed.gov/idea/statute-chapter-33/subchapter-ii
https://sites.ed.gov/idea/statute-chapter-33/subchapter-ii


Compliance versus Best Practice

6
Subchapter II - Individuals with Disabilities Education Act

Our Supervision, Monitoring and Support Team has a variety 
of responsibilities. Two major components include: 

1. Review Compliance
2. Professional Development

Everything captured on the Corrective Action Plan (CAP) is 
generated from those Compliance items, 

which are cited back to IDEA.

Best Practice is what we want for all students.
Best Practice is better programming.

Best Practice is what we present in training and meets all 
areas of Compliance.

https://sites.ed.gov/idea/statute-chapter-33/subchapter-ii
https://sites.ed.gov/idea/statute-chapter-33/subchapter-ii
https://sites.ed.gov/idea/statute-chapter-33/subchapter-ii
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Consider this example – 

Best 
Practice

Compliance

Compliance –  documenting in a Written 
Notice that a Parent chose to waive their right 

to 7-day notice to implement the IEP.

Best Practice – documenting in a Written 
Notice that a Parent chose to waive their right 

to 7-day notice to implement the IEP AND 
having them complete the optional form.

BOTH are correct but our team would only 
look for Compliance.

Compliance versus Best Practice



Sample CAP – 
Codes represent various findings

8
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IEP Quick Reference 
Document

- RED reflects Compliance
- BLUE reflects Best Practice

Compliance versus Best Practice

https://www.maine.gov/doe/learning/specialed/supervision/resources
https://www.maine.gov/doe/learning/specialed/supervision/resources


Let’s look at the 
items on the Self-

Assessment.
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FOT7 – Section 1

IEP to parents within 21 school days of annual 
meeting at no cost to parents

34 CFR 300.322(f)
MUSER IV.2.H(6)

Compliance

https://sites.ed.gov/idea/regs/b/d/300.322/f
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 IEP sent to parents within 21 school days



FOT8 – Section 1 

Next annual meeting held within 364 days of 
annual meeting

34 CFR 300.324(b)(1)(i)

Compliance

https://sites.ed.gov/idea/regs/b/d/300.324/b/1
https://sites.ed.gov/idea/regs/b/d/300.324/b/1
https://sites.ed.gov/idea/regs/b/d/300.324/b/1
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 Next annual meeting must be held within 364 days of 
the meeting.



CIM1 – Section 3

Consideration of Special Factors
34 CFR 300.324(a)(2)

Compliance

https://sites.ed.gov/idea/regs/b/d/300.324/a/2


Each question is answered.  
If YES, that consideration is addressed in the IEP with 

goals, services, and/or accommodations.
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RAE1 – Section 4A

Results of initial or most recent evaluations of 
the child

34 CFR 300.324(a)(1)
MUSER IX.3.C(1)(c)

Compliance

https://sites.ed.gov/idea/regs/b/d/300.324/a/1


Section 4A – Results of All Evaluations

 Academic and Functional/Developmental evaluations used in 
eligibility decision

 Relevant state/district assessments
 Transition assessments
 Other assessments (FBA, Related Services)
 Any evals that go beyond 3 years must be agreed upon by SAU 

and parent and documented in Written Notice
 Document

 Evaluation name
 Date of Evaluation
 Scores

c

Often, we see disability 
category identified when student was young “drop off” 

Section 4A.  
For example, if student is identified with Autism very 

young, leave that eval in that section on the IEP.



AFS1 – Section 4B

Academic, Functional and/or Developmental  
strengths of the child

34 CFR 300.324(a)(1)
MUSER IX.3.C(1)(a)

Compliance

https://sites.ed.gov/idea/regs/b/d/300.324/a/1


Section 4B:  Academic, Functional and/or 
Developmental Strengths

These are based on evaluations and observations.
Include academic areas of strength and relative strengths the 

child demonstrates within their unique profile. 
Not a restatement of the standard scores in the “Average” 

range.
Should be observable.  “What does the strength look like in 

the classroom?”



APG2 – Section 4C

Academic gaps (skill deficits)
34 CFR 300.324(a)(1)
MUSER IX.3.C(1)(d)

Compliance

https://sites.ed.gov/idea/regs/b/d/300.324/a/1


APG4 – Section 4C

Academic “how” statement
34 CFR 300.320(a)(1)
MUSER IX.3.A(1)(a)(i)

Compliance

https://sites.ed.gov/idea/regs/b/d/300.320/a/1


Section 4C:  Distinctly Measurable and Persistent Gaps in 
Academic Performance and “How” Statement

Identification of the distinctly measurable and 
persistent gaps in Academic performance

AND
How the deficit has an adverse impact on the child 

accessing the general education curriculum

Distinctly Measurable 
and Persistent Gaps 

in Academic 
Performance

(Needs)

How Statement



*Reading Comprehension 

This deficit impacts her ability to comprehend 
grade level text across content areas within the 
general education curriculum. 

c
Remember, you must have BOTH 
the skill gap and the how 
statement.
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Skill Gap How Statement

(Reading) 
Jimmy’s reading fluency deficits

impact his ability to access grade level 
reading material in all content areas.

(Writing)
Sarah’s spelling deficits

impact her ability to produce grade-level 
writing that accurately reflects her 

knowledge.

(Listening)
Michael’s listening comprehension deficits 

impact his ability to benefit from content 
area lectures and discussions.

(Speaking)
Beth’s inability to retell stories in a 

sequential manner

impacts her ability to express her thoughts in 
class discussions.

(Mathematical Problem Solving)
Tom’s deficits in addition/subtraction

impact his ability to accurately perform more 
complex, grade-level math computations.

Distinctly 
Measurable and 
Persistent Gaps

How Statement



APG6 - Section 4C to Section 5

Academic gaps aligned to goals
34 CFR 300.320(a)(2)

MUSER IX.3.A(b)(i)

Compliance

https://sites.ed.gov/idea/regs/b/d/300.320/a/2


APG6 - Section 4C to Section 5

Academic Skill Gap
(skill deficit) Goal

Academic Skill Gap
(skill deficit) Goal



Skill Deficit = Goal

2 Skill Deficits = 2 Goals



FDP2 – Section 4D

Functional/developmental gaps (skill deficits) of 
the child.

34 CFR 300.324(a)(1)
MUSER IX.3.C(1)(d)

Compliance

https://sites.ed.gov/idea/regs/b/d/300.324/a/1


FDP7 – Section 4D

Functional/developmental “how” statement.
34 CFR 300.320(a)(1)
MUSER IX.3.A(1)(a)(i)

Compliance

https://sites.ed.gov/idea/regs/b/d/300.320/a/1


Identification of the distinctly measurable and 
persistent gaps in Functional performance

AND
How the deficit has an adverse impact on the child 

accessing the general education curriculum

Section 4D:  Distinctly Measurable and Persistent Gaps in 
Functional Performance and “How” Statement

Distinctly 
Measurable and 

Persistent Gaps in 
Academic 

Performance
(Needs)

How Statement



c
Remember, you must have BOTH 
the skill gap and the how 
statement.

*Self-Regulation 

This deficit impedes his ability to attend to and 
engage in lessons within the general education 
setting.
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Skill Gap How Statement

(Cognitive) 
Mary’s deficits in problem solving

impact her ability to complete assignments 
independently.

(Communicative)
Sarah’s deficits with answering wh-questions

impact her ability to engage in conversations with 
peers during play activities.

(Motor)
Michael’s deficit with grasping items impacts his ability use writing tools in class.

(Adaptive)
Beth’s deficit in hand washing

impacts her ability to maintain health and school 
attendance.

(Social/Emotional)
Tom’s self regulation deficits

impact his ability to effectively communicate his 
needs before disrupting class.

(Sensory)
Barb’s tactile defensiveness 

impact her ability to stay on task in all grade level 
activities.

Distinctly 
Measurable and 
Persistent Gaps

How Statement



FDG1 – Section 4D to Section 5

Functional/developmental gaps aligned to goals
34 CFR 300.320(a)(2)

MUSER IX.3.A(b)(i)

Compliance

https://sites.ed.gov/idea/regs/b/d/300.320/a/2


FDG1 – Section 4D to Section 5

Functional Skill Gap
(skill deficit) Goal

Functional Skill Gap
(skill deficit) Goal



Skill Deficit = Goal

2 Skill Deficits = 2 Goals





SBG1 – Section 5 to Section 4C

Academic goals aligned with the child’s needs and present 
level of academic performance and designed to facilitate 
the child’s achievement of grade level standards or the 
standards at which the child is performing based on the 

Maine Learning Results.
34 CFR 300.320(a)(2)(i)(A)

MUSER IX.3.A(1)(b)(i)
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Each measurable goal aligns back to a gap in Section 4C.

Evaluations

Exceptionality 
Identification

Academic and 
Functional Skill Gaps 

Present Level of 
Performance

Measurable Goals



Each measurable goal aligns 
back to a gap in Section 4C.

Academic



SBG3 – Section 5

IEP academic goals are measurable (including 
measurement data or activities to be measured 

by percent, frequency, or specific 
demonstration of mastery).

34 CFR 300.320(a)(3)(i)
MUSER IX.3.A(1)(b),  MUSER IX.3.A(1)(c),  MUSER VII.2

Compliance

https://sites.ed.gov/idea/regs/b/d/300.320/a/3
https://sites.ed.gov/idea/regs/b/d/300.320/a/3
https://sites.ed.gov/idea/regs/b/d/300.320/a/3


Measurable Academic Goals
Compliance versus Best Practice

Compliance –
 must be measurable
 must include measurement data
 cannot be specific curriculum or standard scores
 if a rubric is used as measurement, it must be attached to the IEP

Best Practice –
 avoid multiple skills
 be skill specific, avoid outcome-based goals
 avoid using grade level as measurement



SBG3-Measurability of Academic Goals

 Avoid using the standard as your goal

Once the goal is written based on the student’s gaps, review the grade 
level standards, align, and add the citation linking it to the standardGoal           Standard 

MLR.R.5.EA



SBG4 – Standards Based Goals

IEP academic goals have a citation linking them 
to general education curriculum standards.

34 CFR 300.320 (a)(2i)(A)
 MUSER IX (3)(b)(i)and (iii)

Compliance



Section 5:  Academic Performance – Standards Based Goals

Compliance-
Each academic goal is cited to standards

Best Practice-
Each academic goal is cited to grade-level standards
Each academic goal is cited to grade-level Alternate Academic 

Achievement Standards for students who take the alternate 
assessment

Alternate Academic Achievement Standards-Core Content Connectors

Maine Learning Results-Content Standards

https://www.maine.gov/doe/learning/specialed/assessment
https://www.maine.gov/doe/learning/specialed/assessment
https://www.maine.gov/doe/learning/specialed/assessment
https://www.maine.gov/doe/index.php/learning/content
https://www.maine.gov/doe/index.php/learning/content
https://www.maine.gov/doe/index.php/learning/content


Section 5:  Academic Performance – Standards Based Goals

MLR = Maine Learning Results
L = Strand (Language)
C = Grade Span (Childhood (K-5), Early Adolescence (6-8), and 
Adolescence (9-Diploma)
2 = Standard Number 



SBG5 – Section 5 to Section 7

Academic IEP Goal/Special Education Service 
Alignment

34 CFR 300.320(a)(4)
MUSER IX.3.A.(1)(d)(i)

Compliance

https://sites.ed.gov/idea/regs/b/d/300.320/a/4


Section 5



FDP4 – Section 5 to Section 4D

Functional goals aligned with the child’s needs 
and present level of functional performance.

34 CFR 300.320(a)(2)(i)(A)
MUSER IX.3.A(1)(b)(i)
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Each measurable goal aligns back to a gap in Section 4D/4E.

Evaluations

Exceptionality 
Identification

Academic and 
Functional Skill Gaps 

Present Level of 
Performance

Measurable Goals



Functional

Each measurable 
goal aligns back to a 
gap in Section 4D/4E.



FDP5 – Section 5

IEP functional/developmental goals are 
measurable (including measurement data or 

activities to be measured by percent, frequency 
or specific demonstration of mastery).

34 CFR 300.320(a)(3)(i)
MUSER IX.3.A(1)(b),  MUSER IX.3.A(1)(c),  MUSER VII.2

Compliance

https://sites.ed.gov/idea/regs/b/d/300.320/a/3
https://sites.ed.gov/idea/regs/b/d/300.320/a/3
https://sites.ed.gov/idea/regs/b/d/300.320/a/3


Measurable Functional Goals
Compliance versus Best Practice

Compliance –
 must be measurable
 must include measurement data
 cannot be specific curriculum or standard scores
 if a rubric is used as measurement, it must be attached to the IEP

Best Practice –
 avoid multiple skills
 be skill specific, avoid outcome-based goals
 avoid using grade level as measurement



Functional Measurable Goal

Baseline Data 
=

Present Level

Measurable 
Functional Goal



FDP5-Measurability of Functional/Developmental Goals
 Avoid outcome goals

                                                                                         
                                                                  Outcome based goal

Skill based goal



FDP6 – Section 5 to Section 7

Functional/Developmental IEP Goal/Special 
Education/Related Service Alignment

34 CFR 300.320(a)(4)
MUSER IX.3.A.(1)(d)(i)

Compliance

https://sites.ed.gov/idea/regs/b/d/300.320/a/4


Every Goal 

needs a 
 Service

Every Service 
needs a

Goal

For Academic and Functional/Developmental



Section 5





SAS1 – Section 6

A statement of supplementary aids, services, 
modifications, and/or supports to be provided 

to the child
34 CFR 300.320(a)(4), (a)(6), (a)(7)

MUSER IX.3.A(1)(d)

Compliance

https://sites.ed.gov/idea/regs/b/d/300.320/a


Section 6:  Supplementary Aids, Services, Modifications and/or Supports



 “Other” could include collaboration and recommendations from related 
service providers that are not directly related to an annual IEP goal (For 
example, manipulation of the child’s environment or instructional 
materials)

 - Procedural Manual pg. 27

 Discussion of progress and accommodations is not consultation. 
This should be documented in Section 6 as an accommodation.



ALT1 – Section 6

If the IEP Team determines that the child shall take an alternate 
assessment on a particular State or district-wide assessment of 

child achievement, a statement of why the child cannot 
participate in the regular assessment and why the particular 

alternate assessment selected is appropriate for the child
34 CFR 300.320(a)(6)(ii)

MUSER IX.3.A(1)(f)(ii)

Compliance

https://sites.ed.gov/idea/regs/b/d/300.320/a/6/ii


Section 6B

 If ‘Yes’, there is an explanation 



ALT2 – Section 6 and Section 5

If the student is determined eligible for alternate 
assessment per the Participation Guideline document, all 

academic goals must have short-term objectives aligned to 
the Alternate Academic Achievement Standards (AA-AAAS).

https://www.maine.gov/doe/learning/specialed/assessment
34 CFR 300.320(a)(2)(ii)
MUSER IX.3.A(1)(a)(iii)

Compliance

https://www.maine.gov/doe/learning/specialed/assessment
https://sites.ed.gov/idea/regs/b/d/300.320/a/2/ii


ALT2 – Section 5



SVC1 – Section 7 to Section 5

Service grid/Goal alignment
34 CFR 300.320(a)(4)(i)
MUSER IX.3.A(1)(d)(i)



Each special education and/or related service is aligned back to 
a measurable goal.

Evaluations

Exceptionality 
Identification

Academic and 
Functional Skill 

Gaps 

Present Level of 
Performance

Measurable 
Goals

Special Education 
and Related 

Services





SVC2 – Section 7

A statement of the special education and 
related services to be provided

34 CFR 300.320(a)(4), (a)(6), (a)(7)
MUSER IX.3.A(1)(d)

Compliance

https://sites.ed.gov/idea/regs/b/d/300.320/a


Section 7:  Special Education and Related Services

Child’s needs drive services and their frequencies
not the school or program schedule.

These services and frequencies should be individualized.



Section 7:  Special Education and Related Services



SVC4 – Section 7 and Provider Schedules

Evidence that special education and related 
services that are identified on the IEP are being 

provided
34 CFR 300.320(a)(4)
MUSER IX.3.A(1)(d)

Compliance



SVC4 – Section 7 and Provider Schedules



LRE1 – Section 8

An explanation of the extent, if any, to which 
the child will not participate with non-disabled 

students in the regular class and in extra-
curricular and other non-academic activities

34 CFR 300.114(a)(2)
MUSER IX.2.B

Compliance

https://sites.ed.gov/idea/regs/b/b/300.114/a/2


Section 8:  Least Restrictive Environment

“To the maximum extent appropriate, children with disabilities, 
including children in public or private institutions or other care 
facilities, shall be educated with children who are not disabled, 
and special classes, separate schooling, or other removal of 
students with disabilities from the regular educational 
environment shall occur only when the nature or severity of the 
disability of a child is such that education in regular classes 
with the use of supplementary aids and services cannot be 
achieved satisfactorily.” MUSER [20 USC 1412(a)(5) and 34 CFR 
300.114]



LRE3 – Section 8

Percentage of time with same age peers is 
recorded

34 CFR 300.320(a)(5)
MUSER IX.2.B

Compliance

https://sites.ed.gov/idea/regs/b/d/300.320/a/5


LRE3 – Section 8
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LRE3 – Section 8



LRE2 – Written Notice

Written notice includes discussion of 
appropriate placement in the LRE

34 CFR 300.503(a)(1)



81

LRE2 – Written Notice



WRN2 – Written Notice

Written notice indicates all required members 
were in attendance or excused

34 CFR 300.321(a)
MUSER VI.2.B

Compliance

Yes = The WN indicates who was in attendance, identifies in what 
capacity they attended the IEP (i.e. administrator, regular ed and special 
ed teacher, parent, child, etc.), and all required members were in 
attendance or excused

No = One or more necessary members were not in attendance or 
excused, the WN does not indicate who was in attendance or the WN 
does not identify in what capacity they attended the IEP meeting.



WRN2 – Written Notice

 The child’s parents

 No less than one regular education teacher which 
should include career/technical/adult ed teachers 
when appropriate

 No less than one special education teacher

 A representative from the SAU that
 is qualified to provide or supervise special 

education instruction
 Is knowledgeable in general education 

curriculum
 is knowledgeable about the availability of 

resources and has written authorization to 
obligate funds for the SAU

 At the discretion of parents or SAU, others who may 
have knowledge or special expertise regarding the 
child, including related service providers.

 An individual who can interpret the instructional 
implications of evaluation results, who may be 
otherwise a member of the team.

 Whenever applicable, the child.

 For a child who is a state ward or state agency 
client, the child’s caseworker representing a youth 
serving agency.

Required Participants for IEP Meetings 
(MUSER VI.2.B)



WRN2 – Written Notice

Attendance Not Necessary
A member of the IEP Team is not 
required to attend an IEP Team 
Meeting if the parent and the 
SAU agree in writing that 
attendance is not necessary 
because the member’s area of 
curriculum or related services is 
not being modified or discussed 
in the meeting. 

Excusal
A member of the IEP Team may be excused 
when the meeting involves a modification to or 
discussion of the member’s area of curriculum 
or related services, if— 
• (1) The parent, in writing, and the SAU 

consent to the excusal; and 
• (2) The member submits, in writing to the 

parent and the IEP Team, input into the 
development of the IEP prior to the meeting. 

• The SAU must ensure that the child’s IEP Team 
is informed of any changes

IEP Forms | Department of Education (maine.gov)

https://www.maine.gov/doe/learning/specialed/iep


PPR1 – Progress Reports

Evidence that progress reports are sent 
concurrent with report cards

34 CFR 300.320(a)(3)(ii)
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PPR1 – Progress Reports
c

This can be through progress noted 
on the IEP
OR
Separate printed progress notes





IEP Training
Wednesday,10/7/2026 

9:00 am -11:00 am



Let’s talk about…

Post-Secondary
Transition Plans



TRA1 – AWN

For 9th grade children (or earlier, if appropriate): 
AWN of IEP meeting indicating that a purpose 
of the meeting is to consider post-secondary 

goals and transition services.

34 CFR 300.322(b)(2)(i)(A)
MUSER VI.2.H(b)(i)(I)



AWN – Purpose of the Meeting
 purpose of the meeting is checked on the AWN (Post-

secondary goals and transition services)



TRA2 – AWN

There is evidence that the child was invited to 
attend the IEP meeting.

34 CFR 300.321(b)(1)
MUSER VI.2.C(3)(c)



AWN – Child Invited to Meeting
 Child is invited to the meeting
 List as participant invited to the meeting

 Best practice is including them in the salutation 
e.g., “Dear Parent and Student”



TRA3 – 9G, AWN and Parent Consent

There is evidence that an agency likely to be 
responsible for providing or paying for 

transition services was invited to attend the IEP 
meeting, to extent appropriate and with 
parent’s (or adult child’s) prior consent.

34 CFR 300.321(b)(3)
MUSER VI.2.C(3)(e)



AWN – Agency Invited with Parent’s PRIOR Consent
if appropriate, a representative of any participating 

agency is invited to the IEP Team meeting with prior 
consent of the parent or student who has reached the 
age of majority

documented with Parental Consent to Invite Other 
Agencies to IEP Meetings-Postsecondary Goals & 
Transition Services

Section 9G



TRA3- 9G and AWN

To the extent appropriate, with the 
consent of the parents or the child 
who has reached age of majority, in 
implementing the requirements of 
(c) above, the public agency must 

invite a representative of any 
participating agency that is likely to 

be responsible for providing or 
paying for transition services.               

[34 CFR 300.321(b)(3)]

 Document parent consent or lack 
of consent using the Parental 

Consent to Invite Other Agencies 
form



TRA4 – WN

Post-Secondary goal(s) are updated annually.

34 CFR 300.320(b)
MUSER IX.3.A(1)(h)



WN – Post- Secondary goals updated
 Document/statement in the WN that the transition plan and post-secondary 

goals are being updated



TRA5 – Section 9B

Post-secondary goal(s) are based on age-
appropriate transition assessments.

34 CFR 300.320(b)(1)
MUSER IX.3.A(1)(h)(i)



Section 9B – Transition Assessments
 Document all transition assessments that have 

been completed 
 Best practice is to include the year the 

assessment was provided

Transition Assessment Resources

https://www.maine.gov/doe/learning/specialed/transition/educator/resources


TRA6a – Section 9D

IEP contains appropriate measurable post-
secondary goals addressing education or 

training after high school.

34 CFR 300.320(b)(1)



Section 9D – Education/Training Goals
 Document the type of education and or training the child will receive 

in order to pursue their career choice



TRA6b – Section 9D

IEP contains appropriate measurable post-
secondary goal addressing employment after 

high school.

34 CFR 300.320(b)(1)
MUSER IX.3.A(1)(h)(i)



Section 9D – Employment Goals
 Take the education or training goal and make a statement about 

employment
 Education/training and Employment goals should be in alignment



TRA6c – Section 9D

IEP contains appropriate measurable post-
secondary goal addressing independent living 

after high school.

34 CFR 300.320(b)(1)
MUSER IX.3.A(1)(h)(i)



Section 9D – Independent Living Goals
 Should be considered for all children, not just those with significant 

cognitive deficits



TRA7 – Section 9E

Transition plan includes courses of study 
needed to assist the child in reaching post-

secondary goals.

34 CFR 300.320(b)(2)
MUSER IX.3.A(1)(h)(ii)



Section 9E – Course of Study
 Indicate a multi-year high school plan (current year of high school to 

anticipated exit date)
 Align with and will enable the student to meet postsecondary goals



TRA8 – Section 9F

IEP identified transition services needed to 
assist the child in reaching post-secondary 

goals.

34 CFR 300.320(b)(2)
MUSER IX.3.A(1)(h)(ii)



Section 9F – Transition Services

 Should NOT include future 
services/activities

 Leave previous years services in 
this section

 Include at least one transition 
service for each; only if appropriate 
for daily living skills

 Best documented in a bulleted list



TRA9 – Section 9D and Section 5

IEP contains measurable annual goals related to 
the child’s transition services identified in the 

IEP.

34 CFR 300.43(a)(2)
MUSER VI.2.C(3)(a)



Section 9D and Section 5 – Annual Goals
 At least one annual goal in Section 5 that addresses the post-secondary goals



Post-Secondary  
Transition Training

Wednesday, 10/21/2026 
9:00 am -10:30 am





2026-2027 Documents for Onsite Review

• Access to full paper file is easiest
• If you have electronic files only, please make them accessible to us.

OPTIONS FOR ELECTRONIC ACCESS
•Provide temporary access to your vendor
•Create PDFs and email to monitoring.doe@maine.gov 
•Print 1 copy of all needed paperwork
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For your onsite visit, 
please gather the 

following:  



For your onsite visit, 
please gather the 

following:  



For your onsite visit, 
please gather the 

following:  



For your onsite visit, 
please gather the 

following:  



Out of Unit Placement 
34 CFR 300.325

Finding What Where

OOU2
IEP Team documentation of program components of a placement to 

support the IEP developed
34 CFR 300.325(a)(1)     MUSER IX.3.H

WN

OOU3
Representative of the placement is present at an IEP meeting prior to 

out-of-unit placement 
34 CFR 300.325(a)(2)      MUSER IX.3.H

AWN, WN

OOU5 IEP review meeting within 30 days after placement
MUSER IX.3.H

AWN, WN

OOU7 Annual IEP review
34 CFR 300.325(b)(2)     MUSER IX.3.I(2)

AWN, WN

OOU9 Document discussion of reevaluation, if needed
34 CFR 300.303(b)     MUSER V.1.B(2)     MUSER IX.3.I(4)

AWN, WN

https://sites.ed.gov/idea/regs/b/d/300.325


Summary of 
Performance 
and 
Eligibility Forms 

Finding What

FOT2

Summary of Performance 
• Include summaries of academic and functional performance
• Include recommendations for child action and accommodations for education, 

employment, training, and independent living (optional)
34 CFR 300.305(e)(3)     MUSER VI.2.C(3)(g)

FOT3

Specific Learning Disability Eligibility Form 
• Include verification with data
• Include strengths and weaknesses
• Team members must sign the document

34 CFR 300.306(b)   34 CFR 300.306(c)(1)(i)    MUSER VII.2.L(2)

FOT4

Speech/Language Eligibility Criteria 
• Include verification with data
• Document the criteria(s) that documents adverse impact
• Document and include all Severity Rating Scales

34 CFR 300.306(b)   34 CFR 300.306(c)(1)(i)     MUSER VII.2.K(2)

FOT5
Form for Determination of Adverse Effect on Educational Performance 
• Include verification with data
• N/A means Not Available

34 CFR 300.306(b)   34 CFR 300.306(c)(1)(i)     MUSER VII.3

https://sites.ed.gov/idea/regs/b/d/300.305/e/3
https://sites.ed.gov/idea/regs/b/d/300.306/b
https://sites.ed.gov/idea/regs/b/d/300.306/c
https://sites.ed.gov/idea/regs/b/d/300.306/c
https://sites.ed.gov/idea/regs/b/d/300.306/c
https://sites.ed.gov/idea/regs/b/d/300.306/b
https://sites.ed.gov/idea/regs/b/d/300.306/c
https://sites.ed.gov/idea/regs/b/d/300.306/c
https://sites.ed.gov/idea/regs/b/d/300.306/c
https://sites.ed.gov/idea/regs/b/d/300.306/b
https://sites.ed.gov/idea/regs/b/d/300.306/c
https://sites.ed.gov/idea/regs/b/d/300.306/c
https://sites.ed.gov/idea/regs/b/d/300.306/c


ERE1-Dismissal or Change in Eligibility

Finding What

ERE1

• Change in Eligibility 
o Complete eligibility form(s) documenting previous 

disability category e.g., Speech/Language Form AND
o Complete eligibility form(s) documenting current disability 

category e.g., Adverse Effect Form-for change to Autism
• Dismissal from special education services

o Complete eligibility form(s) documenting student does not 
qualify as a child with a disability

34 CFR 300.305(e)

https://sites.ed.gov/idea/regs/b/d/300.305/e


Eligibility Forms Quick Reference Checklists

Eligibility Forms 5/14/2025               YouTube     Slides 

This Photo by Unknown Author is licensed under CC BY

https://www.maine.gov/doe/learning/specialed/supervision/resources
https://www.youtube.com/watch?v=y0K3Fyg63z4
https://www.maine.gov/doe/sites/maine.gov.doe/files/inline-files/Supervision%20and%20Monitoring%20-%20Eligibility%20Forms%20-%205.14.2025.pdf
https://blog.kenbauer.me/2014/06/12/flipped-professional-development/
https://creativecommons.org/licenses/by/3.0/


B11:  Child Find

Finding What

INR1

Procedural Safeguards – 
• Procedural Safeguards were offered to parent upon initial referral
• Document as enclosure in the AWN or Written Notice of the initial 

referral meeting
34 CFR 300.504(a)(1)
MUSER Appendix 1

INR3

Timeline – 
• Evaluations were completed within 45-school days (school days from 

date consent to evaluate was received by SAU to date eligibility 
meeting held) OR 60 calendar days for CDS

34 CFR 300.301(c)(1)(ii)
MUSER V.A(3)(a)

https://sites.ed.gov/idea/regs/b/e/300.504
https://sites.ed.gov/idea/regs/b/d/300.301/c


B12:  Transition from Part C to Part B

Finding What

INRC
• IEP was implemented before the child’s 3rd birthday, or start of 

school year is summer birthday
34 CFR 300.124



Abbreviated Day

Abbreviated school day means any day that a child eligible 
under this chapter attends school or receives educational 

services for less time than age/grade peers without 
disabilities within the same school and/or school program.  

(MUSER VI.2.L )

Abbreviated School Day does not apply to change in 
placement under Section XVII, Discipline of Children with 

Disabilities
(MUSER VI.2.L)



We will only be looking at this IF you have students on an Abbreviated Day.

If you do not, please just let us know and this will not apply to  you.

Abbreviated Day

Abbreviated Day 3/26/2025               YouTube Slides 

https://www.youtube.com/watch?v=fhRGT5fmdYM
https://www.maine.gov/doe/sites/maine.gov.doe/files/inline-files/Supervision%20and%20Monitoring%20-%20Abbreviated%20Day%20-%203.26.2025.pdf


Abbreviated Day – Educational 

Finding What Where

ADWN Basis of Abbreviated Day – Educational or Medical Only
MUSER VI.2.L(1)(e)     MUSER VI.2.L(2)(a)

WN

ADLR LRE Percentage is based on full school day
MUSER X.2.C(2)(c)

IEP 8

ADE1 How the student will access curriculum and IEP services
MUSER VI.2.L(1)(a)

IEP 6&7, WN

ADE2 How the student will access assessments
MUSER VI.2.L(1)(b)

IEP 6, WN

ADE3

Revised IEP including:
• Re-entry plan – no longer than 45 calendar days
• Actions the SAU will take to assist the child to participate in 

full day
MUSER VI.2.L(1)(c)     MUSER VI.2.L(1)(d)

IEP, WN

ADE4
If more than 45 calendar days, IEP team must convene
every 20 school days
MUSER VI.2.L(1)(e)

AWN, WN

ADE5

Documentation that 20-day meeting addresses the following:
• Review progress toward return
• Review progress in education setting
• Determine what setting will allow the student to progress
MUSER VI.2.L(1)(e)

AWN, WN

ADE6 Revised IEP addresses reason for abbreviated day (i.e. FBA, 
behavior plan, counseling, gaps/goals/services/accommodations) IEP, WN



Abbreviated Day – Medical 

Finding What Where

ADWN Basis of Abbreviated Day – Educational or Medical Only
MUSER VI.2.L(1)(e)     MUSER VI.2.L(2)(a)

WN

ADLR LRE Percentage is based on full school day
MUSER X.2.C(2)(c)

IEP 8

ADM1 How the student will access curriculum and IEP services
MUSER VI.2.L(2)(b)

IEP 6&7, WN

ADM2 How the student will access assessments
MUSER VI.2.L(2)(c)

IEP 6, WN

ADM3
Team must meet every 90 calendar days to review progress 
and amend IEP as necessary
MUSER VI.2.L(2)(d)

AWN, IEP, 
WN

ADM4
IEP Team reconvenes when student is medically able to 
increase school day
MUSER VI.2.L(2)(d)

AWN, WN



Disciplinary Removals
Please have files and discipline records available for all students with IEPs who were 
removed for more than 10 days during the 25-26 and 26-27 school years.

 November-December visits include documentation from school year 2025-2026
 April-May visits include documentation from school year 2026-2027

1. Services provided beginning on day 11.
2. FBA discussed during manifestation determination review.

Discipline & Manifestation Determination 5/28/2025               
YouTube Slides 

https://www.youtube.com/watch?v=FOdBjbHE-hA
https://www.maine.gov/doe/sites/maine.gov.doe/files/inline-files/Supervision%20and%20Monitoring%20-%20Discipline%20and%20Manifestation%20Determination%20-%205.28.2025.pdf




Notes about Timelines
Self-Assessments for November-December visits are due: October 1, 2025

Self-Assessments for April-May visits are due: March 1, 2026

Links for the self-assessments were provided in the June email
All other items will be reviewed when we come onsite  



If applicable, you will have 30 days to correct any Abbreviated Day 
findings.  This is not optional and will result in a systemic CAP finding.

Notes about Timelines

For visits that take place November-December  
 CAP will be issued January 31, 2027
 CAP will be due November 30, 2027

For visits that take place April-May
 CAP will be issued June 30, 2027
 CAP will be due April 30, 2028



CAP Evidence Submission

Child Specific– Correction to non-compliance from children’s files found 
during the file review. These are included on the “Child Specific” 
document. Federal regulations require correction of each instance of non-
compliance.

Systemic – Evidence of systemic change from children’s files not included 
in the file review. The number of systemic submissions is based on child 
count and percentage of compliance. 



Submit all evidence to: 
monitoring.doe@maine.gov

CAP Evidence Submission

mailto:monitoring.doe@maine.gov


Let’s look at the Self-Assessment 
Microsoft Form



• IDEA
• MUSER
• Procedural Manual
• Procedural Safeguards

Maine Special Education Laws and Regulations
Resources

137

https://www.maine.gov/doe/learning/specialed/law


Supervision, Monitoring, and Support Team Home Page
Resources

138

https://www.maine.gov/doe/learning/specialed/supervision


• Information Sheets
• Self-Assessment Form
• Quick Reference 

Documents

Supervision, Monitoring and Support Resources
Resources

139

https://www.maine.gov/doe/learning/specialed/supervision/resources


View more recordings Click header to sort by category

• Professional 
Learning 
Recordings

Office of Special Services Professional Learning Page
Resources

140

https://www.maine.gov/doe/specialservices/professionallearning
https://www.maine.gov/doe/specialservices/professionallearning
https://www.maine.gov/doe/specialservices/professionallearning
https://www.maine.gov/doe/specialservices/professionallearning
https://www.maine.gov/doe/specialservices/professionallearning


Resources for Families & Schools-Forms
Resources

• IEP & Related Forms
• Educator and Administrator 

Resources
• Family & Caregiver Resources

141

https://www.maine.gov/doe/specialservices/resources
https://www.maine.gov/doe/specialservices/resources
https://www.maine.gov/doe/specialservices/resources


Professional Learning Feedback and Contact Hour Form

https://forms.office.com/g/by472QQLDJ

Use the link to complete the form on 
your computer

Use the QR code to complete the form 
on your mobile device

142

https://forms.office.com/g/by472QQLDJ


Dan Hemdal- Federal Programs Coordinator
dan.hemdal@maine.gov

Jennifer Gleason – Special Education Consultant
jennifer.gleason@maine.gov 

Karlie Thibodeau – Special Education Consultant
karlie.l.thibodeau@maine.gov 

Ashley Satre – Special Education Consultant
ashley.satre@maine.gov

Julie Pelletier – Secretary Associate
julie.pelletier@maine.gov 

Please reach out to any member of our team with questions about this presentation or other compliance 
related questions!
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Thank You!

@MaineDOEComm

@mainedepted

Maine Department of Education

@MaineDepartmentofEducation1
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