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Welcome! 

For today’s session, you will 
need:
•Google Folder: 

bit.ly/MaineElemFolder 

•Series Padlet: 
bit.ly/MainePadlet

https://bit.ly/MaineElemFolder
https://bit.ly/MainePadlet


Scaffolding Through 
Instructional Practices 

for Multilingual Learners 

Elementary Cohort

Maine DOE

May 5, 2026
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Thank You! 

This Photo by Unknown Author is licensed under CC BY
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Series Overview (Document 1)
Session Topic Date and Time

1 Knowing Your Multilingual Learners and Using ML Research to 
Support Language, Literacy, and Numeracy Development 

January 20, 2026
3:00 pm – 5:00 pm 

2 Building Literacy and Numeracy for MLs with Instructional 
Materials Scaffolds

February 24, 2026
3:00 pm – 5:00 pm

3 Session facilitated by Maine DOE March 17, 2026
3:00 pm – 5:00 pm 

4 Peer Learning and Intentional Student Grouping to Scaffold 
Literacy and Numeracy for MLs

April 7, 2026
3:00 pm – 5:00 pm

5 Scaffolding Through Instructional Practices for MLs May 5, 2026
3:00 pm – 5:00 pm 

6 Reflecting and Goal Setting for ML Success
(combined meeting with Secondary Cohort)

June 3, 2026
3:00 pm – 5:00 pm
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Session Objectives

1 2 3

Describe Explore Plan
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Series Padlet: bit.ly/MainePadlet

https://bit.ly/MainePadlet
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Google Folder: bit.ly/MaineElemFolder

https://bit.ly/MaineElemFolder
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Agenda (Document 2)  

*Times are approximate.

Time* Topic

3:00 – 3:15 Introduction and reflection on interim activity

3:15 – 3:40

Describe how instructional practices scaffolds for MLs can 
expand access to literacy and numeracy while supporting 
language development 

3:40– 4:40 Explore instructional practices scaffolds

4:40 – 4:50 Plan to apply instructional practices scaffolding strategies

4:50 – 5:00 Questions, interim activity, and evaluation 
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Thank You for Your Feedback

This Photo by Unknown Author is licensed under CC BY-SA

https://www.thebluediamondgallery.com/wooden-tile/f/feedback.html
https://creativecommons.org/licenses/by-sa/3.0/
https://creativecommons.org/licenses/by-sa/3.0/
https://creativecommons.org/licenses/by-sa/3.0/
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Breakout Room Discussion: Interim 
Activity Reflection

•Self-select a breakout room based on the interim activity you completed:
• Teachers with MLs: Implementation and Reflection Template 
• Non-Teaching Role or Teachers Without MLs in Class: Application and Reflection 

• Instructional Leaders: Planning for Your Vision for Peer Learning

•We have created a few rooms for each option; if a room has more than 4 
or 5 participants please join a different room. 

•For eight minutes, discuss your reflections and takeaways from the 
interim activity that you completed.
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Whole Group Debrief

•What has shifted or been 
reinforced in your thinking about 
peer learning for MLs?

•Based on your role, what will you 
do, consider, or prioritize, to 
support effective peer 
interactions for MLs? 



Describe How Instructional Practices 
Scaffolds Can Expand MLs’ Access to 
Literacy and Numeracy
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Types of Scaffolds

Staehr Fenner et al., 2024

Audio, visual, 
and/or hands-
on resources to 
support MLs

Actions an 
educator takes to 
support MLs

Intentionally 
grouping students 
to provide support 
for MLs
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Instructional Practices Scaffolds

• Background knowledge

• Clarifying and paraphrasing key concepts

• Vocabulary and academic language 
instruction

• Interactive modeling 

• Multimodal and translanguaging 
opportunities

• Practicing academic language with non-
academic topics

• Reduced linguistic load 

Staehr Fenner et al., 2024
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Example Student Task

Text: Lena looked at the dark 
clouds and grabbed her 
umbrella before leaving the 
house.

Prompt: Why did Lena take 
her umbrella? 

What might be challenging about this task for MLs?  
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Supporting MLs 
with Instructional 
Practices Scaffolds 

Text: Lena looked at the 
dark clouds and grabbed 
her umbrella before 
leaving the house.

Prompt: Why did Lena 
take her umbrella? 

I notice Lena sees dark clouds. When I 
see dark clouds, I think it might rain. I 
also see she grabs an umbrella. 
Umbrellas help keep us dry. So, I’m 
thinking she took her umbrella because 
she thinks it’s going to rain.

If I had to answer this question, I 
might say: Lena took her umbrella 

because she thought it would rain.



17

Bridging Participation with Scaffolds

Teacher provides:

• A model of thinking

• Connection to 
background knowledge

• Highlights of key details

• A language model with 
specific language 
needed

Students can:

• Turn and talk with a 
partner

• Respond to the prompt, 
“Why did Lena take her 
umbrella?”

• Use a sentence frame (if 
needed): Lena took her 
umbrella because ____.
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Meet in a breakout room for six 
minutes and discuss:  
•What might be challenging about 

this task for MLs?

•What could the teacher say or do to 
support students with content and 
language?
•Work with your group to jot down a 

brief teacher script. 
• Be prepared to share your teacher 

script with the whole group.

You Try It: Instructional Practices 
Scaffolds to Support Access in Math

Problem:  

There are 8 apples. 4 students 
share them equally.
How many apples does each 
student get?

Directions:
• Solve the problem.

• Be ready to explain your 
thinking.
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One Example: Instructional Practices 
Scaffolds

Key Vocabulary Instruction “Before we solve, let’s talk about  
one important word – equally.”

Explicit Teacher Modeling

“I’m thinking about how to share 8 
apples equally among 4 students. I 
can make 4 groups. Let me count 1, 
2, 3, 4…each group gets 2 apples.”

Visual Support Draw 4 groups with 2 apples 
each

Language Support
Each student gets ____apples.

I know this because _______.
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Instructional Practices Scaffolds 
Debrief

What are you noticing about 
how instructional practices 
scaffolds expand access for 
MLs? 



Explore Instructional Practices 
Scaffolds
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Instructional Practices Scaffolds We’ll 
Explore

1. Background knowledge

2. Vocabulary and academic  
language instruction

Staehr Fenner et al., 2024
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Review of Effective Literacy Instruction 
for MLs

Must also include: 

• Scaffolded instruction of skills in context

• Language and literacy development 
integrated with content learning 

•Oral language development 

• Leveraging of MLs’ cultural and linguistic 
assets

• Building of background knowledge to 
strengthen reading comprehension

• Relevant inclusive curriculum 

•Writing
Escamilla et al., 2022
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Two Approaches to Background 
Knowledge

Staehr Fenner et al., 2024, p. 206
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Strategies to Activate and Teach 
Background Knowledge

A. Concept sort

B. Shared experience

C. Carousel 

Edwards, R. (2016). ¿Quién fue Paul Revere?
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A. Concept Sort

Add Labels for CategoriesOpen Sort With Images Only
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From Sorting to Talking: Building 
Understanding Through Language
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B. Shared Experience

•Field trips

•Virtual field trips

•School tours

•Experiments

•Creating or building
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Using Experiences to Bridge Speaking and 
Writing: Language Experience Approach

•Students share orally using 
prompts

•Teacher captures language in an 
anchor chart

•Support transfer of oral language 
into written word using guided 
writing

•Provides model text for student 
practice
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C. Carousel 
•Post 4-6 questions, labels, or 

images around the room 
connected to a text or topic

•Place students in small groups and 
assign a starting point

• Students discuss and respond to 
the prompt or image on their chart 
paper

•Rotate until students have 
responded to each poster, adding 
on to others’ ideas 

•Debrief as a class     Image created by ChatGPT
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Sample Text
(Document 3)

Guiding question: How did 
rivers help early civilizations 
grow and develop?  
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Sample Carousel Activating Background 
Knowledge Activity
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You Try It! (Document 3)
•Meet in a breakout room for eight minutes. 

• Select a recorder to make a copy of 
Document 3 and record your group’s 
responses. 

• Review the text, A Father and His Son in 
Mesopotamia.

• Consider what background knowledge 
students might need to prepare to read this 
text. 

• Plan one activity to support background 
knowledge for this text.

• Select a reporter to share your activity idea. 
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2. Academic Language

•Used in classroom settings to:

•Acquire new knowledge and 
skills

• Interact with a topic

•Share information with others

•Encompasses both disciplinary 
and everyday language

August, 2018; NASEM, 2017; Bunch, 2014; Bunch & Martin, 2021; Molle et al., 2021; WIDA, 2020

-
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Representation of Academic Language

Staehr Fenner et al., 2024; Adapted from: WIDA, 2012; 2020
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Sociocultural Context

• Background knowledge

• Expectations 

• Home language 

• Impact of cultural background
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Word- and Phrase-Level Academic 
Language 

37
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Multifaceted Approach to Vocabulary 
Instruction

Staehr Fenner et al., 2024
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Strategies to Teach New Vocabulary

•Visuals

•Gestures

•Student-friendly definitions 

•Student-created definitions

•Examples and non-examples

•Synonyms and antonyms

•Home language

Staehr Fenner et al., 2024
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Strategies to Practice New Vocabulary

Staehr Fenner et al., 2024

Speaking/Listening Reading/Writing Games

• Dramatic 
Representations

• Information Gap

• Interactive Word Wall

• Three Image Discussion 

• Video Clips

• Word Experts

• Gallery Walk

• Glossary

• Key Word, Important 
Information, Memory 
Cue (KIM)

• Text-Dependent 
Questions

• Word Banks

• Heads Up
• Memory
• Pictionary
• Vocabulary Bingo
• Vocab Jigsaw
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Support Independent Word Learning

•Context clues

•Word parts

•Cognates and false cognates

•Words with multiple meanings

Staehr Fenner et al., 2024; Baker et al., 2014
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Example: Multiple Meaning Words

Adapted from Staehr Fenner et al., 2024

Vocabulary
Meaning in Everyday 
Use

Meaning in Math 
and/or Science

mean
to be unkind (adj.)
to intend (v.)

an average

volume loudness
amount of space inside an 
object

gross offensive, disgusting total income from sales

mass
having to do with a lot of 
people

the amount of matter in a 
particular object
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Word- and Phrase-Level Academic 
Language

Where might you need to spend 
more time in your vocabulary 
instruction?

1. Teach
2. Practice
3. Support
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Sentence- and Discourse-Level 
Strategies
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Sentence-Level Strategies 

1. Juicy Sentences 

2. Because, But, So
Sentence

Grammatical complexity of 
language (sentence structure)

How relationships are expressed 
through simple, compound, and 

complex sentences
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1. Exploring Juicy Sentences

• How do the teachers in the 
video support their 
students in developing 
academic language at the 
sentence and/or discourse 
level?

• How does this activity 
benefit both MLs and the 
students who are not MLs 
in your class?



48
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1. Exploring Juicy Sentences

• How do the teachers in the 
video support their 
students in developing 
academic language at the 
sentence and/or discourse 
level?

• How does this activity 
benefit both MLs and the 
students who are not MLs 
in your class?
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Juicy Sentences

Selected sentences should:
• Come from a complex text 
• Be relevant to the content and skills of unit 
• Contain language functions related to content and academic 

tasks 
• Contain complex language structures
• Contain academic vocabulary or figurative language

Jepsen & Vien, 2018



Example: Juicy Sentence 1st Grade

Example: Juicy Sentence 

1st Grade

5

1
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Example: Juicy Sentences, 1st Grade

Staehr Fenner et al., 2024
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2. Because, But, So

•Conjunctions added to a stem 
to expand or combine 
sentences

•Show relationships between 
ideas

•Supports analytical thinking

Because
Why 

something is 
true

But A change of 
direction

So
What happens 
as a result of 

something else

Hochman & Wexler, 2017
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Scaffolding to Support Sentence Structure

•Prompt: Tell what happens 
when Jeremy tries on the shoes. 
Use  ____, but _____ structure. 

• Guiding question #1: What does Jeremy 
say about the the shoes?  
• He says they’re okay.

• Guiding question #2: What does he do on 
the way to the bus stop? 
• He limps on the way to the bus stop.

•  Combined sentence:
•  Jeremy says the shoes are okay, but he limps 

on the way to the bus stop. 

Adapted from Huynh & Skelton, 2026, in press

From Those Shoes by Maribeth Boelts
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Sample Sentences Across Content Areas

Math Examples

• The problem is 
incorrect, so…

• 14 is the correct 
answer, but…

Science Examples

• Tornadoes are 
dangerous, but…

• The leaves of the 
plant look brown, 
so…

Social Studies 
Examples

• We should protect 
natural resources 
because ….

• Community helpers 
are important to 
our neighborhood, 
so …

adapted from Kreckel & Antunes, 2024
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Discourse-Level Strategies 

1. Analyze sequencing in text

2. Use visual scaffolding Discourse

Organization of language

Cohesion of language

Density of language
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1. Analyze Sequencing in a Text

•Provide sentence strips to 
students.

•Ask students to: 
•Work in pairs or small groups 

to sequence the sentences.
• Identify clues that help them 

determine the correct order.
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Try it! Flippity Sequencing Text Activity

•Use the link: bit.ly/ElemSequence (case sensitive)

•Click and drag the sentences into the correct order.

• Identify the clues that helped you figure out the correct order. 

•Be prepared to share your thinking with the large group. 
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Flippity 
Sequencing Text 
Answers
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2. Use Visual Scaffolding

Support understanding 
through use of:  
•Colors
•Manipulatives
•Placement in room
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Example: The Writing Recipe 

Sackman, 2018; Staehr Fenner et al., 2024
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Example: The 
Writing Recipe for 
Primary Classrooms

Adapted from Sackman, 2018



Plan to Apply Strategies
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Planning Support: Academic Language 
Analysis Tools (Documents 4a & 4b)

Checklist for Increasing Academic 
Language Awareness

Checklist for Supporting AL 
Development in Speaking & Writing 

Staehr Fenner et al., 2024
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Planning for Academic Language 
Instruction
•Reflect on the academic 

language strategies discussed.

•Think about a text or task you 
plan to use in an upcoming 
lesson. 

•Share in the chat:
•What strategy would you like 

to try to support academic 
language at the sentence or 
discourse level for MLs?

Sentence-Level Strategies

A. Juicy Sentences

B. Because, But, So

Discourse-Level Strategies

A. Analyze sequencing 

B. Use visual scaffolding
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Reflection 

•How will the use of instructional 
practices scaffolding expand MLs’ 
access to language, literacy, and 
numeracy? 

•What is one action step you will 
take as a result of today’s session? 



Wrap-Up
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Interim Activity (Document 2 & 5a, 5b, 
or 5c)
Between now and the next session on June 3:

1. Plan and reflect using the template that best 
matches your role or resonates most with you:

• Teachers with MLs: Implementation and 
Reflection Template (Document 5a)
• Non-Teaching Role or Teachers Without MLs in 

Class: Application and Reflection (Document 
5b)

• Instructional Leaders: Planning for Your Vision 
for Instructional Practices Scaffolding 
(Document 5c)

2. Post your template to the Padlet. 
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Review of Session Objectives

1 2 3

Describe Explore Plan
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Next Steps

• Before our final session on June 3, please complete the interim activity 
and post your reflection on the Padlet. 

• Please reach out with any questions: Mindi@SupportEd.com

Session Topic Date and Time

6 Reflecting and Goal Setting for ML Success June 3, 2026
3:00 – 5:00 
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Reflecting on Today’s Session 
(Document 6) 

•Please provide anonymous 
feedback with a brief evaluation. 

•bit.ly/MaineEval5

 (case sensitive)

•Thank you!
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Questions

Sticky notes with question marks

https://ccaeducate.me/


www.SupportEd.com

www.SupportEd.com

A close up of a 
logo

Description 
automatically 
generated with 

A close up of a logo

Description 
automatically 
generated with low 
confidence

A close up of a logo

Description 
automatically 
generated with low 
confidence

A close up of a logo

Description 
automatically 
generated with low
confidence

Thank You!
Mindi@SupportEd.com 

https://supported.com/
https://www.facebook.com/GetSupportEd.net
https://twitter.com/SupportEduc
https://www.linkedin.com/company/supported-llc/
https://www.pinterest.com/supported0133/
mailto:Mindi@SupportEd.com
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