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Maine Mentor Tr'alnlng
Module 4

MODULE 4 Outcomes

Participants wilk
Learn to match men+orina approaches to
begjnning educator needs and the Coaching
Cycle

LEARNING

Learn and practice the Coaching Cycle
Enhance Knowledge of classroom observation technigues

lIhcrease awareness of how objec’rive observation data
ond non Juclgmerﬁal Leedvack can Provncle a Fromework
For educational decision- -making

Use Maine’s Inhitial Teacher CertiFication Standards in
mentoring and coaching




Leader'ship Behaviors

l_|<5+eruna ac+|vely Sender Message
Clarlﬁylna
Encour'aamg
Re?lechnﬁ
Presenhna
Probbnvsdvhg

Neaoﬁa’riﬂa = B
Direcﬁnﬂ kyﬂ
Standardi IZII’]@ M«

Remﬁorcma

Feedback

Receiver

Instructional Leaalercship Behaviors
- Listening.echoing and nodaﬁng actively

. ClarirFyingusearchina For specikicity ﬂ%

. Encwraainguprovid’hﬁ acknowledgmerﬁ responses

. Reﬂecﬁnﬁ_surm'\arizha and paraphrasing

-Presenﬁng,.ideas, advice, and alternatives

- Problem-solving.generating a list of potential ideasy

leadership
[ lidar i

- Negotiating.moving from possible to probable

1. ability ta lead:

- Directing.explaining the choices (deciaﬁng)

-s+andarcﬁzingn.9e++in3 criteria and a timeline

-KeinForcina_.explaining the consequences




Leaaler'ship Approaches

- Non-directive
- Collaborative :;".9‘,.‘"" &

- Directive-nformational vﬁ‘:}z*

- Directive-Control

I_ic;+enir\a ac+ive|y
Clarifvi

ar yma % Non-directive
Encour'aﬂlna
Ke?lecﬁhﬂ

Presenting
Problem-solving <] Collaborative

Neaoﬂaﬁnﬁ

Direcﬁna

Direct-nfFormational
S+ahdar‘dizina <I

KeinPorcina J Pirect-Control




Observation:
Coachina Cycle

Initial Teacher
Certification
Standards

Observation
Coachina Cycle

"] Planning Conference

[l Data Collection /. ° o \
(Observation) \ H

REFLECTING

1 RelPlection Conference




Coaching Function in Four Stages of Instructional Thought

Planning Conference

A Mentor mediotes by helping the

educator:
O C\ariﬁy gools and objectives

0 An+icipa+e +eaclninﬁ <5+r'a+eaies

and decisions

1 Determine evidence of student

achievement
O IdenﬁPy the coach's data

colection focus




Planning Conference Tips for success

Plon enough time Lor the conference.. usually I5-20 minutes

Choose a place where there wil be no in+errup+ion9 or

distractions by students or other Pacul’ry

If distractions do occur treat the Pre—coh?erer\ce as a

Pr‘ior*i’ry (unless the issue is saPeer or an emer‘gehcy)

Proper wait time

Par‘aphr‘asin@

Be an "active listener" loy demon9+ra+in@

THANKS
. FoR
Proper bod\/ language and tonality LISTENING

Speci@lcier (have positive presuppositions but assist the be@ir‘»rﬂnﬂ
educator to think -H'\r‘ough the lesson -Hwor‘oughh/ la\/ askihg Probinﬁ

questions to clariﬁy)

Components of a Planning Conkerence
Before the lesson the beginning educator and observer discuss and

clar'il:\/ the Pollowing questions:
When do you want me to observe (date and
time)?

What is the purpose of the observation?
What is the objective of the lesson?

What has led up to/will Follow the lesson?
What is the sequence of events in the lesson?

What student behaviors do you hope to
hear/see?

What do you hope that_students wil be dble to
do Following this lesson?

What teaching strategies/behaviors will you use
or experimerit with? Which of the teaching

standards do they address?

9. How are the teaching strateges, desired student
behaviors, and desired outcomes/cbjectives related?

10. How do the objectives of the lesson Fit with the
MLRs and/or Bloom's Taxonomy?

L Do you have any additional information you weuld
like to share with me?

2. What kind of data would you like me to collect
during the dbservation?

3. In what form should | collect the data?

14 Where do you want me to sit for the
observation?

i5. Wil | need a seating chart for my observation?

6. When will we have the reflection conference?




Pre-Ob;ervaon/PIannine
Coaching Conference & Observal

Hohn

CLASSROOM

OBSERVATION

What Works , What Matters?



https://vimeo.com/43818135
https://vimeo.com/43818135
https://vimeo.com/43818135
https://vimeo.com/43818135

Often Used Observation Techhiques

[]
[]
[]
[]
[]
[]

Selective Verbatim

Verbal Flow

At Task

Classroom Trottic | sewe

Interaction Ar\alysis

Global Scan

Additional Data

Collection/Observation Tools

Praise, Probe, and

Polish

&uec;ﬁonina Forms
Content/ Impach Form

Nex+t Steps Rubric
Templa’res




Classroom Data Collection s+ra+egie¢3

When look'lng For:

Use the Follow'lnﬁ

$+ra+e9ie9

Description of the
s+ra+e3y

Levels of student thinking

-Amount of educator talk

‘What is happening with a certain group
of students

Types of questions the educator asks

Selective Verbatim

The observer maokes a written
record of what exactly is said
within a certain predetermined
category in the classroom (Eg
educator guestions, student
responises)

Involvement of students in the lesson
“What is haPPeniha with a certain group of
students

-Gender bios

Verbal Flow

The observer records who taks to
whom eg, which students the
educator calls on and how often or
students talking to other students.

Individualized instruction

Class TrafFic

The observer tracks the movement

of the educator throughout the
classroom and identifies which
students or groups of students the
educator interacts with

‘Educator connection to students
The student-educator relationship via

Proximi+\/

‘The overal Flow in sequences of the Global Scan
lesson
-A description of what students are doing

during the lesson

The observer colects data on the
'big picture’ or general inFormation
about what's going on in the
classroom

Data Collection

: had TypesS
Some what Z e s, ffz;;; i
o I L | 2 et o e
- 1o’ ‘S SAoH .
estions- LIS | Ca T | ook Sor wibile
| - ies 4 ¥
‘ .‘m}’arfa"ﬁ? P el 2 observg —

—
| Be objective (Point to the data)

1 Do hot voice inferences or value
judgments (*suspend Jualarrleni-')
1 Avoid generdlizations, or lobels

[] Pr'ac-l'ice...Pr'acﬁce...Pr'acﬁce




Br'idge and a Mirror

Provide a "'mirror image'
of what went on in the
classroom while the lesson
was Precsen’red

Provide a "briol@e" between &
one lesson and the next

Tips For the Reﬂec’ring Conference

- When and where the conference is held is
imPor‘+an+:

"I Minimize any distractions

0 E possible hold it in the Mentee's room
] Schedule soon afFter the observation
[]

Share data with Mentee i there wil be a
siﬁniﬁicarﬁr time span between observation
and post conference




The Reﬂecﬁna Conference

A colleague mediates by helping the educator:

[

[

Summarize his/her imPr'essions and assessment of the lesson

Recall data supporting his/her impressions and assessment

Compare planned and PerFor'med teaching decisions and student

|ear'nin3

InFer relationships between student achievement and educator

decisions/behaviors

Construct new learning and seH:-Pr'escr'ibed applications

Reflect on the effects of the planning and ref—lec-thg process

and recommend refinements

Components of a Keﬂecﬁng Conference

After the lesson, the be inning educator reflects and the observer listens, asks
claripying questions, and shares data collected

How did you Leel about the lesson or
the experiment? What went on that
con-lﬂgur' ed to those -Feelings?

What do séou recal of student
behaviors?

How did student behaviors compare
to what you had hoped £orz

What do you recall of your own
behaviors and strategies dul"lhﬁ the
lesson?

How did your strategies and
behaviors compare with what woas

planned?

G.

7.

What data do | have For you?

To what extent do you Feel the
objective of the lesson or
experiment was achieved?

What might account Lor the
outcomes achieved?

What have you learned Lrom this
lesson/exper"men-}?

I8 you were to do it again what
would be ‘keepers' 0:20 what might
you do differently?




Post-Observation/Reflection
Coaching Conkerence

Lets Practicel selective Verbatim

Da-l'a—CoIlec-Hn@: Questiohing

-
1 Using the Questioning Form, record all of
the teacher's que<5+ion9 (or as many as you
can).

1 Indicate wait time (it able).

1 After comP\eﬁna the data collection note
what kind of question each one is (e.ﬁ., level
onh Bloom's Taxonomy, Webb's DePJrh of
Knowledﬂe, Costa's fromework, Learning
5+yle...).



https://vimeo.com/43831241
https://vimeo.com/43831241
https://vimeo.com/43831241
https://vimeo.com/43831241
https://vimeo.com/43831241
http://bit.ly/qi1NEa
http://bit.ly/qi1NEa
http://bit.ly/qi1NEa
http://bit.ly/qi1NEa

Lef

Vs Practicel

Relection Conference

Partner up with someone you have not ye’r
had the priviege ofF working closely.

The partner with the longest @inger's will
be the Mentor. The partner with the
shortest Pinaers will be the Beginning
Educator (Mr. seinfeld).

Please engoge iNn a
reflection/ post-observation conference
with your Par+ner.

Mentor Training Exit Ticket

Mentor Training Exit Ticket

+

What is something you understand better as
aresult of today’s training?

A

What is one question you still have about
the content of today’s training OR one
suggestion you have to improve future

sessions?

N

~ e
9\
¥

What is one idea you have about how to
incorporate content from today's training
into your classroom/school/mentoring
experiences?




