This training is being recorded.

Please feel free to ask questions as they come up, but we will have g
several chat box check-ins throughout the training. .
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Section 2: Disability

2. DISABILITY

L] Autism [ Deaf-Blindness [l Deafness
[l Developmental Delay (3-5) [ Developmental Delay (Kindergarten) 1 Emotional Disability
] Hard of Hearing L1 Intellectual Disability 1 Visual Impairment (including Blindness)

] Other Health Impairment L] Orthopedic Impairment L] SpeechfLanguage Impairment

L1 Specific Learning Disability ] Traumatic Brain Injury 1 Multiple Disability
{check all applicable concomitant disabilities)

MUSER -
Maine Unified Special Education Regulations

MUSER VII.2.A-M outlines all
Disability Categories, including the
Definition and the Procedure for Determination.
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Section 2: Disability

Document the disability based on the initial or
reevaluation eligibility decision (identifies areas of need)

Eligibility requires the use of at least one of these forms:

a. Form for Determination of Adverse Effect on Educational
Performance

b. Specific Learning Disability Eligibility Form
c. Speech or Language Impairment Eligibility Form

Change in Eligibility
a. Complete eligibility form(s) documenting previous disability
category e.g., Speech/Language Form AND

b. Complete eligibility form(s) documenting current disability
category e.g., Adverse Effect Form-for change to Autism

Dismissal from special education services

a. Complete eligibility form(s) documenting student does not qualify as a
child with a disability .
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Section 2: Disability

Procedure for Determination of Adverse Effect on Educational
Performance —

This procedure applies only to the following disability eligibility categories:

Autism, Deafness, Developmental Delay, Emotional Disturbance, Hearing

Impairment, Intellectual Disability, Orthopedic Impairment, Other Health

Impairment, Speech or Language Impairment, Traumatic Brain Injury and
Visual Impairment including Blindness.

This section does not apply to the following disabilities where the
demonstration of adverse effect is not required as a condition for special
education eligibility:

Deaf-Blindness, Multiple Disabilities and Specific Learning Disability.
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MUSER - Maine Unified Special

Education Regulations
MUSER 1.3

Adverse effect/Adversely affects. The word “adverse”
commonly means “harmful, impeding, obstructing, or
detrimental.” To “adversely affect” means to have a
negative impact that is more than a minor or transient
hindrance, evidenced by findings and observations based
on data sources and objective assessments with
replicable results.

‘ Maine
Department of
Education




Quick Reference Checklists

Quick Reference Checklists

- IEP Quick Reference Checklist

- Adverse Effect Form

- Speech | anguage Eligibility Form

- Specific Learning Disability Eligibility Form

- Summary of Performance .Mﬂiﬁlﬁﬂ
- Written Notice Quick Reference Checklist '
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Procedural Manual — Eligibility Forms
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Adverse Effect on Educational Performance

Maine

Department c:n:
il Education
Form for the Determination of Adverse Effecton

Educational Perfformance
Maine Unified Special Education Regulations (MUSER VII.3)

Date of Meeting: SAU:

Child's Name: School:

DOTe Of Blrl'h TS T T Y P
Parent/Guardian One of these
ome: should be

Parent/Guardian

Address: checked

Parent/Guardian
City, State Zip:

School Contact: |

Reason for use of form:|] Inifial Eligibility [ Continuing Eligibility/Dismissal

[0 Best Practice: Document reason for use of form
This form is fo be used to consider eligibility for all disability categories except Specific
Learning Disability, Speech or Language Impairment, and Deaf-Blindness.




Adverse Effect on Educational Performance

Directions:

e The use of the form is limited to:
o Determination of eligibility for special education services.
o Consideration of a change in eligibility for special education services.
o Dismissal from special education services.

* The procedure for determination of adverse effect applies only to the
following eligibility categories: Autism, Deafness, Developmental Delay,
Emotional Disturbance, Hearing Impairment, Intellectual Disability,
Orthopedic Impairment, Other Health Impairment, Traumatic Brain Injury,
and Visual Impairment including Blindness.

* Pg. 6 Procedural Manual
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Adverse Effect on Educational Performance

Adverse effect/Adversely affects definition (MUSER 11.3)

The word “adverse” commonly means “harmful, impeding, obsiructing, or defrimental.” To
“adversely affect” means to have a negative impact that is more than a minor or transient
hindrance, evidenced by findings and observations based on data sources and objective
assessments with replicable results. An adverse effect on educational performance does not
include a developmentally appropriate characteristic of age/grade peers in the generadl
population.

O Best Practice: Document conversation/completion of the form in Written Notice

Written Notice

5. Describe any other factors that are relevant to the SAU’s proposed or refused action(s) described .
above: ane

The IEP Team completed the Adverse Effect Form and determined that ucalor
Page Turner qualifies for special education services.




Adverse Effect on Educational Performance

l.LA. The |[EP Team has reviewed the following assessment(s) or data source(s) to determine
adverse effect resulting from the child's disability [check one of the boxes in each category
and provide verification by describing the dafa that supports the determination as fo

* N/A=not available

Compliance: Entire Form

O Decision is based on a variety of sources

O Information from sources is documented for Yes or No

Best Practice: Entire Form

[0 Check the correct box for each question

O Include summaries and explanations according to form directions

The IEP Team’s determination of adverse effect is based upon the results of
assessments and/or data sources determined by the Team to be necessary to
verify the effect of the disability on educational performance. In most situations,
the Team will consider multiple assessments and/or data sources for

determination of adverse effect. .ME'”e
Education




Adverse Effect on Educational Performance

1. Do standard or percentile scores on nationally-normed,
individually- administered achievement test(s), or for children
ages 3 o 5, appropriate multi-domain nationally-normed test(s) or
rating scale(s), demonstrate adverse effect?

Verification:
O Compliance: Information from sources is documented

[0 Best Practice: include data source
(evaluation/assessment) and data (scores)

Examples of data sources:

3-5 yo: WPPSI, ADOS
K-12: WJ, WIAT, OWLS, GORT, Test of Word Reading Efficiency

Maine
Depariment of
Education




Adverse Effect on Educational Performance

2. Do standard or percentile scores on nationally-normed, group-
administered achievement test(s), including nationally-normed,
curriculum- based measures, demonsirate adverse effect?

Verification:
O Compliance: Information from sources is documented

O Best Practice: include data source
(evaluation/assessment) and data (scores)

Examples of data sources: NWEA, PSAT, SAT

Department of

Education




Adverse Effect on Educational Performance

3. Do any reports prepared by the SAU or presented by the
parent/guardian that reflect academic or functional performance
document adverse effect?

Verification:
O Compliance: Information from sources is documented

0 Best Practice: include data source
(evaluation/assessment) and data (scores)
Examples of data sources:

3-5 yo: ABAS, CDS Eligibility Observation Summary

K-12: Vinland scores, ABAS scores, academic grades,
reports by parents or outside providers, reporis of whether the
child meets standards in standards-based system

N/A*

]

.Education




Adverse Effect on Educational Performance

4. Does the child's performance on comprehensive assessments N/A*

based on a system of learning results, or the Common Core as of
2014, or measurements of indicators within the Early Childhood
Learning Guidelines, demonsirate adverse effect?

]

Verification:
O Compliance: Information from sources is documented

[0 Best Practice: include data source
(evaluation/assessment) and data (scores)

Examples of data sources:
3-5 yo: AEPS, HighScope Child Observation Record

K-12: Maine Through Year Assessment, NWEAs, writing
prompts, curriculum-based measures (DRA, DIBELS,
Everyday Math, AIMSweb, curriculum unit tests)

.Moine
Department of
Education




Adverse Effect on Educational Performance

5. Do criterion-referenced assessments of academic or functional
performance demonstrate adverse effecte

Verification:
[0 Compliance: Information from sources is documented

O Best Practice: include data source
(evaluation/assessment) and data (scores)

Examples of data sources: VB-MAPP, ABLLS, Brigance
Inventory of Early Development, School Function
Assessment, NWEAs, Maine Through Year Assessment,
classroom test scores

.Mqine
Department of
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Adverse Effect on Educational Performance

6. Do child work products, language samples, or portfolios
demonstrate adverse effect?

Verification:
O Compliance: Information from sources is documented

[0 Best Practice: include data source
(evaluation/assessment) and data (scores)

Examples of data sources:. Writing prompts, handwriting
samples, porifolios of work, classroom work samples

.Mqine
Depariment of
Education




Adverse Effect on Educational Performance

/. Does disciplinary evidence, or rating scales based on systemic

observations in more than one setting (whenever possible) by
professionals or parents/guardians, demonsirate adverse effect?

Verificatfion:
O Compliance: Information from sources is documented

0 Best Practice: include data source
(evaluation/assessment) and data (scores)

Examples of data sources: Disciplinary reports/office
referrals, FBA, BASC Rating Scales, BRIEF, behavior data

sheets/logs, classroom observation(s)

.Mqine
Depariment of
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Adverse Effect on Educational Performance

8. Do the child's atffendance patterns demonstrate adverse effect?

Verificafion:
O Compliance: Information from sources is documented

O Best Practice: include data source
(evaluation/assessment) and data (scores)

Examples of data sources: Attendance records (school,
program and/or class)

. Depariment of f
Education




Adverse Effect on Educational Performance

il ol x

9. Do the child’s social or emoftional deficits (if any), as observed by
professionals or parents/guardians in multiple seftings (whenever
possible), on clinical rating scales or in clinical interviews,
demonsirate adverse effecte

Verification:
O Compliance: Information from sources is documented

[0 Best Practice: include data source

(evaluation/assessment) and data (scores)

Examples of data sources: BASC, BRIEF, Achenbach,
Connors Rating Scales, Multidimensional Anxiety Scale for
Children, Piers-Harris Self-Concept Scale, Autism Rating

Scales, observation

Maine
Department of
Education




Adverse Effect on Educational Performance

10. Other (add any other data sources)

Verification:

. Maine
Department 5‘.
Education




Adverse Effect on Educational Performance

1.B. Was only one assessment/data source considerede

[0 Best Practice: Check the correct box (Yes, No)

If the answer to the question is “Yes", state the |[EP Team's rationale for the determinatfion that the single
assessment/data source is adequate for the defermination of adverse effect on educational
performance:

[0 Best Practice: If “Yes”, explain why that was adequate

.Mqine
Department of
Education




Adverse Effect on Educational Performance

Il. Has the IEP Team determined that there is an adverse effect on
educational performance resulting from the child's disabilitye

O Best Practice: Check the correct box (Yes, No)
If the answer to this question is “Yes”, proceed to section lli
If the answer to this question is “No”, the child does not qualify as a child with
a disability under Maine Unified Special Education Regulations (MUSER) and
is not entitled to an Individualized Education Program

IIIiNknne
Depariment of
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Adverse Effect on Educational Performance

* Only complete Section 3 if the answer to Section 2
is “yes”,

This Photo by Unknown Author is licensed under CC BY .

Education
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Adverse Effect on Educational Performance

The adverse effect that results from the child’s disability is, (check one)

his/her education program.
correctible through accommodations in the child's regular education program.

[0 Best Practice: Check the correct box

benefit from his/her education program OR the adverse effect is correctible through accommodations
in the child’s regular education program.

[0 Best Practice: Must include a summary

If the first box was checked, the child qualifies as a child with a disability under the Maine Unified Special
Education Regulations and is entitled to an Individualized Education Program. If the second box was
checked, the child does not qualify as a child with a disability under Maine Unified Special Education
Regulations and is not entitled to an Individualized Education Program.
.MGJ”:?,‘
Educafion
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What’s wrong?

Department 01.
Education

Form for the Determination of Adverse Effect on

Educational Performance
Maine Unified Special Education Regulations (MUSER VIL3]

Date of Meeting: | 12/15/2023 SAL: | RSU 700

Child's Name: | Page Turner School: | Public School

Date of Birth: | 4/30/2008 School Phone: | 207-555-5555

Parent/Guardian Rita Book school Address:
Name:
Parent/Guardian

Address:
Parent/Guardian | Nowhere, ME
City, State Zip: | 44444

1 Mathematics Dr.

1 Library Ln City, state Zip: | Nowhere, ME 44444

school Contact: | Jane Doe This Photo by Unknown Author is
licensed under CC BY-NC-ND

Reason for use of form: (I Initial Eligibility O Continuing Eligibility/Dismissal

This form is fo be used to consider eligibility for all disability categories except Specific
Leaming Disability, Speech or Language Impairment, and Deaf-Blindness.

Adverse effect/Adversely affects definition (IMUSER I1.3)

The word “adverse” commonly means “harmful, impeding, obstructing, or
detrimental.” To "adversely affect” means o have a negative impact that is more
than a minor or transient hindrance, evidenced by findings and observations based
on data sources and objective assessments with replicable results. An adverse effect
on educational performance does not include a developmentally appropriate
characteristic of age/grade peers in the general population.

l.LA. The |EP Team has reviewed the following assessment(s) or data source(s) to
determine adverse effect resulting from the child's disability [check one of the boxes
in each category and provide verification by describing the data that supports the
determination as to whether or not adverse effect is demonstrated]:

* N/A=not available

1. Do standard or percentile scores on nationally-normed,

individually- administered achievement test(s), or for children

ages 3 to 5, appropriate multi-domain nationally-normed test(s) or

rating scale(s), demonstrate adverse effect? Maine
Department of

Verification: Education

Tell us in the Chat Box why this is not compliant.
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What’s wrong?

e

Department of
Education
Form for the Determination of Adverse Effect on

Educational Performance
Maine Unified Special Education Regulations (MUSER VIL3)

Date of Meeting: | 12/15/2023 SAU: | RSU 00

Child's Mame: | Page Turner School: | Public School

Date of Birth: | 4/30/2008 school Phone: | 207-555-5555

Parent/Guardion Rita Book School Address:
Name:

Parent/Guardian

Address:

Pc:rgr;:rf(nstu?rdzlgn. ::4\';:ere. ME school Contact: | Jane Doe This Photo by Unknown Author is
Ty, atate Zip: licensed under CC BY-SA-NC

1 Mathematics Dr.

1 Library Ln City, stafe Iip: | Nowhere, ME 44444

Reason for use of form: I Initial Eligibility O Continuing Eligibility/Dismissal

This form is to be used to consider eligibility for all disability categories except Specific
Leaming Disability, Speech or Language Impairment, and Deaf-Blindness.

Adverse effect/Adversely affects definition (IMUSER I1.3)

The word "adverse” commonly means “harmful, impeding, obstructing, or
detrimental.” To “adversely affect” means to have a negative impact that is more
than a minor or transient hindrance, evidenced by findings and observations based
on data sources and cbjective assessments with replicable results. An adverse effect
on educational performance does not include a developmentally appropriate
characteristic of age/grade peers in the general population.

LLA. The |EP Team has reviewed the following assessment(s) or data source(s) to
determine adverse effect resulting from the child's disability [check one of the boxes
in each caftegory andprovide verification by describing the data that supports the
determination as to whether or notadverse effect is demonstrated]:

* N/A=not available

1. Do standard or percentile scores on nationally-normed,
individually- administered achievement test(s), or for children
ages 3 to 5, appropriate multi-domain nationally-normed test(s) or
rating scale(s), demonstrate adverse effect?

Verification:

Maine

Department of

Education

No verification for #1
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Instead...

Maine

Department of

Education
Form for the Determination of Adverse Effect on

Educational Performance
Maine Unified Special Education Regulations (MUSER VI1L3)

Date of Meeting: | 12/15/2023 SAU: | RSU 500
Child's Mame: | Page Turner School: | Public School
Date of Birth: | £/30/2008 Grade: 10 school Phone: | 207-555-5555
Parent/Guardian Rita Book School Address: | 1 mathematics Dr.
MName:
Pmemm:;éf;g 1 Library Ln City, State Zip: | Nowhere, ME 43444

Parent/Guardian | Nowhere, ME

City, State 7ip: | 44444 school Contact: | Jane Doe

Reason for use of form: O Initial Eligibility Continuing Eligibility/Dismissal

This form is to be used to consider eligibility for all disability categories except Specific
Leaming Disability, Speech or Language Impairment, and Deaf-Blindness.

Adverse effect/Adversely affects definition (MUSER I1.3)

The word “adverse” commonly means “harmful, impeding, obstructing, or
detfrimental.” To “adversely affect” means fo have a negative impact that is more
than a minor or fransient hindrance, evidenced by findings and observations based
on data sources and objective assessments with replicable results. An adverse effect
on educational performance does not include a developmentally appropriate
characteristic of age/grade peers in the general population.

LLA. The IEP Team has reviewed the following assessment(s) or data source(s) to
determine adverse effect resulting from the child's disability [check one of the boxes
in each category and provide verification by describing the data that supports the
determination as to whether or not adverse effect is demonstrated]:

* N/A=not available

1. Do standard or percentile scores on nationally-normed, Yes | No
individually- administered achievement test(s), or for children
ages 3 to 5, appropriate multi-domain nationally-normed test(s) or
rating scale(s), demonstrate adverse effects

verification: WJ-1V Test of Achievement: Broad Reading 97,
Broad Math 103, Broad Written Language 88

N/A*

Maine

Department of

Education

33




Procedural Manual — Eligibility Forms
Table of Contents

Advance Written Notice
Determination of Adverse Effect

Documentation of Agreement of Non-Attendance for [EP/IFSP Team
member whose Curriculum Area IS NOT being Discussed

Documentation of Agreement of Non-Attendance for IEP/IFSP Team
member whose Curriculum Area IS being Discussed

Individualized Education Program

Parental Consent for Evaluation

Parental Consent to Invite Other Agencies to IEP Meetings —
Postsecondary Goals & Transition Services

Referral for Special Education Services
Revocation of Special Education Services
Seven Day Waiver

Specific Learning Disability Eligibility Form

Maine

Department of

Education

Speech or Language Impairment Eligibility Form .

Summary of Performance

Written Notice



https://www.maine.gov/doe/sites/maine.gov.doe/files/2022-09/PROCEDURAL%20MANUAL%20Update%208-1-2020.pdf

Specific Learning Disability Form

-
Maine
Department of

Education

Specific Learning Disability Eligibility Form
Maine Unified Special Education Regulations (MUSER VII.2.L)

Date of Meeting: SAU:

Child's Name: Schoaol:

Date of Birth: School Phone:
Parent/Guardian
Name:
Parent/Guardian ) n
Address: City, State Zip:

Parent/Guardian .
City, State Zip: School Contact:

School Address:

Specific Learning Disability definition (MUSER VIL2.L):

The term means a disorder in one or more of the basic psychological processes involved in understanding or in using
language. spoken orwritten, that may manifest itself in the imperfect ability to listen. think. speak. read. write, spell or
to do mathematical calculations, including conditions such as perceptual disabilities, brain injury, minimal brain
dysfunction, dyslexia, and devslopmental aphasia. Specific leaming disability does not include leaming problems
that are primarily the result of visual, hearing or motor disabilities. or intellectual disability. or emotional disability or
environmental, culfural or economic disadvantage.

Compliance: Entire Form

[0 Decision is based on a variety of sources

O Information from sources is documented for Yes or No

Best Practice: Entire Form

O Check the correct box for each question

O Include summaries and explanations according to form directions

[0 Best Practice: Document conversation/completion of the form in Written Nofice

[0 Best Practice: Utilize the Clinical Guidance on Implementation- For the

i /[ - Identification of Students Suspected of Having a Specific Learning Disability-2017
R e (masponline.net)

Written Notice

5. Describe any other factors that are relevant to the SAU’s proposed or refused action(s) described .Moine

Department of
above: Education

The IEP Team completed the Specific Learning Disability Form and
determined that Page Turner qualifies for special education services.




Specific Learning Disability Form

Resources

Clinical Guidance on
Implementation- For the
|dentification of Students

Suspected of Having a
Specific Learning Disability-

2017 (masponline.net)

Clinical Guidance on
Implementation

For the Identification of Students
Suspected of Having a

Specific Learning Disability

Developed by the
Maine Association of School Psychologist

September 2008
Revised March 2015, November 2015,
and September 2017



https://www.masponline.net/resources/Documents/SLD/Clinical%20Guidance%20on%20Implementation-%20For%20the%20Identification%20of%20Students%20Suspected%20of%20Having%20a%20Specific%20Learning%20Disability-2017%20.pdf
https://www.masponline.net/resources/Documents/SLD/Clinical%20Guidance%20on%20Implementation-%20For%20the%20Identification%20of%20Students%20Suspected%20of%20Having%20a%20Specific%20Learning%20Disability-2017%20.pdf
https://www.masponline.net/resources/Documents/SLD/Clinical%20Guidance%20on%20Implementation-%20For%20the%20Identification%20of%20Students%20Suspected%20of%20Having%20a%20Specific%20Learning%20Disability-2017%20.pdf
https://www.masponline.net/resources/Documents/SLD/Clinical%20Guidance%20on%20Implementation-%20For%20the%20Identification%20of%20Students%20Suspected%20of%20Having%20a%20Specific%20Learning%20Disability-2017%20.pdf
https://www.masponline.net/resources/Documents/SLD/Clinical%20Guidance%20on%20Implementation-%20For%20the%20Identification%20of%20Students%20Suspected%20of%20Having%20a%20Specific%20Learning%20Disability-2017%20.pdf
https://www.masponline.net/resources/Documents/SLD/Clinical%20Guidance%20on%20Implementation-%20For%20the%20Identification%20of%20Students%20Suspected%20of%20Having%20a%20Specific%20Learning%20Disability-2017%20.pdf
https://www.masponline.net/
https://www.masponline.net/page-18154

Specific Learning Disability Form

Part A: Quualifying Considerations

1. Does evidence from multiple valid and reliable sources demonstrate
that the child is achieving adequately for the child's age and is YES NO
meeting State-approved grade level standards in gll of the areas O O
below? (MUSER VIL2.L(2)(a)(i))

[] Best Practice: Check the correct box (Y/N)

For children from diverse cultural and/or linguistic backgrounds that ploce them cutside the group on which standardized
achisvement tests were normed, consider only age or grade equivalent scores, not standardized scores. For such children,
determinations in this section should be made using a mulli-fiered problem-solving approach such as analysis of work samples and
other performance data. [MUSER VIL2.L[{2){a](c]).

If the answer o Quastion 1 is YES, the child does not gualify as a child with a specific leaming disability under MUSER. Provide
data supporting that determination in the area below marked “Verification” and proceed to Question 8.

If the answer to Question 1 is NO, indicate below the areas in which the child is not achieving adequately. Provide data
supporting that determination in the area marked “Verficafion" and procead to Question 2.

Oral expression O Reading fluency skills O
Listening comprehension O Reading comprehension O
Written expression O Mathematic calculation O
Basic reading skill O Mathematics problem-solving O
Verification:

[] Compliance: Information from sources is documented

[J Best Practice: include data source (evaluation/assessment) and data
(scores)

Examples of data sources: age normed, standardized assessments of
academic achievement, state-wide or district-wide assessments, curriculum-
based assessments, and classroom assessments based on state standards.

Maine

Department of

Education
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Specific Learning Disability Form

If the child is not achieving adequately in all areas, is the
underachievement due to the lack of learning experiences and
instruction appropriate for the child’s age or state approved
grade level standards? (MUSER VII.2.L(2)(a)(1))

[] Best Practice: Check the correct box (Y/N)

Verification:

[J Compliance: Information from sources is documented

[J Best Practice: Can include but not limited to:

* |dentify the methodologies, not the results of general education

interventions
Consider altendance
Consider teacher appropriate cerification
Culturally and linguistically, include instruction consistent with
assessments used to measure academic achievement

In making thiz determinatfion, the Team must:

. Consider whether the child, prior fo or as g part of the refemral process, was provided appropriate instruction in regular
education settings, delivered by qualified personnel (MUSER WIL2.L{2) (b)) (LLL: and

For culturally and linguistically diverse children and children from diverse educational backgrounds, consider the extant
to which the child has been exposed to culturally and linguistically approprate instruction.

If the answer to Guestion 2 1 YES, the child does not qualify as o child with o specific leaming dizabkility under MUSER. Provide
infermation suppoerting that determination in the area below marked “Verification” and procesd to Guastion 8.

If the answer to Guestion 2 s NO, provide information supporting that determination in the area marked “Verfication™ and laine

proceed to Question 3. sparment of
_ducation




Specific Learning Disability Form

This asks not
whether the child has
an intellectual
disability, emotional
disturbance, hearing
disability, etc., but
whether any such
disability is a primary
cause of the child’s
failure to achieve
adequately.

3. [If the child is not achieving adequately in all areas, is the child's lack of achievement primarily the result of
any of the following factors? Provide evidence supporling each determination in the areas below marked

“Verification.”
[0 Best Practice: Check the correct box (Y/N)
a. Visual, hearing or metor disability (MUSER VIL.2.L(2)(a)(iii)(aqa)) ‘I';S ||'~I:|0
Verification:
[0 Compliance: Information from sources is documented
Best Practice: include data source(s)
Examples of data sources: screening, medical records, observation
b. Intellectual disability (MUSER VI1.2.L(2)(a)(iii)(bb)) 'r;s r;o

Verification:
0 Compliance: Information from sources is documented

Best Practice: include data source (evaluation/assessment) and data (scores)
Examples of data sources: cognitive scores and/or adaptive behavior scales

c. Emotional disability (MUSER VII.2.L(2)(a)iii)(c<))

YES

NO

O

O

Verification:
[0 Compliance: Information from sources is documented

Best Practice: include data source(s)

reports, medical records, observations

Examples of data sources: rating scales, disciplinary records, teacher/parent

d. Environmental, cultural or economic disadvantage and/or

YES

NO

limited English proficiency (MUSER VII.2.L(2)(a)(iii)(dd-f)

O

O

Verification:
0 Compliance: Information from sources is documented

(scores)

report; documentation of chronic life disruptions

[0 Compliance: Lack of instruction or limited English proficiency is prohibitive
[J Best Practice: include data source (evaluation/assessment) and data

Examples of data sources: WIDA scores, ACCESS scores, parent/guardian

If the answer to any sub-part of Guestion 3 is YES. the child does net qualify as a child with a specific leaming disability under

MUSER. Proceed to Question &.

If the answer fo all sub-parts of Question 3 is NO, proceed fo question 4.




Specific Learning Disability Form

4. Does the child exhibit a pattern of strengths and weaknesses in
performance, achievement, or both, relative to age, state-appreved
grade level standards or intellectual development that is determined
by the IEP Team to be relevant to the identification of a specific
learning disability, using appropriate assessments? (MUSER
VIL2.L(2)(a)(ii))

[1 Best Practice: Check the correct box (Y/N)

Verfication of Strengths Verification of Wegknesses

a. Data collected when using a process
that is based on the child's responsze to
scientific research-based intervention,
including general education
interventions under MUSER Section IIL
(MUSER VII.2.L{2)(a)(ii)(aa))

Classroom performance data. (MUSER
ViL.2.L(2)(a)(ii)(bb))

Achievement data based on
summative aszessments in the dizfrict's
core curricula, State assessments
and/or published nationally norm-
referenced assessments. (MUSER
ViL2.L(2)(a)(ii){cc))

Psychological processing data from
standardized measures to identify
contributing factors, including
standardized composite scores from
nationally norm-referenced measures
of skills such as, but not limited to,
phonological processing, information
refrieval and processing speed,
language, working memory, long-term
memory, short-term memory, avditory
processing, visval spatial reasoning.

(MUSER VII.2.L(2)(a)(ii)(dd)} s

[0 Compliance: Information from multiple sources is documented

[] Best Practice: include data source (evaluation/assessment) and data (scores)
Examples of data sources: RTI information; CBA; progress monitoring; formative
assessment; observation; work samples; grades; CBA-PBE performance indicators;
evaluations

For culturally and/or linguistically diverse children, consider the patterms of strengths and weakneszses that are consistent with
that population, .g.. many English learmners struggle with literacy skills but perform betterin less language-bosed skills such as
math calculation.

If the answer to Question 4 is NO, the child does not qualify as a child with a specific learming disability under MUSER. Proceed
to Question 8.

If the answer to Question 4 is YES, proceed to guesfion 5.

Maine

Department of
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Specific Learning Disability Form

Relevant behavior noted during the observation(s) and its relationship to academic functioning (MUSER
VIl.2.L.(2)(f)). The child must be observed in the learning environment (including the regular classroom
setting) to document the child’'s academic performance and behavior in the areas of difficulty. (MUSER

VIL.2.L(2)(f)(i))

NOTES:
[1 Best Practice: Summarize relevant findings

from the classroom observation; withdrawal,
inattention, disengagement, lack of productivity.

. Maine
Department of
Education




Specific Learning Disability Form

&. Educdtionally relevant medical findings (MUSER VIL2.L(2)(g)(i)(1V))
NOTES:

[] Best Practice: Summarize relevant medical findings; ADHD, seizure
disorder, tic disorder, mental health diagnoses (depression, anxiety, etc.),
diabetes, or tfraumatic brain disorder

. Depariment of f
Education




Specific Learning Disability Form

7. Are the evaluations ufilized valid and reliable assessments and
performed by qualified individuals? (MUSER V.2.C(1)(c)&(d))

[] Best Practice: Check the correct box (Y/N)

If NO, provide verification:
[ Compliance: Information from sources is documented
« If “NO” for any assessment, provide information about that
assessment and why it is not considered valid and/or reliable or was
not performed by a qualified person.

. Depariment of f
Education




Specific Learning Disability Form

PART B: Conclusions
8. Does aspecific learning disability exist? (MUSER VIL.2.L(2)(g)(i)(1))

YES NO
O |

[] Best Practice: Check the correct box (Y/N)

If the answer to Question 8 is NO, the child does not qualify as a child with a specific learning disability under MUSER. If the
answer iz YES, proceed fo question 9.

Directions:
e [f“YES”, the following must be true
o Question 1 must be NO, and verification must be provided.
Question 2 must be NO, and verification must be provided.
All parts of Question 3 must be NO, and verification must be provided.
Question 4 must be YES, and verification must be provided.
Question 7 must be YES.
o Go on to Question 9.
e [f“NO”, the following must be true
o Either Question 1, 2, or any part of 3, must be YES or Question 4 must be NO.

ne

-!J?mem of
Education




Specific Learning Disability Form

?. If there is a learning disability, the disability is of such nature and degree that [check one and summarize

the basis for that selection in the area marked “Summary™]:

O a. the child requires special education and related services. (MUSER V.2.F(2))

O] b. it can be adequately addressed through general education interventions and/or
accommodations.

Summary:

[] Best Practice: Check a box (a/b)
[] Best Practice: Include a summary

If the box in question 9[a) s checked, the child qualifies as a child with a specific learning disability under MUSER. If the box in

question #{b) is checked., the child does not qualify as a child with a specific leaming disability under MUSER.

Directions:
e If*“a”, the following must be true:
o Question 8 must be “YES” AND
o The disability 1s of such nature AND degree that it cannot be adequately addressed
through general education interventions and/or accommodations and only special
education and related services will address it.

o [f“b”, the following must be true:
o Question 8 must be “YES” AND
o The disability 1s of such a nature AND degree that it can be adequately addressed

through general education interventions and/or accommodations; therefore, special

education and related services are not needed to address it.
If a child has been receiving RTI and/or other general education interventions which

have enabled the child to make adequate academic progress, check 9b; if a child has
failed to make adequate academic progress despite having received such
interventions, check 9a. If the child has not received RTI and/or other general
education interventions, the Team must determine whether, in view of the nature and
degree of the disability, such interventions would likely enable the child to make
adequate academic progress

Maine

Department of

Education



Specific Learning Disability Form

Team members must certify their agreement or disagreement with this result by signing below:

| certify my agreement with the result of this report [MUSER VIL2.L(2) (g) (i)}
Signature Printed Name Title

[J Compliance: All
team members MUST
sign

(b) Each group member must certify in writing whether the report
reflects the member’s conclusion. If it does not reflect the

member’s conclusion, the group member must submit a separate

statement presenting the member’s conclusions.
[71 FR 46753, Aug. 14, 2006, as amended at 82 FR 31913, July 11,

2017] 34 CFR 300.311(b)

| do not agree with the result of this report
Signatfure Printed Name Title

. Maine
Department 5‘.
Education

Dissenting team members shall submit a separate statement (MUSER VIIL.2.L(2)(g)(ii)).
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What’s wrong?

Specific Learning Disability Eligibility Form

Team members must cerdify their agreement or disagreement with this result by signing below:

| certity my agreement with the result of this report (IMUSER VILZ2.L[2) (g) (i)}
Signature Printed Name Title

Meeting was virtual;
verbal consent was
| given

This Photo by Unknown Author is
licensed under CC BY-NC-ND

| do not agree with the result of this report
Signature Printed Name

. Maine
Department of
Education

Tell us in the Chat Box why this is not compliant.



http://haciaelempleo.blogspot.com/2012/01/objetivo-para-el-2012-encontrar-empleo.html
https://creativecommons.org/licenses/by-nc-nd/3.0/

What’s wrong?

Specific Learning Disability Eligibility Form

Team members must cerdify their agreement or disagreement with this result by signing below:

| certity my agreement with the result of this report (IMUSER VILZ2.L[2) (g) (i)}
Signature Printed Name Title

Meeting was virtual;
verbal consent was
| given

This Photo by Unknown Author is
licensed under CC BY-SA-NC

| do not agree with the result of this report
Signature Printed Name

. Maine
Department 5‘.
Education

No signatures



http://gabriellagiudici.it/john-locke-lorigine-delle-idee-e-dellidea-di-sostanza/
https://creativecommons.org/licenses/by-nc-sa/3.0/

Instead...

Specific Learning Disability Eligibility Form

Team members must certify their agreement or disagreement with this result by sighing below:

| cerfify my agreement with the result of this report (MUSER VIL2.L[2)[(g)[ii})
Signature Printed Name Title

All Team members
signed either
electronically or
handwritten

| do not agree with the result of this report
Signature Printed Name

.Mqine
Department of
Education
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Speech or Language Impairment Form
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Date of Meeling:
Child’'s Name:

Date of Birth:

Parent/Guardian
Name:
Parent/Guardian
Address:
Parent/Guardian
City, State 7ip:

. b
Department of_
Education

Speech or Language Impairment Eligibility Form
Maine Unified Special Education Regulations (MUSER VII.2.K)

SAU:

School:

School Phone:

School Address:

City, State Zip:

School Contact:

A child must meet at least one of the four criteria listed and to such a degree that it adversely affects
educational performance and requires special education for the child to benefit from his/her education
program. This form is to be completed by the IEP Team whenever there is a meeting to determine
eligibility or consider a change in eligibility (including dismissal from special education).

0 Best Practice: Document conversation/completion of the form in Written Notice

Written Notice

above:

5. Describe any other factors that are relevant to the SAU’s proposed or refused action(s) described

The IEP Team completed the Speech/Language Eligibility Form and
determined that Page Turner quadilifies for special education services.

IMaine
Department
Educa




Speech or Language Impairment Form

Compliance: Entire Form
1 Decision is based on a variety of sources
1 Information from sources is documented for Yes or No
* |EP Team must first complete the four severity raling scales that follow
» [f No due to checking “No Assessment Needed” on Severity Rating
Scale, verification should indicate: “Not an area of suspected
disability”
Best Practice: Entire Form
[0 Check the correct box for each question
O Include summaries and explanations according to form directions

[ Sources of verification could include: standardized assessments, language
samples, checklists, criterion-referenced assessments, rating scales

1. Does the child exhibit an articulation impairment based on the YES NO
articulation severity rating scale? O O
Verification:

O Compliance: Information from sources is documented OR “Not an area of
suspected disability”

2. Does the child exhibit a language impairment based on the YES NO
language severity rating scale? O O
Verification:

[0 Compliance: Information from sources is documented OR “Not an area of
suspected disability”

3. Does the child exhibit g fluency impairment based on the YES NO
fluency severity rating scale 2 O O
Verification:

[0 Compliance: Information from sources is documented OR “Not an area of
suspected disability”

4. Does the child exhibit o voice impairment based on the voice YES NO

severity rating scale? O O %
Verification: Mqine
[0 Compliance: Information from sources is documented OR “Not an area of .éﬁdg&ﬁon
suspected disability”

If the team has checked YES to any of Questions 1-4, check YES on Question 5, then go fo question 6. If
not, check NO on Question 5; the child does not qualify as a child with a speech or language
impdirment.

54




Speech or Language Impairment Form

5. Does aspeech or language impairment existe
[0 Best Practice: Check the correct box (Yes, No)

. Department of
Education




Speech or Language Impairment Form

6. Does the child’s speech or language impairment adversely
affect his/her educational performance? YES NO

[0 Best Practice: Check the correct box (Yes, No) O O
Verification:

[1 Best Practice: Sources of data may include: classroom grades, child work
products, measures of attainment of literacy standards, scores on standardized
tests of academic achievement (including reading comprehension scores),
teacher and parent reports, evidence of functional communication sKills,
evidence of social cognitive sirengths and social pragmatics, records of
aftendance, disciplinary evidence or behavior rating scales, and observations
or ratings of social/emotional functioning

If the answer fo Question éis YES, go to Question /7. If NO, the child does not qualify as a child with a
speech or language impairment.

.Moine
Department of
Education




Speech or Language Impairment Form

/. lf there is a speech or language impairment, the impairment is of such nafture and degree that
[check one and summarize the basis for that selection in the area marked “Verificafion™]:

] a. the child requires special education.

] b. it can be adequately addressed through general education interventions and/or
accommodations.

Verificafion:
[1 Best Practice: Check a box (a/b)
0 Best Practice: Include a summary

If the box in question 7(a) is checked, the child qualifies as a child with a speech or language
impairment. If the boxin question /7(b) is checked, the child does not qualify as a child with a speech or
language impairment.

[0 Compliance: IEP Team must complete and include the four severity rating scales
that follow

. Maine
Department of
Education




Speech or Language Impairment Form

Education

Articulation impairment: The abnormal production of speech sounds including: substitutions, omissions, distortions or
additions of speech sounds not commensurate with child's chrenclogical age or cultural linguistic background and
not related to dialect.

Speech or Language Impairment Eligibility Form/severity Rating Scales

Articulation Severity Rating Scale

1 Sompliqnce: Check when not raised as an area of suspected disability
O

Mo arficulation To find the presence of an impairment, ratings in
assessment Description of Articulation, Standardized Asseszments and Informal Aszessments
needsd. MUST fall within the moderate or severe category.
[0 Compliance: Mustfill, if “no assessment needed” is not checked
O Neoapparent ([0 Mmild O Moderate O severe
problem
No sound emrors » Sound errors are » Maore numerous « Many articulation
present or inteligible but articulation errars errors are present.
production is ncticeable. are present. Speechis
Description of developmentally » Errors congsist of Intelligibility is frequently
Arliculation appropriate. common types of difficult for an uninteligible to
substitutions unfamiliar listener. most listeners.
and/or distorfions. | « Excessive use s Excessive use (40%
(40% or more) of or more) of
substitution or OMISSION processes
omission or unique
processes which processes which
are inapproprate are inappropnate
for age. for age.
0 Noapparent |0 Mild O  Moderate O severe
problem
¢ Astandard score | e 11o 1.4 standard | e 1.510 1.9 » =2 standard
<1.0 standard deviations below standard deviations below
deviation below the mean. deviations below the mean.
Standardized the mean. s 7-15M percentile, the mean. » <2nd percentile.
Assessments » Astandard score | e Astandard score | e 2-4th percentile. « A standord score
of z8é&. of 78-85. « A standard score <70,
s 16Mmpercentile or | <2 speech sound of 70-77. » Deviations may
above. errors outside » Substitutions, range from
developmental distortions and extensive
guidelines. some omissions substitutions and
Children may be may be present. many omissions to
stimulable for There is imited extensive
emror sounds. stimulability for omissions.
the ermor
phonemes.
Informal O No apparent | [0 Mild O Moderate O  severe
Assessments problem
Inteligible »80% of Intelligible 61-80% of | Intelligible 40-60% of | Inteligible <40% of
the fime in the time in the time in the time in
Ages 3-4 connecied speech. | connacted speech. | connected speech. | connected speech.
Inteligicle »80% of the tims In connected |nfe|l|_g|b|a_3 geess Infell[glbla_a <60% of
Ages 4-5 speech. the time in the time in
connected speech. | connected speesch.
Inteligible »80% of the time In connected |nfe|l|_g|b|_5- gess Infelh_glbl_e <60% of
Ages 5-20 speech. the time in the time in
connected speech. | connected spesch.

Informal Assessment for a
5 year old:

* use “Ages 3-5” for CDS
* use “Ages 5-20” for SAU

Maine

Department of

Education




Speech or Language Impairment Form

Education

Language impairment: Any deviation in form of language (phonology, morphology and syntax), the content of
language (vocabulary, semantics), and/or the functional use of language (pragmatics) perceived o be outside
the adllowable range for an individual's communication competence and not related to dialect or linguistic/cultural
background. Alanguage impdirment adversely affects the child's educational performance as reflected by his/her
social inferaction, behavior, emotional development, vocational performance, communication, and/or
participation in classroom activities as well as academic achievement.

] Sompliance: Check when not raised as an area of suspected disability

0 Y No language Ta find the presence of an impdirment, ratings in
assessment Standardized Assessments and Informal Assessments
needed. MUST fall within the moderate or severe category.

Speech or Language Impairment Eligibility Form/Severity Rating Scales

Language Severity Rating Scale

[0 Compliance

: Must fill, if “no assessment needed” is not checked

Standardized
Assessments

O No apparent
problem

O Mid

O Moderate

O Severe

+ A composite
standard score
=1.0 standard
deviation below
the mean.
Language
quotient or
standard score of
=84,
=17t percentile.

+ A compaosife
standard score of
1.0t0 1.4
standard
deviations below
the mean.
Language
quotient or
standard score of
78-85.

» 8-1&6" percentile.

+ A composite
standard score of
1.5 to 2 standard
deviations below
the mean.

+ Language
quotient or
standard score of
F1-77.

+ 3-7t percentile.

+ A composite
standard score of
=2 standard
deviations below
the mean.

+ Language
quotient or
standard score at
or =70,

» =2nd percentile.

Informal
Assessmenfs

O No apparent
problem

O Mid

O Moderate

O Severe

o Criterion
referenced

* Language or
speech samples

o Structured
observation

The child’s
language skills are
within his/her
expected language
performance range
on an informal
assessment
instrument.

Informal
assessment
indicates a
language deficit.

Informal assessment
indicates a
language deficit
that usuaily
interferes with
communicafion.

Informal assessment
indicates the pupil
has limited
functional
language skills.
Communication is
an effort. Child is
nonverbal and
cognitive ability has
not been
ascerfained.

Maine

Department of
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Speech or Language Impairment Form

Education

Fluency impairment: Abnomal speech production with reference to continuity, smoothness, rate and effort.

Speech or Language Impairment Eligikility Form/Severity Rating Scales

Fluency Severity Rating Scale

MNo fluency
assessment
needed.

[ gompliance: Check when not raised as an area of suspected disability
O To find the presence of gn impairment, ratings in

Description of Fluency and Informal Assessmenfs
MUST fall within the moderate or severe category.

[0 Compliance:

Must fill, if “no assessment needed” is not checked

Standardized
‘ Assessments/
| Description of
Fluency

Children in CDS, a
standardized assessment is
not required; alternative
assessment procedures such
as clinical observations can be

O Neo apparent
problem

O Mild

O Moderate

O Severe

Huency of speech
does not draw
attention fo the
child and is
developmentally
appropriate.

» 3-5% dysfluent
syllables of total
syllables spoken
with fwo or more
speech samples
of at least 100
syllables.

Mo secondary
characteristics,
frustration and
avoidance
behaviors present.

+ Fluent speech
predominates.

» 6-10% dysfluent
syllables of total
syllables spoken
with two or more
speech samples
of af least 100
syllables.
Secondary
characteristics,
frustration and
avoidance
behaviors may be
present.

+ =1 1% dysfluent
syllables of total
syllables spoken
with two or mare
speech samples
of at least 100
syllables.

= Secondary
characteristics,
frustration and
avoidance
behavicrs are
present, typically
noticeable and
distracting.

utilized to score the
description of fluency

Informal
Assessments

O No apparent
problem

O Mild

O Moderate

O Severe

Transitory
dysfluencies are
observed in specific
situations.

Frequent
dysfluencies are
observed in many
situations.

Habitual dysfluent
behaviors are
observed in g,

situations.




Speech or Language Impairment Form

D[—.'::{mmer:rnfl
Education

Speech or Language Impairment Eligibility Form/Severity Rating Scales

Voice Severity Rating Scale

When a child is refemred for a voice impairment, a medical referral is indicated.

Voice impairment: The absence or abnormal production of voice characterized by: deviant initiation/duration,

tonal quality, pitch, loudness and/or resonance for age or speaking situation.

[J Compliance: Check when not raised as an area of suspected disability

No voice To find the presence of an impgirment, ratings in
assessment Descripfion of Voice and Informal Assessmenfs
needed.

MUST fall within the moderate or severe category.

0 Compliance:

Must fill, if “no assessment needed” is not checked

intensity is
somewhat
inappropriate for
the child's age.
Voice difference is
of liftle or no
concemtoa
phyysician.

intensity is
significantly
incppropriate for
the child’'s age.
Voice difference is
of concemto a
physician.

O No apparent | [  Mild | Moderate [0 Severe
problem
Voice production Inconsistent Persistent Persistent
quality (tension, noficeable noticeable noticeable
Description of resocnance), pitch differences in voice | differences in voice | exireme
Voice and intensity are production quality | production quality | differencesin
not unusual. (tension, (fension, wvoice production
resonance), pitch resonance), pitch quality (tension,
or intensity. or intensity. resonance], pitch
or intensity.
| No apparent | [1  Mild | Moderate [0 Severe
problem
Voice difference Voice difference Voice difference
including including including
hoarseness, hyper- | hoarseness, hyper- | hoarseness, hyper-
Informal nasality, hypo- nasality, hypo- nasality, hypo-
Assessments nasality, pitch or nasality, pitch or nasdality, pitch or

intensity is distinctly
abnormal for the
child's age. Voice
difference is of
concem to a
physician.

Maine

Department of

Education

Voice impairment 1s a medical condition, and the diagnosis from a
physician 1s required.




Questions?







What’s wrong?

This Photo by Unknown Author is

Speech or Language Eligibility Form licansed under CC BY-NC.ND

1. Does the child exhibit an arficulation impairment based on the
arficulation severity rating scales

Verification: Goldman Fristoe scores

2. Does the child exhibit a language impairment based on the
language severity rating scale¢

Verification: CELF scores

3. Does the child exhibit a fluency impairment based on the
fluency severity rating scale?

Verification:

4. Does the child exhibit a voice impairment based on the voice
severity rating scale?

Verification:

. Maine
Department 5‘.
Education

Tell us in the Chat Box why this is not compliant.



http://haciaelempleo.blogspot.com/2012/01/objetivo-para-el-2012-encontrar-empleo.html
https://creativecommons.org/licenses/by-nc-nd/3.0/

What’s wrong?

Speech or Language Eligibility Form This Photo by Unkntwn Authoris

licensed under CC BY-SA-NC

1. Does the child exhibit an arficulation impairment based on the
arficulation severity rating scales

Verification: Goldman Fristoe scores

2. Does the child exhibit a language impairment based on the
language severity rating scale¢

Verification: CELF scores

3. Does the child exhibit a fluency impairment based on the
fluency severity rating scale?

Verification:

4. Does the child exhibit a voice impairment based on the voice
severity rating scale?

Verification:

cton doss nt i
- Verification does not include data (scores) ueation
- No verification listed for #3 or #4



http://gabriellagiudici.it/john-locke-lorigine-delle-idee-e-dellidea-di-sostanza/
https://creativecommons.org/licenses/by-nc-sa/3.0/

Instead...

Speech or Language Eligibility Form

1. Does the child exhibit an articulation impairment based on the
arficulation severity rating scale?2

Verification: GFTA-3: Standard score 53

2. Does the child exhibit a language impairment based on the
language severity rating scale?

YES

NO

X

O

Verification: CELF-5: Core Language 63, Expressive Language 62, Receptive

Language 65

3. Does the child exhibit a fluency impairment based on the
fluency severity rating scale?

Verification: Not an area of suspected disability

4. Does the child exhibit a voice impairment based on the voice
sevetity rafing scale?

Verification: Not an area of suspected disability

Maine

Department of

Education




Commonly Asked
Questions:

Specific to Eligibility Forms



https://pngimg.com/download/38187
https://creativecommons.org/licenses/by-nc/3.0/

Do all the questions on the Adverse Effect form have
to be answered?

Yes, all the questions need to be answered by the IEP Team.

Please note: NA means Not Available. Therefore, if there is no
data to support a “yes” or “no” then “NA” should be checked.

. Maine
Department 5‘.
Education




Do the eligibility forms need to be completed during
the IEP Team Meeting?

Yes, any appropriate eligibility forms must be completed during
the meeting and a statement about this should be included in
the Written Notice.

The Specific Learning Disability Form must be signed by all Team
members.

Also, if there is a change in eligibility, it might be necessary to
complete multiple eligibility forms.

. Maine
Department 5‘.
Education
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The IEP Committee:
Patricia Block, RSU #12

Mary Adley, Maine DOE
Lauric Lemicux, Winthrop School Dept.

Roberta Lucas, Maine DOE

Kris Michaud, CDS

Shelby Thibodeau, Augusta School Dept.
Dan Hemdal, Maine DOE

Ryan Meserve, RSU #38

Riley Donovan, RSU #64



https://www.maine.gov/doe/sites/maine.gov.doe/files/inline-files/State%20Regulation%20Chapter%20101MUSER.pdf
https://www.maine.gov/doe/sites/maine.gov.doe/files/2022-09/PROCEDURAL%20MANUAL%20Update%208-1-2020.pdf
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https://www.maine.gov/doe/sites/maine.gov.doe/files/2024-07/Special%20Services%20%E2%80%93%20IEP%20Quick%20Reference%20Checklist%2024-25%20%E2%80%93%207.29.2024.pdf
https://acrobat.adobe.com/id/urn:aaid:sc:VA6C2:dc5c12ce-b982-4d2a-9da9-aac27d0cec0c

Resources

2024-25 Cohort IEP Qui

*Compliance
*Best Practice

Maine
Department of
Education

Maine Unified Special Education Regulations (MUSER IX.3.G.)
INDIVIDUALIZED EDUCATION PROGRAM (IEP)
SAU or CDS Site:
Date IEP Sent to Parent:
FOT7- Compliance:
[0 Date sent to parent is < 21 school days from Annual Date of IEP Meeting
1. CHILD INFORMATION

Child's Name: Annual Date of IEP Meeting:
Date of Birth: Duration of the IEP:
Age: Grade: Date of Next Annual IEP Meeting:

FOT8- Compliance:
O Date of next annual is within 364 days of annual
meeting date

School/Program: Date of Re-Evaluation:
Parent/Guardian Name: Date(s) of Amended IEP:
Child's Address: Case Manager:

City, State, ZIP:

State Agency Client? (] YES [0 NO

2. DISABILITY

[ Autism [ Deaf-Blindness [] Deafness

[ Developmental Delay (3-5) [ Developmental Delay (Kindergarten) 1 Emotional Disturbance

[ Hearing Impairment [ Intellectual Disability 1 Visual Impairment (including Blindness)
[ Other Health Impairment [ Orthopedic Impairment 1 Speech/Language Impairment

[ Specific Learning Disability [ Traumatic Brain Injury 1 Multiple Disability

{check all applicable concomitant disabilities)

Compliance:
O Only one disability checked, unless Multiple Disability is checked

O If Multiple Disability is checked, all disabilities making up the multiple are checked


https://www.maine.gov/doe/sites/maine.gov.doe/files/2024-07/Special%20Services%20%E2%80%93%20IEP%20Quick%20Reference%20Checklist%2024-25%20%E2%80%93%207.29.2024.pdf

Resources

Professional Development Calendar

Link for Recordings and Power Points

Special Education Resources

e Resources for Families & Schools-Forms



https://www.maine.gov/doe/calendar
https://www.maine.gov/doe/index.php/specialservices/professionallearning
https://www.maine.gov/doe/learning/specialed/supervision/resources
https://www.maine.gov/doe/learning/specialed/law
https://www.maine.gov/doe/specialservices/resources

2024-25 Professional Development Schedule

Wednesday 9/11/24 Resources YouTube

IEP Essentials for New

Wednesday 9/25/24 Teachers YouTube

Wednesday 10/9/24 Alignment YouTube

Tuesday 10/15/24 All District IEP Training YouTube

Advanced Written Notice and
Wednesday 10/23/24 v wrrrtten ot YouTube
Written Notice -

Thursday 10/31/24 All District B13 Training YouTube Slides

Inclusion
Wednesday 11/13/24 Recording coming soon
Presented by: Tracy Whitlock

How Community Case
Wednesday 12/11/24 Managers Can Help IEP Teams YouTube Slides
Presented by: KVBH



https://youtu.be/SYu89Qxbb4M
https://www.maine.gov/doe/sites/maine.gov.doe/files/inline-files/Special%20Services%20-%20Office%20Hours%20Resources%20-%2010.25.2024.pdf
https://youtu.be/eIt2t9mkSZA
https://www.maine.gov/doe/sites/maine.gov.doe/files/inline-files/Supervision%20and%20Monitoring%20-%2025Sept2024%20%20IEP%20Meeting%20Essentials%20-%2011.25.2024.pdf
https://youtu.be/dDZKMRm0Iwg
https://www.maine.gov/doe/sites/maine.gov.doe/files/inline-files/Supervision%20and%20Monitoring%20-%209Oct2024%20Alignment%20Training%20-%2011.25.2024.pdf
https://youtu.be/M1BH6QOK1bY
https://www.maine.gov/doe/sites/maine.gov.doe/files/inline-files/Supervision%20and%20Monitoring%20-%2015Oct2024%20Full%20IEP%20Training%20-%2011.25.2024.pdf
https://youtu.be/oWnyhUnSF8I
https://www.maine.gov/doe/sites/maine.gov.doe/files/inline-files/Supervision%20and%20Monitoring%20-%2023Oct2024%20Written%20Notice%20-%2011.25.2024.pdf
https://youtu.be/bLbkgAWpyzo
https://www.maine.gov/doe/sites/maine.gov.doe/files/inline-files/Supervision%20and%20Monitoring%20-%2015Oct2024%20Full%20B13%20Transition%20Training%20-%2011.25.2024.pdf
https://www.maine.gov/doe/specialservices/professionallearning
https://www.youtube.com/watch?v=RU5113JrEyA&list=PL-cO8lcaOYu2Gd0QEp9zsSaGpi64JksRG&index=2
https://www.maine.gov/doe/sites/maine.gov.doe/files/inline-files/Supervision%20and%20Monitoring%20%E2%80%93%20Case%20Management%20Coordination%20%E2%80%93%2012.11.2024.pdf

2024-25 Professional Development Schedule (cont.)

Wednesday 1/8/25

Wednesday 1/22/25

Wednesday 2/12/25

Wednesday 2/26/25

Wednesday 3/12/25

Wednesday 3/26/25

Wednesday 4/9/25

Monday 5/12/25

Wednesday 5/14/25

Friday 5/28/25

Alternate Assessments

Guest Speaker: Jodi Bossio-Smith
Compliant versus Good IEPs

Developing a Strong IEP Part 1
Compliant versus Good IEPs

Developing a Strong IEP Part 2
Accommodations and Services

Transition from CDS to Public
School

Guest Speaker: Lori Whittemore
Abbreviated Day

Special Education Law for
General Education Teachers

Guest Speaker: Leigh Lardieri
All District B13 Transition Training

Forms

Discipline & Manifestation
Determination

Recording coming soon

YouTube Slides

YouTube Slides

YouTube Slides

Recording coming soon

Recording coming soon

Recording coming soon

Recording coming soon

Recording coming soon

Discipline & Manifestation

Determination

Maine

Department of

Education



https://www.maine.gov/doe/specialservices/professionallearning
https://www.youtube.com/watch?v=R0ygmgDYgVc
https://www.maine.gov/doe/sites/maine.gov.doe/files/inline-files/Supervision%20and%20Monitoring%20%E2%80%93%20Compliant%20vs%20Good%20IEPs%20Part%201%20%E2%80%93%201.22.2025.pdf
https://www.youtube.com/watch?v=uqvorhvOdpg
https://www.maine.gov/doe/sites/maine.gov.doe/files/inline-files/Supervision%20and%20Monitoring%20%E2%80%93%20Compliant%20vs%20Good%20IEPs%20Part%202%20%E2%80%93%202.12.2025.pdf
https://www.youtube.com/watch?v=B7x7MuycJi0
https://www.maine.gov/doe/sites/maine.gov.doe/files/inline-files/Supervision%20and%20Monitoring%20%E2%80%93%20Accommodations%20and%20Services%20%E2%80%93%202.26.2025.pdf
https://www.maine.gov/doe/specialservices/professionallearning
https://www.maine.gov/doe/specialservices/professionallearning
https://www.maine.gov/doe/specialservices/professionallearning
https://www.maine.gov/doe/specialservices/professionallearning
https://www.maine.gov/doe/specialservices/professionallearning
https://mainestate.zoom.us/meeting/register/tZ0ucu6sqjgsHNDuvN-dzQbENKh5rAe2XdnL
https://mainestate.zoom.us/meeting/register/tZ0ucu6sqjgsHNDuvN-dzQbENKh5rAe2XdnL

Professional Learning Feedback and Contact Hour Form.

Use the link to complete the form
on your computer
OR
Use the QR code to complete the
form on your mobile device

. Malne' f
Education

form to provide us with feedback and

Co i
Yo U R e ntact hour certificate. Your feedback
;
VOICE R
w MATTERS.

This Phote

Did the training content meet
your expectations? *



https://forms.office.com/g/by472QQLDJ
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Stay Connected!

Find Us Online!

9 ¢ @ 0 O

www.maine.gov/doe

@MaineDOEComm
@mainedepted

@mdoenews

@MaineDepartmentofEducationl

Maine
Depariment of
Education



http://www.maine.gov/doe

Colette Sullivan — Federal Programs Coordinator
colette.sullivan@maine.qgov

Jennifer Gleason — Special Education Consultant
jennifer.gleason@maine.qov

Karlie Thibodeau — Special Education Consultant
karlie.l.thibodeau@maine.qov

Ashley Satre — Special Education Consultant
ashley.satre@maine.qov

Julie Pelletier — Secretary Associate
julie.pelletier@maine.gov

‘I:his Photo by Unknown Author is ,

ficensed Maine
Department of
Education
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