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Welcome!
Please put the following in the Chat Box:

1. Name, School and/or District and Role
2. Any words from this visual that jumped out at you
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Please feel free to drop 
any questions in the Chat Box 

and we will answer them.

This Photo by Unknown Author is licensed under CC BY-NC

https://www.pngall.com/question-mark-png
https://creativecommons.org/licenses/by-nc/3.0/
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We will have a stretch break 
built into the presentation.
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Endrew F. and It’s Impact 
on IEP Development and 

FAPE

Maine DOE
Office of Special Services and Inclusive Education

Supervision, Monitoring, and Support Team

Updated 4/2024
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Agenda

1. Introductions
2. IEP Sections 1-4
3. Endrew F and data analysis
4. IEP Sections 5-8
5. Other Considerations
6. Frequently Asked Questions
7. Resources

This Photo by Unknown Author is 
licensed under CC BY-SA-NC

https://lans-soapbox.com/2012/06/10/a-comprehensive-guide-to-story-writing/sum-up/
https://creativecommons.org/licenses/by-nc-sa/3.0/
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Meet The Team

Colette Sullivan
Federal Programs Coordinator

colette.sullivan@maine.gov

Jennifer Gleason
Educational Specialist

jennifer.gleason@maine.gov

Karlie Thibodeau
Educational Specialist

karlie.l.thibodeau@maine.gov

Ashley Satre
Educational Specialist

ashley.satre@maine.gov

Julie Pelletier
Secretary Associate

julie.pelletier@maine.gov

mailto:colette.sullivan@maine.gov
mailto:Jennifer.gleason@maine.gov
mailto:colette.sullivan@maine.gov
mailto:colette.sullivan@maine.gov
mailto:julie.pelletier@maine.gov
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Share in chat, 
o something you want to 

get clarification around 
and/or 

o have questions about, 
related to the IEP?
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During previous onsite visits, more than 
50% of IEPs we reviewed did not meet 
compliance because of the following:
Gaps were identified but there were no 

corresponding goals.
HOW statements were missing.
Goals were not measurable because they 

included references to specific curriculum 
standards.
Goals are not measurable because they 

included multiple skills and could not be 
clearly reported on during progress 
monitoring.
Present Levels included statements like 

“Child struggles with…” or “Child 
sometimes…” and had NO baseline data.
Goals did not align with a service.
Services did not align with a goal.
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2023-24 Cohort IEP Quick Reference Document

The IEP Quick Reference Document (IEPQRD) is updated annually.  
The 23-24 Cohort IEPQRD can be found on our website.

https://www.maine.gov/doe/learning/specialed/supervision/resources

https://www.maine.gov/doe/learning/specialed/supervision/resources
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What is the Purpose of an IEP?
The Individuals with Disabilities Education Act (IDEA) 

says the purpose of an Individualized Education Program 
(IEP) is “to ensure that all children with disabilities have 
available to them a free appropriate public education 
(FAPE) that emphasizes special education and related 

services designed to meet their unique needs and 
prepare them for further education, employment and 

independent living”, and to promote movement back to 
general education.
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Section 1:  SAU, Date Sent to Parent 
and Child Information
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Section 1:  SAU, Date Sent to Parent 
and Child Information
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Section 1:  SAU, Date Sent to Parent 
and Child Information

MUSER IX.3.G
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Section 1:  SAU, Date Sent to Parent 

The date of the annual review must not exceed 364 days from the last annual IEP meeting:

The Duration of the IEP also can not exceed 364 days.

MUSER VI.2.J(5)
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Section 1:  Annual Date of IEP & 
Duration of IEP

Annual
Meeting

Date

1/6/22
.

Parents 
have the WN 

in their 
hands

1/9/22

Duration of 
the IEP – 

IEP Begins

1/16/22

7 days3ish days for 
mail (Guidance)

Duration of IEP 
can only run 

364 days.  
Therefore, IEP 

must end 
1/15/23

Must hold 
next 

annual on 
or before 

1/5/23.
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Written Notice:  Timeline 
Consideration

• Parent(s) can waive their right to 7-day notice
• Implement IEP sooner than 7 days 
• 7 Day Waiver form (optional)

• Must be documented in the Written Notice
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When can a parent/guardian NOT 
waive their 7-day notice?
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Put your thoughts
in the Chat Box
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Parents cannot waive their 7-day notice if:

    they do not attend the meeting
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Section 2:  Disability

A child with a Disability is an Individual Who – 
• Has reached the age of 3 years;
• Has neither graduated from a secondary school program with a 

regular HS diploma nor reached 22 years of age; 
• Has been observed in the learning environment/classroom setting; 

and
• Has been evaluated according to these rules and has been 

determined to have a disability which requires the provision of 
special education and supportive services.

• A child with a disability shall have one or more of the disabilities 
listed in MUSER VII.2.A-M

LD 98 / Chapter 450 codified the change in Ending Age for 
Special Education eligibility effective October 25, 2023.

http://www.mainelegislature.org/legis/bills/getPDF.asp?paper=HP0066&item=3&snum=131
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Section 2:  Disability

MUSER – 
Maine Unified Special Education Regulations

MUSER VII.2.A-M outlines all 
Disability Categories, including the 

Definition and the Procedure for Determination.
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Eligibility and Related Forms

We have an Office Hour presentation from 9/28/22 that 
focused on the Eligibility Process and all related forms.

Referral to Special Education

This Photo by Unknown Author is licensed under CC BY

https://www.maine.gov/doe/learning/specialed/pl/iep/referral
https://blog.kenbauer.me/2014/06/12/flipped-professional-development/
https://creativecommons.org/licenses/by/3.0/
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Individualized Education Plan IEP Alignment

Academic, Functional and 
Developmental Strengths

Distinctly 
Measurable and 

Persistent Gaps in 
Academic 

Performance + How 
Statement

Annual 
Goal

Present 
Level

Service(s)

Distinctly 
Measurable and 

Persistent Gaps in 
Academic 

Performance + How 
Statement

Present 
Level

Annual 
Goal

Distinctly 
Measurable and 

Persistent Gaps in 
Functional 

Performance + How 
Statement

Distinctly 
Measurable and 

Persistent Gaps in 
Functional 

Performance + How 
Statement

Present 
Level

Present 
Level

Annual 
Goal

Annual 
Goal

Annually Updated and review of 
Supplementary Aids, Services 

and/or Supports
Least Restrictive Environment

(LRE)

Service(s)

Service(s)

Service(s)

Current Evaluation and Progress Results
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Section 3: Considerations

• Think of this as the Table of Contents 
• If any section is documented YES, then it is expected that there is corresponding 

information in the IEP itself.
• For every YES, the team wants to ensure alignment based on determinations 

discussed at the IEP meeting. 
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Section 4 – Academic and 
Functional/Developmental Evaluations, 
Strengths, and Needs (MUSER IX.3.C.(1))
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Section 4A – Results of All 
Evaluations

Include:
- Academic evaluations that were used for eligibility or continuing eligibility
- Functional evaluations that were used for eligibility or continuing eligibility
- Relevant state or district assessments
- Transition assessments
- Other relevant assessments, such as FBA, related service evaluations or 

similar

Document:
• Evaluation name
• Date eval was given
• Scores that highlight strengths/needs in 

the student profile
• Maintain any scores that support eligibility
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Section 4B:  Academic, Functional 
and/or Developmental Strengths

• These are based on evaluations and observations.
• Include areas of strength and relative strengths.
• Not a restatement of “average” standard scores. 
• What does the strength look like in the classroom?
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Academic

• Reading
• Writing
• Listening
• Speaking
• Mathematical Problem Solving

This Photo by Unknown Author is licensed under CC BY-NC

https://www.pngall.com/school-png
https://creativecommons.org/licenses/by-nc/3.0/
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Section 4C:  Distinctly Measurable 
and Persistent Gaps in Academic 

Performance and “How” Statement

Identification of the distinctly measurable and 
persistent gaps in Academic performance

AND

How do the distinctly measurable and persistent skill 
gaps affect the child's involvement and progress in the 

general education curriculum
Distinctly 

Measurable and 
Persistent Gaps

How Statement
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Skill Deficits/Gaps –

Consider the following:  Might Include (there are others) 

Broad Academic Areas Specific Areas

Reading
Decoding, Encoding, Fluency, Comprehension, 
Sight Words, Phonemic Awareness, Vocabulary 

or similar

Writing Sentence Structure, Paragraph Development, 
Organization, Details, Proofreading or similar

Listening/Speaking Story Retell, Collaboration, Language, Context, 
Describe, Summarizing or similar

Mathematical
Problem Solving

Addition/Subtraction, Multiplication/Division, 
Word Problems, Fluency, Measurement or 

similar
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Student Needs How Statement
(Reading) 

Jimmy’s reading fluency deficits
impact his ability to access grade level 

reading material.
(Writing)

Sarah’s spelling deficits
impact her ability to complete grade 

level writing prompts.
(Listening)

Michael’s listening comprehension 
deficits 

impact his ability to paraphrase and 
restate grade level material.

(Speaking)
Beth’s inability to retell stories in a 

sequential manner

impacts her ability to engage with 
grade level material.

(Mathematical Problem Solving)
Tom’s deficits in addition/subtraction

impacts his ability to participate in 
grade appropriate math activities.

Distinctly 
Measurable and 
Persistent Gaps

(Needs)

How 
Statement
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Procedural Manual Pg. 22
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Functional

• Cognitive
• Communicative
• Motor 
• Adaptive
• Social/Emotional
• Sensory

This Photo by Unknown Author is licensed under CC BY-ND

https://www.nexsys.it/blog/microsoft-teams-for-education/
https://creativecommons.org/licenses/by-nd/3.0/
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Identification of the distinctly measurable and persistent 
gaps in Functional performance

AND

How do the distinctly measurable and persistent skill 
gaps affect the child's involvement and progress in the 

general education curriculum
Distinctly 

Measurable and 
Persistent Gaps

How Statement

Section 4D:  Distinctly Measurable and 
Persistent Gaps in Functional 

Performance and “How” Statement
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Skill Deficits/Gaps –
Consider the following:  Might Include (there are others) 

Broad Functional Areas Specific Areas

Cognitive Problem Solving, Self Awareness, Peer 
Interactions, Self Initiation or similar

Communicative
Articulation, Following Directions, Answering 

Wh- Questions, Turn-Taking, Grammar or 
similar

Motor (Fine/Gross) Coloring, Cutting, Walking, Stairs or similar

Adaptive Toileting, Handwashing, Cooking, Eating, 
Dressing, Bathing or similar

Social/Emotional Peer Interactions, Self Regulation, 
Communication, Pragmatic Skills or similar

Sensory Processing, Self Advocacy, Attention to Task, 
Self Regulation or similar
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Student Needs How Statement
(Cognitive) 

Mary’s deficits in problem solving
impact her ability to safely engage with 

peers at grade level.

(Communicative)
Sarah’s deficits with answering wh-

questions

impact her ability to engage in 
conversations with peers during play 

activities.

(Motor)
Michael’s deficit with grasping items

impacts his ability use writing tools in 
class.

(Adaptive)
Beth’s deficits in personal care

impact her ability to engage socially with 
same aged peers.

(Social/Emotional)
Tom’s self regulation deficits

impact his ability to comprehend and 
apply social rules in the general 

education setting.

(Sensory)
Barb’s tactile defensiveness 

impact her ability to stay on task in all 
grade level activities.

Distinctly 
Measurable and 
Persistent Gaps

(Needs)

How Statement
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Procedural Manual Pg. 22-23



38

Section 4E:  Developmental Needs 
and “How” Statement

Distinctly 
Measurable and 
Persistent Gaps

How Statement

Identification of the distinctly measurable and persistent 
gaps in Developmental performance

AND
How do the distinctly measurable and persistent skill 

gaps affect the child's involvement and progress in the 
general education curriculum
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Functional and Developmental 
Goals

Functional Goal(s)
Lifelong skills deficit(s) that 
the IEP team feels the child 
will not “outgrow”.

Developmental Goal(s)
Lagging skill deficit(s) that the 
IEP team feels the child may 
“outgrow”.

“Functional performance means how the child demonstrates 
his/her skills and behaviors in cognition, communication, motor, 
adaptive, social/emotional and sensory areas.” (MUSER II.15)

Which is it?

This Photo by Unknown Author 
is licensed under CC BY

http://efoliointheuk.blogspot.com/2011/03/begining-with-end.html
https://creativecommons.org/licenses/by/3.0/
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Skill Deficits/Gaps –
What are those specific areas?

- Be very specific
- Do not include or reference:

- Broad Areas
- Evaluation Results
- Standard Scores

http://www.pngall.com/remember-png
https://creativecommons.org/licenses/by-nc/3.0/
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Remember:  
You must include 

BOTH components.

Distinctly Measurable and Persistent 
Gaps AND How Statement

This Photo by Unknown Author 
is licensed under CC BY-SA

http://ell.stackexchange.com/questions/105654/what-is-a-finger-tied-with-a-knot-or-bow-called
https://creativecommons.org/licenses/by-sa/3.0/
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This Photo by Unknown Author is licensed under CC BY-NC-ND

https://indie-handmade.blogspot.com/2012/04/quote-of-week-lets-do-this.html
https://creativecommons.org/licenses/by-nc-nd/3.0/
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Let’s Review –

Section 4A
This Photo by Unknown Author is licensed under CC BY

http://www.electrorincon.com/cat/software
https://creativecommons.org/licenses/by/3.0/
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What’s wrong?

Section 4A
This Photo by Unknown Author is licensed under CC BY

Tell us in the Chat Box why this is not compliant.

http://www.electrorincon.com/cat/software
https://creativecommons.org/licenses/by/3.0/
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What’s wrong?

Section 4A

- No dates when evals were given
- No scores to support strengths

This Photo by Unknown Author 
is licensed under CC BY-SA-NC

http://gabriellagiudici.it/john-locke-lorigine-delle-idee-e-dellidea-di-sostanza/
https://creativecommons.org/licenses/by-nc-sa/3.0/
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Instead…
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Let’s try again…

This Photo by Unknown Author is licensed under CC BY-NC-ND

https://onlineinternetmarketinghelp.com/25-leadership-lessons-from-direct-sales-network-marketing-mlm/
https://creativecommons.org/licenses/by-nc-nd/3.0/
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Let’s Review –

Section 4B
This Photo by Unknown Author is licensed under CC BY

http://www.electrorincon.com/cat/software
https://creativecommons.org/licenses/by/3.0/
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What’s wrong?

Section 4B
This Photo by Unknown Author is licensed under CC BY

Tell us in the Chat Box why this is not compliant.

http://www.electrorincon.com/cat/software
https://creativecommons.org/licenses/by/3.0/
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What’s wrong?

Section 4B

- No strengths documented
- Do not leave this blank or put N/A

This Photo by Unknown Author 
is licensed under CC BY-SA-NC

http://gabriellagiudici.it/john-locke-lorigine-delle-idee-e-dellidea-di-sostanza/
https://creativecommons.org/licenses/by-nc-sa/3.0/
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Instead…
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Let’s try another…
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Let’s Review –

Section 4C
This Photo by Unknown Author is licensed under CC BY

http://www.electrorincon.com/cat/software
https://creativecommons.org/licenses/by/3.0/
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What’s wrong?

Section 4C
This Photo by Unknown Author is licensed under CC BY

Tell us in the Chat Box why this is not compliant.

http://www.electrorincon.com/cat/software
https://creativecommons.org/licenses/by/3.0/
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What’s wrong?

Section 4C

- Very broad areas
- No specific skill deficits
- No How statement

This Photo by Unknown Author 
is licensed under CC BY-SA-NC

http://gabriellagiudici.it/john-locke-lorigine-delle-idee-e-dellidea-di-sostanza/
https://creativecommons.org/licenses/by-nc-sa/3.0/
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Instead…
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One more…
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Let’s Review –

Section 4D
This Photo by Unknown Author is licensed under CC BY

http://www.electrorincon.com/cat/software
https://creativecommons.org/licenses/by/3.0/
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What’s wrong?

Section 4D
This Photo by Unknown Author is licensed under CC BY

Tell us in the Chat Box why this is not compliant.

http://www.electrorincon.com/cat/software
https://creativecommons.org/licenses/by/3.0/
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What’s wrong?

Section 4D

- Executive Functioning is much too broad
- No specific skill deficits
- No How statement

This Photo by Unknown Author 
is licensed under CC BY-SA-NC

http://gabriellagiudici.it/john-locke-lorigine-delle-idee-e-dellidea-di-sostanza/
https://creativecommons.org/licenses/by-nc-sa/3.0/
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Instead…
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Alignment

Academic and Functional Skill Gaps 
and How Statements

Links to our recorded 
trainings that will provide 
you more detail around 

the previous topics

https://www.maine.gov/doe/learning/specialed/pl/iep/alignment
https://www.maine.gov/doe/learning/specialed/pl/iep/functionalskillgaps
https://www.maine.gov/doe/learning/specialed/pl/iep/functionalskillgaps
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Chat Box Check In
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Reporting Progress

Describe how progress toward IEP goals 
will be reported for all children.

This Photo by Unknown Author is licensed under CC BY

https://www.englishfury.com/mixedink/its-all-about-me
https://creativecommons.org/licenses/by/3.0/


65

The U.S. Supreme Court’s ruling in Endrew vs. 
Douglas County School District, highlighted the 
fact that IEP teams must discuss and develop 
IEP goals for students that are “appropriately 
ambitious” and that “to met its substantive 

obligation under the IDEA, a school must offer 
an IEP that is reasonably calculated to enable a 
child to make progress appropriate in light of 

the child’s circumstances.”

https://www.supremecourt.gov/opinions/16pdf/15-827_0pm1.pdf
https://www.supremecourt.gov/opinions/16pdf/15-827_0pm1.pdf
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UNITED STATES DEPARTMENT OF EDUCATION 
WASHINGTON, DC 20202 

December 7, 2017 

Questions and Answers (Q&A) on 
U. S. Supreme Court Case Decision 

Endrew F. v. Douglas County School District Re-1

https://sites.ed.gov/idea/files/qa-
endrewcase-12-07-2017.pdf 

https://sites.ed.gov/idea/files/qa-endrewcase-12-07-2017.pdf
https://sites.ed.gov/idea/files/qa-endrewcase-12-07-2017.pdf
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Use of Data

 collected and maintained with fidelity
 analyzed consistently
 used to determine next steps and make changes if necessary

Data should be used to:
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It is important to remember – 

“IEP teams must demonstrate the following indicators of 
progress: 

• The child is receiving all special education, 
supplementary aids, and related services outlined in 
the IEP

• The IEP team is making appropriate modifications as 
required

• Appropriate accommodations are provided 
• Measurable IEP goals enable a clear assessment of 

whether the child is making adequate progress.” 
https://www.smartersteps.com/2018/11/28/endrew-decision-

how-do-you-write-ambitious-iep-goals/ 
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Why is this important when developing 
and maintaining an IEP and how does 

the Endrew F. case impact this?

If the IEP team responsible for Endrew F. had 
effectively maintained and analyzed the data, and 
then used that data to drive programming, they 

would probably have identified that he wasn’t making 
progress and would have made appropriate changes.  
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Present Level of Performance is:

Present Level
Of

Performance

Baseline
Data for 

Specific Skill 
Gap

- Procedural Manual page 24 & 25
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Same Data Point

Present Level
Of

Performance

Baseline
Data

Measurable
Goal

Measurement
Data

Progress 
Monitoring
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Section 5:  Academic Performance– 
Present Level

IDEA requirement – MUST fill 

Even if Student has 
Functional Need/Goals but 

has no academic skill 
deficits/gaps and will have 

no Academic Goals, 
Academic Present Level can 

NOT be blank.
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Section 5:  Academic Performance– 
Present Level

IDEA requirement – MUST fill 

Examples could 
include…
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Procedural Manual 
Pg. 24
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Section 5:  Functional Performance– 
Present Level

IDEA requirement – MUST fill 

Even if Student has 
Academic Needs and Goals 
but has no functional skill 
deficits/gaps and will have 

no Functional Goals, 
Functional Present Level 

can NOT be blank.
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Section 5:  Functional Performance–
Present Level

IDEA requirement – MUST fill 

Examples could include…
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Procedural Manual 
Pg. 26
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Present Level of Performance is not:

Present Level
Of

Performance

Subjective:
• “struggles with”
• “about”
• “sometimes”

Present Level
Of

Performance

Approximate:
• Less than 60%
• About 55%
• 60-70%
• ~ 40%
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Present Level of Performance is not:

Present Level
Of

Performance

• Grades
• Grade Level
• Standard Scores
• Percentile
• Reading Level

Present Level 
Of

Performance

Multiple Skills or 
Prerequisite Skills
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Section 5:  Academic Performance – 
Standards Based Goals

   Remember
   Alignment –

Specific 
Skill Deficit

Present 
Level

Goal
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Section 5:  Academic Performance–
Standards Based Goals

If there is an annual goal, there should be a present 
level of performance directly above it aligned to the 

same skill.



82

Section 5:  Academic Performance – 
Standards Based Goals

• By (what date), given (service and/or conditions), the child 
will (skill) with (level of mastery and/or frequency) as 
measured by (assessments/measurements). (standards 
citation…)

• BY (what date) – The date must be prior to the end of the 
duration date of the IEP and written in a way to be 
reasonably calculated to be achieved in one year.

• GIVEN (service) – SDI, consultation, etc.
• CHILD WILL (skill) – Skill must align with skill deficits and 

a goal.
• WITH (level of mastery/frequency) – Data must be 

present.
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Section 5:  Academic Performance – 
Standards Based Goals

Remember: start with the goal then find the appropriate 
standard to align to it. 

• Assume competence, 
begin with the grade the                                         
child is in and move down to 
where the team feels they 
can go within a year.

This Photo by Unknown Author is licensed under CC BY-NC-ND

Goals should facilitate the child’s achievement of Common Core 
(CCSS), Maine Learning Results (MLR), Guiding Principles 

and/or district adopted standards

https://www.aliem.com/medic-case-competency-conundrum/competence/
https://creativecommons.org/licenses/by-nc-nd/3.0/
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Section 5:  Academic Performance – 
Standards Based Goals

MLR = Maine Learning Results
W = Strand (Writing)
A = Grade Span (Childhood (K-5), Early Adolescence (6-8), and Adolescence (9-Diploma)
3 = Standard Number
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This Photo by Unknown Author is licensed under CC BY-NC
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Consider this 
Pretend Reading Curriculum...
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Do NOT include specific curriculums 
in your Present Levels or Goals.

https://www.wisc-online.com/assetrepository/viewasset?id=1511
https://creativecommons.org/licenses/by-nc/3.0/
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Do NOT include specific curriculums in your 
Present Levels or Goals.
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Pretend Reading Curriculum 
Level A

Child will learn: 

19 Basic Consonant Sounds

High Frequency Sight Words 1-25

Segment Simple CVC Words
Pretend Reading Curriculum 

Level B

Child will learn: 

Vowel Sounds

High Frequency Sight Words 26-40

Segment Simple CCVC Words
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If Leo masters the vowel sounds and can segment simple CCVC 
words, but does not master the high frequency sight words,

you can’t do Progress Monitoring.

Pretend Reading Curriculum 
Level B

Child will learn: 

Vowel Sounds

High Frequency Sight Words 26-40

Segment Simple CCVC Words

Remember:  a goal should only include 1 skill;  if 
the child has skill deficits in BOTH vowel sounds 
and sight words, these would be two different goals.
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Pretend Reading Curriculum 
Level A

Child will learn: 

19 Basic Consonant Sounds

High Frequency Sight Words 1-25

Segment Simple CVC Words

Do not include specific 
curriculums.

Focus on the specific skill 
deficits and include those deficits 

in the Present Levels and the 
Goals.



90

Section 5:  Functional/Developmental 
Performance – Goals

• Functional/Developmental goals do not require alignment to standards or 
citation but should be written using the provided goal format.

• By (what date), given (service and/or conditions), the child will (skill) with 
(level of mastery and/or frequency) as measured by 
(assessments/measurements).     
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Measurable 
Academic/Functional/Developmental  Goals

Can measure goals using –
• skill specific measurements/assessment
• qualitative data through teacher observation
• checklist or daily log
• running record
• work samples
• rubrics (attach the rubric to the IEP)
Can NOT measure goals using –
• evaluations used for eligibility or continuing eligibility
• state and local assessments
• grades or report cards
• specific academic curriculums
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So then…

This Photo by Unknown Author is licensed under CC BY-NC

https://www.pngall.com/knowledge-png
https://creativecommons.org/licenses/by-nc/3.0/
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Let’s Review –
Section 5 – 

Present Level
This Photo by Unknown Author is licensed under CC BY

http://www.electrorincon.com/cat/software
https://creativecommons.org/licenses/by/3.0/
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What’s wrong?
Section 5 – 

Present Level
This Photo by Unknown Author is licensed under CC BY

Tell us in the Chat Box why this is not compliant.

http://www.electrorincon.com/cat/software
https://creativecommons.org/licenses/by/3.0/
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What’s wrong?
Section 5 – 

Present Level

- Data point is not concise and specific
- Data point is presented as less than

This Photo by Unknown Author 
is licensed under CC BY-SA-NC

http://gabriellagiudici.it/john-locke-lorigine-delle-idee-e-dellidea-di-sostanza/
https://creativecommons.org/licenses/by-nc-sa/3.0/
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Instead…
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And…  How about this one?

This Photo by Unknown Author is licensed under CC BY-NC

https://techboomers.com/win-money-with-hq-trivia
https://creativecommons.org/licenses/by-nc/3.0/


98

Let’s Review –
Section 5 – 

This Photo by Unknown Author is licensed under CC BY

http://www.electrorincon.com/cat/software
https://creativecommons.org/licenses/by/3.0/
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What’s wrong?
Section 5 – 

This Photo by Unknown Author is licensed under CC BY

Tell us in the Chat Box why this is not compliant.

http://www.electrorincon.com/cat/software
https://creativecommons.org/licenses/by/3.0/
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What’s wrong?
Section 5 – 

- Data point in Present Level is written in a range
- Data point in Present Level does not align with the goal
- Measurement in goal referenced Standard Scores
- No citation to a standard in the goal

This Photo by Unknown Author 
is licensed under CC BY-SA-NC

http://gabriellagiudici.it/john-locke-lorigine-delle-idee-e-dellidea-di-sostanza/
https://creativecommons.org/licenses/by-nc-sa/3.0/
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Instead…



102

Let’s take a 5-minute Break
This Photo by Unknown Author is licensed under CC BY-ND

https://energynews.us/2015/10/22/utility-supporters-say-clock-is-ticking-on-aging-michigan-coal-plants/
https://creativecommons.org/licenses/by-nd/3.0/
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Avoid Outcome Based Goals

Outcomes = Age-Appropriate Expectations 

We want all students to meet these expectations.



104

Academic Outcome Based Goals =
Academic Age-Appropriate Expectations

What do we expect and/or want for ALL students?

We want ALL students to Demonstrate:
• Reading skills on Grade Level
• Math skills on Grade Level
• Writing skills on Grade Level

This Photo by Unknown Author is 
licensed under CC BY-NC

https://shiphistory.org/online-learning/
https://creativecommons.org/licenses/by-nc/3.0/
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What are the outcomes/age-appropriate expectations we have for the student?
What are the skill deficits that interfere with their ability to get there?

Then… what will we teach them?

Outcome/
Age-Appropriate Expectation

Sk
ill

 D
ef

ic
it

Sk
ill

 D
ef

ic
it

Sk
ill

 D
ef

ic
it



106

Bill

Example – 
Bill is in 7th grade
Bill is reading at the 1st grade level
• You would not write a Reading goal that states “Bill will 

read at the 7th grade level.”
• This is an outcome that we want for all 7th graders
• Focus on the Why or the Skill Deficits
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Bill

Example – 
• Bill has very weak decoding skills
• Bill can decode words with a CVC word pattern with 

100% accuracy
• Bill can decode words with CVC-e word patterns with 

23% accuracy 
• Bill will increase his ability to decode words with CVC-e 

word patterns up to 75%



108

Bill

Specially Designed Instruction in Decoding = 
Increased Decoding Skills

Increased Decoding Skills = 
Increased Reading Ability

Increased Reading Ability =
Movement towards Outcome of Reading Skills 

commensurate to Peers 
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• Bill is in seventh grade and has been identified with an SLD in Reading.
• There are evaluations to support this, and they are documented in Section 4A.
• His IEP team identified the following specific skill deficit/How in Section 4C –  

Meet Bill.

• Because he has this very specific skill deficit, he has been unable to reach the 
age-appropriate expectation of reading at the seventh grade level.

• Therefore, we will write a goal around Decoding in Section 5 – 
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OUTCOME:

We want Bill to read at the 
7th grade level.

W
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ill
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Skill to Teach
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• Eli is in first grade and has been identified with an SLD in Reading.
• There are evaluations to support this, and they are documented in Section 4A.
• His IEP team identified the following specific skill deficit/How in Section 4C –  

• Because he has this very specific skill deficit, he has been unable to reach the 
age-appropriate expectation of reading at the first-grade level.

• Therefore, we will write a goal around Letter Id in Section 5 – 

Meet Eli.
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OUTCOME:

We want Eli to read at the 
first-grade level.

W
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Read on Grade Level

Fl
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y

Ph
on

em
ic

 
Aw

ar
en

es
s

Sp
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g

Other examples might include:
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When considering Skill Deficits versus Outcomes and
Age-Appropriate Expectations, it is very important 
to work with your team to review evaluations, data 
collection, observations, and similar info to figure 

this out.

Use your Team to determine those skills that might 
facilitate a change in any outcome. 

This Photo by Unknown Author 
is licensed under CC BY-NC

But, how do I know 
what to focus on?

http://www.pngall.com/team-work-png/download/13252
https://creativecommons.org/licenses/by-nc/3.0/
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Functional Outcome Based Goals =
Functional Age-Appropriate Expectations

What do we expect and/or want for ALL students?

We want ALL students to Demonstrate:
• Appropriate Attendance
• Work Completion
• No Aggression/Biting/Bolting etc.
• Safety
• Attention to Task

This Photo by Unknown Author 
is licensed under CC BY-SA-NC

http://www.virtuallibrary.info/critical-thinking.html
https://creativecommons.org/licenses/by-nc-sa/3.0/
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Nina

Example – 
Nina is in 1st grade
Nina demonstrates aggressive behavior
• You would not write a Behavior goal that states “Nina 

will decrease aggressive behaviors.”
• This is an outcome that we want for all students
• Focus on the Why or the Skill Deficits
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Nina

Example – 
• Nina can not independently use a visual to request Help
• Nina will increase her ability to independently use the 

visual card to request Help with 40% accuracy
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Nina

Specially Designed Instruction in Requesting Help = Increased 
Ability to Request Help

Increased Ability to Request Help =                     
Improved Behaviors

Improved Behavior Skills =
Movement towards Outcome of Behaviors commensurate 

to Peers 
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• Because she has this very specific skill deficit, she has been unable to reach 
the age-appropriate expectation of a day without aggressions.

• Therefore, we will write a goal around Requesting HELP in Section 5 – 

Meet Nina
• Nina is in first grade and has been identified with Autism.
• There are evaluations to support this, and they are documented in Section 4A.
• Her IEP team identified the following specific skill deficit/How in Section 4D –  
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OUTCOME:
We want Nina to decrease the 

number of aggressions she 
exhibits across a day.

W
e 

w
ill

 te
ac

h 
N

in
a 

to
 

re
qu

es
t H

el
p.

Skill to Teach
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Meet Jane

• Because she has this very specific skill deficit, she has been unable to reach 
the age-appropriate expectation of work completion.

• Therefore, we will write a goal around Self-Initiation in Section 5 – 

• Jane is in third grade and has been identified with an OHI due to ADD.
• There are evaluations to support this, and they are documented in Section 4A.
• Her IEP team identified the following specific skill deficit/How in Section 4D –  
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OUTCOME:

We want Jane to complete work 
commensurate to her peers.
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• Louis is in fourth grade and has been identified with Emotional Disturbance.
• There are evaluations to support this, and they are documented in Section 4A.
• His IEP team identified the following specific skill deficit/How in Section 4D –  

Meet Louis

• Because he has this very specific skill deficit, he has been unable to reach the 
age-appropriate expectation of consistent attendance in school.

• Therefore, we will write a goal around Following a Visual Schedule in Section 
5 – 
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OUTCOME:
We want Louis to increase his attendance.
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Remember

Outcome = Age-Appropriate 
Expectation

Teach the skill that helps the student reach 
the Outcome/Age-Appropriate Expectation.

* Write the goal around that skill *
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Procedural Manual Pg. 26
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Chat Box 
Interaction

This Photo by Unknown Author is licensed under CC BY-SA-NC

http://anrpaprika.hypotheses.org/1865
https://creativecommons.org/licenses/by-nc-sa/3.0/
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Let’s Review…

This Photo by Unknown Author is licensed under CC BY

http://www.electrorincon.com/cat/software
https://creativecommons.org/licenses/by/3.0/
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What’s wrong?

Tell us in the Chat Box why this is not compliant.

This Photo by Unknown Author 
is licensed under CC BY-NC-ND

http://haciaelempleo.blogspot.com/2012/01/objetivo-para-el-2012-encontrar-empleo.html
https://creativecommons.org/licenses/by-nc-nd/3.0/
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What’s wrong?

This Photo by Unknown Author 
is licensed under CC BY-NC-ND

- Margaret is in 5th grade; this is an age-appropriate expectation
- Present Level is too broad
- Goal is not measurable, too broad
- No specific skill deficits

http://haciaelempleo.blogspot.com/2012/01/objetivo-para-el-2012-encontrar-empleo.html
https://creativecommons.org/licenses/by-nc-nd/3.0/
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Instead…
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This Photo by Unknown Author is licensed under CC BY

http://vimeo.com/49050008
https://creativecommons.org/licenses/by/3.0/
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Let’s Review…

This Photo by Unknown Author is licensed under CC BY

http://www.electrorincon.com/cat/software
https://creativecommons.org/licenses/by/3.0/
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What’s wrong?

Tell us in the Chat Box why this is not compliant.

This Photo by Unknown Author 
is licensed under CC BY-NC-ND

http://haciaelempleo.blogspot.com/2012/01/objetivo-para-el-2012-encontrar-empleo.html
https://creativecommons.org/licenses/by-nc-nd/3.0/
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What’s wrong?

- Outcome based (age-appropriate expectation)
- We want all kids to be free from aggressions
- No skill deficits

This Photo by Unknown Author 
is licensed under CC BY-SA-NC

http://gabriellagiudici.it/john-locke-lorigine-delle-idee-e-dellidea-di-sostanza/
https://creativecommons.org/licenses/by-nc-sa/3.0/
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Instead…
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If you are teaching supports that help a student to be successful, 
make sure those tools are added to Section 6 of the IEP.
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We get this question a lot –

What about Related Services?

Outcome versus Skill

This Photo by Unknown Author is licensed under CC BY

https://open.lib.umn.edu/infostrategies/chapter/1-3-team-membership-skills/
https://creativecommons.org/licenses/by/3.0/
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Improved Communication
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Example:  We want all children to have appropriate communication skills.
The child has skill deficits in articulation, following directions, and answering wh-
questions.
These deficits result in decreased ability to communicate appropriately.
Therefore, we will work to teach them skills that = Improve Communication. 
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Present Level of Performance

Measurable Goals and Avoiding 
Outcome Goals

Links to our recorded 
trainings that will provide 
you more detail around 

the previous topics

https://www.maine.gov/doe/learning/specialed/pl/iep/plp
https://www.maine.gov/doe/learning/specialed/pl/iep/goals
https://www.maine.gov/doe/learning/specialed/pl/iep/goals
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Chat Box Check In
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Section 6:  Supplementary Aids, 
Services, Modifications and/or Supports

Procedural Manual pgs. 27-28

https://www.maine.gov/doe/sites/maine.gov.doe/files/2022-09/PROCEDURAL%20MANUAL%20Update%208-1-2020.pdf
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Section 6:  Supplementary Aids, 
Services, Modifications and/or Supports
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Section 6:  Supplementary Aids, 
Services, Modifications and/or Supports

• An accommodation changes how a student learns the 
material. 

• A modification changes what a student is taught or expected 
to learn. 

https://www.smartkidswithld.org/getting-help/the-abcs-of-
ieps/examples-of-accommodations-modifications/ 

https://www.understood.org/en/learning-attention-issues/treatments-approaches/educational-strategies/accommodations-what-they-are-and-how-they-work
https://www.understood.org/en/learning-attention-issues/treatments-approaches/educational-strategies/modifications-what-you-need-to-know
https://www.smartkidswithld.org/getting-help/the-abcs-of-ieps/examples-of-accommodations-modifications/
https://www.smartkidswithld.org/getting-help/the-abcs-of-ieps/examples-of-accommodations-modifications/
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Section 6: Supplementary Aids, 
Services, Modifications and Supports

This Photo by Unknown Author 
is licensed under CC BY-NC

https://www.pngall.com/calculator-png
https://creativecommons.org/licenses/by-nc/3.0/
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Section 6: Supplementary Aids, 
Services, Modifications and Supports

This Photo by Unknown Author is 
licensed under CC BY-NC This Photo by Unknown Author is 

licensed under CC BY-NC-ND

https://pngimg.com/download/2118
https://creativecommons.org/licenses/by-nc/3.0/
http://owlforya.blogspot.com/2011/04/why-i-love-audio-books.html
https://creativecommons.org/licenses/by-nc-nd/3.0/
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“Other” could include collaboration and recommendations from related 
service providers that are not directly related to an annual IEP goal (For 

example, manipulation of the child’s environment or instructional 
materials) - Procedural Manual pg. 27

• Discussion of progress and accommodations is not 
consultation. This should be documented in Section 6 
as an accommodation.
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Section 6:  Supplementary Aids, Services, 
Modifications and/or Supports
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Section 6B:  Alternate Assessment

This section is a MUST fill
If the child requires the alternate assessment:

• Check “Yes”
• Provide an explanation
• Child’s academic goals require objectives 

Cannot be blank



150

Section: 6B Alternate Assessment

https://www11.maine.gov/doe/learning/specialed/assessment

https://www11.maine.gov/doe/learning/specialed/assessment


151

Section: 6B Alternate Assessment
If the student is determined eligible for alternate assessment per the 

Participation Guideline document, all academic goals must have short-
term objectives aligned to the Alternate Academic Achievement 

Standards (AA-AAAS).​
34 CFR 300.320(a)(2)(ii)
MUSER IX.3.A(1)(a)(iii)

These are students who are learning content adapted from 
grade level standards, reduced in breadth, depth, and 

complexity.  In Maine, these alternate academic 
achievement standards are the Core Content Connectors 
in ELA and Mathematics and the Extended Performance 

Expectations in Science.
https://www.maine.gov/doe/learning/specialed/assessment

https://www.maine.gov/doe/learning/specialed/assessment
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Section: 6B Alternate Assessment
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Section 6:  Supplementary Aids, Services, 
Modifications and/or Supports

Resources

 PEAK Parent Center Accommodations & Modifications Fact Sheet

 Maine Through Year Assessment Overview | Maine Department of 
Education 

 Multilingual Learners with Disabilities| Maine Department of 
Education
 Multilingual Learner Document – link to recorded training

 MSAA Overview | Maine Department of Education

https://osepideasthatwork.org/sites/default/files/36%20-%20Accomodations%20and%20Modifications%20Fact%20Sheet.pdf
https://www.maine.gov/doe/Testing_Accountability/MECAS/NWEA
https://www.maine.gov/doe/Testing_Accountability/MECAS/NWEA
https://www.maine.gov/doe/learning/multilinguallearner/resources/MLdisabilities
https://www.maine.gov/doe/learning/multilinguallearner/resources/MLdisabilities
https://www.maine.gov/doe/learning/specialed/pl/officehourarchives/MLL
https://www.maine.gov/doe/Testing_Accountability/MECAS/ela_math_materials/msaa
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Section 7:  Special Education and 
Related Services

Child’s needs drive services and their 
frequencies not the school or program 

schedule.
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Consider this  

Once the student is finished working on goals related to Reading 
Comprehension, they should be offered the opportunity to return to 
General Ed.  If it is in Section 6 of their IEP as an accommodation, they may 
choose to stay.
The student’s IEP should reflect their Distinctly/Measurable Skill Deficits 
and should not be written to align with school scheduling. 

9:00-10:00 Special Ed Study Hall

9:00-10:00 General Ed Study Hall

Schoolwide block scheduling looks like this – 

Student’s IEP looks like this – 



156

Section 7:  Special Education and 
Related Services
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Section 7:  Special Education and 
Related Services

-Indicate the specialized instruction services the child 
requires. For children ages 5-20, each identified 
instructional area should be listed unless the child is 
accessing a self-contained program. 

 ex. Given SDI in ELA/Behavior Support
       Given SDI in ELA and OT consultation.

Procedural Manual pg. 32
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Section 7:  Special Education and 
Related Services
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Every Service 

needs a 
 Goal

Every Goal 
needs a
Service
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Section 5
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• Consultation is to ensure that skills developed in a previously more 
restrictive setting (SDI) are being carried over into a less restrictive 
setting (general education setting). It is specific to student goals and 
should be documented in the goal itself.  “Given consultation, child 
will…”  or “Given specially designed instruction and consultation child 
will…”

• Discussion of progress and accommodations is not consultation. 
This should be documented in Section 6 as an accommodation.

Goal
Section 7

Goal
Section 6
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Section 7:  Special Education and 
Related Services

• Content areas such as: Social Studies, Science, Health, etc. 
should not be identified in the service grid.

• Do not write goals around Social Studies, Science, Health etc.
• If a student requires support in one of these content areas, 

SDI should be provided in the specific skill deficit (reading 
comprehension, executive functioning, written expression, 
etc.).
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Chat Box Check In
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Section 8:  Least Restrictive 
Environment
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Section 8:  Least Restrictive 
Environment

“To the maximum extent appropriate, children with disabilities, 
including children in public or private institutions or other care 
facilities, shall be educated with children who are not disabled, 
and special classes, separate schooling, or other removal of 
students with disabilities from the regular educational 
environment shall occur only when the nature or severity of the 
disability of a child is such that education in regular classes with 
the use of supplementary aids and services cannot be achieved 
satisfactorily.” MUSER [20 USC 1412(a)(5) and 34 CFR 300.114]
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All of the IEP components together will 
guide the Least Restrictive Environment 

discussion.

Evaluations

Disability 
Identification

Academic and 
Functional Skill 

Gaps 

Present Level 
of Performance

Measurable 
Goals

Special Education 
and Related 

Services

Supplementary 
aids, services, 
modifications, 

and/or supports



168

Section 8:  Least Restrictive 
Environment

• LRE is about the student’s access to general education 
instruction
oWorking on completely different skills or a subset of skills 

than what their peers are learning, within the general 
education classroom, is not LRE
oWorking on a subset of skills of the general education 

content, within the general education, classroom is LRE
• When in the general education setting, are they 

receiving the same access to general education 
curriculum as their peers?
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Section 8:  Least Restrictive 
Environment



170
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Let’s Review…

This Photo by Unknown Author is licensed under CC BY

http://www.electrorincon.com/cat/software
https://creativecommons.org/licenses/by/3.0/
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What’s wrong?

Tell us in the Chat Box why this is not compliant.

This Photo by Unknown Author 
is licensed under CC BY-NC-ND

http://haciaelempleo.blogspot.com/2012/01/objetivo-para-el-2012-encontrar-empleo.html
https://creativecommons.org/licenses/by-nc-nd/3.0/
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What’s wrong?

This Photo by Unknown Author 
is licensed under CC BY-NC-ND

- You would not provide SDI in Science
- Student does not have a disability in Science
- Address through the SDI in Reading Comprehension
- IEP Duration date is incorrect:  should only run 364 days

http://haciaelempleo.blogspot.com/2012/01/objetivo-para-el-2012-encontrar-empleo.html
https://creativecommons.org/licenses/by-nc-nd/3.0/
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Instead…
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Try this

This Photo by Unknown Author is licensed under CC BY

http://leadershipfreak.wordpress.com/2010/03/05/10-best-questions-ever
https://creativecommons.org/licenses/by/3.0/


176

Let’s Review…

This Photo by Unknown Author is licensed under CC BY

http://www.electrorincon.com/cat/software
https://creativecommons.org/licenses/by/3.0/
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What’s wrong?

Tell us in the Chat Box why this is not compliant.

This Photo by Unknown Author 
is licensed under CC BY-NC-ND

http://haciaelempleo.blogspot.com/2012/01/objetivo-para-el-2012-encontrar-empleo.html
https://creativecommons.org/licenses/by-nc-nd/3.0/
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What’s wrong?

This Photo by Unknown Author is licensed under CC BY-NC-ND

- Location is blank
- Educational Technician can not be the Person Responsible
- ESY is documented for whole IEP and not ESY dates

http://haciaelempleo.blogspot.com/2012/01/objetivo-para-el-2012-encontrar-empleo.html
https://creativecommons.org/licenses/by-nc-nd/3.0/
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Instead…
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Just One More

This Photo by Unknown Author is licensed under CC BY-SA

https://www.mrgscience.com/guide-to-exam-success.html
https://creativecommons.org/licenses/by-sa/3.0/
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What’s wrong?

Tell us in the Chat Box why this is not compliant.

This Photo by Unknown Author is 
licensed under CC BY-NC-ND

http://haciaelempleo.blogspot.com/2012/01/objetivo-para-el-2012-encontrar-empleo.html
https://creativecommons.org/licenses/by-nc-nd/3.0/
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What’s wrong?

- Does not address nature and severity of disability
- Restates service grid

This Photo by Unknown Author is 
licensed under CC BY-SA-NC

http://gabriellagiudici.it/john-locke-lorigine-delle-idee-e-dellidea-di-sostanza/
https://creativecommons.org/licenses/by-nc-sa/3.0/
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Instead…
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Links to our recorded 
trainings that will provide 
you more detail around 

the previous topics

IEP Section 6, 7, 8

https://www.maine.gov/doe/learning/specialed/pl/iep/section678
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Chat Box Check In
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Other Considerations 

As you write IEPs and work to 
complete other paperwork, please 

remember the following:  
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Procedural Manual 

• Written Notice
• Eligibility Forms 
• Summary of 

Performance
• B13-Transition 

Plans
• B11-Child Find 

https://www.maine.gov/doe/sites/maine.gov.doe/files/2022-09/PROCEDURAL%20MANUAL%20Update%208-1-2020.pdf
https://www.maine.gov/doe/learning/specialed/pl/iep/writtennotice
https://www.maine.gov/doe/learning/specialed/pl/iep/referral
https://www.maine.gov/doe/learning/specialed/pl/transitionplanning/SOP
https://www.maine.gov/doe/learning/specialed/pl/transitionplanning/SOP
https://www.maine.gov/doe/learning/specialed/pl/transitionplanning/fulltraining
https://www.maine.gov/doe/learning/specialed/pl/transitionplanning/fulltraining
https://www.maine.gov/doe/learning/specialed/pl/iep/referral


188

Abbreviated Day

Abbreviated school day means any day that a child eligible 
under this chapter attends school or receives educational 
services for less time than age/grade peers without disabilities 
within the same school and/or school program.  (MUSER 
VI.2.L )

Abbreviated School Day does not apply to change in 
placement under Section XVII, Discipline of Children with 
Disabilities
(MUSER VI.2.L)

Abbreviated Day

https://www.maine.gov/doe/learning/specialed/pl/officehourarchives/abbreviatedday
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Questions?

This Photo by Unknown Author is licensed under CC BY-SA

https://profslusos.blogspot.com/2017/08/a-polemica-dos-horarios-incompletos.html
https://creativecommons.org/licenses/by-sa/3.0/
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Put in chat,
o something that you 

got clarification 
around and/or

o questions answered 
from today’s training 
related to the IEP?
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Procedural Manual 

Resources

https://www.maine.gov/doe/sites/maine.gov.doe/files/2022-09/PROCEDURAL%20MANUAL%20Update%208-1-2020.pdf
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Maine Unified Special Education  

Resources

Procedural Manual 

https://www.maine.gov/doe/sites/maine.gov.doe/files/inline-files/State%20Regulation%20Chapter%20101MUSER.pdf
https://www.maine.gov/doe/sites/maine.gov.doe/files/2022-09/PROCEDURAL%20MANUAL%20Update%208-1-2020.pdf
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2023-24 Cohort IEP Quick Referen  

Resources

  Maine Unified Special Education Regulations (MUSER)

https://www.maine.gov/doe/sites/maine.gov.doe/files/2023-12/10-31-23%20Updated%2023-24%20IEP%20Quick%20Reference.pdf
https://www.maine.gov/doe/sites/maine.gov.doe/files/inline-files/State%20Regulation%20Chapter%20101MUSER.pdf
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Resources

     2023-24 Cohort IEP Quick Reference Document

https://www.maine.gov/doe/sites/maine.gov.doe/files/2023-12/10-31-23%20Updated%2023-24%20IEP%20Quick%20Reference.pdf
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Resources

     ent
Professional Development Calendar  

Link for Recordings and Power Points  

 

Special Education Resources

  

Special Education Laws and Regulations

  

Special Education Forms and Reporting 

https://www.maine.gov/doe/sites/maine.gov.doe/files/2023-12/10-31-23%20Updated%2023-24%20IEP%20Quick%20Reference.pdf
https://www.maine.gov/doe/calendar
https://www.maine.gov/doe/learning/specialed/pl
https://www.maine.gov/doe/learning/specialed/supervision
https://www.maine.gov/doe/learning/specialed/law
https://www.maine.gov/doe/learning/specialed/forms
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DATE TOPIC/DESCRIPTION

Wednesday 9/13/23 Resources 

Wednesday 9/27/23 Transition from CDS to Public School 

Friday 9/29/23 Q&A Session

Wednesday 10/11/23 Abbreviated Day   

Tuesday 10/24/23 Fall All District IEP Training 

Tuesday 10/24/23 Fall All District B-13 Training  

Wednesday 10/25/23 Discipline & Manifestation Determination

Friday 10/27/23 Q&A Session

*Wednesday 11/8/23* *Alignment and DIB1 (Disability Alignment)*

Wednesday 12/13/23 Orientation and Mobility

Wednesday 12/20/23 Compliant Transition Plans 

Tuesday 1/9/24 Winter All District B-13 Training 

Tuesday 1/9/24 Winter All District IEP Training 

Wednesday 1/10/24 Advanced Written Notice & Written Notice 

2023-24 Professional Development 

https://www.maine.gov/doe/learning/specialed/pl/officehourarchives/resources
https://www.maine.gov/doe/learning/specialed/pl/officehourarchives/cds
https://www.maine.gov/doe/learning/specialed/pl/officehourarchives/abbreviatedday
https://www.maine.gov/doe/learning/specialed/pl/iep/training
https://www.maine.gov/doe/learning/specialed/pl/transitionplanning/fulltraining
https://www.maine.gov/doe/learning/specialed/pl/officehourarchives/discipline
https://www.maine.gov/doe/learning/specialed/pl/officehourarchives/OHAlignment
https://www.maine.gov/doe/learning/specialed/pl/officehourarchives/OandM
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DATE TOPIC/DESCRIPTION REGISTRATION LINK

Wednesday 1/24/24 Present Level of Performance         

Friday 1/26/24 Q&A Session

Wednesday 2/14/24
Writing Measurable Functional Goals 

and Avoiding Outcomes 

Wednesday 2/28/24 Transition from CDS to Public School  

*Wednesday 3/13/24* *Least Restrictive Environment* 

Wednesday 3/27/24 Forms – (AE attached to WN) 

Friday 3/29/24 Q&A Session

Wednesday 4/10/24
Special Education Law for General 

Education Teachers

Wednesday 4/24/24 IEP Essentials 

Friday 4/26/24 Q&A Session

Thursday 5/2/24 Spring All District IEP Training 

Thursday 5/2/24 Spring All District B-13 Training B-13 Training Registration Link (5/2/24)

Wednesday 5/8/24 Consultation/Related Service Goals 
Consultation/Related Service Goals 

Registration Link

Wednesday 5/22/24 Data Collection Data Collection Registration Link

Friday 5/24/24 Q&A Session Q & A Registration Link

2023-24 Professional Development (cont.)

https://mainestate.zoom.us/meeting/register/tZcsd-iurzssGdWWJpzVfA3L9aHA2fcTjmma
https://mainestate.zoom.us/meeting/register/tZwodOGhpzkvHtSioGFjZGXi0KooPfJtmYSX
https://mainestate.zoom.us/meeting/register/tZwodOGhpzkvHtSioGFjZGXi0KooPfJtmYSX
https://mainestate.zoom.us/meeting/register/tZwpce-grz4pGN2EPp5sxK7wI29gKDFldp1I
https://mainestate.zoom.us/meeting/register/tZEtc-qvrDwqGdXYcqWkrRC7vzTKxRNUwVmE
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Please consider sharing the links to these PD opportunities with 
general education teachers:
Wednesday 10/25/23 - Discipline & Manifestation Determination

Wednesday 4/10/24 - Special Education Law for General Education Teachers

Please consider sharing the links to these PD opportunities with 
related service providers:
Wednesday 2/14/24 - Writing Measurable Functional Goals and Avoiding Outcomes 
Wednesday 5/8/24 - Consultation/Related Service Goals 

https://www.maine.gov/doe/learning/specialed/pl/officehourarchives/discipline
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https://forms.office.com/g/by472QQLDJ

Use the link to complete the 
form on your computer

 OR 
Use the QR code to complete 

the form on your mobile 
device

Professional Learning Feedback and Contact Hour Form.

https://forms.office.com/g/by472QQLDJ
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Stay Connected!

Find Us Online!
www.maine.gov/doe

@MaineDOEComm

@mainedepted

@mdoenews

@MaineDepartmentofEducation1

http://www.maine.gov/doe
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Colette Sullivan – Federal Programs Coordinator
colette.sullivan@maine.gov

Jennifer Gleason – Special Education Consultant
jennifer.gleason@maine.gov

Karlie Thibodeau – Special Education Consultant
karlie.l.thibodeau@maine.gov

Ashley Satre – Special Education Consultant
     ashley.satre@maine.gov

Julie Pelletier – Secretary Associate
julie.pelletier@maine.gov

This Photo by Unknown Author is 
licensed under CC BY-NC

This Photo by Unknown Author is licensed under CC BY-NC

mailto:colette.sullivan@maine.gov
mailto:jennifer.Gleason@maine.gov
mailto:karlie.l.thibodeau@maine.gov
mailto:ashley.satre@maine.gov
mailto:julie.pelletier@maine.gov
https://freepngimg.com/png/19306-thank-you-free-download-png
https://creativecommons.org/licenses/by-nc/3.0/
https://www.pngall.com/friends-png
https://creativecommons.org/licenses/by-nc/3.0/
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This Training was Recorded.
Please contact Julie Pelletier at 

julie.pelletier@maine.gov for the recording.

mailto:julie.pelletier@maine.gov

	Slide Number 1
	Slide Number 2
	We will have a stretch break �built into the presentation.�
	Endrew F. and It’s Impact on IEP Development and FAPE
	Agenda
	Slide Number 6
	Slide Number 7
	Slide Number 8
	2023-24 Cohort IEP Quick Reference Document
	What is the Purpose of an IEP?
	Section 1:  SAU, Date Sent to Parent �and Child Information
	Section 1:  SAU, Date Sent to Parent �and Child Information
	Section 1:  SAU, Date Sent to Parent �and Child Information
	Section 1:  SAU, Date Sent to Parent �
	Section 1:  Annual Date of IEP & Duration of IEP
	Written Notice:  Timeline Consideration
	Slide Number 17
	Put your thoughts�in the Chat Box��
	Parents cannot waive their 7-day notice if:
	Section 2:  Disability
	Section 2:  Disability
	Eligibility and Related Forms
	Individualized Education Plan IEP Alignment
	 Section 3: Considerations
	Section 4 – Academic and Functional/Developmental Evaluations, Strengths, and Needs (MUSER IX.3.C.(1))
	Section 4A – Results of All Evaluations
	Section 4B:  Academic, Functional and/or Developmental Strengths
	Academic
	Section 4C:  Distinctly Measurable and Persistent Gaps in Academic Performance and “How” Statement
	Skill Deficits/Gaps –
	Slide Number 31
	Procedural Manual Pg. 22�
	Functional
	Section 4D:  Distinctly Measurable and Persistent Gaps in Functional Performance and “How” Statement
	Skill Deficits/Gaps –
	Slide Number 36
	Procedural Manual Pg. 22-23�
	Section 4E:  Developmental Needs �and “How” Statement
	Functional and Developmental Goals
	Skill Deficits/Gaps –�What are those specific areas?
	Distinctly Measurable and Persistent Gaps AND How Statement
	Slide Number 42
	Let’s Review –��Section 4A
	What’s wrong?��Section 4A
	What’s wrong?��Section 4A
	Instead…�
	Let’s try again…�
	Let’s Review –��Section 4B
	What’s wrong?��Section 4B
	What’s wrong?��Section 4B
	Instead…�
	Let’s try another…�
	Let’s Review –��Section 4C
	What’s wrong?��Section 4C
	What’s wrong?��Section 4C
	Instead…�
	One more…�
	Let’s Review –��Section 4D
	What’s wrong?��Section 4D
	What’s wrong?��Section 4D
	Instead…�
	Slide Number 62
	Slide Number 63
	Reporting Progress
	Slide Number 65
	Slide Number 66
	Use of Data
	It is important to remember – 
	Why is this important when developing �and maintaining an IEP and how does the Endrew F. case impact this?
	Present Level of Performance is:
	Same Data Point
	 Section 5:  Academic Performance– �Present Level
	 Section 5:  Academic Performance– �Present Level
	Procedural Manual �Pg. 24�
	 Section 5:  Functional Performance– Present Level
	 Section 5:  Functional Performance–Present Level
	Procedural Manual �Pg. 26�
	Present Level of Performance is not:
	Present Level of Performance is not:
	Section 5:  Academic Performance – Standards Based Goals
	 Section 5:  Academic Performance–�Standards Based Goals
	Section 5:  Academic Performance – Standards Based Goals
	Section 5:  Academic Performance – Standards Based Goals
	Section 5:  Academic Performance – Standards Based Goals
	Slide Number 85
	Slide Number 86
	Slide Number 87
	Slide Number 88
	Slide Number 89
	Section 5:  Functional/Developmental Performance – Goals
	Measurable Academic/Functional/Developmental  Goals
	So then…
	Let’s Review –�Section 5 – �Present Level
	What’s wrong?�Section 5 – �Present Level
	What’s wrong?�Section 5 – �Present Level
	Instead…�
	And…  How about this one?
	Let’s Review –�Section 5 – �
	What’s wrong?�Section 5 – �
	What’s wrong?�Section 5 – �
	Instead…�
	Let’s take a 5-minute Break
	Slide Number 103
	Slide Number 104
	Slide Number 105
	Slide Number 106
	Slide Number 107
	Slide Number 108
	Slide Number 109
	Slide Number 110
	Slide Number 111
	Slide Number 112
	Slide Number 113
	Slide Number 114
	Slide Number 115
	Slide Number 116
	Slide Number 117
	Slide Number 118
	Slide Number 119
	Slide Number 120
	Slide Number 121
	Slide Number 122
	Slide Number 123
	Slide Number 124
	Remember
	Procedural Manual Pg. 26
	Slide Number 127
	Let’s Review…�
	What’s wrong?�
	What’s wrong?�
	Instead…�
	Slide Number 132
	Let’s Review…�
	What’s wrong?�
	What’s wrong?�
	Instead…�
	Slide Number 137
	We get this question a lot –��What about Related Services?
	Slide Number 139
	Slide Number 140
	Slide Number 141
	Section 6:  Supplementary Aids, Services, Modifications and/or Supports
	Section 6:  Supplementary Aids, Services, Modifications and/or Supports
	Section 6:  Supplementary Aids, Services, Modifications and/or Supports
	Section 6: Supplementary Aids, Services, Modifications and Supports
	Section 6: Supplementary Aids, Services, Modifications and Supports
	Slide Number 147
	Section 6:  Supplementary Aids, Services, Modifications and/or Supports
	Section 6B:  Alternate Assessment
	Section: 6B Alternate Assessment
	Section: 6B Alternate Assessment
	Section: 6B Alternate Assessment
	Slide Number 153
	Section 7:  Special Education and Related Services
	Consider this  
	Slide Number 156
	Section 7:  Special Education and Related Services
	Section 7:  Special Education and Related Services
	Slide Number 159
	Slide Number 160
	Slide Number 161
	Section 7:  Special Education and Related Services
	Slide Number 163
	Section 8:  Least Restrictive Environment
	Section 8:  Least Restrictive Environment
	Slide Number 166
	All of the IEP components together will guide the Least Restrictive Environment discussion.
	Section 8:  Least Restrictive Environment
	Section 8:  Least Restrictive Environment
	Slide Number 170
	Let’s Review…�
	What’s wrong?�
	What’s wrong?�
	Instead…�
	Try this
	Let’s Review…�
	What’s wrong?�
	What’s wrong?�
	Instead…�
	Just One More
	What’s wrong?
	What’s wrong?
	Instead…
	Slide Number 184
	Slide Number 185
	Other Considerations 
	Slide Number 187
	Abbreviated Day
	Questions?
	Slide Number 190
	Slide Number 191
	Slide Number 192
	Slide Number 193
	Slide Number 194
	Slide Number 195
	Slide Number 196
	Slide Number 197
	Slide Number 198
	Slide Number 199
	Slide Number 200
	Slide Number 201
	Slide Number 202

