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Please enter your
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In the chat box:

• Tell us your name, role, 
and school/district/CDS 
site 

Please verify your name 
on Zoom:

• Hover over the 3 dots in 
your picture box

• Change name if necessary 
so we know who is joining 
us today

We will have a break built into the 
presentation and time for questions



Agenda
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Introductions
IEP Quick Reference
IEP Sections 1- 4
IEP Sections 5-8
Resources



Meet Our Team

Supervision, 
Monitoring and 
Support Team

Through a combination of the monitoring 
process, professional development and data 
collection, the SMS team supports SAUs with 
compliance as outlined in IDEA and MUSER 
regulations for students with disabilities.

Colette Sullivan
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Federal Programs Coordinator
Jennifer Gleason

Coordinator

Janet Viera Joesph Aguilera
Ashley Satre

Joesph Aguilera

Julie Pelletier Secretary Associate

Education Specialist

Karlie Thibodeau
Education Specialist Education Specialist



Share in the chat:
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Are there sections of the IEP that 
are most challenging to 

complete?



Feedback from Maine’s 
education workforce:
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• WRN2 – Evidence that all required members were 
present at the IEP meeting

• PPR1 – Evidence that progress reports are sent at 
least as often as report cards

• INRT – A representative from Part B was in 
attendance at the Transition Conference held between 
9 months and 90 days before the child’s 3rd birthday 

Please tell us when you change something!

c

Though the Individuals with Disabilities 
Act (IDEA) and Maine Unified Special 
Education Regulations (MUSER) don’t 
change often, the focus of our 
monitoring does change slightly from 
year to year.

Changes from 24-25 to 25-26

Additions



Feedback from Maine’s 
education workforce:

7We may add IFSP review in 26-27

Please tell us when you change something!

c

CDS
Part C

Early Intervention for ME

Changes from 24-25 to 25-26

25-26 Federal Indicators

• C1 – Timely Services
• C7 – Initial Referral
• C8 – Part C to Part B Transition

Additions
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Compliance and Best Practice

8

IEP Quick Reference 
Document

- RED reflects Compliance
- BLUE reflects Best Practice

https://acrobat.adobe.com/id/urn:aaid:sc:va6c2:593cdac1-c534-4671-9126-96afc992eeaf
https://acrobat.adobe.com/id/urn:aaid:sc:va6c2:593cdac1-c534-4671-9126-96afc992eeaf
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Compliance Self-Check

9

2025-2026 Self Assessment Form

https://forms.office.com/g/32DiSQNqmz
https://forms.office.com/g/32DiSQNqmz
https://forms.office.com/g/32DiSQNqmz
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Section 1 & 2 – Compliance
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Section 1:  SAU, Date Sent to Parent 
and Child Information

MUSER IX.3.G
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Section 1:  SAU, Date Sent to Parent 

The date of the annual review and the 
duration of the IEP must not exceed 364 days

MUSER VI.2.J(5)
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Section 1:  Annual Date of IEP & 
Duration of IEP

Annual
Meeting

Date

1/6/25
.

Parents 
have the WN 

in their 
hands

1/10/25

Duration of 
the IEP – 

IEP Begins

1/16/25

7 days3ish days for 
mail (Guidance)

Duration of IEP 
can only run 

364 days.  
Therefore, IEP 

must end 
1/15/2026

Must hold 
next 

annual on 
or before 

1/5/26
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Written Notice:  Timeline 
Consideration

• Parent(s) can waive their right to 7-day notice
• Implement IEP sooner than 7 days 
• 7 Day Waiver form (optional)

• Must be documented in the Written Notice
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       When can a parent/guardian NOT 
waive their 7-day notice?

A) If they did not attend the meeting
B)For initial eligibility meetings
C)Neither of the above

Only one answer is correct, drop 
your guess in the chat. 
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Parents cannot waive their 7-day notice if:

    A) If they did not attend the meeting
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Section 2: Disability
Link to Individuals with Disabilities Education Act (IDEA)
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https://sites.ed.gov/idea/regs/b/a/300.8/a
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Section 2:  Disability
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Section 2: Disability
Link to Maine Unified Special Education Regulations (MUSER)
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MUSER VII.2.A-M outlines all eligibility criteria  including 
the Definition and the Procedure for Determination.

https://www.maine.gov/doe/sites/maine.gov.doe/files/inline-files/Special%20Services%20-%20MUSER%20-%208-21-2024.pdf
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Section 2 – Compliance

OR
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Eligibility Forms
Slides

IEP Essentials for new teachers
Slides

Links to our recorded 
trainings that will provide 
you more detail around 

the previous topics

https://www.youtube.com/watch?v=y0K3Fyg63z4
https://www.maine.gov/doe/sites/maine.gov.doe/files/inline-files/Supervision%20and%20Monitoring%20-%20Eligibility%20Forms%20-%205.14.2025.pdf
https://www.youtube.com/watch?v=eIt2t9mkSZA
https://www.maine.gov/doe/sites/maine.gov.doe/files/inline-files/Supervision%20and%20Monitoring%20-%209Oct2024%20Alignment%20Training%20-%2011.25.2024.pdf
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Section 3 – Compliance

• Think of this as the Table of Contents 
• If any section is documented YES, then it is expected that there is 

corresponding information within the IEP
• For every YES, the team wants to ensure alignment based on determinations 

discussed at the IEP meeting. 
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If considerations are checked yes, they may be 
addressed in Section 6
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Multilingual Learners with Disabilities | Department of Education

24

The Maine DOE ESOL and Special Services and Inclusive Education teams 
collaborated to develop Maine’s first guidance manual on Identifying and Serving 
Multilingual Learners with Disabilities.  The purpose of this policy and resource 

guide is to provide school administrative units (SAUs) with guidance on a multi-step 
process to appropriately identify and evaluate students who are multilingual 

learners with identified disabilities in need of special education services.

Jane Armstrong
ESOL State Specialist

Jane.Armstrong@maine.gov

https://www.maine.gov/doe/learning/multilinguallearner/resources/MLdisabilities
mailto:Jane.Armstrong@maine.gov
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Section 4A, 4B, 4C-  Compliance
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Section 4A – Results of All Evaluations
Include:
- Academic evaluations that were 

used for eligibility or continuing 
eligibility

- Functional evaluations that were 
used for eligibility or continuing 
eligibility

- Relevant state or district 
assessments

- Transition assessments
- Other relevant assessments, such 

as FBA, related service 
evaluations or similar

Compliance:
 Evaluations that support 

the eligibility discussion
 Evaluation name

 All evaluations must be 
dated
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Section 4B:  Academic, Functional 
and/or Developmental Strengths

• What does the strength look like in the classroom?

Compliance:
• based on observations

• include areas of strength and 
relative strengths

• NOT a restatement of 
evaluations
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Academic

• Reading
• Writing
• Listening
• Speaking
• Mathematical Problem Solving
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Section 4C:  Distinctly Measurable 
and Persistent Gaps in Academic 

Performance and “How” Statement

Identification of the distinctly measurable and 
persistent gaps in Academic performance

AND

How do the distinctly measurable and persistent skill 
gaps affect the child's involvement and progress in the 

general education curriculum
Distinctly 

Measurable and 
Persistent Gaps

How Statement
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Skill Deficits/Gaps –

Broad Academic Areas Specific Skills (could include others)

Reading
Decoding, Encoding, Fluency, Comprehension, 

Sight Words, Phonemic Awareness, Vocabulary or 
similar

Writing Sentence Structure, Paragraph Development, 
Organization, Details, Proofreading or similar

Listening/Speaking Story Retell, Collaboration, Language, Context, 
Describe, Summarizing or similar

Mathematical
Problem Solving

Addition/Subtraction, Multiplication/Division, 
Word Problems, Fluency, Measurement or similar
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Student Needs How Statement
(Reading) 

Jimmy’s reading fluency deficits
impact his ability to access grade level 
reading material in all subject areas.

(Writing)
Sarah’s spelling deficits

impact her ability to complete grade 
level writing prompts.

(Listening)
Michael’s listening comprehension 

deficits 

impact his ability to understand grade 
level subject content.

(Speaking)
Beth’s inability to retell stories in a 

sequential manner

impacts her ability to complete grade 
level assessments.

(Mathematical Problem Solving)
Tom’s deficits in addition/subtraction

impacts his ability to calculate higher 
level math problems.

Distinctly 
Measurable and 
Persistent Gaps

(Needs)

How 
Statement
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Compliance – There must be a measurable goal 
for each distinctly measurable and persistent 

skill gap.

Evaluations

Exceptionality 
Identification

Academic and 
Functional Skill 

Gaps 

Present Level 
of Performance

Measurable 
GoalsOne-to-one correspondence.  There needs 

to be a goal for each skill gap listed in 
sections 4C and 4D.
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Present level and 
measurable goal for 

each distinctly 
measurable and 

persistent skill gap.

Academic
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Section 4D and 4E-  Compliance

34
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Functional

• Cognitive
• Communicative
• Motor 
• Adaptive
• Social/Emotional
• Sensory
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Identification of the distinctly measurable and persistent 
gaps in Functional performance

AND

How do the distinctly measurable and persistent skill 
gaps affect the child's involvement and progress in the 

general education curriculum
Distinctly 

Measurable and 
Persistent Gaps

How Statement

Section 4D:  Distinctly Measurable and 
Persistent Gaps in Functional 

Performance and “How” Statement
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Skill Deficits/Gaps –

Broad Functional Areas Specific Skills (could include others)

Cognitive Problem Solving, Self Awareness, Peer 
Interactions, Self Initiation or similar

Communicative Articulation, Following Directions, Answering 
Wh- Questions, Turn-Taking, Grammar or similar

Motor (Fine/Gross) Coloring, Cutting, Walking, Stairs or similar

Adaptive Toileting, Handwashing, Cooking, Eating, 
Dressing, Bathing or similar

Social/Emotional Peer Interactions, Self Regulation, 
Communication, Pragmatic Skills or similar

Sensory Processing, Self Advocacy, Attention to Task, Self 
Regulation or similar
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Student Needs How Statement
(Cognitive) 

Mary’s deficits in problem solving
impact her ability to safely engage with 

peers at grade level.

(Communicative)
Sarah’s deficits with answering wh-

questions

impact her ability to contribute to group 
projects.

(Motor)
Michael’s deficit with grasping items

impacts his ability use writing tools in 
class.

(Adaptive)
Beth’s deficits in personal care

impact her ability to engage socially with 
same aged peers.

(Social/Emotional)
Tom’s self regulation deficits

impact his ability to comprehend and 
apply social rules in the general 

education setting.

(Sensory)
Barb’s tactile defensiveness 

impact her ability to stay on task during 
large group lessons.

Distinctly 
Measurable and 
Persistent Gaps

(Needs)

How Statement
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Section 4E:  Developmental Needs 
and “How” Statement

Distinctly 
Measurable and 
Persistent Gaps

How Statement

Identification of the distinctly measurable and persistent 
gaps in Developmental performance

AND
How do the distinctly measurable and persistent skill 

gaps affect the child's involvement and progress in the 
general education curriculum
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Functional and Developmental 
Goals

Functional Goal(s)

Lifelong skills deficit(s) that 
the IEP team feels the child 

will not “outgrow”.

Developmental Goal(s)

Lagging skill deficit(s) that the 
IEP team feels the child may 

“outgrow”.

“Functional performance means how the child demonstrates 
his/her skills and behaviors in cognition, communication, motor, 
adaptive, social/emotional and sensory areas.” (MUSER II.15)

Which is it?
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Section 4C, 4D and 4E
Skill Gaps

Compliance versus Best Practice

Compliance –
• Do not include or reference:

• Evaluation Results
• Standard Scores

• List skill gaps
• Each gap listed must have an aligned goal

Best Practice –
• Avoid broad areas
• Focus on specific skill deficits
• Document in a bulleted list
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Distinctly Measurable and Persistent 
Gaps AND How Statement

Section 4C – Academic gaps

Section 4D – Functional gaps

Remember:  
You must include 

BOTH components.
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Compliance Self-Check

43

2025-2026 Self Assessment Form

https://forms.office.com/g/32DiSQNqmz
https://forms.office.com/g/32DiSQNqmz
https://forms.office.com/g/32DiSQNqmz
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Compliance Self-Check
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Compliance Self-Check
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Compliance Self-Check
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Let’s try another…
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Compliance Self-Check
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Compliance Self-Check
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Compliance Self-Check

Best Practice: 
-Focus on specific 

skill deficits
-Document in a 

bulleted list



51

One more…
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Compliance Self-Check



53

Compliance Self-Check
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Compliance Self-Check
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IEP Alignment

Slides

Links to our recorded 
trainings that will provide 
you more detail around 

the previous topics

https://www.youtube.com/watch?v=dDZKMRm0Iwg
https://www.maine.gov/doe/sites/maine.gov.doe/files/inline-files/Supervision%20and%20Monitoring%20-%209Oct2024%20Alignment%20Training%20-%2011.25.2024.pdf
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Chat Box 
Check In
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Reporting Progress

Describe how progress toward IEP goals 
will be reported at least as frequently as 

gen ed peers.
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The U.S. Supreme Court’s ruling in Endrew vs. 
Douglas County School District, highlighted the 
fact that IEP teams must discuss and develop 
IEP goals for students that are “appropriately 
ambitious” and that “to met its substantive 

obligation under the IDEA, a school must offer 
an IEP that is reasonably calculated to enable a 
child to make progress appropriate in light of 

the child’s circumstances.”

https://www.supremecourt.gov/opinions/16pdf/15-827_0pm1.pdf
https://www.supremecourt.gov/opinions/16pdf/15-827_0pm1.pdf
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UNITED STATES DEPARTMENT OF EDUCATION 
WASHINGTON, DC 20202 

December 7, 2017 

Questions and Answers (Q&A) on 
U. S. Supreme Court Case Decision 

Endrew F. v. Douglas County School District Re-1

https://sites.ed.gov/idea/files/qa-
endrewcase-12-07-2017.pdf 

https://sites.ed.gov/idea/files/qa-endrewcase-12-07-2017.pdf
https://sites.ed.gov/idea/files/qa-endrewcase-12-07-2017.pdf
https://sites.ed.gov/idea/files/qa-endrewcase-12-07-2017.pdf
https://sites.ed.gov/idea/files/qa-endrewcase-12-07-2017.pdf
https://sites.ed.gov/idea/files/qa-endrewcase-12-07-2017.pdf
https://sites.ed.gov/idea/files/qa-endrewcase-12-07-2017.pdf
https://sites.ed.gov/idea/files/qa-endrewcase-12-07-2017.pdf
https://sites.ed.gov/idea/files/qa-endrewcase-12-07-2017.pdf
https://sites.ed.gov/idea/files/qa-endrewcase-12-07-2017.pdf
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Use of Data

 collected and maintained with fidelity
 analyzed consistently
 used to determine next steps and make changes if necessary

Data should be used to:
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It is important to remember – 

“IEP teams must demonstrate the following indicators of 
progress: 

• The child is receiving all special education, 
supplementary aids, and related services outlined in 
the IEP

• The IEP team is making appropriate modifications as 
required

• Appropriate accommodations are provided 
• Measurable IEP goals enable a clear assessment of 

whether the child is making adequate progress.” 
https://www.smartersteps.com/2018/11/28/endrew-decision-

how-do-you-write-ambitious-iep-goals/ 
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Why is this important when developing 
and maintaining an IEP and how does 

the Endrew F. case impact this?

If the IEP team responsible for Endrew F. had 
effectively maintained and analyzed the data, and 
then used that data to drive programming, they 

would probably have identified that he wasn’t making 
progress and would have made appropriate changes.  
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Section 5 (Academic) – Compliance 
& Best Practice
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Measurable Goal for each distinctly measurable 
and persistent skill gap.

Evaluations

Exceptionality 
Identification

Academic and 
Functional Skill 

Gaps 

Present Level 
of Performance

Measurable 
GoalsOne-to-one correspondence.  

There needs to be a goal for each skill gap 
listed in sections 4C and 4D.
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Measurable Academic Goals

Compliance versus Best Practice

Compliance –
• must be measurable
• must include measurement data
• cannot be specific curriculum or standard scores
• if a rubric is used as measurement, it must be attached to the 

IEP

Best Practice –
• avoid multiple skills
• be skill specific, avoid outcome-based goals
• avoid using grade level as measurement
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Section 5:  Academic Performance–
Standards Based Goals

Best Practice:
 Present level is baseline data for 

the corresponding goal
 Avoid a range of data (60-70%
 Avoid subjective words 

(sometimes, often)
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This Photo by Unknown Author is licensed under CC BY-NC
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Consider this 
Pretend Reading Curriculum...
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Do NOT include specific curriculums 
in your Present Levels or Goals.

https://www.wisc-online.com/assetrepository/viewasset?id=1511
https://creativecommons.org/licenses/by-nc/3.0/
https://creativecommons.org/licenses/by-nc/3.0/
https://creativecommons.org/licenses/by-nc/3.0/
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Do NOT include specific curriculums in your 
Present Levels or Goals.
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Pretend Reading Curriculum 
Level A

Child will learn: 

19 Basic Consonant Sounds

High Frequency Sight Words 1-25

Segment Simple CVC Words
Pretend Reading Curriculum 

Level B

Child will learn: 

Vowel Sounds

High Frequency Sight Words 26-40

Segment Simple CCVC Words
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If Leo masters the vowel sounds and can segment simple CCVC 
words, but does not master the high frequency sight words,

you can’t do Progress Monitoring.

Pretend Reading Curriculum 
Level B

Child will learn: 

Vowel Sounds

High Frequency Sight Words 26-40

Segment Simple CCVC Words

Remember:  a goal should only include 1 skill;  
if the child has skill deficits in BOTH vowel sounds 
and sight words, these would be two different goals.



71

Pretend Reading Curriculum 
Level A

Child will learn: 

19 Basic Consonant Sounds

High Frequency Sight Words 1-25

Segment Simple CVC Words

Do not include specific 
curriculums.

Focus on the specific skill 
deficits and include those deficits 

in the Present Levels and the 
Goals.



72

Measurable goals should be skill based, not outcome based.

Instead of writing goals around the outcome, 
what skills are you teaching?

What do we want all students to be 
able to do?

Maintain B+ average in math= OUTCOME
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Skill based goal

Outcome 
based goal



74

Section 5:  Academic Performance – 
Standards Based Goals

Goals should facilitate the child’s achievement of Common Core 
(CCSS), Maine Learning Results (MLR), Guiding Principles and/or 

district adopted standards
Compliance-
• Each academic goal is cited to standards

Best Practice-
• Each academic goal is cited to grade-level standards.
• Each academic goal is cited to grade-level Alternate 

Academic Achievement Standards for students who take the 
alternate assessment.

https://www.maine.gov/doe/learning/specialed/assessment 

https://www.maine.gov/doe/learning/specialed/assessment
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Section 5:  Academic Performance – 
Standards Based Goals

MLR = Maine Learning Results
R = Strand (Reading)
EA = Grade Span (Childhood (K-5), Early Adolescence (6-8), and Adolescence (9-Diploma)
3 = Standard Number
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Writing Academic Goals

MLR.R.5.EA

Once the goal is written based on 
the student’s gaps, review the grade 
level standards, align, and add the 

citation linking it to the standard

Goal           Standard 
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Evaluations

Exceptionality 
Identification

Academic and 
Functional Skill 

Gaps 

Present Level 
of Performance

Measurable 
Goals

Special 
Education and 

Related Services

Compliance – There must be a service for each 
measurable goal.
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Service for each 
Measurable Goal
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Compliance Self-Check

80

2025-2026 Self Assessment Form

https://forms.office.com/g/32DiSQNqmz
https://forms.office.com/g/32DiSQNqmz
https://forms.office.com/g/32DiSQNqmz
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Compliance Self-Check
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Compliance Self-Check
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Compliance Self-Check
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Let’s take a 5-minute Break
This Photo by Unknown Author is licensed under CC BY-ND

https://energynews.us/2015/10/22/utility-supporters-say-clock-is-ticking-on-aging-michigan-coal-plants/
https://creativecommons.org/licenses/by-nd/3.0/
https://creativecommons.org/licenses/by-nd/3.0/
https://creativecommons.org/licenses/by-nd/3.0/
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Section 5 
(Functional/Developmental) – 
Compliance & Best Practice
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Measurable Functional Goals

Compliance versus Best Practice

Compliance –
• must be measurable
• must include measurement data
• cannot be specific curriculum or standard scores
• if a rubric is used as measurement, it must be attached to the 

IEP

Best Practice –
• avoid multiple skills
• be skill specific, avoid outcome-based goals
• avoid using grade level as measurement
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Section 5:  Functional/Developmental 
Performance – Goals

Best Practice:
 Present level is baseline data 

for the corresponding goal
 Avoid a range of data (60-70%)
 Avoid subjective words 

(sometimes, often)
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Measurable goals should be skill based, not outcome based.

Instead of writing goals around the outcome, 
what skills are you teaching?

What do we want all students to be 
able to do?

Complete assigned work = OUTCOME
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Measurable goals should be skill based, not outcome based.

Instead of writing goals around the outcome, 
what skills are you teaching?

What do we want all students to be 
able to do?

Reduce aggressive behavior= OUTCOME
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Skill based goal

Outcome based goal



91

• Jack is in sixth grade and has been identified with an Other Health Impairment 
(ADHD).

• There are evaluations to support this, and they are documented in Section 4A.
• His IEP team identified the following specific skill deficit/How in Section 4D –  

Jack
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Best Practice:
Focus each goal on one specific skill deficit

Measure the goal using skill specific 
measurements/assessments, data collection, 

work samples
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•Short-term objectives 
are never required for 
functional goals but 
always allowed.

•Goals are for the life of 
the IEP (1 year)

•Objectives are short-
term (less than 1 year)

Section 5:  Functional/Developmental 
Performance

When are short-term objectives 
required?

Remember: Annual 
Goals must be 
measurable as 

standalone goals 
not including the 

objectives
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Section 5:  Functional/Developmental 
Performance – Goals
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Evaluations

Exceptionality 
Identification

Academic and 
Functional Skill 

Gaps 

Present Level 
of Performance

Measurable 
Goals

Special 
Education and 

Related Services

Compliance – There must be a service for each 
measurable goal.
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Service for each Measurable Goal
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Chat Box 
Check-In
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Compliance Self-Check

98

2025-2026 Self Assessment Form

https://forms.office.com/g/32DiSQNqmz
https://forms.office.com/g/32DiSQNqmz
https://forms.office.com/g/32DiSQNqmz
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Compliance Self-Check
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Compliance Self-Check
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Compliance Self-Check
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Measurable Goals

Slides

Links to our recorded 
trainings that will provide 
you more detail around 

the previous topics

https://www.youtube.com/watch?v=5BK0GHnxfvk
https://www.maine.gov/doe/sites/maine.gov.doe/files/inline-files/2.14.24%20Measurable%20Goals%20%28Avoiding%20Outcome%29.pdf
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Section 6 – Supplementary Aids, Services, 
Modifications and/or Supports Compliance
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If you are teaching 
supports that help a 

student to be successful, 
make sure those tools are 
added to Section 6 of the 

IEP.

Section 6:  Supplementary Aids, 
Services, Modifications and/or Supports
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Section 6:  Supplementary Aids, 
Services, Modifications and/or Supports
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“Other” could include collaboration and recommendations from related 
service providers that are not directly related to an annual IEP goal (For 

example, manipulation of the child’s environment or instructional 
materials) – Procedural Manual pg. 27

Discussion of progress and accommodations is not consultation. 
This should be documented in Section 6 as an accommodation.
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Section 6:  Supplementary Aids, Services, 
Modifications and/or Supports
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Section 6B – Alternate Assessment 
Compliance
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Section 6B:  Alternate Assessment

If the child requires the alternate assessment:
• Check “Yes”
• Provide an explanation
• Child’s academic goals require short-term 

objectives 

Should not be blank
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Section: 6B Alternate Assessment

https://www11.maine.gov/doe/learning/specialed/assessment

https://www11.maine.gov/doe/learning/specialed/assessment


111

Section: 6B Alternate Assessment
If the student is determined eligible for alternate assessment per the 

Participation Guideline document, all academic goals must have short-
term objectives aligned to the Alternate Academic Achievement 

Standards (AA-AAAS).​
34 CFR 300.320(a)(2)(ii)
MUSER IX.3.A(1)(a)(iii)

These are students who are learning content adapted from 
grade level standards, reduced in breadth, depth, and 

complexity.  In Maine, these alternate academic 
achievement standards are the Core Content Connectors 
in ELA and Mathematics and the Extended Performance 

Expectations in Science.
https://www.maine.gov/doe/learning/specialed/assessment

https://www.maine.gov/doe/learning/specialed/assessment
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Section: 6B Alternate Assessment
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Section 6:  Supplementary Aids, Services, 
Modifications and/or Supports

Resources

 Maine Through Year Assessment Overview | Maine Department of 
Education 

 Multilingual Learners with Disabilities| Maine Department of 
Education
 Multilingual Learner Document – link to recorded training

 MSAA Overview | Maine Department of Education

https://www.maine.gov/doe/Testing_Accountability/MECAS/NWEA
https://www.maine.gov/doe/Testing_Accountability/MECAS/NWEA
https://www.maine.gov/doe/Testing_Accountability/MECAS/NWEA
https://www.maine.gov/doe/learning/multilinguallearner/resources/MLdisabilities
https://www.maine.gov/doe/learning/multilinguallearner/resources/MLdisabilities
https://www.maine.gov/doe/learning/multilinguallearner/resources/MLdisabilities
https://www.youtube.com/watch?v=dVu0hmdFjhU
https://www.youtube.com/watch?v=dVu0hmdFjhU
https://www.maine.gov/doe/Testing_Accountability/MECAS/ela_math_materials/msaa
https://www.maine.gov/doe/Testing_Accountability/MECAS/ela_math_materials/msaa
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Section 7 – Special Education and Related 
Services Compliance & Best Practice
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Section 7:  Special Education and 
Related Services

Child’s needs drive services and their 
frequencies not the school or program 

schedule.
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Section 7:  Special Education and 
Related Services

• Content areas such as: Social Studies, Science, Health, etc. 
should not be identified in the service grid.

• Do not write goals around Social Studies, Science, Health etc.
• If a student requires support in one of these content areas, 

SDI should be provided in the specific skill deficit (reading 
comprehension, executive functioning, written expression, 
etc.).
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Section 7:  Special Education and 
Related Services
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Section 7:  Special Education and 
Related Services
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Consultation is to ensure that skills developed in a previously more restrictive setting 
(SDI) are being carried over into a less restrictive setting (general education setting).  
It is specific to student goals and should be documented in the goal itself.  
“Given consultation, child will…”  
       OR 
“Given specially designed instruction and consultation child will…”

Discussion of progress and accommodations is not consultation. 
This should be documented in Section 6 as an accommodation.

Goal
Section 7

Goal
Section 6
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Section 5
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Chat Box Check In
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Section 8 – Least Restrictive 
Environment Compliance
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Section 8:  Least Restrictive 
Environment
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Section 8:  Least Restrictive 
Environment

“To the maximum extent appropriate, children with disabilities, 
including children in public or private institutions or other care 
facilities, shall be educated with children who are not disabled, 
and special classes, separate schooling, or other removal of 
students with disabilities from the regular educational 
environment shall occur only when the nature or severity of 
the disability of a child is such that education in regular classes 
with the use of supplementary aids and services cannot be 
achieved satisfactorily.” MUSER [20 USC 1412(a)(5) and 34 CFR 
300.114]
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Evaluations

Exceptionality 
Identification

Academic and 
Functional Skill 

Gaps 

Present Level 
of Performance

Measurable 
Goals

Special Education 
and Related 

Services

Supplementary 
aids, services, 
modifications, 

and/or supports



127

Section 8:  Least Restrictive 
Environment

LRE is about the student’s access to general education 
instruction – 
oWorking on completely different skills or a subset of skills 

than what their peers are learning, within the general 
education classroom, is not LRE
oWorking on a subset of skills of the general education 

content, within the general education, classroom is LRE

When in the general education setting, are they 
receiving the same access to general education 

curriculum as their peers?
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Section 8:  Least Restrictive 
Environment
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Compliance Self-Check

129

2025-2026 Self Assessment Form

https://forms.office.com/g/32DiSQNqmz
https://forms.office.com/g/32DiSQNqmz
https://forms.office.com/g/32DiSQNqmz
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Compliance Self-Check
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Compliance Self-Check
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Compliance Self-Check
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Just One More
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Compliance Self-Check
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Compliance Self-Check
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Compliance Self-Check
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Links to our recorded 
trainings that will provide 
you more detail around 

the previous topics

Accommodations and Services
Slides

https://www.youtube.com/watch?v=B7x7MuycJi0
https://www.maine.gov/doe/sites/maine.gov.doe/files/inline-files/Supervision%20and%20Monitoring%20%E2%80%93%20Accommodations%20and%20Services%20%E2%80%93%202.26.2025.pdf
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Chat Box Check In
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Abbreviated Day
Abbreviated school day means any day that a child eligible 
under this chapter attends school or receives educational 
services for less time than age/grade peers without disabilities 
within the same school and/or school program.  (MUSER 
VI.2.L )

Abbreviated School Day does not apply to change in 
placement under Section XVII, Discipline of Children with 
Disabilities
(MUSER VI.2.L)

Abbreviated Day
Slides

https://www.youtube.com/watch?v=fhRGT5fmdYM
https://www.maine.gov/doe/sites/maine.gov.doe/files/inline-files/Supervision%20and%20Monitoring%20-%20Abbreviated%20Day%20-%203.26.2025.pdf
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Put in chat,
o something that you 

got clarification 
around and/or

o questions answered 
from today’s training 
related to the IEP?
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Resources
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IDEA
MUSER
PROCEDURAL MANUAL
PROCEDURAL SAFEGUARDS

https://www.maine.gov/doe/learning/specialed/law

https://www.maine.gov/doe/learning/specialed/law
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Supervision, Monitoring, 
and Support

https://www.maine.gov/doe/learning/specialed/
supervision

https://www.maine.gov/doe/learning/specialed/supervision
https://www.maine.gov/doe/learning/specialed/supervision
https://www.maine.gov/doe/learning/specialed/supervision
https://www.maine.gov/doe/learning/specialed/supervision
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Information Sheets
Self-Assessment Form
Quick Reference Documents

https://www.maine.gov/doe/learning/specialed/
supervision/resources

https://www.maine.gov/doe/learning/specialed/supervision/resources
https://www.maine.gov/doe/learning/specialed/supervision/resources
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Professional 
Learning 
Recordings

https://www.maine.gov/doe/specialservices/
professionallearning

Click 
header to 
sort by 
category

View more 
recordings

https://www.maine.gov/doe/specialservices/professionallearning
https://www.maine.gov/doe/specialservices/professionallearning
https://www.maine.gov/doe/specialservices/professionallearning
https://www.maine.gov/doe/specialservices/professionallearning
https://www.maine.gov/doe/specialservices/professionallearning
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DATE TOPIC/DESCRIPTION REGISTRATION LINK

Wednesday 9/10/25
3:00-4:00 Resources Recording coming soon

Wednesday 9/24/25
3:00-4:00

Compliant versus Good IEPs
Developing a Strong IEP Part 1

Wednesday 10/8/25
3:00-4:00

Compliant versus Good IEPs
Developing a Strong IEP Part 2

Compliant vs Good IEPs Part 2 
Registration Link

Wednesday 10/15/25
9:00-11:00 IEP Training IEP Training Registration Link

Wednesday 10/22/25
3:00-4:00

Stress, Behavior and the Brain
Presented by: Bear Shea

Stress, Behavior and the Brain 
Registration Link

Thursday 10/30/25
9:00-10:30

Post-Secondary Transition 
Planning  

Post-Secondary Transition 
Planning 

Wednesday 11/12/25
3:00-4:00

Inclusion
Presented by: Tracy Whitlock

Inclusion Registration Link 

Wednesday 12/10/25
3:00-4:00 Part C to Part B Transition

Part C to Part B Transition 
Registration Link

2025-26 Professional Development Schedule

https://www.maine.gov/doe/specialservices/professionallearning
https://mainestate.zoom.us/meeting/register/XpJ3KgEyQpyRuy7IkhEV8Q
https://mainestate.zoom.us/meeting/register/XpJ3KgEyQpyRuy7IkhEV8Q
https://mainestate.zoom.us/meeting/register/dmkFgk02SIaH8QKQV2rsxg
https://mainestate.zoom.us/meeting/register/rmF8KD_NQU2nB-7MrhrOvQ
https://mainestate.zoom.us/meeting/register/rmF8KD_NQU2nB-7MrhrOvQ
https://mainestate.zoom.us/meeting/register/HHFaIxgMTpOEZYh9zY77Sg
https://mainestate.zoom.us/meeting/register/HHFaIxgMTpOEZYh9zY77Sg
https://mainestate.zoom.us/meeting/register/HHFaIxgMTpOEZYh9zY77Sg
https://mainestate.zoom.us/meeting/register/HHFaIxgMTpOEZYh9zY77Sg
https://mainestate.zoom.us/meeting/register/5K15FNALQj-Iwm12uVyDog
https://mainestate.zoom.us/meeting/register/ozgJeuPyRo6yXoSQv0m2mA
https://mainestate.zoom.us/meeting/register/ozgJeuPyRo6yXoSQv0m2mA
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DATE TOPIC/DESCRIPTION REGISTRATION LINK

Wednesday 1/14/26
3:00-4:00

Alternate Assessments
Guest Speaker:  Mechelle 

Ganglefinger

Alternate Assessment 
Registration Link

Wednesday 1/28/26
3:00-4:00

ILAP and LAU Plan 101
Presented By: The Office of 

Teaching and Learning

ILAP and LAU Plan 101 
Registration Link 

Wednesday 2/11/26
3:00-4:00

McKenney Vento 101
Presented By:  Signe Lynch

McKenney Vento 101 
Registration Link

Wednesday 2/25/26
3:00-4:00 Data Collection         Data Collection Registration Link

Wednesday 3/11/26
3:00-4:00

Transition from CDS to Public School
Guest Speaker:  Lori Whittemore

Transition from CDS to Public 
School 

Wednesday 3/25/26
3:00-4:00

Abbreviated Day
Abbreviated Day Registration 

Link

Wednesday 4/8/26
3:00-4:00

Special Education Law for General 
Education Teachers

Guest Speaker:  Leigh Lardieri 

Special Education Law for 
General Education Teachers 

Registration Link
Wednesday 5/13/26

3:00-4:00 IEP Case Study Case Study Registration Link

Wednesday 5/27/26
3:00-4:00

Discipline & Manifestation 
Determination

Discipline and Manifestation 
Determination Registration Link 

2025-26 Professional Development Schedule (cont.)

https://mainestate.zoom.us/meeting/register/AKeeiq_GTvucO_aTs8RgFA
https://mainestate.zoom.us/meeting/register/AKeeiq_GTvucO_aTs8RgFA
https://mainestate.zoom.us/meeting/register/G2HkWOEWQhCY7hbJUVJx1w
https://mainestate.zoom.us/meeting/register/G2HkWOEWQhCY7hbJUVJx1w
https://mainestate.zoom.us/meeting/register/HTpVfXz1Qs6WIjMN6y2Bmw
https://mainestate.zoom.us/meeting/register/HTpVfXz1Qs6WIjMN6y2Bmw
https://mainestate.zoom.us/meeting/register/EjNADB8WTmWUagJT5D7YXA#/registration
https://mainestate.zoom.us/meeting/register/Nxdx-_VFTlOUI7rS29mVJA
https://mainestate.zoom.us/meeting/register/Nxdx-_VFTlOUI7rS29mVJA
https://mainestate.zoom.us/meeting/register/c9V7snLxSuiwMFow42zrgQ
https://mainestate.zoom.us/meeting/register/c9V7snLxSuiwMFow42zrgQ
https://mainestate.zoom.us/meeting/register/XyjTeVllQrO3yxVUb5M7Iw#/registration
https://mainestate.zoom.us/meeting/register/XyjTeVllQrO3yxVUb5M7Iw#/registration
https://mainestate.zoom.us/meeting/register/XyjTeVllQrO3yxVUb5M7Iw#/registration
https://mainestate.zoom.us/meeting/register/oEoZz_5hSDqFNfgIP2O4Zg
https://mainestate.zoom.us/meeting/register/uyYCzRXlQwmIUxAIKhl9eA
https://mainestate.zoom.us/meeting/register/uyYCzRXlQwmIUxAIKhl9eA


149

IEP & Related Forms
Educator and Administrator Resources
Family & Caregiver Resources

https://www.maine.gov/doe/specialservices/resources

https://www.maine.gov/doe/specialservices/resources
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https://forms.office.com/g/by472QQLDJ

Use the link to complete the form 
on your computer

 OR 
Use the QR code to complete the 

form on your mobile device

Professional Learning Feedback and Contact Hour Form.

https://forms.office.com/g/by472QQLDJ
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Stay Connected!

Find Us Online!
www.maine.gov/doe

@MaineDOEComm

@mainedepted

@mdoenews

@MaineDepartmentofEducation1

http://www.maine.gov/doe
http://www.maine.gov/doe
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Colette Sullivan – Federal Programs Coordinator
colette.sullivan@maine.gov
 
Jennifer Gleason – Special Education Consultant
jennifer.gleason@maine.gov 

Karlie Thibodeau – Special Education Consultant
karlie.l.thibodeau@maine.gov 

Ashley Satre – Special Education Consultant
ashley.satre@maine.gov

Julie Pelletier – Secretary Associate
julie.pelletier@maine.gov 

This Photo by Unknown Author is licensed under CC BY-NC

This Photo by Unknown Author is licensed under CC BY-NC

mailto:colette.sullivan@maine.gov
mailto:jennifer.Gleason@maine.gov
mailto:karlie.l.thibodeau@maine.gov
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mailto:julie.pelletier@maine.gov
https://pngimg.com/download/66630
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