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I. COVER PAGE 
 

1. PCRN Cover Page 

A. State Name:   

• Maine  

 

B. Eligible Agency (State Board) Submitting Plan on Behalf of State: 

• Maine State Board of Education 

 

C. State Agency delegated responsibilities by Eligible Agency under section 131(b) for the administration, 

operation, or supervision of activities of the State plan (if applicable). 

 

Name:    Dwight A. Littlefield  

Official Position Title:  State Director for CTE  

Agency:    Maine State Board of Education  

Telephone:    (207) 624-6721   

Email:     Dwight.a.littlefield@Maine.gov  

 

D. Individual Serving as the State Director for Career and Technical Education: 

 

Name:    Dwight A. Littlefield  

Official Position Title:  State Director for CTE  

Agency:    Maine State Board of Education  

Telephone:    (207) 624-6721   

Email:     Dwight.a.littlefield@Maine.gov  

 

E. Type of Perkins V State Plan Submission - Subsequent Years: 

• State Plan Revisions - if an eligible agency selects this option, it will then complete Item F. 

 

F. Submitting Perkins V State Plan as Part of a Workforce Innovation and Opportunities Act (WIOA) Combined 

State Plan – Subsequent Years: 

• No 

 

G. * Governor's Joint Signatory Authority of the Perkins V State Plan: 

• Date Governor was sent State Plan for signature: 2/13/2020 

• The Governor has provided a letter that they are jointly signing the State Plan for submission to the 

Department. 

 

H. * Lead Individuals Completing This Plan: 

Select the lead individuals completing the plan. If additional individuals without accounts will be completing the 

plan, return to the Submit Your Report page and click "Request Access" to submit a request for additional user 
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accounts. 

• Please select the individual responsible for the narrative descriptions in this plan: 

o Melissa Sherwood 

• Please select the individual responsible for the budget in this plan: 

o Melissa Sherwood 

• Please select the lead individual who may be contacted to answer questions about this plan: 

o Dwight Littlefield 
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2. Glossary of Terms 

Career Cluster * A grouping of occupations and broad industries based on commonalities. 

Career Pathway 

(WIOA) * 

The term ‘career pathway’ means a combination of rigorous and high-quality education, 

training, and other services that- 

(A) aligns with the skill needs of industries in the economy of the State or regional 

economy involved; 

(B) prepares an individual to be successful in any of a full range of secondary or 

postsecondary education options, including apprenticeships; 

(C) includes counseling to support an individual in achieving the individual's education and 

career goals; 

(D) includes, as appropriate, education offered concurrently with and in the same context 

as workforce preparation activities and training for a specific occupation or occupational 

cluster; 

(E) organizes education, training, and other services to meet the particular needs of an 

individual in a manner that accelerates the educational and career advancement of the 

individual to the extent practicable; 

(F) enables an individual to attain a secondary school diploma or its recognized 

equivalent, and at least 1 recognized postsecondary credential; and 

(G) helps an individual enter or advance within a specific occupation or occupational 

cluster. 

CLNA * or LNA Comprehensive Local Needs Assessment 

Concentrator for 

Postsecondary * 

A postsecondary CTE Concentrator is a student who has – (i) earned at least 12 credits 

within a single career and technical program or program of study comprised of 12 or more 

academic and technical credits that terminates in the award of an industry-recognized 

credential, including certificates and degrees; or (ii) completed such a program if the 

program encompasses fewer than 12 credits or the equivalent in total. 

Concentrator for 

Secondary  

A Secondary CTE Concentrator is a student who has attended an approved secondary CTE 

program for at least 120 days in a school year and the program is federally defined (NOT 

state defined). 

CSR Comprehensive School Review 

CTE 

Career and Technical Education – a sequence of courses that provide academic content 

and technical knowledge and skill; applied learning; coordination between secondary and 

postsecondary education; and at the secondary level may include career exploration. 

CTSO * Career and Technical Student Organization 

Dual or Concurrent 

Enrollment * 

The term ‘‘dual or concurrent enrollment program’’ means a program offered by a 

partnership between at least one institution of higher education and at least one local 

educational agency through which a secondary school student who has not graduated 

from high school with a regular high school diploma is able to enroll in one or more 

postsecondary courses and earn postsecondary credit that— 

(A) is transferable to the institutions of higher education in the partnership; and 
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(B) applies toward completion of a degree or recognized educational credential as 

described in the Higher Education Act of 1965 (20 U.S.C. 1001 et seq.). 

EL * 
English Learners (Note: Maine DOE language has transitioned from “EL” to “Multilingual 

Learners”.) 

Eligible Agency * 

The term “eligible agency” means a State board designated or created consistent with 

State law as the sole State agency responsible for the administration of career and 

technical education in the State or for the supervision of the administration of career and 

technical education in the State. (In Maine: the eligible agency is the Maine State Board of 

Education.) 

Eligible Institution Public higher education that provides CTE at the postsecondary level (in Maine the MCCS) 

Eligible Recipient 
A LEA that provides CTE at the secondary level (in Maine the 27 secondary CTE centers 

and regions) 

ESEA Elementary and Secondary Education Act 

ESSA Every Student Succeeds Act 

HEA Higher Education Act 

IDEA Individuals with Disabilities Education Act 

IEP Individual Education Plan 

LEA * Local Education Agency 

LNA (or CLNA *) CTE Comprehensive Local Needs Assessment 

MACTE Maine Administrators of Career and Technical Education 

MCCS Maine Community College System 

MDOC Maine Department of Corrections 

Maine DOE Maine Department of Education 

Maine DOE CTE Team Maine Department of Education Career and Technical Education Team 

Maine DOL Maine Department of Labor 

Maine SBE (or State 

Board of Education) Maine State Board of Education 

MS-CTE Middle School Career and Technical Education 

MOA 

Methods of Administration - The purpose of the MOA program is to ensure that all 

students, regardless of race, color, national origin, sex, or disability, have equal access to 

high-quality career and technical education programs. 

MOU Memorandum of Understanding 

NEASC New England Association of Schools and Colleges 

NECHE New England Commission of Higher Education  

OCTAE Office of Career and Technical and Adult Education (Federal USDOE) 

OIT Office of Information Technology 

PCAIS Performance Accountability and Customer Information Agency 

Postsecondary CTE 

Participant 

The term Postsecondary CTE Participant means an individual who completes not less than 

one course in a career and technical education program or program of study of an eligible 

recipient. 
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Program of Study * 

The term ‘program of study’ means a coordinated, nonduplicative sequence of academic 

and technical content at the secondary and postsecondary level that— 

(A) incorporates challenging State academic standards, including those adopted by a State 

under section 1111(b)(1) of ESEA; 

(B) addresses both academic and technical knowledge and skills, including employability 

skills;  

(C) is aligned with the needs of industries in the economy of the State, region, Tribal 

community, or local area; 

(D) progresses in specificity (beginning with all aspects of an industry or career cluster and 

leading to more occupation-specific instruction); 

(E) has multiple entry and exit points that incorporate credentialing; and 

(F) culminates in the attainment of a recognized postsecondary credential. 

SDPL * State Determined Performance Levels 

Secondary CTE 

Participant 

The term Secondary CTE Participant mean a secondary student who has attended at least 

55 days in a program and the program is federally defined (NOT state defined). 

Special Population * 

The term “special populations” means— 

(A) individuals with disabilities; 

(B) individuals from economically disadvantaged families, including low-income youth and 

adults; 

(C) individuals preparing for non-traditional fields; 

(D) single parents, including single pregnant women; 

(E) out-of-workforce individuals; 

(F) English learners; 

(G) homeless individuals described in section 725 of the McKinney-Vento Homeless 

Assistance Act (42 U.S.C. 11434a);  

(H) youth who are in, or have aged out of, the foster care system; and  

(I) youth with a parent who— 

(i) is a member of the armed forces and (ii) is on active duty. 

SUIA State Unemployment Insurance Agency 

SWB State Workforce Board 

SWIS State Wage Interchange System 

TANF Temporary Assistance for Needy Families 

USDOE United States Department of Education 

WIOA Workforce Innovation and Opportunity Act 

Work-based Learning 

* 

The term ‘work-based learning’ means sustained interactions with industry or community 

professionals in real workplace settings, to the extent practicable, or simulated 

environments at an educational institution that foster in-depth, first-hand engagement 

with the tasks required of a given career field, that are aligned to curriculum and 

instruction. 

*Indicates term is based on the same term used in federal law. 
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3. Introduction: CTE in Maine 

Maine’s population has the highest median age in the country. To meet current and future state needs, it is 

imperative that Career and Technical Education (CTE) and business and industry collaborate on workforce 

initiatives. The Maine State Board of Education (Maine SBE), which oversees Perkins funding, works closely with 

the Maine Department of Education (Maine DOE), industry and other partners to help ensure this collaboration. 

Through the extensive Perkins V stakeholder input process, the primary focus identified for CTE in Maine is the 

development of flexible and fluid educational opportunities to allow students to have the option of college and/or 

career through nonduplicative pathways. Maine utilizes its well-developed network of secondary CTE schools and 

community colleges to ensure access by students throughout the state to CTE programs. The Maine Community 

College System (MCCS) is working to improve the success rate of students in part by expanding short term learning 

training, in addition to degree programs. The Maine DOE collaborates with the Maine Department of Labor (Maine 

DOL) to successfully connect students to meaningful employment. 

 

Maine continues to strive to meet the needs of all students, including those in special populations, and to ensure 

that through this process we invest in students and keep students in the forefront. Part of the current focus for 

Maine CTE is extending opportunities to younger students through a middle school CTE initiative and through 

efforts to augment programing to students grades 9 and 10. With an increased emphasis on programs of study 

and career pathways from middle grades to post-secondary, Maine CTE collaborates with post-secondary and 

with various programs and partners such as Educate Maine to enable secondary students to attain post-secondary 

credits for their CTE studies. Secondary and postsecondary entities are currently working to develop a structure 

that ensures students earn credits with a purpose. (Appendix A)  

 

Associated Maine Legislation  

 

• P.L.2017, Chapter 171 – To Enable Earlier Introduction of Career and Technical Education in Maine Schools 

• P.L. 2019, Chapter 202 - An Act To Maintain High School Diploma Standards by Repealing Proficiency-

based Diploma Standards 

• P.L. 2017, Chapter 420 - An Act To Amend Career and Technical Education Statutes (satellite programs 

and funding) 

• P.L. 2017, Chapter 446 An Act To Establish the Total Cost of Education and the State and Local 

Contributions to Education for Fiscal Year 2018-19 and To Provide That Employees of School Management 

and Leadership Centers Are Eligible To Participate in the Maine Public Employees Retirement System 

(provided targeted State funds for CTE) 

• P.L. 2017, Chapter 465 - An Act To Authorize a General Fund Bond Issue To Build Maine's Workforce 

Development Capacity by Modernizing and Improving the Facilities and Infrastructure of Maine's Public 

Universities and Community Colleges 

• P.L. 2017, Chapter 466 - An Act To Ensure the Successful Implementation of Proficiency-based Diplomas 

(allowing secondary schools the option of a proficiency- based  diploma at the discretion of local 

authority and requiring multiple pathways to high school graduation.)  

• P.L. 2023, Chapter 247- An Act to Provide Career and Technical Education Students with Credit Toward 

High School Graduation for Work Completed in Career and Technical Education Centers and Regions 

https://legislature.maine.gov/legis/bills/getPDF.asp?paper=SP0554&item=3&snum=128
https://legislature.maine.gov/legis/bills/getPDF.asp?paper=HP0740&item=3&snum=129&PID=
https://legislature.maine.gov/legis/bills/getPDF.asp?paper=SP0696&item=3&snum=128
http://www.mainelegislature.org/legis/bills/bills_128th/chapters/PUBLIC446.asp
https://legislature.maine.gov/legis/bills/getPDF.asp?paper=HP0585&item=3&snum=128
https://legislature.maine.gov/legis/bills/getPDF.asp?paper=HP1152&item=8&snum=128
https://legislature.maine.gov/backend/App/services/getDocument.aspx?documentId=102974
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• Title 20-A, Chapter 207-A – High School Diploma Standards 

• Title 20-A, Chapter 208-A – Postsecondary Enrollment for Secondary Students 

• Title 20-A, Chapter 229 – Dual Enrollment Career and Technical Education Programs 

• Title 20-A, Chapter 313 §8306-B - Approval of programs and courses; industry standards 

• Rule Chapter for the Department of Education: 

o Chapter 231 - Vocational Program and Funding Procedure 

o Chapter 232 – Standard Criteria for Maine Secondary Vocational Programs  

o Chapter 236 - Program Evaluation Requirements 

o Chapter 237 – Live or Outside Work 

• Title 20-A, Chapter 431 – Maine Community College System 

• Title 26, Chapter 25 – Workforce Investment 

 

Maine Secondary CTE System 

 

Maine’s high schools provide a range of pathways into the high skills workforce through a number of exceptional 

CTE program offerings. Every high school student from in the State has the opportunity to access CTE programs. 

Maine currently provides CTE through a network of 27 secondary CTE schools, which include 19 CTE centers, 

overseen by a School Administrative Unit (SAU), and 8 CTE regions, overseen by an Administrative Board. CTE 

provides a meaningful context for learning as CTE students apply both technical and academic theories through 

real-world applications. Hands on technical skills are combined with applications of the required academics to 

allow students to reach high levels of achievement across all areas of educational content.  

 

Maine’s population does not have the critical mass to offer CTE programs through comprehensive high schools; 

however, the current regionalized configuration allows access to CTE programs for all students in the state. Given 

this structure, the sending high schools are the primary providers of the academic content and the CTE schools 

are the primary providers of the technical skill content. Maine recognizes the value and impact of contextual 

learning for student achievement and has been utilizing federal funds to strengthen its standards in both the 

academic and skill content of its CTE programs by: 

 

• requiring national skill standards in secondary CTE programs where appropriate; 

• emphasizing academic integration in CTE technical skill standards through linking skills standards to 

the academic Maine Learning Results when a natural cross-curricula occurs;  

• continuing development of seamless pathways from Maine’s secondary CTE programs to community 

college and university programs; 

• supporting professional development of CTE professionals; 

• promoting nontraditional education in CTE programs;  

• ensuring that special student populations are served;  

• developing middle school CTE;  

• developing exploratory programs; 

• promoting more CTE opportunities for all high school students; and 

http://www.mainelegislature.org/legis/statutes/20-a/title20-Asec4722.html
https://www.mainelegislature.org/legis/statutes/20-A/title20-Ach208-A.pdf
https://www.mainelegislature.org/legis/statutes/20-A/title20-Ach229.pdf
http://www.mainelegislature.org/legis/statutes/20-a/title20-Asec8306-B.html
https://www.maine.gov/sos/cec/rules/05/chaps05.htm
http://www.mainelegislature.org/legis/statutes/20-A/title20-Ach431.pdf
https://legislature.maine.gov/statutes/26/title26ch25sec0.html
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• promoting placement opportunities within the career pathways to include advanced training, military 

service, or a service program such as the Peace Corps.  

 

Maine Community College System (MCCS) 

 

The mission of the Maine Community College System is to provide associate degree, diploma and certificate 

programs directed at the educational, career and technical needs of the State’s citizens and the workforce needs 

of the State’s employers. The primary goals of the System are to create an educated, skilled and adaptable labor 

force that is responsive to the changing needs of the economy of the State and to promote local, regional and 

statewide economic development. 

 

The MCCS 7 locally controlled community colleges offer a diverse mix of program options designed to lead to 

immediate employment or continued education. Program offerings include over 300 degree and certificate 

options in health care, computer science and technology, environmental sciences, automotive technology, 

construction, early childhood education, electricity and electronics, graphic arts/printing, hospitality, pulp and 

paper, business and financial services, biotechnology, metals manufacturing, marine occupations and many 

others. The colleges of the MCCS are accredited through the New England Commission of Higher Education 

(NECHE). Each program offered by the MCCS must meet the rigorous NECHE standards which include both 

academic and technical courses in order to produce well-educated and high-skilled Maine citizens. The colleges 

work together as a system but are diverse in nature to meet the varied needs of the local communities they serve. 
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4. Governor’s Letter Regarding Maine’s Parkins State Plan 
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II. NARRATIVE DESCRIPTIONS 

 

1. Plan Development and Consultation 

 

1.a. Describe how the State plan was developed in consultation with the stakeholders and in accordance 
with the procedures in section 122(c)(2) of Perkins V. See Text Box 1 for the statutory requirements for 
State plan consultation under section 122(c)(1) of Perkins V. 

 

Perkins V Plan Development Timeline 

Date Event 

July 31, 2018 Perkins V signed into law 

December 19, 2018 Introductory Statewide Stakeholder Meeting 

February 1, 2019 Stakeholder Survey (replaced cancelled meeting) 

February 8, 2019 Stakeholder Meeting (cancelled due to weather) 

April 23, 2019 Regional Stakeholder Meetings - Bangor 

April 24, 2019 Regional Stakeholder Meetings - Westbrook) 

April 25, 2019 Regional Stakeholder Meetings - Augusta 

May 1, 2019 Regional Stakeholder Meeting - Caribou 

May 7, 2019 Draft Transition Plan submitted to Governor 

May 15, 2019 Transition State Plan approved by Maine SBE 

May 15, 2019 ME SBE approved Final Transition Plan submitted to the Governor 

May 24, 2019 Transition State Plan submitted to OCTAE 

June 19, 2019 Statewide Stakeholder Meeting 

July 1, 2019 Write 4-Year State Plan draft 

September 1, 2019 Accountability Report finalization 

September 30, 2019 Accountability Measures 

October 7, 2019 60-day Comment Period for Accountability - posted on site 

November 1, 2019 Schedule Full Stakeholder meeting to review draft plan 

December 19, 2019 Submit final draft to CTE Committee 

December 19, 2019 30-day Comment Period for final draft State Plan - posted on site 

December 19, 2019 Notice of Public Hearing 

January 8, 2020 Public Hearing - 103 A and B 

January 23, 2020 Final State Plan to CTE Committee of the Maine State SBE 

February 12, 2020 Maine SBE State Plan Approval 

March 1, 2020 Submit Maine-Approved State Plan to Governor  

April 1, 2020 Submit 4-year State Plan to OCTAE 
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January 15 – February 28, 2024 Maine DOE CTE Team reviews 4-year State Plan for 2024 update. 

March 15 – May 13, 2024 60 public comment period for Perkins performance levels 

May 17, 2024 Submit 2024 State Plan Update to OCTAE 

 

Stakeholder Input: 

 

Perkins V stakeholders (Appendix B) provided input (Appendix C) via meetings, web-based surveys, email 

correspondence, and ad hoc face-to-face discussions. Through these conversations all agreed that Maine should 

look beyond the confines of the Perkins V State Plan to develop a cohesive CTE vision that includes more 

collaboration between education and workforce. The diversity of the stakeholder participants allowed us to 

identify how to best use Perkins V funds to supplement existing resources and activities and build upon them to 

provide better opportunities for Maine students. In order to address Maine’s current and future workforce needs, 

CTE in Maine reaches beyond the CTE classroom to aid in removing barriers that limit student access to CTE 

opportunities. 

 

The statewide Stakeholder group for Perkins V was formed by the Maine State Director for CTE and was vetted 

through the Maine Department of Education as well as the State Board of Education. Invitations for meetings, 

email correspondence, and web-based surveys were sent through the CTE office. The group included 

representatives from the Maine State Board of Education, middle school education, secondary education, 

postsecondary education, adult education, charter schools, guidance, business and industry, Maine Department 

of Labor, labor associations, and members of the public. Feedback from all Stakeholder groups is available to the 

public via the Maine DOE – CTE website https://www.maine.gov/doe/learning/cte/perkinsv. Statewide 

Stakeholder meetings were held at the State Office Building on December 18, 2018, June 19, 2019, and November 

1, 2019 and due to a weather cancellation for a meeting scheduled February 8, 2019 via an online survey. To allow 

input for all areas of Maine, stakeholder meetings were held at four locations: April 23 – Bangor; April 24 – 

Westbrook; April 25 – Augusta; May 1 – Caribou. Invitations to the statewide meetings were sent via email from 

the State CTE Director and invitations to regional meetings were sent via email, area CTE school notifications, 

Maine DOE newsroom, and word of mouth to all Perkins required Stakeholders including the Maine State Board 

of Education, adult education, charter schools, teachers, faculty, school leaders, support personnel, guidance 

counselors, paraprofessionals, community representatives – including parents, students and community 

organizations, representatives of state workforce development, members and representatives of special 

populations, representatives of business and industry including small business, representatives of labor 

organizations, representatives of agencies serving out-of-school youth, homeless children and youth, at-risk 

youth, State Coordinator for Education of Homeless Children and Youth (McKinney-Vento), representatives of 

Indian Tribes and Tribal organizations, individuals with disabilities. 

 

In addition to the special population representatives on the statewide Perkins V State Plan collaboration emails, 

the local CTE secondary schools and the Community Colleges invited local representatives to the regional meetings 

and at the State level the Maine DOE CTE School Review and Equity Coordinator sent the communication below 

to invite representatives of special and underserved populations including, public school systems; Maine DOE 

Office of Special Services and Inclusive Education Team; Indian Tribal organization; Maine Department of Health 

https://mainedoenews.net/2024/03/19/maine-doe-seeks-public-comment-performance-levels-for-career-and-technical-education-perkins-state-plan-revision-2024/
https://www.maine.gov/doe/learning/cte/perkinsv
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and Human Services Child and Family Services; Bondeko, an organization that helps immigrants train for skilled 

jobs; New Ventures Maine, a group that works to train Mainers for a career; and leaders of immigrant 

communities to our regional. Stakeholder meetings. Email attachments included the Perkins V State Plan 

requirements, ‘What is Perkins’, and an agenda for the upcoming meetings. Representation of these specific 

groups did not come to fruition, but they continue to be informed of the Perkins V State Plan and encouraged to 

provide feedback via alternative venues such as email, surveys, and public comment. 

 

Good Morning,  
I wanted to invite you to participate in upcoming regional conversations pertaining to the future of Career and 
Technical Education (CTE) statewide. The Maine Department of Education is moving forward with the development 
of Maine’s Perkins V State Plan and we do so with the intention of ensuring ALL students, middle school through 
post-secondary, receive access to career development opportunities suited to their unique interests, skills and 
future goals. Perkins V emphasizes the importance of equity and access for students who are historically 
underserved and underrepresented in local and national Career and Technical Education (CTE) settings. As such, it 
is our goal to ensure representatives of targeted groups are provided an opportunity to have a voice during the 
development of our goals, vision and the plan of action for our CTE community statewide. Attached to this email 
you will find three documents that will help better contextualize the upcoming conversations. We invite you, and 
any representatives you deem appropriate, to join us during the regional stakeholder meeting(s). In addition, if 
you are aware of individuals joining in which English is not their primary language or who have a hearing 
impairment, I want to be certain we have interpreters available, so they can fully participate in the discussion. 
Please let me know should an interpreter be required by Friday 4/19, so I can prepare appropriately. The times and 
location of the regional meetings are below. Feel free to reach out with questions or concerns should they arise.  
 
Targeted Populations (as identified in Perkins V) 

Individuals with disabilities;  
Individuals from economically disadvantaged families,  
Including low-income youth and adults;  
Individuals preparing for non-traditional gendered fields;  
Single parents, including single pregnant women;  
Out-of-workforce individuals;  
English learners;  
Homeless individuals  
Youth who are in, or have aged out of, the foster care system;  
Youth with a parent who is a member of the armed forces and is on active duty.  

 
Regional Stakeholder Meetings: 
Tuesday April 23, 2019 
United Technology Center; Bangor, Maine 
From: 6:00-8:00 p.m. 
  
Wednesday April 24, 2019 
Westbrook Regional Vocational Center; Westbrook, Maine 
From: 5:30-7:30 p.m. 
  
Thursday April 25, 2019 
Capital Area Technical Center; Augusta, Maine 
From: 6:00-8:00 p.m. 
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Wednesday May 1, 2019 
Caribou High School; Caribou, Maine 
From: 6:00-8:00 p.m. 
 
Thank you! 
Danielle Despins 
CTE School Review and Equity Coordinator 
Maine Department of Education- Career and Technical Education 
23 State House Station 
Augusta ME 04333-0023 

 

Defined CTE Needs in Maine  

 

Identified statewide Maine CTE needs were grouped into seven key areas: 

• the development of clearly defined career pathways with multiple entry and exit points beginning in 

middle school through postsecondary; 

• career exploration and career awareness with a focus on middle school that continues through 

postsecondary; 

• resources to fund CTE programs, at all levels, and keep equipment in education aligned to current 

industry standards; 

• increasing access to CTE for ALL students by reducing barriers such as high school scheduling at the 

secondary level and special population accommodations; 

• collaboration with industry to build partnerships that supplement all educational levels of CTE and 

workforce; 

• marketing CTE as a choice for ALL students and building parent awareness of CTE and its multiple 

entry and exit points that include both college and the workforce; and 

• CTE teacher support that includes recruitment, certification, and professional development. 

 

The State CTE Director will continue to consult the Perkins V statewide stakeholder group, using the same methods 

of contact, to assist in developing and revising our State Plan. The Maine DOE CTE Team plans to use the same 

regional meeting process in order to receive feedback from all who have communicated an interest in ongoing 

collaborations.  

 

Ongoing activities related to the Maine Perkins State Plan: 

• Monthly meetings with Maine DOE CTE Team 

• Monthly meetings with State Board of Education CTE Committee 

• Dedicated website page https://www.maine.gov/doe/learning/cte/perkinsv 

 

https://www.maine.gov/doe/learning/cte/perkinsv
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1.b. Consistent with section 122(e)(1) of Perkins V, each eligible agency must develop the portion of the 
State plan relating to the amount and uses of any funds proposed to be reserved for adult career and 
technical education, postsecondary career and technical education, and secondary career and technical 
education after consultation with the State agencies identified in section 122(e)(1)(A)-(C) of the Act. If 
a State agency, other than the eligible agency, finds a portion of the final State plan objectionable, the 
eligible agency must provide a copy of such objections and a description of its response in the final plan 
submitted to the Secretary. (Section 122(e)(2) of Perkins V) 

After reviewing information on current uses of funds for secondary and postsecondary, national information on 

split of funds, and current and potential programs supported with Maine Perkins funds, the State Board of 

Education, which is the eligible agency for Maine Perkins funds, in consultation with Maine DOE leadership, which 

is responsible for both secondary CTE and Adult Education, and Leadership of the MCCS, determined that the 

Perkins V allocation split for secondary and postsecondary eligible recipients will be 50/50. In Maine, the eligible 

secondary recipients will include the 27 secondary CTE regions and centers, the Arthur R. Gould School at Long 

Creek Youth Development Center, and the MCCS. The stakeholders of the Perkins V State Plan reflected the State 

Board of Education’s strategic priority to enhance the educational pathways between education and the 

workforce. The collaboration between secondary and postsecondary CTE is a key factor in the pathway work, and 

therefore, the State Board of Education determined that splitting the Perkins funds equally between secondary 

and postsecondary CTE is the best option. 

 

Although coordination of efforts at the local secondary level is highly supported, Maine does not currently have 

consortia that are eligible to receive Perkins funds. All funds will continue to be distributed to the eligible 

secondary and postsecondary institutions and no funds will be distributed to consortia. 

 

1.c. Describe opportunities for the public to comment in person and in writing on the State plan. (Section 
122(d)(14) of Perkins V) 

2019 – 2020 State Plan Development: Public Comment 

 

The public was provided numerous opportunities to give input on the development of the Maine State Perkins 

V Plan. All interested parties were invited to participate in the regional stakeholder meetings and information 

was continuously posted on the Maine DOE CTE website. Email, phone, and mailing address for the Perkins Grant 

Manager and the CTE State Director are included on that page. Public input was also requested via an online 

survey. The link for the survey was distributed to all stakeholders and was posted on the Maine DOE CTE website 

December 2019 through January 24, 2020. A sample of feedback provided is available in Appendix D. 

 

2024 State Plan Update: Public Comment 

 

Following federal guidance, the Maine DOE sought public comment for the adjusted values of Maine’s state-
determined performance levels (“SDPLs” or “performance levels”). 
 
In preparation for the next four program years, the Maine DOE CTE Team calculated SDPLs for the 2024-2025 
school year through the 2027-2028 school year. These proposed adjusted values more accurately represent 
available student data and will reflect more achievable thresholds at the state level. The preliminary four-year 
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secondary and postsecondary SDPLs have also been adjusted to be higher than the average actual performance 
of the 2 most recently completed program years.  
 
However, per federal guidance, only the secondary and postsecondary SDPLs for the 2024-2025 program year 
have been included in this State Plan Revision submission: 
 

• According to the Perkins Web Portal: User Guide for Submitting Perkins V State Plan and Budgets for Fiscal 
Year 2024, “each State must, at minimum, submit SDPLs for FY 2024.”  

• Further guidance was provided in Adam Flynn-Tabloff’s email to all states on Tuesday, April 9, 2024: 
“Following the Perkins State Plan Submission Webinars our office hosted last week, a few States sought 
clarification on whether they could submit State determined performance levels (SDPLs) for more than 
one year if they were submitting only annual revisions to their current Perkins State plan for FY 2024. In 
this, the States were interested in submitting SPDLs for the next four years, covering FY 2024-27. 
Unfortunately, due to the statutory requirements that annual revisions meet the requirements of section 
113(b)(3)(A)(i)(III), including the requirement in (ee) that the SDPLs be higher than the average actual 
performance of the 2 most recently completed program years (except in the cases of unanticipated 
circumstances), a State may only submit SDPLs for one year, in this instance, for the upcoming program 
year, FY 2024.”  

 
Since this guidance was shared after Maine DOE started the public comment period, Maine’s proposed four-year 
SDPLs were available for public comment for 60 days between March 15, 2024 and May 13, 2024 (Appendix E). 
Feedback was provided through an available online survey, found here. As reviewed by Melissa Sherwood, the 
Perkins Grant Manager, no comments on the proposed SDPLs were provided. 

 

2. Program Administration and Implementation 

 

2.a. State’s Vision for Education and Workforce Development 
 

2.a.i. Provide a summary of State-supported workforce development activities (including 
education and training) in the State, including the degree to which the State's career and 
technical education programs and programs of study are aligned with and address the 
education and skill needs of the employers in the State identified by the State workforce 
development board. (Section 122(d)(1) of Perkins V) 

 

Maine is using the Perkins V State Plan process to set the roadmap for the future of CTE in Maine. Maine has many 

initiatives around CTE, academics, postsecondary education, and workforce, but through the years these areas 

have, for the most part, remained siloed at the state level. The Maine CTE Strategic Plan hopes to bridge some of 

these gaps in order to increase collaboration between initiatives and leverage resources of federally funded 

programs like ESSA, HEA, IDEA, and WIOA to provide an educated and skilled workforce for the state. The 

connections of these programs do not focus on fiscal collaboration, as funding is scarce in all areas, but more on 

working together in order to provide a seamless education to career pathway for all. Maine will look to the 

collaboration happening more naturally at the local level as a feeder for state level connections. 

 

Since the implementation of this plan, CTE in Maine has maximized its collaboration across state agencies as well 
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as with local CTE schools. Through the governor’s Maine Jobs and Recovery Plan (MJRP), CTE’s received $20 million 

to add personnel, update equipment and build infrastructure to meet the emerging workforce needs in the state. 

These needs were identified through the Department of Economic and Community Development (DECD) 10-year 

economic plan.  

 

Maine Administrators of Career and Technical Education (MACTE) (Secondary) 

 

MACTE is a private non-profit, comprised partially of CTE Directors, that the Maine DOE collaborates with on 

addressing educational and workforce needs for the state of Maine.  

 

Maine Department of Education (Secondary) 

 

• Live Work: Secondary CTE provides alignment to workforce and postsecondary education is through live 

work opportunities for students. “In order to provide practical experiences to vocational students, it is 

sometimes necessary to obtain work from outside the school community. The primary goal of the live work 

process is to enhance the educational offerings of vocational/ technical programs so that students can 

reach and master the competencies in a specific vocational area. However, schools must not compete 

unfairly with the private sector.” (See Appendix F for Maine DOE Rule, Chapter 237) 

 

National and State Standards:  

 

• Title 20-A, Chapter 313 §8306-B: An approved career and technical education program must be designed 

to enable a student to meet industry standards applicable to the program. 

o These standards are a set of guidelines that align our CTE programs across the state. Since many 

of the CTE schools use the same standards, common resources and guidelines are shared between 

schools. 

o Industry standards ensure Maine’s CTE students are gaining relevant, career-oriented knowledge 

that will prepare them for their chosen careers. These standards help students feel confident in 

knowing they are learning relevant skills and technical standards that will carry over into their 

jobs. Employers in Maine know that upon graduation, CTE students are prepared to enter the 

workforce with the skills and credentials required for employment success. 

o Department approved program standards change over time for several reasons. As new 

instructors are employed, their pedagogy may favor one technical standard over another. 

Programs may receive local support in the form of specialized equipment which can also influence 

the technical standards to be taught.  

o The technical organizations and associations will periodically update and adjust their standards as 

their industry needs evolve. When new versions are released, the associated programs will be 

given time to adjust as needed to meet the current variances.  

o The Maine DOE CTE Team will periodically evaluate each technical standards and related 

assessment to determine if selected approved offerings are addressing the current student 

cohort's needs.  

https://www.maine.gov/sos/cec/rules/05/071/071c237.doc
https://www.maine.gov/doe/learning/cte/standards
http://www.mainelegislature.org/legis/statutes/20-a/title20-Asec8306-B.html
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Middle School Career and Technical Education (MS-CTE):  

 

• Public Law Chapter 171, “An Act to Enable Earlier Introduction of Career & Technical Education in Maine 

Schools” was enacted in 2017 to support MS-CTE. Standards have been developed by a stakeholder group 

and state grants are supporting this work. Of the twenty-seven CTE schools, twenty-one currently offer 

MS-CTE programming, and the additional six use local funding to support programming.  

 

Maine Community College System (Postsecondary) 

 

• Short-term Workforce Training: Significant investments in workforce development have been made by 

the State of Maine and major philanthropists to create the Harold Alfond Center for the Advancement of 

Maine’s Workforce. The Center coordinates all short-term workforce training programs for Maine’s 

community colleges, working closely with business leaders and workforce specialists throughout the state. 

Training is grant-funded and usually free for the trainee. Launched in 2021, the Center speeds the delivery 

of critical training to both trainees and employers in the following three areas: 

o Pre-Hire Training – learn the skills needed to enter a new profession 

o Incumbent Worker Training – upskill your current, front-line workforce 

o Scholarships – continue on in a certificate or degree program 

 

• Quality Centers: The Maine Quality Centers program offers workforce training grants to Maine employers 

interested in providing training for new or current employees. The Put ME to Work Program, funded by 

the Maine Legislature, helps pay for the cost of training partnerships between Maine businesses, or 

industry associations, and a Maine Community College to develop or strengthen programs that support 

in-demand and high-wage occupations and/or occupations in transition due to changes in work practices 

or technology. 

 

• Degree and Certificate Programs: Maine’s community colleges offer nearly 300 degree and certificate 

options that are designed to lead to immediate employment or continued education. Whether you’re 

looking for the technical skills you need to get a good job or you plan to transfer for a four-year degree, 

the colleges offer high quality programs that are the most affordable in New England. Maine’s community 

colleges offer training and educational opportunities that address the needs of employers from the 

spectrum of the state’s leading industries. Through Guided Pathways, learners can find the appropriate 

experiences to secure employment in their fields of interest. Training and academic offerings fall into the 

following pathways: 

o Arts, Humanities, Digital Media, and Communication 

o Business and Hospitality 

o Computer Science and Information Technology 

o Education, Human Services, and Social and Behavioral Sciences 

o Health Sciences 

o Industrial Technology and Transportation 

https://www.mainelegislature.org/legis/bills/getPDF.asp?paper=SP0554&item=3&snum=128
https://www.maine.gov/doe/learning/cte/schools/middleschool
https://www.mccs.me.edu/workforce-training/
https://www.mccs.me.edu/workforce-training/maine-quality-centers/
http://chrome-extension/efaidnbmnnnibpcajpcglclefindmkaj/https:/www.mccs.me.edu/wp-content/uploads/MCCS_program_list.pdf
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o Public Safety 

o Sciences, Engineering, and Mathematics 

 

Maine Department of Labor 

 

Career Development and Training: 

• Maine-at-Work Initiative: Maine Department of Labor and our workforce partners provide a variety 

of employment and training services at no charge for both job seekers and Maine employers looking 

to fill jobs. 

• Career Onestops: Find an appropriate career. This site matches one’s interests and abilities with 

different career options. 

• Find Jobs in Demand: Learn which occupations in Maine are growing and how much they pay. 

• Center for Workforce Research and Information (WRIS) : Labor market information including average 

wage and in-demand occupations in Maine and annually provide a report of high-wage, in-demand 

occupations. 

• Bureau of Rehabilitation Services: Assists individuals with disabilities by providing services to help 

prepare for, secure, and retain a job. (Note – BRS, Maine DOE Special Education, and CTE will be 

developing strategies to better align efforts on behalf of students with disabilities.) 

 

On the Job Training / Apprenticeship: 

 

• Registered Apprenticeship: Allows workers to learn new skills through on-the-job training and related 

classroom instruction. 

 

• Competitive Skills Scholarship: Provides workers with a grant to help them earn a degree or certificate 

in certain education or training programs. This program has been expanded to allow CTE secondary 

students to apply for assistance for dual enrollment credits. 

 

2.a.ii. Describe the State's strategic vision and set of goals for preparing an educated and skilled 
workforce (including special populations) and for meeting the skilled workforce needs of 
employers, including in existing and emerging in-demand industry sectors and occupations as 
identified by the State, and how the State's career and technical education programs will help 
to meet these goals. (Section 122(d)(2) of Perkins V) 

 

Maine CTE will utilize the visions, missions, and strategic goals and priorities below to further align the educational, 

economic, and workforce needs of the State and its individuals. The stakeholder group established for Perkins V 

will be utilized to begin the process of creating a new strategic vision for CTE in Maine.  

 

Governor’s Initiatives 

 

As governor, Janet Mills is fighting to see … that Maine has a strong economy with good-paying jobs in every part 

https://www.maine.gov/maineatwork/
http://www.acinet.org/acinet/explore
http://www.maine.gov/labor/cwri/data/oes/hwid.html
http://www.maine.gov/labor/cwri/oes.html
http://www.maine.gov/rehab
https://www.maine.gov/labor/jobs_training/apprenticeship/
http://www.mainecareercenter.com/cssp.shtml
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of the state, that every Maine child has access to a world-class education, and that Maine is a place where families 

can put down roots and raise their kids. 

 

To that end the Governor formed a Strategic Planning Task Force within the Maine Department of Economic and 

Community Development to create a formal ten-year economic development plan for the State of Maine. Her 

Vision Statement for the Strategic Plan reads:  

 

By 2030, Maine will be known as a national leader for its forward-looking work in creating a diverse and 

sustainable economy. We will empower innovators and entrepreneurs, attract young families and new 

businesses, and revitalize rural Maine so that every person will know unequivocally that living in Maine means 

not only an unmatched quality of life, but an unmatched opportunity for good-paying jobs in innovative industries 

across the entire state. 

 

With the influx of COVID-19 relief funding, the Governor established the Maine Jobs and Recovery Plan that 

provided funding that was directly supportive of the 10 Maine Economic Plan, which CTE benefitted from. 

Funding allowed for the updating of equipment and infrastructure. It also provided funding to expand workforce 

development programs at the MCCS level.  

 

Maine State Board of Education  

 

Maine State Board of Education Strategic Vision for Education in Maine (2016-2021):  

 

• Goal #1 – Strengthen CTE  

o The Board sets as its goal to strengthen and enhance the delivery of Career and Technical 

Education programs in the State of Maine. 

o Direct a greater portion of CTE funds towards instruction & instructionally related services 

o Increase experiences in grade 9-12 CTE program areas, with special emphasis on grade 9-10 by 

June 2023 

o Introduce and support CTE exploration programs for middle school level students 

o Better align and support secondary and post-secondary CTE offerings and programs 

o CTE Exploratory Enrollments (mostly 9-10), as show below: 

 

SY2019 SY2018 SY2020 SY2021 SY2022 SY2023 SY2024 

181 146 215 598 810 903 1024 

 

Maine State Board of Education 5-Year Strategic Plan 2022-2026: 

 

• Vision:  

o The Vision of the State Board of Education is to ensure Maine public school students graduate 

with the skills, knowledge, and principles to be responsible American citizens; self-directed and 

dedicated to making contributions to society by pursuing further education and employment. 

https://www.maine.gov/doe/sites/maine.gov.doe/files/inline-files/Strategic%20Plan%202022-2026%20F.pdf
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• Mission:  

o The Mission of the State Board of Education is to provide policy leadership that promotes a Maine 

public school system whose graduates will meet current and future learning standards and to 

make recommendations to the Executive and Legislative Branches of Government that will further 

this mission. 

• Guiding Principles:  

o The Maine State Board of Education shall conduct its work in alignment with its mission and vision 

by:  

o Ensuring the voices of the public are heard in the educational policy development and debates. 

o Effectively communicating with educational stakeholders across the State of Maine to understand 

their agendas and perspectives.  

o Conducting its public meetings and hearings across the State of Maine.  

o Effectively organizing its efforts to discharge its assigned responsibilities. 

• Statement of Priorities:  

o Priority 1 - Board Effectiveness  

o Priority 2 - Career & Technical Education  

o Priority 3 - Certification & Higher Education  

o Priority 4 - School Construction & Renovation  

 

Maine DOE  

 

Maine DOE Vision, Mission, and Strategic Priorities for 2019-2021: 

 

• Vision: 

o The people of Maine are lifelong learners served by an innovative, equitable, and learner-

centered public education system that supports students – early childhood throughout adulthood 

- in achieving healthy, successful, and fulfilling lives that allow them to shape the future. 

• Mission: 

o To promote the best learning opportunities for all Maine students by providing information, 

guidance, and support to our schools, educators, and leaders and by providing adequate and 

equitable school funding and resources. 

• Strategic Priorities: 

o Inspire TRUST in our organization and in our public education system 

o Develop, support, and sustain a robust EDUCATOR WORKFORCE 

o Promote EDUCATIONAL EXCELLENCE and EQUITY for all Maine learners 

o Ensure STUDENT and SCHOOL SAFETY, HEALTH, and WELLBEING 

o Support a CULTURE of INNOVATION and CONTINUOUS IMPROVEMENT led by the experts in the 

field  

 

Maine DOE Vision, Mission, and Strategic Priorities for 2023-2026: 
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• Vision: 

o A vibrant and respected educator workforce that innovates, leads, and inspires.  

o Learning environments that are safe and supportive for all.  

o A pathway to success in school and in life for every student.  

o Schools that are trusted centers of the community that foster meaningful civic participation and 

propel Maine’s economy.  

o Schools that foster the potential for all to lead purposeful lives. 

• Mission: 

o To promote the best learning opportunities for all Maine students by:  

o Focusing on a whole student approach.  

o Encouraging innovation.  

o Respecting educators.  

o Providing information, guidance, professional learning, and support to schools and educators.  

o Providing adequate and equitable school funding and resources.  

o Inspiring trust in our schools.  

• Strategic Priorities: 

o Inspire TRUST in our organization, and in our public education system  

o Develop, support, and sustain a robust EDUCATOR WORKFORCE 

o Promote EDUCATION, EXCELLENCE, and EQUITY for all Maine learners  

o Ensure STUDENT and SCHOOL SAFETY, HEALTH, and WELLBEING 

o Support a CULTURE OF INNOVATION and CONTINUOUS IMPROVEMENT 

o Build HEALTHY and COLLABORATIVE work environment, ENHANCING the potential of the Maine 

DOE. 

 

Postsecondary CTE 

 

Maine Community College System’s Board of Trustees: 

 

• Vision:  
o Maine’s community colleges build economic mobility and resilience through innovative and 

relevant educational opportunities, providing Maine people with lifelong learning to propel and 
enrich their lives and communities. Maine businesses consistently turn to the community colleges 
to develop the power of their workforce through agile and responsive programming.  

• Mission:  
o To create an educated, skilled and adaptable labor force that is responsive to the changing needs 

of the economy.  
  
The MCCS’ Board of Trustees is currently undergoing a multi-year strategic planning process to update and refine 
the System’s goals for the future and the metrics by which those goals will be measured. This update will rely upon 
the following values statements:  
 

• Maine’s community college students deserve the opportunity to learn, grow, and advance their careers 
in a safe, supportive, connected environment.  

https://www.mccs.me.edu/about-mccs/mccs-strategic-plan/
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• Maine employers need the skilled, educated, and adaptable talent we develop for an ever-evolving 
workplace.  

• The System’s employees are our most valuable resource. We support divers, equitable, and inclusive 
working environments that provide employees with the opportunities to engage in meaningful work, lead 
balanced and productive lives, and advance their careers.  
 

Goals (2015-2020): 

 

• Increase the number of individuals served by Maine’s community colleges 

• Increase student success rate to 57% for fall 2018 cohort and 59% for fall 2019 cohort 

• Strengthen alignment of MCCS programs and services with the needs of Maine employers and 

workers to enhance the employability and career development of adults served by MCCS and to better 

address the state’s workforce challenges. 

 

Maine Department of Labor 

 

The Maine Department of Labor is committed to serving Maine workers and businesses by: 

 

• Helping employers recruit and train a talented workforce; 

• Providing workers with the skills they need to be competitive in the economy; 

• Assisting individuals when jobs are lost; 

• Aiding people with disabilities reach career goals; 

• Ensuring safe and fair workplaces for people on the job; and, 

• Providing research and analysis of employment data to support job growth 
 

2.a.ii.i. Describe the State’s strategy for any joint planning, alignment, coordination, and 
leveraging of funds between the State's career and technical education programs and programs 
of study with the State's workforce development system, to achieve the strategic vision and 
goals described in section 122(d)(2) of Perkins V, including the core programs defined in section 
3 of the Workforce Innovation and Opportunity Act (29 U.S.C. 3102) and the elements related 
to system alignment under section 102(b)(2)(B) of such Act (29 U.S.C. 3112(b)(2)(B)); and for 
programs carried out under this title with other Federal programs, which may include programs 
funded under the Elementary and Secondary Education Act of 1965 and the Higher Education 
Act of 1965. (Section 122(d)(3) of Perkins V) 

 

The stakeholder discussions indicated that more communication and collaboration are needed between CTE and 

the workforce. Maine DOE will continue working closely with higher education and Maine DOL to ensure Maine 

citizens receive the training they need to enter the workforce. One of the key areas of focus is to develop 

educational and career pathways for all students. Toward this effort, the Maine legislature has provided funding 

to promote collaboration between secondary CTE and area middle schools that will provide CTE opportunities 

to middle school level students.  

 

Beyond middle school CTE opportunities, the State Board of Education is also addressing the gap of CTE offerings 
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for 9th and 10th grades. A summit was recently held to identify best practices to expand CTE to additional 9th and 

10th grade students. This summit was a collaborative effort between education and workforce to identify 

obstacles and determine solutions to provide CTE programming for 9th and 10th grades. The outcomes, outlined 

below, identified the need for more collaborative efforts for CTE to workforce pathways. 

 

Through Perkins V Maine CTE will increase efficient and effective collaboration with Business and Industry in 

order to provide workforce awareness for primary, secondary, and adult learners. This collaboration will include: 

 

• Sparking interest in CTE through promotion of career pathways which identify the CTE to workforce 

connections; 

• Providing in the field professional development opportunities for academic teachers, CTE teachers and 

education administrators; 

• Increasing apprenticeship opportunities; 

• Changing the ‘college or bust’ mentality by  

o providing scholarships for trade certifications; 

o providing opportunities for all students to visit industry and experience the varied career 

pathways 

o working with sending high schools to recognize CTE student successes; and 

o promoting CTE as a pathway to both college and the workforce…… it isn’t one or the other. 

• Providing a school/business liaison to work with schools and business to validate the advantage of CTE; 

• Providing in business mentorships for teachers to keep them focused on preparing students for careers; 

• Exploring changes to the delivery of CTE education at the state and local levels; 

• Inviting sending schools and parents to CTE career fairs and consider combining student and adult career 

fairs; 

• Providing high school students with the opportunity for a four-year CTE graduation pathway; 

• Keeping students at the forefront… building decisions around what is best for kids. 

 

Specific strategies to be considered for joint planning, alignment, coordination, leveraging of funds, and 

collaboration include, but are not limited to: 

 

• Greater use of Maine’s Adult Education system to provide opportunity for students to meet academic 

requirements outside of the typical school day. 

• Greater use of Maine CTE infrastructure to train adult learners allowing them to enter the workforce more 

quickly and efficiently. 

• Continued partnership with MCCS in developing Math Pathways to ensure students receive math courses 

relevant to their academic and career pathway. 

• Combined efforts with business and industry, trade organizations, adult education, and postsecondary 

education to market CTE. 

• Work with the private sector to provide students with more opportunities around work-readiness, 

entrepreneurship, and financial literacy.  
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• Increased awareness at the state, regional, and local levels of the workforce needs through regional 

collaboration utilizing current structures such as the Maine WIOA hubs. 

• Define the industry skill requirements for current and future workforce. 

• Expanded CTE Exploratory programs - An Exploratory Program allows a student to gain experiences in at 

least 4 approved programs at the CTE School prior to making career or CTE choices. Several CTE’s have 

elected to add and Exploratory Program to increase CTE interest at the 9-10 grade levels. The intent of 

Exploratory Program education is to provide opportunity for the student to: 

o learn basic safety and health practices for everyday living;  

o develop an awareness of occupational and career alternatives;  

o relate class activities to potential avocation and CTE pursuits; 

o discover and develop individual talents, interests, and aptitudes related to the world of work and 

become aware of the choices available for education, training, and career opportunities in a 

manner free of sex bias or stereotyping;  

o apply problem-solving techniques to a variety of technological and societal situations, and  

o apply and reinforce basic academic skills including Life management skills in practical situations.  

 

Since 2019, the Maine DOE CTE Team has seen an increase in the implementation of the CTE exploratory model 

as secondary CTE schools look for opportunities to collaborate with their sending school partners and the DOE. 

These programs have provided increased the CTE experience for students that will lead to more students taking 

advantage of CTE in the later years of high school.  

 

To assist in the facilitation of joint planning, alignment, coordination, and leveraging of funds, the State Director 

for CTE in Maine participates in a new pathways committee that has been recently formed to examine how 

students can take advantage of multiple learning opportunities throughout high school. Other members of this 

committee include Adult Education, Secondary Education, Higher Education and the Chief Innovation Officer for 

the Maine DOE. This group will be focusing primarily on “big picture” thinking that could lead to more direct 

implementation. This work has continued to evolve over the last five years with the restructuring of the Maine 

DOE that brought Adult Education, Early College and Extended Learning Opportunities together with CTE on one 

team, the Workforce Development and Innovative Pathways Team.  

 

In addition, MaineSpark is an education and workforce initiative powered by a coalition of organizations – 

schools and universities, nonprofits and foundations, government agencies and businesses – with a common 

goal: by 2025, 60% of Mainers will hold education and workforce credentials that position Maine and its families 

for success. This is a 10-year commitment from Maine’s most influential education and business leaders to work 

together to ensure that Maine’s workforce is productive and competitive. MaineSpark organizations connect 

people with the education, training, jobs, programs and resources needed to thrive in Maine’s robust and 

changing economy. MaineSpark has been, and will continue to be, at the table as CTE and workforce increase 

connections and collaboration. 

 

https://mainespark.me/about-mainespark/


 

40  

2.a.iv. Describe how the eligible agency will use State leadership funds made available under 
section 112(a)(2) of Perkins V for each of the purposes under section 124(a) of the Act. See Text 
Box 2 for the required uses of State leadership funds under section 124(a) of Perkins V. (Section 
122(d)(7) of Perkins V) 

 

Maine Leadership funds will continue to support statewide CTE through state level positions addressing CTE 

requirements such as CTE school review, CTE Methods of Administration review, professional development 

opportunities, middle school CTE development, apprenticeship, programs of study which require opportunity 

for postsecondary credit attainment, CTE standards and assessment, workforce development connections, 

nontraditional program support, and CTE for incarcerated youth support. 

 

Priority will be given to the development of statewide program of study agreements that provide opportunity 

for secondary students to receive postsecondary credits through dual, concurrent, and/or articulated credit 

agreements. Funds will continue to support the mandated third party national or state standards and the 

integration of postsecondary credentials that align to industry skill needs.  

 

The new Middle school CTE initiative was established and supported by legislation in 2017. The research 

indicated that there were some existing Middle school CTE activities underway around Maine as well as in other 

states. The middle school consultant traveled statewide to identify currently employed practices and to 

determine elements that should be incorporated into the statewide Middle school CTE standards. The MS-CTE 

standards were developed in collaboration with CTE directors, student services councilors, guidance and middle 

school teachers and administrators. The state has provided the field with several grant opportunities to help 

them establish their middle school pilots. The funding has transitioned from pilots to state funded grants. The 

Stakeholder group defined MS-CTE experiences that met the criteria for a MS-CTE fundable program. The middle 

school CTE consultant is administering this funding as well as working with locals to maximize their current 

funding options. The state will continue to develop the middle school initiative based on the outcomes and 

lessons learned from the MS pilots. This information will guide the rewriting of the CTE rules pertaining to middle 

school CTE.  

 

Perkins leadership funds will continue to support the professional development opportunities for the CTE staff 

through connections with national organizations. These national connections allow Maine to learn best CTE 

practices from across the country that may be applied to ensure a robust CTE experience for Maine students. 

With Perkins V funding Maine will be leveraging opportunities to provide more professional development 

directly to the staff at the CTE schools in Maine. Topics could include but are not limited to Social and Emotional 

Learning and collaboration on curriculum development and alignment with secondary and postsecondary 

schools. 

 

The Maine DOE CTE Team will offer professional development opportunities for school administration and 

instructional staff related to operational best practices, and student success and support structures. This will be 

accomplished through school review processes such as the Methods of Administration, creating opportunities 

for learning, and by providing written and oral guidance. The Team also provides a department liaison for 
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Teacher Certification and Special Education. 

 

Nontraditional programming support increases awareness of nontraditional programs, recruiting students into 

nontraditional programs, and supporting nontraditional students through program completion. A contract with 

New Ventures Maine provides opportunities for students to have hands-on discovery of the nontraditional trade 

programs. The mission of New Ventures Maine is to help Maine people succeed in the changing economy and 

achieve economic security for themselves and their families. Perkins funds are used to provide assistance for the 

group to deliver seven Trades for ME (previously, Totally Trades) conferences for eighth grade to high school 

girls across Maine. New Ventures Maine works in collaboration with education and workforce. In addition, a 

portion of the funding supports the Maine DOE CTE School Review and Equity Coordinator in their efforts to 

partner with CTE schools in ensuring access for all students. Particular focus is placed on services and supports 

offered to Perkins identified Special Populations, as well as demographics considered in the Methods of 

Administration (MOA) review, including race, color, national origins, sex, and students with disabilities. 

 

Maine’s correctional facility for youth utilizes Perkins funding to provide CTE experiences, postsecondary 

connections, and career pathway guidance for incarcerated youth. Maine’s youth facility includes trade skills in 

areas such as culinary arts, small engine repair, business, computer access and coding, customer service, 

manufacturing, building trades and augmented and virtual reality experiences through ZSpace technology. 

Students utilize these programs to put them on a path to self-support once they leave the facility. The youth 

facility is moving towards virtual reality to provide career awareness as CTE program offerings must be adjusted 

in accordance to available teaching staff. The goal for incarcerated youth is to allow them to explore careers 

rather than training for a specific career as most times the student is not at the facility for the length of time 

needed for a full program.  

 

Leadership funds will continue to be used to support and promote Career and Technical Student Organizations 

(CTSOs) as they are considered an important component of Maine’s CTE programs. CTSOs help to enhance the 

technical competence of students through associated resources and competitions, enable CTE students to gain 

recognition for their accomplishments, and provide leadership development opportunities to further the overall 

development of each CTE student. Through scholarships, CTSOs often provide one avenue for further post-

secondary education of CTE students. CTSOs also help CTE students to network with technical area peers at the 

local, state and national levels. 

 

Postsecondary CTE in Maine does not receive direct Leadership funding, but professional development, MOA, 

program of study and postsecondary credit opportunities, special population supports, etc. will encompass all 

CTE program levels. 
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2.b. Implementing Career and Technical Education Programs and Programs of Study 

 

2.b.i. Describe the career and technical education programs or programs of study that will be 
supported, developed, or improved at the State level, including descriptions of the programs of 
study to be developed at the State level and made available for adoption by eligible recipients. 
(Section 122(d)(4)(A) of Perkins V) 

 

Maine Perkins funds will support CTE pathways from middle school through postsecondary. Secondary level CTE 

programs must be approved by the Maine Department of Education (Maine DOE) and postsecondary CTE 

programs must be approved by the Maine Community College Board of Trustees. The Maine DOE CTE Team has 

reviewed and revised the criteria for approval of local Programs of Study to ensure alignment with the 

requirements of Perkins V. The Maine DOE CTE Team will work in partnership with secondary CTE schools and the 

MCCS to jointly develop and execute the State-level Program of Study Agreements. Secondary and postsecondary 

administrators and faculty will continue to partner to guarantee agreements are redefined as program 

competencies change based on the scope of national and/or state technical standards or demands of the business 

and industry. Beginning with Perkins V, Maine’s statewide and local Programs of Study will include the opportunity 

for students to participate in CTE programs at the middle school level and for secondary CTE students to receive 

postsecondary credit as long as they successfully meet the criteria set forth in the articulated program of study 

agreements. See Appendix G for the POS template to be used for both statewide and local programs of study. 

 

2.b.ii. Describe the process and criteria to be used for approving locally developed programs of 
study or career pathways (see Text Box 3 for the statutory definition of career pathways under 
section 3(8) of Perkins V), including how such programs address State workforce development 
and education needs and the criteria to assess the extent to which the local application under 
section 1327 will— i. promote continuous improvement in academic achievement and technical 
skill attainment; ii. expand access to career and technical education for special populations; and 
iii. support the inclusion of employability skills in programs of study and career pathways. 
(Section 122(d)(4)(B) of Perkins V) 

 

The Maine Department of Education, in collaboration with other Stakeholders, such as the MCCS and the Maine 

Legislature, reviews and improves Maine’s academic and technical standards based on evolving educational needs 

to ensure Maine students receive the highest quality education possible. The Perkins local application review 

process includes assurances that the eligible recipients are using the most recent standards. Programs of Study, 

both statewide and local, will be improved by requiring the inclusion of middle school standards, where applicable, 

and the opportunity for secondary CTE students to earn postsecondary credit while in high school. There will 

continue to be intentional sequences of courses that integrate high quality, core academic knowledge that is 

coherent and rigorous in content and aligns challenging academic standards with technical and occupational 

standards. Local schools and colleges will have the opportunity to adopt statewide Programs of Study and/or they 

will develop local Program of Study agreements that are required to be signed annually by the administrators of 

the educational institutions. The online, local Perkins V grant application process has been updated to encompass 

the Program of Study review and approval process. Maine is only using the 16 National Career Clusters for any 
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and all career pathway development.  

 

Based on Maine P.L. 2019, Chapter 202 and Title 20-A, Chapter 207-A §4722 – High School Diploma Standards 

 

In addition to the secondary CTE standards requirements and local graduation requirements, Maine currently 

requires, at a minimum, the following academics for a high school diploma: 

 

• English--4 years or the equivalent in standards achievement; 

• Social studies and history, including American history, government, civics and 

personal finance--2 years or the equivalent in standards achievement; 

• Mathematics--2 years or the equivalent in standards achievement; 

• Science, including at least one year of laboratory study--2 years or the equivalent 

in standards achievement; and 

• Fine arts, which may include art, music, forensics or drama--one year or the 

equivalent in standards achievement.  

 

Implementation of Multiple Pathways and Opportunities 

 

Students may demonstrate achievement of the standards through multiple pathways as set out under including 

those identified in section 4703 and multiple opportunities. Achievement may be demonstrated by evidence 

documented by course and learning experiences using multiple measures, such as, but not limited to, 

examinations, quizzes, portfolios, performances, exhibitions, projects and community service. 

 

Career and technical students may, consistent with the approval of the commissioner and the local school board, 

satisfy the requirements of subsection 2 (Required Subjects) through separate or integrated study within the 

career and technical school curriculum, including through courses provided pursuant to section 8402 or 8451-A. 

 

In addition to the academic graduation requirements of §4722, secondary students must also receive instruction 

in Health and Physical Education (§4723) and have Computer Instruction (§4724) available. 

 

Students receiving a diploma from a secondary high school have multiple opportunities to continue their chosen 

career pathway. Some of the options include continuing education at a college or university, obtaining 

certifications, licensure and/or advanced trainings, applying for apprenticeships, and entering the workforce. 

 

Special Populations Access to CTE 

 

Maine adheres to all State and Federal laws to ensure that all students, regardless of race, color, national origins, 

religion, gender identity, sex, sexual orientation, or disability, are not discriminated against. Schools are 

responsible for adherence to federal laws governing civil rights and providing required instructional 

accommodation by school administrators, teachers, staff and students. School leadership organizes trainings, 

talks and meetings intended to foster a positive learning environment characterized by inclusive and respectful 

http://www.mainelegislature.org/legis/statutes/20-a/title20-Asec4722.html
https://www.mainelegislature.org/legis/statutes/20-A/title20-Asec4703.html
http://www.mainelegislature.org/legis/statutes/20-a/title20-Asec8402.html
https://www.mainelegislature.org/legis/statutes/20-a/title20-Asec8451-A.html
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behavior. In addition, all secondary and postsecondary CTE schools that receive Perkins funding participate in the 

MOA review process to ensure that all students have access to high-quality CTE.  

 

The requirements of Perkins V will afford the Maine DOE an opportunity to review current practice and ensure 

members of special populations receive information related to CTE opportunities, and that recruitment efforts 

are being conducted with intentionality to address enrollment gaps ensuring equitable access to all demographics. 

 

Maine CTE schools incorporate employability skills in all CTE programs. Some of the opportunities offered to 

provide employability skills include on-site live work opportunities, off-site clinicals, and career planning guidance. 

The understanding of basic job requirements gives students the critical skills needed to be a knowledgeable and 

productive employee. CTE programs provide employer/employee environments that allow student better 

understanding of employer expectations. 

 

2.b.iii. Describe how the eligible agency will— make information on approved programs of study 
and career pathways (including career exploration, work-based learning opportunities, early 
college high schools, and dual or concurrent enrollment program opportunities) and guidance 
and advisement resources, available to students (and parents, as appropriate), representatives 
of secondary and postsecondary education, and special populations, and to the extent 
practicable, provide that information and those resources in a language students, parents, and 
educators can understand; 

 

Although state level resources are a newer focus for career exploration and career planning opportunities, 

students at all educational levels receive robust academic and career planning at local schools and colleges. The 

Maine DOE published updated Life and Career Readiness standards of the Maine Learning Results. These 

standards require all Maine students to have the opportunity to explore career options. With the development 

of middle school and 9th and 10th grade career exploration opportunities, and collaboration with other state level 

partners, Maine will work to increase and provide resources in this area.  

 

Educate Maine will be a partner in this endeavor to provide the State Board of Education data and information 

how to best to provide seamless pathway resources to Maine students. This work was completed in the spring 

of 2022 by pulling together a group of stakeholders that was facilitated by Educate Maine. They provided a report 

that identified systemic barriers related to CTE, that also included potential solutions. The Maine State Board of 

Education has utilized this report to update their strategic plan and look for opportunities to utilize Perkins 

funding to implement possible solutions.  

 

In addition to the state level websites and social media efforts of Maine DOE and the MCCS, the secondary and 

postsecondary CTE schools communicate their program opportunities to these required stakeholders, with 

special focus on high school guidance personnel, using both hard copy and electronic formats. In-depth program 

materials are shared via individual school websites and social media venues. Schools are required to provide 

these materials in languages reflective of those languages most spoken within their community, when population 

density requires them to do so. The schools also conduct open houses and host public events so students, 
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parents, business and industry, and community members can see firsthand the program offerings. Supports such 

as interpreters for multilingual learners at schoolwide events ensure familial accessibility. Through the required 

comprehensive local needs assessment (LNA) and stakeholder engagement, along with future school reviews 

and U.S. Department of Education required Method of Administration (MOA) visits, the sharing of information 

will be reviewed, enhanced, and tracked.  

 

2.b.iv. Describe how the eligible agency will— facilitate collaboration among eligible recipients 
in the development and coordination of career and technical education programs and programs 
of study and career pathways that include multiple entry and exit points; 

 

The facilitation of CTE career pathways expanded with the enactment of Maine Public Law Chapter 171, "An Act 

To Enable Earlier Introduction of Career & Technical Education in Maine Schools," in June 2017. This law requires 

Maine Schools to provide access to developmentally appropriate CTE for middle school students (grades 6-8). 

Middle school CTE provides an opportunity for all Maine middle school students to experience hands-on learning, 

workplace skills and career exploration. Middle School CTE programs are currently being implemented through 

state funding and are being developed in collaboration between secondary CTE centers and regions and the 

middle schools in their catchment area. The middle school CTE programs are encouraged to be flexible enough to 

accommodate the diversity of all Maine middle schools. The criteria for a state funded MS-CTE grant include 7 

different programming experiences The middle school standards, now fully developed, includes both Career 

Experience and Career Discovery standards. Additionally, Department of Education and State Board of Education 

Rule Chapter 115 was updated in 2022 to expand the grades in which incoming CTE instructors can teach from 

9th to 6th grade. This further emphasizes Maine’s commitment to serving middle grade students. 

 

 Middle School CTE Standards 

 

Career Experience- (These three standards can be taught simultaneously)  

 

• Technical skill experimentation -students must participate in applied learning and hands-on activities 
that explore career related skills and interests. 

• Safety Awareness - students must participate in safety training that ensures objectives can be met in a 
safe manner. 

• Career Workplace Skills -students must have exposure to common workplace interpersonal skills. 
(project based and soft skills) 

 
Career Discovery- (These two standards can be taught simultaneously)  
 

• Career Research -students must explore the wide variety of career opportunities. 

• Career Pathways- students must understand the connection between educational programs and careers 
 

The Maine Learning Results currently have a content standard, Life and Career Readiness, which requires all Maine 

schools to provide students the opportunity to explore the career pathways available to them. These Standards 

place emphasis on multiple paths toward meaningful careers and focus on life skills and experiences that will allow 

https://legislature.maine.gov/legis/bills/getPDF.asp?paper=SP0554&item=3&snum=128&PID=
https://www.maine.gov/doe/learning/cte/schools/middleschool
https://www.maine.gov/doe/sites/maine.gov.doe/files/inline-files/Middle%20School%20Experiences%20-%20Stakeholder%20Approval%20%282023%29.pdf
https://www.maine.gov/sos/cec/rules/05/chaps05.htm
https://www.maine.gov/doe/sites/maine.gov.doe/files/inline-files/Middle%20School%20CTE%20Standards.pdf
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students to pivot as economic needs change and personal interests evolve. 

 

The Maine Department of Education and the Maine Community College System have also revisited and signed 

a legislative MOU (Appendix H) requiring the alignment of secondary and postsecondary CTE programs. The 

State Board of Education requires regular updates on the ongoing work to provide students with career 

pathways without duplication of education. This work has increased the communication and collaboration 

between the two systems, as exemplified in the effort to showcase early college to career pathways (Appendix 

I). In addition, through the Maine Unified State Plan for WIOA, the Maine Workforce Board is dedicated to 

facilitating the collaboration between education and workforce to provide education to career pathways for 

students. As Maine moves through the reauthorization of both WIOA and Perkins the alignment of resources is 

key and, in the future, may lead to the inclusion of the Perkins State Plan in a combined WIOA State Plan. 

 

Due to the amount of Perkins funds received, the amount of local formula grants, and after discussions with 

local recipients, the Maine State Board of Education decided to keep the targeted reserve funds at 10% to allow 

the schools and colleges to receive more funding via the Perkins formula grant. 

 

The secondary level reserve funds will be used for State Board of Education CTE strategic priorities including 

additional middle school CTE opportunities, 9th and 10th grade CTE opportunities, work-based learning 

opportunities for CTE students, and alignment of CTE program of study with high-skill, high-wage, or in-demand 

occupations. These funds will be distributed by State Board of Education approved formula and/or a competitive 

RFP process. Most recently, the State Board of Education made the decision to utilize these funds to support 

the collaboration of sending schools with CTE schools on core credit alignment towards graduation.  

 

The postsecondary level reserve funds will be used to provide supports for special population students to allow 

them to enroll in and successfully complete a CTE program. Supports include success coaches to help students 

move through education into the workforce, gender equity supports, and need based financial assistance for 

transportation and/or childcare. These funds are distributed to the colleges, and ultimately their students, 

based largely on financial need.  

 

Each of Maine’s community colleges allows students to earn college credit for knowledge gained on the job, in 

the military, or through other life experiences. Once awarded, these college credits are transferrable to any of 

the state’s seven community colleges. Maine’s community colleges also have transfer agreements with many 

other colleges and universities—in Maine and across the country. These agreements are designed to make 

transfer to a four-year degree program as easy as possible. Students are encouraged to meet with a transfer 

advisor as soon as possible to understand what transfer pathways are available and how to take advantage of 

them. 

 

Start at a community college and finish a degree at one of Maine’s public universities is one of the MCCS 

admission strategies. The lower cost, smaller class sizes, and the ease of transfer make the partnership between 

the MCCS and the University of Maine System (UMS) a valuable piece of a seamless career pathway.  
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Maine Adult Education is a public education and career pathways system that enables adults to be prepared for 

post-secondary education and/or employment. Over 70 adult education programs throughout Maine provide a 

range of instructional services to help adults develop the skills for further educational opportunities, job 

training, and better employment, and to realize their full potential as productive workers, family members and 

citizens.  

 

Adults seeking to further their education or advance their career can enroll in adult education courses in literacy 

and adult basic education, high school completion, English language acquisition, Maine College Transitions, 

career preparation and enrichment.  

 

The Maine adult education system partners with the Maine Career Centers, local employers, higher education, 

and community agencies to maximize the education and training opportunities for its adult learners. As Maine 

progresses towards stronger career pathways, the collaboration of resources at all educational levels is 

imperative to ensure Maine students receive the most efficient and effective academic and career and technical 

knowledge. 
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2.b.v. Describe how the eligible agency will — use State, regional, or local labor market data to 
determine alignment of eligible recipients' programs of study to the needs of the State, regional, 
or local economy, including in-demand industry sectors and occupations identified by the State 
board, and to align career and technical education with such needs, as appropriate; 

 

The CTE State Director, the CTE Data Specialist, and the postsecondary manager of the Perkins grant are working 

with the Maine Department of labor to ensure the most up to date labor market data is being used in the Local 

Needs Assessment work. Secondary and postsecondary eligible recipients will be given the same workforce data 

to ensure the local programs, to the extent possible, are aligned with the workforce needs of Maine. In 

accordance with Maine DOE Rule, local recipients of Perkins funds are required to have program advisory 

committees for all of their CTE programs to ensure input is received for local business and industry to improve 

or expand programs. New programs are required to show the connection to labor market needs within the 

program approval process including, employment opportunities at the local, state and federal levels; 

local/regional business surveys; program planning and advisory committees consisting of business and industry; 

and alignment to state and national standards. As a local controlled state, determination of program need begins 

at the local level and is approved, if appropriate, at the state level for funding. In Maine many of the employment 

opportunities are small business and self-employment and therefore difficult to align with state and national 

labor market data. Ongoing communication and collaboration with the trade associations and the Department 

of Labor will continue to foster this increased alignment between labor market needs and CTE program approval. 

 

Maine DOE is actively engaging with several other State of Maine agencies in the effort to obtain student social 

security numbers without the need for direct collections. The purpose for such efforts is to provide access to 

labor-related data so the local education agencies (LEA) performance accountabilities indictors can be 

calculated. The student social security numbers will be entered into the new State Wage Interchange System 

(SWIS) to capture any wage records outside of Maine. The State of Maine is working internally to finalize and 

sign onto the (SWIS) Agreement with at least one Access Performance Accountability and Customer Information 

Agency (PACIA) and one State Unemployment Insurance Agency (SUIA). The performance shall be reported at 

the school level and not indicate any individual student performance. The efforts to obtain student social 

security numbers for the SWIS did not work out as planned. The data specialist worked with State of Maine’s 

Office of Information Technology (OIT) and developed a data collection tool which is sufficient to secure the 

information needed for federal reporting.  

 

2.b.vi. Describe how the eligible agency will — ensure equal access to approved career and 
technical education programs of study and activities assisted under this Act for special 
populations; 

 

Maine follows all State and Federal laws to ensure equal access to a full range of quality CTE programs, services 

and activities will continue to be provided to all secondary and postsecondary students in the State of Maine, 

including members of special populations and members of State target groups. Members of special populations 

and target groups shall not be discriminated against in any way on the basis of their population or group status, 

or the economic status of their communities. The Maine DOE CTE School Review and Equity Coordinator, through 
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the MOA process, visits both the secondary and postsecondary Perkins supported CTE schools and programs to 

ensure equal access for all students. The MCCS offers a variety of services and resources to help students enroll 

in and complete a program including academic counselling, tutoring, services for students with disabilities, 

childcare, and transfer assistance. Students and parents always have the right to appeal enrollment denial 

decisions at both educational levels.  

 

2.b.vii. Describe how the eligible agency will — coordinate with the State board to support the 
local development of career pathways and articulate processes by which career pathways will 
be developed by local workforce development boards, as appropriate; 

 

The Maine State Board of Education, which is an eligible agency for Perkins funding, is actively involved in Maine’s 

CTE programming. The Board has brought together individuals from secondary and postsecondary to facilitate 

alignment of CTE programs to remove duplication of education. The local postsecondary recipients individually 

work with their local workforce development boards to assist students in career pathways. In Maine workforce 

development is housed within the Department of Labor so the State Board of Education does not have oversite 

of the workforce development programs. Maine legislation Title 26: Labor and Industry, Chapter 25: Workforce 

Investment §2006 Establishment of State Workforce Investment Board. was established to ensure that the State's 

workforce development system helps Maine people and businesses compete successfully in the global economy.  

 

2.b.viii. Describe how the eligible agency will — support effective and meaningful collaboration 
between secondary schools, postsecondary institutions, and employers to provide students with 
experience in, and understanding of, all aspects of an industry, which may include work- based 
learning such as internships, mentorships, simulated work environments, and other hands-on 
or inquiry-based learning activities;  

 

Perkins V Stakeholders expressed that collaboration was key in assisting students in their career pathways. All 

educational roads end in a career, so student education plans need to be efficient, flexible, and adaptable to 

ensure all students are able to earn a living wage. CTE is a valuable resource, at all levels of education, to make 

the connection between education and career. 

 

Educate Maine convenes education, business, and policy leaders to develop innovative solutions to Maine’s 

education and workforce challenges. Their mission is to champion college and career readiness and strives to 

increase the educational attainment of the Maine workforce. All students are expected to graduate from high 

school prepared to succeed in postsecondary education and in the workplace, and the number of Maine people 

with a college degree, a postsecondary certificate, or a professional credential needs to increase to meet the 

demands of the economy. Most recently Educate Maine, through a trust fund grant issued by the State Board 

of Education, worked with educators around the state to facilitate work around increasing CTE opportunities 

for 9th and 10th grade level students.  

 

Secondary and postsecondary CTE programs offer students the opportunity for live work experiences in-house 

and out in the field as part of the curricula. Through live work students obtain the necessary skills to not only 

https://legislature.maine.gov/statutes/26/title26sec2006.html
https://legislature.maine.gov/statutes/26/title26sec2006.html
http://www.educatemaine.org/about
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undertake hands-on trade skills, but also learn employability skills to work with the public. 

 

The Extended Learning (ELO) Specialist at the Maine DOE also to expand the number of high-quality ELOs offered 

across the state through industry partnerships and career exploration programming through grant funding, in 

coordination with Jobs for Maine Graduates (JMG). The Maine DOE CTE Team works with the Extended Learning 

Specialist to support work-based learning opportunities, including internships, mentorships, and simulated work 

environments. 

 

Maine’s communities of business and industry, trade associations, non-profit organizations, education, and 

other stakeholders work together to offer opportunity for students to participate in internships, mentorships, 

and apprenticeships. The Maine Department of Labor houses the Maine Apprenticeship Program that assists 

in setting up structured, yet flexible, training programs designed to meet the specific needs of Maine employer 

through on-the-job learning and related classroom instruction. A member of the Maine DOE CTE Team sits on 

the Maine Apprenticeship Council.  

 

2.b.ix. Describe how the eligible agency will — improve outcomes and reduce performance gaps 
for CTE concentrators, including those who are members of special populations. (Section 
122(d)(4)(C) of Perkins V). 

 

Data informed decision making to improve student performance is a goal of Perkins funding. With Perkins V the 

local eligible recipients will be required to support all CTE students to improve the outcomes and close 

performance gaps. As part of the local application, local recipients of funds must address performance gaps and 

provide description of supports that will be put in place to reduce those gaps. Locals will begin to look at program 

level data to determine which programs are struggling and adjust those programs using techniques that are 

utilized in programs that perform at, or above, performance levels. The CTE Data Consultant reviews the 

improvement plans and ensures schools work on improving the outcomes of students that are not succeeding. 

 

The Maine DOE CTE Team is partnering with the State of Maine’s Office of Information Technology (OIT), Maine 

DOE’s Data Team and a future educational enterprise data warehouse vendor to present SEAs’ and LEAs’ data 

tables for gap analyses. Each school’s enrollment data will be subdivided by CTE program or school, related career 

cluster, disaggregated by race, gender, economically, disadvantaged, youth who are in or have aged out of the 

foster care system, students with disabilities, multilingual learners, migrant students, homeless students, students 

with a single parent (including single pregnant women), out-of-work individuals, and students pursuing 

nontraditional careers. Until the architecture is fully developed by the educational enterprise data warehouse 

vendor, the disaggregation will be managed by OIT to match submissions for the CAR annual reports. 

 

Local recipients will use the State DOE provided, or Community College system office provided data to use with 

the local needs assessment. The local needs assessment process, provided by the Maine DOE CTE Team, includes 

guiding questions to be used to assist in the data analysis in order to determine both causes of gaps and strategies 

to improve the gaps.  

 

https://www.maine.gov/labor/jobs_training/apprenticeship/
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2.b.x. Describe how the eligible agency, if it opts to do so, will include the opportunity for 
secondary school students to participate in dual or concurrent enrollment programs, early 
college high school, or competency-based education. (Section 122(d)(4)(D) of Perkins V) 

 

Beginning with Perkins V, Maine Programs of Study will include opportunity for secondary CTE students to 

receive postsecondary credit. Programs of Study will be required to clearly demonstrate the career pathway 

options for each program. Local recipients will be required to provide postsecondary credit opportunities for 

secondary CTE students in at least 50 percent of offered CTE programs. 

 

Maine provides many opportunities for secondary CTE students to access both academic and technical 

postsecondary credit while in high school. Some of the opportunities available through public postsecondary 

institutions include: 

 

Advanced Placement Program (administered by local high schools) 

 

The Advanced Placement program, created by the College Board, offers college-level curriculum and 

examinations to high school students. American colleges often grant placement and course credit to students 

who obtain high scores on the examinations. A panel of experts and college-level educators in each subject 

create the AP curriculum for the College Board. For a high school course to have the AP designation, the course 

must be audited by the College Board to ensure it satisfies the AP curriculum. 

 

Aspirations Program (administered by Maine DOE) 

 

The Aspirations Program provides eligible Maine high school students with an opportunity to receive academic 

credits toward a high school diploma, and an associate- or baccalaureate-level degree, through enrollment 

and successful completion of college-level courses at approved Maine institutions. This is often referred to as 

dual enrollment. 

 

To be eligible, students must be enrolled in a public high school or be home schooled and meet certain general 

and academic requirements. The participating institutions must have course space available and may require 

prerequisite courses for enrollment.  

 

• University of Maine System 

• Maine Community College System and 

• Maine Maritime Academy 

 

The Maine Department of Education will pay half of the in-state tuition for the credit hours taken each 

semester when program funding is available. Up to 12 credits per academic year (July 1 to June 30) are 

allowable. 

 

The Aspirations Program is funded by the Maine Legislature and authorized under Title 20-A, Chapter 208-A.  

http://apcentral.collegeboard.com/apc/Controller.jpf
http://maine.edu/
http://www.mccs.me.edu/
http://mainemaritime.edu/
http://www.mainelegislature.org/legis/statutes/20-A/title20-Ach208-Asec0.html
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Academ-e (administered by the University of Maine) 

 

The Academ-e program is designed for students in Maine’s public high schools, State of Maine-approved 

independent institutions, those currently in a GED program, and private homeschools. The majority of 

enrollees are juniors and seniors; however, freshmen and sophomore may be accepted, with specific 

requirements. All students nominated in these categories will be assigned to their courses of choice on a first-

come, first-served basis. Students must be nominated by high school guidance counselors and have consent 

of their parent or guardian. Schools are encouraged to nominate students who have a “B” average or higher, 

and records demonstrate that they are college-bound and ready for university-level work.  

 

Early College (administered by Maine DOE) 

 

The Early College Program offers secondary CTE students the opportunity to earn up to 25 college credits while 

attending high school in a carefully designed and unique learning package utilizing the combined strengths of 

a secondary CTE school, a secondary high school, and a Maine public postsecondary institution. A student 

completing the program will have the ability to complete their associate degree within 12 months after high 

school graduation. 

 

The Early College Program offers a cohort-based high school experience. Program courses are taught by 

sending high school instructors who have been approved by the university and/or community college and will 

cost students no more than $45 per credit hour – considerably less than the University of Maine System and 

the Maine Community College System’s current tuition rates. In addition to the college credits, students 

concurrently receive a technical skills-based education through their CTE school that will put them on a career 

track in occupations including those related to automotive, business, electronics, equipment maintenance and 

repair, health and public safety. 

 

The Early College Program offers increased levels of career assessment, career exploration, and job shadowing 

opportunities to help the students learn more about well-matched career opportunities as well as the 

education needed to achieve each student’s individual career goals.  

 

Embark (administered by MCCS) 

 

Embark serves Maine students beginning in their junior year of high school and continuing through their 

second year of community college.  

Embark offers— 

1. The chance to take a college course in the senior year of high school (for free) 

2. Help with applying to college and completing financial aid forms 

3. Support and advising in high school and college 

4. Scholarships to a Maine community college (up to $2,000 over 2 years) (Maine Community College 

System) 



 

53  

 

CTE Dual Enrollment, Statewide Articulations and Programs of Study 

 

• Dual Credit/Enrollment:  

o Dual credit exists when a student is enrolled concurrently in a secondary CTE program and the 

corresponding college course. Students enrolled in dual credit courses earn college and high 

school credit by successfully completing these courses. The program is operated jointly by the 

secondary career and technical school and associated college allowing students to receive 

credit at both institutions upon successful completion of dual credit courses. Final grades for 

dual credit/enrollment courses are reflected on both the student's high school transcript and 

on the college's permanent record. 

o Courses for high school students are offered on the community college campuses, at local 

outreach centers, online, and at area high schools. 

 

• Statewide Articulations/Programs of Study (administered by local Maine DOE): 

o Statewide articulations systematically link a secondary CTE school program statewide to a 

postsecondary CTE system program statewide. Statewide articulations offer Dual or 

Concurrent Enrollment credits. 

 

• Expanded Learning Opportunities 

o The Extended Learning Opportunity Program seeks to assist publicly funded School Administrative 

Units (SAUs) in adopting and/or expanding Extended Learning Opportunities (ELO) Programs in 

Maine to help Maine youth gain a better understanding of their career opportunities, acquire 

valuable foundational and 21st Century skills, as well as create meaningful connections to 

employers in our state. 

 

2.b.xi. Describe how the eligible agency will involve parents, academic and career and technical 
education teachers, administrators, faculty, career guidance and academic counselors, local 
business (including small businesses), labor organizations, and representatives of Indian Tribes 
and Tribal organizations, as appropriate, in the planning, development, implementation, and 
evaluation of its career and technical education programs. (Section 122(d)(12) of Perkins V) 

 

Maine education at all levels emphasizes an open-door policy. State Board of Education meetings are public 

and allow all stakeholders to participate as they wish. New programs require student interest surveys, 

workforce data review, and local board approval before they can be funded. In addition to the Perkins V local 

needs assessment stakeholders, secondary CTE programs are required to have program advisory committees 

that annually review programs with a locally developed common evaluation tool. The common evaluation 

tool certifies all programs at a school are reviewed and evaluated equally. Programs are also reviewed by 

peers and the Maine DOE CTE Team through a scheduled consolidated school review process to ensure 

programs continue to align to the mandated industry standards which keeps them in line with workforce 

needs. The MOA review process also addresses the need for schools to include all demographics, including 

https://www.maine.gov/doe/learning/elo
https://www.maine.gov/doe/learning/elo
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Indian Tribes and Tribal organizations and multilingual learners, are represented in CTE. 

 

2.b.xii. Include a copy of the local application template that the eligible agency will require 
eligible recipients to submit pursuant to section 134(b) of Perkins V. See Text Box 4 for the 
statutory requirements for local applications under section 134(b) of Perkins V. 

 

See Appendix J for the template of the local application used for FY2025. 

 

2.b.xiii. Include a copy of the comprehensive local needs assessment template and/or guidelines 
that the eligible agency will require of eligible recipients to meet the requirements of section 
134(c) of Perkins V. See Text Box 5 for the requirements for the comprehensive local needs 
assessment under section 134(c) of Perkins V. 

 

See Appendix K for the template of the Comprehensive Local Needs Assessment used for FY2025. 

 

2.b.xiv. Provide the eligible agency’s definition for “size, scope, and quality” that will be used to 
make funds available to eligible recipients pursuant to section 135(b) of Perkins V. 

 

Maine’s CTE programs are ensured to be of size, scope, and quality through a policy-driven CTE program approval 

process at both the secondary and postsecondary levels. The size of Maine’s schools and programs is dependent 

on the demographics of the regions served. Maine’s population is significantly less in Northern Maine than it is in 

Southern Maine. For State funding purposes the secondary essential programs and services funding requires 13 

students in a program to fund a full teaching position, unless program criteria dictate fewer students. Scope is 

determined by the curriculum and National and State standards connected to the CIP codes and career pathways. 

CTE programs must be a sequence of courses that increases in specificity and depth as a student moves through 

the program. Unless a waiver is provided by the Maine Commissioner of Education, secondary CTE programs must 

be at a minimum 350 hours of instructional time for a 1-year program and 700 hours of instructional time for a 2-

year program. Postsecondary programs, supported with Perkins funds, are offered through the Maine Community 

College System and move students towards specific careers and occupations within a chosen career pathway. The 

postsecondary training options include certifications and short-term training opportunities to postsecondary 

degrees. Work-based learning encompasses both career information and advisement and hands-on live work 

opportunities. Due to geographic and population sizes, live-work is generally offered within the secondary CTE 

school and the protocols for live-work are reviewed annually with the secondary school advisory board to ensure 

equality and safety. Postsecondary CTE also provides hands-on opportunities within college labs but focuses more 

on moving the student out into the workplace through internships, externships, practicums, or clinicals. Continued 

quality of CTE programs is ensured through ongoing local and state reviews of programs. In addition, all programs 

are reviewed by their program advisory committees.  

 

Maine will further advance program quality through professional development opportunities to assist in reducing 
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the Perkins accountability measures disparity gap. Professional development for CTE personnel will focus on areas 

such as workforce alignment, secondary postsecondary alignment, academic technical skill alignment, and special 

population and diversity support.  

  

A secondary CTE program must be approved by the commissioner, in accordance with Maine 20-A, chapter 313, 

in order to: 

• be offered by a career and technical education center, region or affiliated unit;  

• receive state subsidy; or  

• receive approval for federal funding, except that the commissioner may approve federal funding for 

new and emerging industry programs prior to granting approval for the career and technical education 

program.  

 

An approved CTE program must be designed to enable a student to meet industry standards applicable to the 

program. (This legislated effort began during Perkins IV and will continue to be revised, improved, and 

implemented in Perkins V.) 

 

• The commissioner shall establish an industry stakeholder group (The commissioner appointed the 

Maine Administrators of Career and Technical Education [MACTE] and secondary CTE program 

teachers, in consultation with business and industry, as the stakeholder group) to recommend 

industry standards to be met in each program offered by a career and technical education region, 

center or affiliated unit.  

• The industry stakeholder group shall recommend national industry standards for each program, 

unless there are no relevant, applicable national industry standards or the group determines that the 

national industry standards do not meet the needs of students and employers in this State.  

• If the industry stakeholder group does not recommend a national industry standard for a program, 

the commissioner shall convene one or more stakeholder groups to adopt or create state industry 

standards for that program. 

• The commissioner shall accept or reject the industry stakeholder group's recommendations under this 

subsection. If the commissioner accepts the recommendations, those industry standards become the 

applicable industry standards for the program. If the commissioner rejects the recommendations, the 

commissioner shall either designate alternative standards or ask the stakeholder group to make other 

recommendations.  

 

To the greatest extent possible, a secondary career and technical education program offered at a center or region 

must provide students the opportunity to take advantage of any applicable learning pathways, including learning 

pathways set forth in an articulation agreement with a postsecondary institution or in a collaborative agreement 

with publicly supported secondary and postsecondary educational institutions that form a dual enrollment career 

and technical education program pursuant to chapter 229.  

 

A postsecondary community college CTE program is approved through the Governor-appointed Board of Trustees. 

http://www.mainelegislature.org/legis/statutes/20-a/title20-Asec8306-B.html
http://www.mainelegislature.org/legis/statutes/20-a/title20-Ach229sec0.html
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See Appendix L for Secondary CTE program Approval and Appendix M for Postsecondary CTE Program Approval. 

 

 

The Maine Community College System Board of Trustees reserves to itself, with the one exception below, final 

decisions on program of study implementation or discontinuance after receiving recommendations from the 

president of the System following discussion with the President’s Council. The System president is authorized to 

act on behalf of the Board of Trustees regarding requests from colleges to add programs of study at the same or 

lower level as options in approved diploma or associate degree programs of study in accordance with established 

procedures. The concept for a new program of study or the rationale leading to the 

discontinuance of an established program of study in most instances should be initiated by the 

local college. 

 

The Board of Trustees recognizes the importance of continuous improvement in the pursuit of excellence through 

self-evaluation and assessment. The objectives of the program review process is to attain the highest quality of 

education and service; to assure that its graduates possess the occupational and academic skills required by 

employers; and to provide an experience which inspires lifelong learning. 

 

The Board of Trustees retains the authority to review each academic program offered by the colleges. Each college 

shall evaluate such academic programs every five-years and report such evaluations to the appropriate 

committee of the Board of Trustees; provided that, for academic programs that are accredited by a national 

authority and are evaluated by such authorities pursuant to a site visit or report(s), a college need only inform 

such committee of the evaluations provided by such authorities. 

 

2.c. Meeting the Needs of Special Populations 

 

2.c.i. Describe the eligible agency’s program strategies for special populations, including a 
description of how individuals who are members of special populations— i. will be provided with 
equal access to activities assisted under this Act; ii. will not be discriminated against on the basis 
of status as a member of a special population; iii. will be provided with programs designed to 
enable individuals who are members of special populations to meet or exceed State determined 
levels of performance described in section 113, and prepare special populations for further 
learning and for high-skill, high-wage, or in-demand industry sectors or occupations; iv. will be 
provided with appropriate accommodations; and v. will be provided instruction and work-based 
learning opportunities in integrated settings that support competitive, integrated employment. 
(Section 122(d)(9) of Perkins V) 

 

The Maine DOE strives to ensure that Maine schools are inclusive, healthy, safe, and supportive communities 

where every student thrives. The goal of the Maine DOE’s Office of School and Student Supports is to coordinate 

resources and programs that promote psycho-socially, physically, and environmentally healthy school 

communities for all. Staff consultants provide guidance to schools, families, and communities in areas that include: 

alternative education, physical and health education, health services, dropout prevention, education for highly 

mobile students, student behavior and school climate. The Whole School, Whole Community, Whole Child Model 
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works as a framework to inspire an integrated approach to student support services that can help local schools 

create solutions by examining challenges from multiple perspectives. 

 

The Maine DOE- Office of Special Services and Inclusive Education is committed to ensuring the provision of a free 

appropriate public education in the least restrictive environment for children with disabilities ages three through 

twenty. The unique needs of children with disabilities, who are eligible to receive services, are supported through 

collaboration with families, school districts, public and private agencies, and other programs.  

 

Equal access to a full range of quality CTE programs, services and activities will continue to be provided to all 

secondary and postsecondary students in the State of Maine, including members of special populations and 

members of State target groups. Members of special populations and target groups shall not be discriminated 

against in any way based on their population or group status, or the economic status of their communities.  

Members of special populations include:  

• individuals with disabilities; 

• individuals from economically disadvantaged families, including low-income youth and adults; 

• individuals preparing for non-traditional fields; 

• single parents, including single pregnant women; 

• out-of-workforce individuals; 

• English learners; 

• homeless individuals  

• youth who are in, or have aged out of, the foster care system; and  

• youth with a parent who is a member of the armed forces and is on active duty. 

Maine CTE secondary and postsecondary schools are required to follow the guidance provided in The Maine 

Unified Special Education Regulation Birth to Age Twenty.  

Every child with a disability between 16 and 20 years of age may be provided an opportunity for an interest and 

aptitude evaluation. Such evaluations may include job sampling and practical experiences if determined to be 

appropriate. Such vocational evaluations may be provided by qualified evaluators. The purpose of the vocational 

evaluation is to assist the IEP Team to identify child’s vocational interests, his/her vocational strengths, and deficits 

in work skills and behaviors that would interfere with appropriate educational programs and services that would 

be reasonably expected to result in the gainful employment of the child. Based on the results of such an evaluation, 

a component of the child's Individualized Education Program shall be developed to include special education, 

supportive services and vocational services necessary to accomplish the identified vocational goals. A 

representative of the appropriate regional career and technical agency or program shall be invited to participate 

in the development of this component of the child’s Individualized Education Program. 

Members of special populations shall not be discriminated against in any way. Students with disabilities enrolled 

in CTE programs shall be afforded all the rights and protections guaranteed under the Individuals with Disabilities 

Act, Section 504 of the Rehabilitation Act, and the Americans with Disabilities Act. 

https://www.maine.gov/doe/sites/maine.gov.doe/files/inline-files/State%20Regulation%20Chapter%20101MUSER.pdf
https://www.maine.gov/doe/sites/maine.gov.doe/files/inline-files/State%20Regulation%20Chapter%20101MUSER.pdf
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Maine will continue to carry out the MOA reviews of both the secondary and postsecondary CTE schools to ensure 

compliance with all affirmative action, Americans with Disabilities Act, Title IX and other federal requirements 

providing for non-discrimination. Maine has developed a plan for MOA monitoring civil rights compliance in CTE. 

The CTE School Review and Equity Coordinator, whose responsibility it is to implement the MOA review, is a 

member of the Maine DOE CTE Team and is responsible for: providing technical assistance to administrative and 

supervisory personnel at all levels of the recipient institutions to ensure compliance with the provisions of the 

law; establishing the procedures which ensure compliance with the provisions of the law; and carrying out 

monitoring in the institutions that offer vocational programs and receive federal funds. 

 

Maine's secondary and postsecondary institutions that offer CTE programs and receive federal financial assistance 

will be selected for an on-site review based on an approved risk model that assesses the likelihood of risk based 

on demographic indicators and time lapse between reviews. Three secondary and one postsecondary school will 

be reviewed annually based on their risk score. Reviews are also scheduled due to any or all of the following 

reasons listed below: 

• Information obtained from complaints presented by parents, students, and civil rights groups relating 

to possible noncompliance. 

• Knowledge by the Department of Education of practices that could result in noncompliance. 

• Information from the Maine Attorney General’s Office and the Office of Civil Rights, in which problems 

of discrimination has been indicated. 

• Information that reflects gender, race, national origin, gender identity, sexual orientation, or handicap 

disproportion in enrollment in CTE courses. 

 

Secondary On-Site School Reviews 

 

On-site comprehensive school reviews are conducted at secondary schools and consist of a visit to the institution 

and interviews with the superintendents/presidents, principals, directors, guidance counselors, teachers/faculty, 

deans, department heads and students, as well as classroom observation, review of records, and tours of the 

physical plant and grounds to assess the institutions compliance with federal civil rights statutes in the CTE 

programs offered by the institution.  

 

Maine will continue to ensure provision of CTE programs, services, and activities of students with disabilities are 

provided for in the least restrictive environment possible. Published in 2020, the Field Guide: Serving Student with 

IEP and 504 needs in CTE, offers strategies and highlights best practices for supporting students as they progress 

through their programs. This document can be found here. The CTE School Review and Equity Coordinator in 

collaboration with an Office of Special Services and Inclusive Education team member, now offers a training that 

creates a foundation for communication between CTE schools and sending schools by emphasizing key 

components of this field guide. https://www.isbe.net/Documents/Special-Populations-Definitions.pdf In addition, 

a full range of supplementary services are made available to facilitate enrollment and success of students with 

disabilities in regular CTE programs consistent with their Individual Education Plans (IEPs) including: 

 

http://chrome-extension/efaidnbmnnnibpcajpcglclefindmkaj/https:/www.maine.gov/doe/sites/maine.gov.doe/files/inline-files/Field%20Guide-%20Serving%20Students%20with%20IEP%20and%20504%20Needs%20in%20CTE.pdf
http://chrome-extension/efaidnbmnnnibpcajpcglclefindmkaj/https:/www.maine.gov/doe/sites/maine.gov.doe/files/inline-files/Field%20Guide-%20Serving%20Students%20with%20IEP%20and%20504%20Needs%20in%20CTE.pdf
https://www.isbe.net/Documents/Special-Populations-Definitions.pdf
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• curriculum and assessment equipment and classroom accommodations  

• special support personnel and services 

• special instructional aids, devices and systems 

 

Maine’s special education forms and procedures manual can be found here. 

 

At the secondary-level Maine requires all special needs identified students to have an Individualized Education 

Plan (IEP) to ensure all students receive an appropriate education. The IEP was instituted for students with a 

disability in accordance with the Individuals with Disabilities Act. The IEP is developed by a team that includes 

school staff, the student, and the student's family. The IEP includes an assessment of the student's academic 

achievement and functional performance, measurable annual goals, and updates on the student's progress, it also 

identifies specially-designed instruction and accommodations needed to provide the student with a free and 

appropriate education. Although CTE representatives are not always included in the IEP process due to the State’s 

local control structure, the local sending schools are required to provide the CTE schools with copies of student 

IEPs. Schools work with parents and IEP teams to identify reasonable accommodations to place students in CTE 

programs and aid them as they work toward completion of their program.  

 

Postsecondary  

At the postsecondary level students must self-identity as a special population to receive accommodations and 

supports. General Administration Section 201 - NON-DISCRIMINATION, EQUAL OPPORTUNITY AND AFFIRMATIVE 

ACTION establishes policy prohibiting discrimination throughout the Maine Community College System. 

 

A. Statement of Intent: The Maine Community College System recognizes that unlawful discrimination in 

educational programs and employment based upon race, color, religion, sex, sexual orientation, including gender 

identity or expression, national origin, disability, age, genetic information or status as a Vietnam era veteran can 

foreclose economic opportunity to a significant number of persons. In order to avoid this inequity and to afford all 

persons the opportunity to achieve their rightful place in society, the Maine Community College System pledges to 

eliminate unlawful discrimination upon any group protected by state or federal laws and, in addition, to take 

affirmative action to recruit, employ and educate qualified members of under-represented groups.  

B. Policy Statement The Maine Community College System provides equal opportunity regardless of race, creed, 

color, national origin, religion, sex, sexual orientation, including gender identity or expression, age, genetic 

information or Vietnam era veteran status pursuant to Titles VI and VII of the Civil Rights Act of 1964; Title IX of 

the Educational Amendments of 1972; Executive Order 11246 as amended by Executive Order 11375; the Age 

Discrimination in Employment Act of 1975; the Vietnam Era Veterans Readjustment Assistance Act of 1974; the 

Immigration Reform and Control Act of 1986; the Genetic Information Nondiscrimination Act of 2008; and the 

Maine Human Rights Act (5 M.R.S.A., §4551, et. seq.). In addition, pursuant to the Rehabilitation Act of 1973, the 

Americans with Disabilities Act of 1990 and the Maine Human Rights Act, the Maine Community College System 

does not discriminate on the basis of disability in its programs and activities. This policy affects employment policies 

and actions, as well as the delivery of educational services, at all levels and facilities of the Maine Community 

College System.  

https://mainedoenews.net/wp-content/uploads/2018/08/PROCEDURAL-MANUAL-8-21-18.pdf
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Further, the Maine Community College System objective of equal opportunity will be met by taking affirmative 

action, i.e., making goal-oriented efforts to increase the numbers of women and minority groups in positions where 

their representation has been less than proportionate to their availability. 

C. Implementation Authority and responsibility for implementing, maintaining and monitoring non-discrimination, 

affirmative action and equal opportunity at the Maine Community College System lies primarily with the president 

of each college and the System. All directors, department heads and equivalent officers are similarly responsible 

within their areas of jurisdiction. The System president through the System Office shall also help ensure that all 

units of the System comply with the stated policy of the Board of Trustees, and with all pertinent state and federal 

laws and regulations.  

D. Notice of Non-Discrimination Commonly accessible bulletin boards maintained by the colleges and System Office 

shall contain the following notice of non-discrimination. The long form notice shall be posted in a prominent place 

in each building, and all college publications including, but not limited to, student and employee handbooks, 

catalogs, websites and other relatively lengthy sources shall contain the notice at the top or bottom of the inside 

front cover. For websites, the bottom of the homepage should contain a link to the long form notice. The short 

form of the notice may be placed in publications that have more limited space, such as flyers, brochures and 

advertisements in newspapers. Advertisements for employment in newspapers, journals and other sources shall 

also contain position title, closing date and contact information.  

 

Secondary and postsecondary CTE focus on nontraditional training and employment awareness. The CTE 

community continues to support efforts to move toward gender balance in occupational choice.  

 

Under ideal circumstances, the percentage of students of each gender enrolled in individual CTE programs would 

approximate the percentage of students of each gender enrolled in its sending schools. In addition, the percentage 

of students of each gender enrolled in each CTE program would approximate the percentage of workers of each 

gender represented in the labor market.  

 

Maine will continue gender equity work though the funded special populations consultant, or CTE School Review 

and Equity Coordinator. This position also serves as the Methods of Administration coordinator. During Perkins V, 

Maine will explore additional activities and professional development that may be offered to provide the 

opportunity for more gender balanced programs. Maine will continue to offer awareness programs such as the 

Trades for ME (previously, “Totally Trades”) days for girls, but also look to diversify the awareness opportunities 

for all student populations.  

 

At the postsecondary level, the college campuses of the Maine Community College System offer programs that 

support gender equity. This support might be in the form of promoting participation in nontraditional programs, 

providing counseling, convening support groups, establishing nontraditional student clubs, holding seminars on 

gender inclusion, highlighting success stories, and inviting guest speakers and alumni working in nontraditional 

fields. 
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2.d. Preparing Teachers and Faculty 

2.d.i. Describe how the eligible agency will support the recruitment and preparation of teachers, 
including special education teachers, faculty, school principals, administrators, specialized 
instructional support personnel, and paraprofessionals to provide career and technical 
education instruction, leadership, and support, including professional development that 
provides the knowledge and skills needed to work with and improve instruction for special 
populations. (Section 122(d)(6) of Perkins V) 

 

Stakeholder meetings reemphasized the need for recruiting, training, and supporting CTE teachers. This group 

suggested the following ways to entice and train CTE teachers: 

 

• Offer industry supported trainings 

• Enable teacher sharing through distance education to increase support in rural areas 

• Invite industry to classroom 

• Have all teachers, not just CTE teachers, go out into industry so they understand the jobs that 

students will be employed in 

• Increase mentoring for new CTE teachers 

• Offer CTE specific teacher training programs 

• Provide more diverse professional development that links academics, technical skills, and workforce 

• Include CTE in training requirements for school administrators 

 

To provide the recruitment and preparation of CTE teachers, administration, paraprofessionals, etc., Maine is 

committed to the following:  

 

• Providing relevant professional development 

• Revising certification laws to allow greater access for potential teachers from industry 

• Increasing the teacher preparation programs by working with higher education 

• Increasing industry area teacher certification through collaboration with industry associations 

• Establishing a liaison between the field and the Maine DOE certification team to enhance 

communication and assist with certification issues 

• Initiating a Maine DOE teacher recruitment and retention committee with representatives from all 

educational areas 

• Creating legislation to increase teacher salaries 

 

At the postsecondary level all recruitment and preparation of faculty and staff is conducted at the local level. 

Each college has their own policies and procedures for hiring faculty and staff.  

 

A strategic priority of the Maine DOE is to develop, support, and sustain a robust educator workforce. The 

Department convened an Educator Talent Committee, a core group of internal and external stakeholders, to share 

their experiences, look at research and trends, and to make recommendations on how to address Maine’s 
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educator shortage. 

From this work, four major themes emerged: 

 

• Recruitment and Retention Efforts 

•  Diversify Educator Workforce Efforts 

• Support Educator Development, Growth, and Leadership 

• Elevate Educators and the Education Profession.  

 

In 2022, the Maine DOE launched the Teach Maine Plan which offers an in depth look into each theme. Within 

each theme, readers will find recommended strategies and action steps. These strategies are based on models 

from Maine that can be expanded, and models from other states that can be adapted.  

 

 
 

https://www.maine.gov/doe/exploreeducation/teachmaine
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3. Fiscal Responsibility 

 

3.a. Describe the criteria and process for how the eligible agency will approve eligible recipients for 
funds under this Act, including how— each eligible recipient will promote academic achievement; each 
eligible recipient will promote skill attainment, including skill attainment that leads to a recognized 
postsecondary credential; and each eligible recipient will ensure the local needs assessment under 
section 134 takes into consideration local economic and education needs, including, where appropriate, 
in-demand industry sectors and occupations. (Section 122(d)(5) of Perkins V) 

 

Maine will continue to use an online grant management system to review and approve all Perkins funded 

activities. All activities must be approved prior to obligation of funds. The Maine DOE CTE Team takes part in 

the Perkins application review and each consultant approves activities that are relevant to their expertise. 

 

Maine will continue to promote academic achievement of the Maine Learning Results. Legislation now allows 

high schools to use a proficiency-based diploma option at local discretion. In addition to the vision of the 

Department of Education, Commissioner Makin has instituted a values-based framework for decision making 

within Maine DOE. All ideas, initiatives, legislation, and vendor/products will be assessed as to whether the 

action is good for students, honors the expertise in the field, and/or represents responsible stewardship. The 

statewide focus on academic achievement will move forward under this direction. Maine DOE will continue to 

offer professional development and technical assistance to the field to help schools continuously improve 

curriculum, instruction and assessment.  

 

Maine legislated the implementation of national or state standards for all CTE programs. As with academic 

achievement, the Department of Education will continue to provide professional development and technical 

assistance to the field to help schools improve curriculum, instruction and assessment. Current work to 

determine academic skill and technical skill intersections and mapping academic standards to technical 

standards will be continued and supported.  

 

To meet the requirement of Perkins for CTE schools and programs to be evaluated, postsecondary schools are 

accredited by the New England Commission of Higher Education (NECHE) and secondary CTE schools are 

reviewed by the New England Association of Schools and Colleges (NEASC) or the Maine DOE CTE Team’s 

Comprehensive School Review (CSR). The Maine DOE CSR is structured to include a full-cycle review in which 

the Maine DOE CTE Team provides a thorough analysis of the school’s overall operations; as well a mid-cycle 

review that provides an opportunity for schools to show progress toward recommendations provided during 

the full review. This presence in the schools allows the Maine DOE CTE Team to evaluate programs for 

continuous improvement. The Maine DOE CSR provides feedback on six overarching schoolwide standards, 

individualized program effectiveness, and includes a facility review heavily focused on safety. The school begins 

the CSR process a year prior to the on-site review by completing a series of self-studies in each subject area. 

Technical assistance is provided by Maine DOE CTE staff throughout the year-long preparation process. 

Affirmation of the self-studies occurs during the on-site visit using a process of interviews and by reviewing 

evidential documentation. A final report is made available to the school.  
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The Maine DOE CTE Team, with contribution from secondary and postsecondary recipients, stakeholders, and 

national associations, developed a local needs assessment template for all secondary and postsecondary eligible 

recipients to use as a guide for their LNAs. Prior to the July 1, 2020 application the Maine DOE CTE Team will 

review the assessments for completion and ensure Perkins funds are aligned to the needs determined by the 

assessment. 

 

3.b. Describe how funds received by the eligible agency through the allotment made under section 111 
of the Act will be distributed— among career and technical education at the secondary level, or career 
and technical education at the postsecondary and adult level, or both, including how such distribution 
will most effectively provide students with the skills needed to succeed in the workplace; and among 
any consortia that may be formed among secondary schools and eligible institutions, and how funds 
will be distributed among the members of the consortia, including the rationale for such distribution 
and how it will most effectively provide students with the skills needed to succeed in the workplace. 
(Section 122(d)(8) of Perkins V) 

 

The Maine State Board of Education, which is the eligible agency for Maine Perkins funds, in consultation with 

Maine DOE leadership, which is responsible for both secondary CTE and Adult Education, and Leadership of the 

MCCS, determined that the Perkins V allocation split for secondary and postsecondary eligible recipients will be 

50/50. In Maine, the eligible recipients will include the 27 secondary CTE regions and centers and the MCCS.  

 

Although coordination of efforts at the local secondary level is highly supported, Maine does not currently have 

consortia that are eligible to receive Perkins funds. All funds will continue to be distributed to the eligible 

secondary and postsecondary institutions and no funds will be distributed to consortia. All funds will be used in 

accordance to the Perkins V act to provide Maine students CTE opportunities that give them the skills they need 

to succeed in the workplace. 

 

3.c. Describe how the eligible agency will adjust the data used to make the allocations to reflect any 
changes in school district boundaries that may have occurred since the population and/or enrollment 
data was collected, and include local education agencies without geographical boundaries, such as 
charter schools and secondary schools funded by the Bureau of Indian Education. (Section 131(a)(3) of 
Perkins V) 

 

The State of Maine is using the federally defined formula for secondary Carl D. Perkins distribution and any 

changes to school district boundaries will be reflected in the required data used. 
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3.d. If the eligible agency will submit an application for a waiver to the secondary allocation formula 
described in section 131(a)— a. include a proposal for such an alternative formula; and b. describe how 
the waiver demonstrates that a proposed alternative formula more effectively targets funds on the 
basis of poverty (as defined by the Office of Management and Budget and revised annually in 
accordance with section 673(2) of the Community Services Block Grant Act (42 U.S.C. 9902(2)) to local 
educational agencies with the State. (Section 131(b) of Perkins V) Also indicate if this is a waiver request 
for which you received approval under the prior Carl D. Perkins Career and Technical Education Act of 
2006 (Perkins IV). 

 

Maine requests to continue the minimal threshold waiver for the Van Buren secondary career and 

technical Center that was approved in the transition year. This school is located in Van Buren, Maine which 

is both rural and sparsely populated. This waiver was granted for Perkins IV as it was determined the school 

district’s budget office is the best option to distribute the Perkins funds to the CTE school. The distance 

between CTE schools and the various district business offices make a consortium unfavorable. 

 

3.e. If the eligible agency will submit an application for a waiver to the postsecondary allocation formula 
described in section 132(a)— include a proposal for such an alternative formula; and describe how the 
formula does not result in a distribution of funds to the eligible institutions or consortia with the State 
that have the highest numbers of economically disadvantaged individuals and that an alternative 
formula will result in such a distribution. (Section 132(b) of Perkins V) Also indicate if this is a waiver 
request for which you received approval under the prior Carl D. Perkins Career and Technical Education 
Act of 2006 (Perkins IV). 

 

The postsecondary funds will continue to be distributed using the alternative formula approved in the Perkins 

State Plans for both Perkins III and IV and the Transition Plan of Perkins V. The sole use of Pell Grants as criteria 

for allocation made it difficult for college campuses to budget consistent support of programs and students.  

 

• 60% - Pell Awards (reported by colleges) 

• 10% - Poverty Status (from U.S. Census) 

• 10% - TANF Recipients (from Maine Department of Health and Human Services) 

• 10% - Handicapped (from U.S. Census) 

• 10% - Minority (from U.S. Census) 

 

3.f. If the eligible agency will award reserve funds to eligible recipients under section 112(c) of Perkins 
V, describe the process and criteria for awarding those funds. 

 

Once the Maine DOE CTE Team calculates Perkins formula distributions based on federal estimates in April/May, 

the CTE State Director and the Perkins Grant Manager notify the Maine State Board of Education (eligible agency) 

of the expected allotment. The Maine DOE Team provides context and recommendations on potential uses of 

reserve funds, including updates on performance indicators and statewide CTE trends. The State Board of 

Education votes on the use of reserve funds and notifies Maine DOE. Historically, reserve funds have been used 
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for the following activities: 

 

• Rolled reserve funds back into the local formula (which is based on SAIPE data on population and 

poverty) 

• Targeted reserve funds for supplies and equipment 

• Work with sending schools to align course work with graduation requirements 

• Support implementation of middle school-CTE 

• Expansion of CTE exploratory programming specifically in the 9th and 10th grades 

 

3.g. Provide the State’s fiscal effort per student, or aggregate expenditures for the State, that will 
establish the baseline for the Secretary’s annual determination on whether the State has maintained 
its fiscal effort and indicate whether the baseline is a continuing level or new level. If the baseline is 
new, please provide the fiscal effort per student, or aggregate expenditures for the State, for the 
preceding fiscal year. (Section 211(b)(1)(D) of Perkins V) 

 

Prior to FY19 all state essential programs and services (EPS) funding for secondary education was distributed the 

school administrative districts without targeted funding for CTE. Maine L.D. 2017, Chapter 446, requires 

secondary CTE funding to be distributed as targeted funds. Maine will include the State CTE targeted funding 

provided to secondary CTE schools. As we only have one year of data, we are resetting our maintenance of effort 

baseline to 95% of the FY19 baseline as authorized in section 211 (b)(1(d) of Perkins V. We have also included 

our Perkins State Administrative match. 

 

 

FY18 FY19 

FY20 with 

authorized 5% 

reduction 

FY21 FY22 FY23 

Secondary CTE 

Legislated Funds 

Prior to FY19 secondary 

CTE funds were not 

targeted 

$53,500,000 $50,825,000  

 

$56,107,199 $59,154,934 $65,290,710 

Postsecondary 

CTE Legislated 

Funds 

$47,169,625  $50,240,861  $47,728,817 

 

$56,106,919 

 
 

$56,922,834 $66,606,228 

Total Maine 

Legislated CTE 

Funds 

$47,169,625  $103,740,861  $98,553,817 $112,614,118 $116,077,768 $131,896,938 

Perkins State 

Admin Match 

 $274,884  $290,225 $307,439 $312,358 $325,207 $302,647 

Total Match and 

MOE 
$47,444,509 $104,031,086 $98,861,256 $112,926,476 $116,402,975 $132,199,585 

Associate in Arts students are removed from the calculation. Postsecondary funds are based on the % of CTE 

students served with State funds.  

 

http://www.mainelegislature.org/legis/bills/getPDF.asp?paper=SP0712&item=17&snum=128&PID=
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4. Accountability for Results 

4.a. Identify and include at least one (1) of the following indicators of career and technical education 
program quality— a. the percentage of CTE concentrators (see Text Box 6 for the statutory definition of 
a CTE concentrator under section 3(12) of Perkins V) graduating from high school having attained a 
recognized postsecondary credential; b. the percentage of CTE concentrators graduating high school 
having attained postsecondary credits in relevant career and technical education programs and 
programs of study earned through a dual or concurrent enrollment program or another credit transfer 
agreement; and/or c. the percentage of CTE concentrators graduating from high school having 
participated in work-based learning. (Section 113(b)(2)(A)(iv)(I) of Perkins V) Include any other 
measure(s) of student success in career and technical education that are statewide, valid, and reliable, 
and comparable across the State. (Section 113(b)(2)(A)(iv)(II) of Perkins V) Please note that inclusion of 
“other” program quality measure(s) is optional for States. Provide the eligible agency’s measurement 
definition with a numerator and denominator for each of the quality indicator(s) the eligible agency 
selects to use. 

 

Per direction of the Maine State Board of Education, Maine will use the percentage of CTE concentrators 

graduating from high school having attained postsecondary credits in relevant CTE programs and programs of 

study earned through a dual or concurrent enrollment program or another credit transfer agreement as the 

program quality measure. Technical education postsecondary credits will be collected through the Maine DOE 

student information system. This measure aligns with the requirement to provide postsecondary credit 

opportunity within its Perkins programs of study and the Maine State Board of Education’s strategic priorities. 

 

5S2 Program Quality – Attained Postsecondary Credits 

Perkins:  Number of CTE concentrators who graduated from high school having attained postsecondary 

credits in the relevant career and technical education program through a dual or concurrent 

enrollment program or another credit transfer agreement. 

 

Maine 

Definitions: 

Numerator: Number of CTE concentrators who graduated from high school having attained 

postsecondary credits in the relevant career and technical education program through a dual or 

concurrent enrollment program or another credit transfer agreement.  

Denominator: Number of CTE concentrators who graduated from high school. 

  

Formula: [# of CTE graduated concentrators who have attained dual or concurrent postsecondary credits 

in state’s Student Information System (SIS)] 

    (/) 

[# of CTE graduated concentrators] 
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4.b. Provide on the form in Step 4b, for each year covered by the State plan beginning in FY 2020, State 
determined performance levels or each of the secondary and postsecondary core indicators, with the 
levels of performance being the same for all CTE concentrators in the State. (Section 113(b)(3)(A)(i)(I) 
of Perkins V) 

 

 Maine’s secondary concentrator definition 

Federal CTE Secondary 

Concentrator definition  

 

‘‘CTE concentrator’’ means—at the secondary school level, a student served by an 

eligible recipient who has completed at least 2 courses in a single career and 

technical education program or program of study 

 

Maine’s CTE Secondary 

equivalent of at least 2 

courses in a program or 

program of study 

A Secondary CTE Concentrator is a student who has attended an approved 

secondary CTE program for at least 120 days in a school year and the program is 

federally defined. 

 

Rational:  

 

Maine Chapter 313: “Career and technical education” means a course or program 

of education designed to create or improve job-related skills that is part of a 

secondary school curriculum and approved by the commissioner according to this 

chapter. An approved sequence of rigorous career technical courses at the 

secondary level which prepare students for entry-level careers. Unless a waiver has 

been granted by the Commissioner of Education, each sequence is comprised of a 

minimum 350 hours for a 1-year program and 700 hours for a 2-year program and 

delivering the selected industry standard for the program area. Programs and 

standards are approved by the Commissioner of Education during the program 

application approval process. CTE programs also prepare students by providing the 

foundations for more advanced postsecondary training, as well as assisting 

students to complete relevant state academic standards. 

 

 Maine’s postsecondary concentrator definition 

Federal CTE 

Postsecondary 

Concentrator definition  

 

‘‘CTE concentrator’’ means— 

“at the postsecondary level, a student enrolled in an eligible recipient who has – (i) 

earned at least 12 credits within a single career and technical education program or 

program of study; or (ii) completed such a program if the program encompasses 

fewer than 12 credits or the equivalent in total.” 

 

Maine’s CTE 

Postsecondary 

equivalent of at least 2 

courses in a program or 

program of study 

A postsecondary CTE Concentrator is a student who has – (i) earned at least 12 

credits within a single career and technical program or program of study comprised 

of 12 or more academic and technical credits that terminates in the award of an 

industry-recognized credential, including certificates and degrees; or (ii) completed 

such a program if the program encompasses fewer than 12 credits or the 

equivalent in total. 
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Rational:  

 

Inclusion of academic and technical credits to clarify that the credits earned may 

include all types of credit required for the completion of the credential and ensure 

credentials are relevant to industry. 

 

College degree credit hours are based on the number of student contact hours. A 

contact hour includes any lecture or lab time when the professor is teaching the 

student or coaching the student while they apply the course information to an 

activity. Most courses are 3 credit hours per week for 15 weeks. Based on Maine 

Community College System Policy 302: 

A certificate is awarded upon the successful completion of a prescribed program 

of vocational and/or technical courses that leads to an occupational skill and 

includes the following: 

• 16 to 36 credit hours of coursework, including appropriate related 

and/or general education courses as specified by the program; 

• Demonstrated competence in mathematics and communication skills at 

a level consistent with the requirements of the program. This 

competency may be demonstrated either by satisfactory performance on 

prescribed academic assessment tests or by completing required 

communications and mathematics courses; and 

• Achievement of a minimum cumulative grade point average of 2.0. 

• Includes in the core curriculum a minimum of 25% of the credits that 

differentiate the program and build knowledge depth in an area of focus 

of the program. 

An Associate in Applied Science credential is awarded upon the successful 

completion of a program designed for employment in a specific occupation or to 

upgrade skills to improve the opportunity for advancement within an existing 

position. The approximate number of credit hours is 68.  

▪ General Education 

o Writing 6 credits 

o Quantitative Literacy/Natural Science 6-7 credits 

o Creative Arts/Humanities/Social Science 6 credits 

o Any General Education Elective 3 credits 

▪ Program Core up to 34 credits 

• Minimum Cumulative Grade Point Average 2.0. 

An Associate in Science credential is awarded upon the successful completion of a 

program designed primarily to prepare students to transfer to an upper division 

baccalaureate program with an emphasis in math and/or science.  

• General Education 

o Writing/ Communication 6 credits 

o Quantitative Literacy/Natural Science 12*-15 credits 
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o Creative Arts/Humanities 3 credits 

o Social Science 3 credits 

o Diversity/Ethical Reasoning 3 credits 

o Any General Education Elective 3** credits 

• Program Core up to 34 credits 

• Minimum Cumulative Grade Point Average 2.0 

An Advanced Certificate for occupational programs of study is awarded upon the 

successful completion of a prescribed program of vocational and/or technical 

courses designed to enhance the occupational skills of students seeking 

employment in highly specialized occupations. Advanced Certificates require: 

• 16 to 36 credit hours of coursework as specified by the program exclusive 

of practicum hours; 

•  Achievement of a minimum cumulative grade point average of 2.0; 

•  

4.c. Describe the procedure the eligible agency adopted for determining State determined levels of 
performance described in section 113 of Perkins V, which at a minimum shall include— a. a description 
of the process for public comment under section 113(b)(3)(B) of Perkins V as part of the development 
of the State determined levels of performance (see Text Box 7 for the statutory requirements for 
consultation on State determined performance levels under section 113(b)(3)(B) of Perkins V); 

 

State determined performance levels were posted on the Maine DOE CTE Perkins V webpage and notice of the 

posted performance levels went out through the Maine DOE Newsroom and direct email notification to 

stakeholders, CTE schools, and Maine DOE staff with a request to share with their contacts. Public comment was 

received via email or posted mail. A contact email and address were provided on the site. Opportunity for input 

from October 10, 2019 through December 9, 2019.  

 

4.d. Describe the procedure the eligible agency adopted for determining State determined levels of 
performance described in section 113 of Perkins V, which at a minimum shall include— b. an 
explanation for the State determined levels of performance that meet each of the statutory 
requirements in Text Box 8; and  

 

1S1 Four-Year Graduation Rate 

Perkins:  The percentage of CTE concentrators who graduate from high school, as measured by the 

four-year adjusted cohort graduation rate (defined in section 8101 of the Elementary and 

Secondary Education Act of 1965). 

 

 

Maine 

Definitions: 

Numerator: Number of CTE concentrators who graduate high school, as measured by the 

four-year adjusted cohort graduation rate (defined in section 8101 of the Elementary and 

Secondary Education Act of 1965). 
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Denominator: Number of CTE concentrators who graduate and do not graduate high school, 

as measured by the four-year adjusted cohort graduation rate (defined in section 8101 of 

the Elementary and Secondary Education Act of 1965) 

  

 

Formula: [# of CTE four-year adjusted cohort graduated concentrators] 

(/) 

[# of CTE four-year adjusted cohort graduated (+) # of four-year adjusted cohort non-

graduated concentrators] 

 

 

Example: 

 

25 / (75+25) = 

25/100 =  

25% 

 

2S1 Academic Proficiency in Reading/Language Arts 

Perkins:  CTE concentrators who achieved reading / language arts proficiency in the challenging State 

academic standards adopted by the State under section 1111(b)(1) of the Elementary and 

Secondary Education Act of 1965, as measured by the academic assessments described in 

section 1111(b)(2) of such Act; whose scores were included in the computation of the State’s 

secondary education Academic Achievement indicator, and who in the reporting year left 

secondary education. (SAT in the 11th grade) 

 

Maine 

Definitions: 

Numerator: Number of CTE concentrators who achieved reading / language arts proficiency 

in the challenging State academic standards adopted by the State under section 1111(b)(1) 

of the Elementary and Secondary Education Act of 1965, as measured by the academic 

assessments described in section 1111(b)(2) of such Act; whose scores were included in the 

computation of the State’s secondary education Academic Achievement indicator, and who 

in the reporting year left secondary education. (SAT in the 11th grade)  

 

Denominator: Number of CTE concentrators who achieved and did not achieve reading / 

language arts proficiency in the challenging State academic standards adopted by the State 

under section 1111(b)(1) of the Elementary and Secondary Education Act of 1965, as 

measured by the academic assessments described in section 1111(b)(2) of such Act; whose 

scores were included in the computation of the State’s secondary education Academic 

Achievement indicator, and who in the reporting year left secondary education. (SAT in the 

11th grade) 

  

Formula: [# of CTE concentrators who are proficient or better on the SAT’s reading/language and left 
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secondary education in reporting year] 

   (/) 

[# of CTE concentrators who took SAT’s reading/language arts and left secondary education 

in reporting year] 

 

Example: 

 

50/100 =  

50% 

 

2S2 Academic Proficiency in Mathematics 

Perkins:  CTE concentrators who achieved mathematics proficiency in the challenging State academic 

standards adopted by the State under section 1111(b)(1) of the Elementary and Secondary 

Education Act of 1965, as measured by the academic assessments described in section 

1111(b)(2) of such Act; whose scores were included in the computation of the State’s 

secondary education Academic Achievement indicator, and who in the reporting year left 

secondary education. (SAT in the 11th grade) 

 

Maine 

Definitions: 

Numerator: Number of CTE concentrators who achieved mathematics proficiency in the 

challenging State academic standards adopted by the State under section 1111(b)(1) of the 

Elementary and Secondary Education Act of 1965, as measured by the academic 

assessments described in section 1111(b)(2) of such Act; whose scores were included in the 

computation of the State’s secondary education Academic Achievement indicator, and who 

in the reporting year left secondary education. 

(SAT in the 11th grade)  

Denominator: Number of CTE concentrators who achieved and did not achieve mathematics 

proficiency in the challenging State academic standards adopted by the State under section 

1111(b)(1) of the Elementary and Secondary Education Act of 1965, as measured by the 

academic assessments described in section 1111(b)(2) of such Act; whose scores were 

included in the computation of the State’s secondary education Academic Achievement 

indicator, and who in the reporting year left secondary education. (SAT in the 11th grade) 

  

Formula: [# of CTE concentrators who are proficient or better on the SAT’s mathematics and left 

secondary education in reporting year] 

  (/) 

[# of CTE concentrators who took SAT’s mathematics and left secondary education in 

reporting year] 

 

Example: 

 

 

 

50/100 =  

50% 

 

 

2S3 Academic Proficiency in Science 
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Perkins:  CTE concentrators who achieved science proficiency in the challenging State academic 

standards adopted by the State under section 1111(b)(1) of the Elementary and Secondary 

Education Act of 1965, as measured by the academic assessments described in section 

1111(b)(2) of such Act; whose scores were included in the computation of the State’s 

secondary education Academic Achievement indicator, and who in the reporting year left 

secondary education. (Maine Educational Assessment (MEA) for Science in 11th grade) 

 

Maine 

Definitions: 

Numerator: Number of CTE concentrators who achieved science proficiency in the 

challenging State academic standards adopted by the State under section 1111(b)(1) of the 

Elementary and Secondary Education Act of 1965, as measured by the academic 

assessments described in section 1111(b)(2) of such Act; whose scores were included in the 

computation of the State’s secondary education Academic Achievement indicator, and who 

in the reporting year left secondary education. (Maine Educational Assessment (MEA) for 

Science in 11th grade)  

Denominator: Number of CTE concentrators who achieved and did not achieve science 

proficiency in the challenging State academic standards adopted by the State under section 

1111(b)(1) of the Elementary and Secondary Education Act of 1965, as measured by the 

academic assessments described in section 1111(b)(2) of such Act; whose scores were 

included in the computation of the State’s secondary education Academic Achievement 

indicator, and who in the reporting year left secondary education. (Maine Educational 

Assessment (MEA) for Science in 11th grade) 

  

Formula: [# of CTE concentrators who are proficient or better on the MEA and who in the reporting 

year left secondary education]  

(/) 

[# of CTE concentrators who took MEA who in the reporting year left secondary education] 

 

Example: 

 

50/100 =  

50% 

 

 

3S1 Postsecondary Placement 

Perkins:  The percentage of CTE concentrators who, in the second quarter after exiting from 

secondary education, are in postsecondary education or advanced training, military service 

or a service program that receives assistance under title I of the National 

and Community Service Act of 1990 (42 U.S.C. 12511 et seq.), are volunteers as 

described in section 5(a) of the Peace Corps Act (22 U.S.C. 2504(a)), or are 

employed as recorded in the NEO CTE Post-Grad Placement survey. 

 

Maine 

Definitions: 

Numerator: Number of CTE concentrators who, in the second quarter after exiting from 

secondary education, are in postsecondary education or advanced training, military service 
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or a service program that receives assistance under title I of the National and Community 

Service Act of 1990 (42 U.S.C. 12511 et seq.), are volunteers as described in section 5(a) of 

the Peace Corps Act (22 U.S.C. 2504(a)), or are employed as recorded in the NEO CTE Post-

Grad Placement survey. 

 

Denominator: Number of CTE concentrators who left secondary education. 

  

Formula: [# of CTE concentrators who are in the second quarter after exiting from 

secondary education are engaged in one of the following: 

-postsecondary education 

-advanced training 

-military service 

-volunteers within the Peace Corps Act (22 U.S.C. 2504(a) 

-employed] 

(/) 

[# of CTE concentrators who exited from secondary education in the reporting 

year] 

 

Example: 

 

50/(25+10+15+25+25) 

50/(100) 

50% The NEO CTE Post-Grad Placement survey is a new data compilation for Maine DOE CTE 

since automated system data-mining is not available at this time. CTE Center/Regions will be 

asked to contact their CTE concentrators who, in the second quarter after exiting from 

secondary education, are in postsecondary education or advanced training, military service 

or a service program that receives assistance under title I of the National and Community 

Service Act of 1990 (42 U.S.C. 12511 et seq.), are volunteers as described in section 5(a) of 

the Peace Corps Act (22 U.S.C. 2504(a)), or are employed. 

 

4S1 Non-traditional Program Enrollment 

Perkins:  CTE concentrators, from underrepresented gender groups, in career and technical education 

programs and programs of study, that lead to non-traditional fields. 

 

Maine 

Definitions: 

Numerator: Number of CTE concentrators from underrepresented gender groups, in career 

and technical education programs, that lead to nontraditional occupation.  
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Denominator: Number of CTE concentrators in nontraditional occupation career and 

technical education programs. 

  

Formula: [# of CTE concentrators who have been counted as non-trad based on gender per program]  

(/) 

[# CTE concentrators enrolled in programs based on program non-trad assignments] 

  

 

Example: 

 

50/100 =  

50% 

 

5S2 Program Quality – Attained Postsecondary Credits 

Perkins:  Number of CTE concentrators who graduated from high school having attained 

postsecondary credits in the relevant career and technical education program through a dual 

or concurrent enrollment program or another credit transfer agreement. 

 

Maine 

Definitions: 

Numerator: Number of CTE concentrators who graduated from high school having attained 

postsecondary credits in the relevant career and technical education program through a dual 

or concurrent enrollment program or another credit transfer agreement.  

Denominator: Number of CTE concentrators who graduated from high school. 

  

Formula: [# of CTE graduated concentrators who have dual or concurrent postsecondary credits in 

state’s Student Information System (SIS)] 

  (/) 

[# of CTE graduated concentrators] 

 

Example: 

 

50/100 =  

50% 

  

1P1: Post-Program Placement 

Perkins:  The percentage of CTE concentrators who, during the second quarter after program 

completion, remain enrolled in postsecondary education, are in advanced training, military 

service, or a service program that receives assistance under title I of the National and 

Community Service Act of 1990 (42 U.S.C. 12511 et seq.), are volunteers as described in 

section 5(a) of the Peace Corps Act (22 U.S.C. 2504(a)), or are placed or retained in 

employment. 

 

 

Maine 

Definitions: 

Numerator: Number of CTE concentrators enrolled in postsecondary education in year prior 

to reporting year who remain enrolled in postsecondary education, advanced training, or 
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service, or who have wages earned in the second quarter after leaving postsecondary 

education 

Denominator: Number of CTE concentrators enrolled in postsecondary education in year 

prior to reporting year. 

  

Formula: [# of CTE concentrators enrolled in postsecondary education in year prior to reporting year 

who remain enrolled in postsecondary education, advanced training, or service, or who have 

wages earned in the second quarter after leaving postsecondary education] 

(/) 

[# of CTE concentrators enrolled in postsecondary education in year prior to reporting year] 

 

2P1: Earned Recognized Postsecondary Credential 

Perkins:  The percentage of CTE concentrators who receive a recognized postsecondary credential 

during participation in or within 1 year of program completion. 

 

Maine 

Definitions: 

Numerator: Number of CTE concentrators who earned a recognized postsecondary 

credential and left secondary education in reporting year  

Denominator: Number of CTE concentrators who left secondary education in reporting year 

  

Formula: [# of CTE concentrators who earned a recognized postsecondary credential and left 

secondary education in reporting year] 

   (/) 

[# of CTE concentrators who left secondary education in reporting year] 

 

3P1: Non-traditional Program Concentration 

Perkins:  The percentage of CTE concentrators in career and technical education programs and 

programs of study that lead to non-traditional fields. 

 

Maine 

Definitions: 

Numerator: Number of CTE concentrators who represent the non-traditional gender 

enrolled in programs leading to careers in which one gender is underrepresented in 

reporting year 

Denominator: Number of CTE concentrators enrolled in programs leading to careers in which 

one gender is underrepresented in reporting year 

  

Formula: [# of CTE concentrators who represent the non-traditional gender enrolled in programs 

leading to careers in which one gender is underrepresented in reporting year] 

  (/) 

[# of CTE concentrators enrolled in programs leading to careers in which one gender is 

underrepresented in reporting year] 
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4.e. Describe the procedure the eligible agency adopted for determining State determined levels of 
performance described in section 113 of Perkins V, which at a minimum shall include— c. a description 
of how the State determined levels of performance set by the eligible agency align with the levels, goals 

and objectives other Federal and State laws, (Section 122(d)(10) of Perkins V). As part of the procedures 

for determining State determined levels of performance, describe the process that will be used to 
establish a baseline for those levels. 

 

Secondary performance measures 1S1 – Graduation Rate, 2S1 - Academic Proficiency in 

Reading/Language Arts, 2S2 - Academic Proficiency in Mathematics, and 2S3 - Academic Proficiency 

in Science align to data used to determine performance for Maine’s ESEA State Plan. Postsecondary 

performance measures 1P1: Post-Program Placement and 2P1: Earned Recognized Postsecondary 

Credential align to performance measures set in Maine’s WIOA State Plan.  

 

State determined secondary levels of performance were determined using 3 years of historical data, if available, 

using the Perkins V indicator definitions. Results were used to set performance growth using calculated baseline 

performance levels. As secondary testing strategies and Maine State standards have evolved over the past few 

years, some of the data is not concrete.  

 

State determined postsecondary levels of performance were determined using 3 years of historical data, if 

available, using the Perkins V indicator definitions. Results were used to set performance growth using 

calculated baseline performance levels. Baseline level for 1P1 was determined using Community College Survey 

of Student Engagement (CCSSE) data for current students and recent graduate employment rates as there was 

insufficient time for a data match.  

 

Baseline data and state level projected growth was shared with local eligible recipients to determine local levels 

of performance. Eligible recipients are given the opportunity to negotiate alternative performance levels if State 

levels do not align to local needs. 

 

Perkins V Core Performance Indicator Negotiation Process for Postsecondary  

 

• Performance Indicator measures from prior two reporting years averaged to establish new 

benchmarks at the state and local levels 

• Identification of statewide and local goals for upcoming grant years, based on benchmarks and 

desired improvements  

• Local benchmarks and proposed goals communicated with college leadership for review  

• Goal acceptance or counter-proposals returned to Perkins Coordinator  

• Any counter-proposals reviewed and accepted or further countered until agreement reached 

• Final negotiated measures sent to MDOE 
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4.f. Provide a written response to the comments regarding State determined performance levels 
received during the public comment period pursuant to section 113(b)(3)(B) of Perkins V. (Section 
113(b)(3)(B)(iii) of Perkins V). As part of the written response, include a description of any the changes 
made to the State determined performance levels as a result of stakeholder feedback. 

 

 
 

Indicator Description Baseline Year1 Year2 Year3 Year4 

1S1 Four - Year Graduation Rate 92.51% 92.51% 93.34% 93.76% 94.38% 

2S1 Academic Proficiency in Reading/Language Arts 40.14% 40.14% 40.76% 41.07% 41.53% 

2S2 Academic Proficiency in Mathematics 18.30% 18.30% 19.53% 20.15% 21.07% 

2S3 Academic Proficiency in Science 32.06% 32.06% 32.38% 32.53% 32.77% 

3S1 Post-Secondary Placement 50.47% 50.47% 51.15% 51.49% 51.99% 

4S1 Non-Traditional Program Enrollment  19.38% 19.38% 20.59% 21.19% 22.10% 

5S2 Program Quality - Attained Post Secondary Credits 20.41% 20.41% 21.94% 22.71% 23.85% 

Indicator Description Baseline Year1 Year2 Year3 Year4 

1P1 Post-Program Placement 87.5% 87.5% 88.0% 88.8% 90.1% 

2P1 Earned Recognized Post-secondary Credential 51.0% 51.0% 51.6% 52.6% 54.2% 

3P1 Non-traditional Program Concentration 13.6% 13.6% 14.0% 14.5% 15.1% 

 

Sec 

Overall 

I would suggest broadening the definition of post-secondary placement to include paid employment in a field 

related to the high school CTE course of study. In recent years, we have seen an uptick in the number of students 

that gain employment directly out of high school through our internship program.  

 

Response: 

The definition of postsecondary placement is prescribed in the Perkins Act. Placement of secondary students 

entering employment from high school is a part of the 3S1 measure although a truly valid percentage is difficult as 

we are not allowed to collect social security numbers to match with labor data. To gather this information, we will 

rely on self-reported student survey data that will be collected through the NEO student information system.  

3S1- Postsecondary Placement - The percentage of CTE concentrators who, in the second quarter after 

exiting from secondary education, are in postsecondary education or advanced training, military service 

or a service program that receives assistance under title I of the National and Community Service Act of 

1990 (42 U.S.C. 12511 et seq.), are volunteers as described in section 5(a) of the Peace Corps Act (22 

U.S.C. 2504(a)), or are employed as recorded in the NEO CTE Post-Grad Placement survey. State Plan 

Guidance page 32 

 

I would like to see more performance indicators, something in the area of post-secondary employment in the filed a 

student studied. And a component of performance in supporting EL students in earning a certification. 

 

Response: 

Alignment of employment to field of study is attempted through data sharing between the Maine Community 

College System and Maine Department of Labor. The classification of data in the two systems makes this alignment 

difficult. Also, In addition to the self-reported student surveys , the local Perkins applications look at resources for 

64 Finished

% of total (64) Agree % of total (64) Disagree % of question Agree % of question Degree Total Agree Disagree Questions Question details
14% 9% 60% 40% 15 9 6 Agree/Disagree to all Sec Please select if you Agree with all the proposed Secondary CTE Performance Indicators

5% 9% 33% 67% 9 3 6 1S1 _Q Please select if you Agree or Disagree with 1S1

0% 6% 0% 100% 4 0 4 2S1_Q Please select if you Agree or Disagree with 2S1

0% 6% 0% 100% 4 0 4 2S2_Q Please select if you Agree or Disagree with 2S2

0% 5% 0% 100% 3 0 3 2S3_Q Please select if you Agree or Disagree with 2S3

3% 3% 50% 50% 4 2 2 3S1_Q Please select if you Agree or Disagree with 3S1

3% 3% 50% 50% 4 2 2 4S1_Q Please select if you Agree or Disagree with 4S1

5% 0% 100% 0% 3 3 0 5S2_Q Please select if you Agree or Disagree with 5S2

11% 5% 70% 30% 10 7 3 Agree/Disagree to all Post-Sec Please select if you Agree with all the proposed Post-Sec CTE Performance Indicators

3% 2% 67% 33% 3 2 1 1P1_Q Please select if you Agree or Disagree with 1P1

5% 0% 100% 0% 3 3 0 2P1_Q Please select if you Agree or Disagree with 2P1

3% 2% 67% 33% 3 2 1 3P1_Q Please select if you Agree or Disagree with 3P1
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students around career opportunities. English Learners are a subpopulation within the required Perkins special 

populations and the data is reported on all of the measures we are required to provide information to the US 

Department of Education, Office of Career and Technical and Adult Education.  

(C) State report.— 

(i) In general.—Each eligible agency that receives an allotment under section 111 shall annually prepare 

and submit to the Secretary a report regarding— 

(I) the progress of the State in achieving the State determined levels of performance on the core indicators 

of performance; and 

(II) the actual levels of performance for all CTE concentrators, and for each of the subgroups of students, 

as described in section 1111(h)(1)(C)(ii) of the Elementary and Secondary Education Act of 1965, and 

special populations, as described in section 3(48).; Perkins Act §113(b)(3)(C) 

(48) Special populations.—The term “special populations” means— 

(A) individuals with disabilities; 

(B) individuals from economically disadvantaged families, including low-income youth and adults; 

(C) individuals preparing for non-traditional fields; 

(D) single parents, including single pregnant women; 

(E) out-of-workforce individuals; 

(F) English learners; 

(G) homeless individuals described in section 725 of the McKinney-Vento Homeless Assistance Act (42 

U.S.C. 11434a);  

(H) youth who are in, or have aged out of, the foster care system; and  

(I) youth with a parent who— 

(i) is a member of the armed forces (as such term is defined in section 101(a)(4) of title 10, United States 

Code); and 

(ii) is on active duty (as such term is defined in section 101(d)(1) of such title). Perkins Act §(3)(48) 

 

I do not agree with 3P1. Numbers are too low. 

Response: 

The percentages indicated used historical data to set a baseline. The postsecondary measure 3P1 looks at the 

number and percentage of nontraditional students, based on gender, enrolled in nontraditional programs, based on 

the National Alliance for Partnerships in Equity nontraditional Occupations Crosswalk (click here for website). 

Programs are considered nontraditional by gender if the employment market data indicates that occupations employ 

less than 25% of men or women. These levels may need to be adjusted once the new nontraditional occupations 

crosswalk is available.  

 

This model makes sense to me 

1S1 Four - Year Graduation Rate 

Wasn't sure if I missed it or if it is only the SAT' scores that count for a secondary performance level? 

I'm not sure that CTE courses have enough of an impact on reading, math, and/or science performance to be held 

accountable for student proficiency, particularly considering that they have completed more than 75% of their 

graduation requirements prior to enrolling in CTE. 

 

Response: 

Perkins accountability uses the Elementary and Secondary Education Act (ESEA)/Every Student Succeeds Act 

(ESSA) data indicators for the CTE academic measures as prescribed by the Perkins Act. 

Alignment of performance indicators.—In developing core indicators of performance under 

subparagraphs (A) and (B), an eligible agency shall, to the greatest extent possible, align the indicators so 

https://napequity.org/nontraditional-occupations-crosswalk/
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that substantially similar information gathered for other State and Federal programs, or for any other 

purpose, may be used to meet the requirements of this section. Perkins Act §113(b)(2)(C) 

 

I would also suggest broadening the definition of post-secondary placement to include paid employment in a field 

related to the high school CTE course of study. In recent years, we have seen an uptick in the number of students 

that gain employment directly out of high school through our internship program. " 

 

Response: 

This comment was addressed above in the overall comment section. 

 

As an educational leader there has been little work done to present this information to sending principals. There 

should be some networking done with the Maine Principals' Association. 

 

Response: 

As part of the required consultation process of Perkins V, Maine has invited members of this group the Perkins V 

Stakeholder meetings. Additional communications and connections will be made and continued throughout Perkins 

V. (see pages 16, 23-25, 36, and Appendix E – Consolidated Local Needs Assessment)  

 

Why are you making your Secondary reading, math and science indicators so low? CTE students will be expected 

to perform better in their jobs and need these skills. Revise them. The same with "nontraditional program 

enrollment". Make it a goal for CTE students to go for an industry recognized credential. This ties in with post-

secondary performance levels. Make the stakes higher. 

 

Response: 

Indicator levels were determined using historical data to develop a baseline. These measures are aligned to the 

ESEA/ESSA performance indicators and test students in the spring of their junior year. All programs are mandated 

by state law to be aligned to national industry standards and the majority of the programs already offer industry 

recognized credentials as part of the curriculum. Raising the indicator levels to “higher stakes” and making them 

unattainable will result in improvement plans which could force targeting funds towards measure which are 

unattainable and have an unforeseen negative impact for local schools. This work is being done through the Maine 

CTE local Perkins application plans and not through data indicators  

 

I fail to understand why the secondary CTE standards are all academic related and the post secondary indicators are 

industry standards. A significant measure of secondary CTE is industry standards (3rd party) and dual enrolled 

college credits earned. I strongly believe Maine CTE should be largely judged on our ability to deliver both of these 

or (A Credential of Value)  

 

Response: 

The secondary standards, as prescribed in the Act and noted above, are aligned to the ESEA/ESSA performance 

measures. The work of industry standards and dual enrollment are being addressed in Maine CTE through the local 

application process and not through these data indicators.  

 

The link provided for the Secondary CTE Performance Indicators gives only performance level charts-- where are 

the indicators? 

 

Response: 

The PDFs included within the Performance Indicator charts includes the definition and calculation of each 

performance indicator. The connection to the Perkins law can be found in §113 of the Perkins Act and pages 32-36 

of the Guide for Submission of State Plans issued by the Office of Career and Technical and Adult Education. This 

document can be found on the Maine DOE CTE website page.  

2S1 Academic Proficiency in Reading/Language Arts 
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Could some other tests or performance indicators be accepted (in addition) as academic proficiency in reading other 

than just the SAT scores?  

 

Response: 

This was addressed in 1S1 - These measures are aligned to the ESEA/ESSA performance indicators as prescribed in 

the Perkins Act. 

 

I'm not sure that CTE courses have enough of an impact on reading, math, and/or science performance to be held 

accountable for student proficiency, particularly considering that they have completed more than 75% of their 

graduation requirements prior to enrolling in CTE. 

 

Response: 

This was addressed in 1S1 - These measures are aligned to the ESEA/ESSA performance indicators as prescribed in 

the Perkins Act. 

 

I think the levels are too low. We should expect CTE students to have higher levels of reading proficiency. These 

numbers are very low. 

 

Response: 

This was addressed in 1S1 - Indicator levels were determined using historical data to develop a baseline. These 

measures are aligned to the ESEA/ESSA performance indicators and test students in the spring of their junior year.  

2S2 Academic Proficiency in Mathematics 

Could some other tests or performance indicators be accepted (in addition) as academic proficiency in math other 

than just the SAT scores? 

 

Response: 

This was addressed in 1S1 - These measures are aligned to the ESEA/ESSA performance indicators as prescribed in 

the Perkins Act. 

 

I'm not sure that CTE courses have enough of an impact on reading, math, and/or science performance to be held 

accountable for student proficiency, particularly considering that they have completed more than 75% of their 

graduation requirements prior to enrolling in CTE. 

 

Response: 

This was addressed in 1S1 - These measures are aligned to the ESEA/ESSA performance indicators as prescribed in 

the Perkins Act. 

 

I think the levels are too low. We should expect CTE students to have higher levels of math proficiency. These 

numbers are very low. 

 

Response: 

This was addressed in 1S1 - Indicator levels were determined using historical data to develop a baseline. These 

measures are aligned to the ESEA/ESSA performance indicators and test students in the spring of their junior year.  

2S3 Academic Proficiency in Science 

By just concentrating on one test score may eliminate other students who would benefit from community college 

education. Could some other tests or performance indicators be accepted (in addition) as academic proficiency in 

science other than the MEA's?  

 

Response: 

This was addressed in 1S1 - These measures are aligned to the ESEA/ESSA performance indicators as prescribed in 

the Perkins Act. 

 

I'm not sure that CTE courses have enough of an impact on reading, math, and/or science performance to be held 

accountable for student proficiency, particularly considering that they have completed more than 75% of their 

graduation requirements prior to enrolling in CTE. 
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Response: 

This was addressed in 1S1 - These measures are aligned to the ESEA/ESSA performance indicators as prescribed in 

the Perkins Act. 

 

I think the levels are too low. We should expect CTE students to have higher levels of science proficiency. These 

numbers are very low. 

 

Response: 

This was addressed in 1S1 - Indicator levels were determined using historical data to develop a baseline. These 

measures are aligned to the ESEA/ESSA performance indicators and test students in the spring of their junior year.  

3S1 Post-Secondary Placement 

I would also suggest broadening the definition of post-secondary placement to include paid employment in a field 

related to the high school CTE course of study. In recent years, we have seen an uptick in the number of students 

that gain employment directly out of high school through our internship program.  

 

Response: 

This was address in the Overall Section above. The definition of postsecondary placement is prescribed in the 

Perkins Act.  

 

Not everyone will go to college.  

 

Response: 

Educating students to be both career and college ready is the goal not only of Perkins but CTE in general. 

 

These numbers are good. 

4S1 Non-Traditional Program Enrollment  

These numbers are ridiculously low. The percentage of students going for a certificate of value should exceed these 

percentages. 

 

Response: 

As noted above for 3P1 – the postsecondary nontraditional indicator, the percentages indicated used historical data 

to set a baseline. The secondary measure 4S1 looks at the number and percentage of nontraditional students, based 

on gender, enrolled in nontraditional programs, based on the National Alliance for Partnerships in Equity 

nontraditional Occupations Crosswalk (click here for website). Programs are considered nontraditional by gender if 

the employment market data indicates that occupations employ less than 25% of men or women. These levels may 

need to be adjusted once the new nontraditional occupations crosswalk is available.  

 

5S2 Program Quality - Attained Post Secondary Credits 

Please see my initial comment. I support this but believe 3rd party attainment is equally or even more important. 

 

Response: 

Using dual enrollment credit obtainment for program quality does reduce the emphasis of 3rd party credential 

attainment within Perkins. The Maine State Board of Education selected dual enrollment credit for this measure as 

it most closely aligns with their strategic priority to increase the alignment between secondary and postsecondary 

CTE. 

Post-

Sec 

Overall 

I would suggest broadening the definition of post-secondary placement to include paid employment in a field 

related to the high school CTE course of study. In recent years, we have seen an uptick in the number of students 

that gain employment directly out of high school through our internship program.  

 

Response: 

This was addressed in the Overall Section above. The definition of postsecondary placement is prescribed in the 

Perkins Act.  

 

I would like to see more performance indicators, something in the area of post-secondary employment in the filed a 

student studied. And a component of performance in supporting EL students in earning a certification. 

https://napequity.org/nontraditional-occupations-crosswalk/
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Response: 

This was addressed in the Overall Section above.  

 

I do not agree with 3P1. Numbers are too low. 

Response: 

This was more fully addressed in the Overall Section above. The percentages indicated used historical data to set a 

baseline.  

 

This model makes sense to me 

3P1 Non-traditional Program Concentration 

 Percentages are too low. 

Response: 

This was more fully addressed in the Overall Section above. The percentages indicated used historical data to set a 

baseline.  

 

 

2024 State Plan Update: SDPL Public Comment 

 

As noted, the Maine DOE sought public comment for the adjusted values of Maine’s state-determined 
performance levels (“SDPLs” or “performance levels”). 
 
In preparation for the next four program years, the Maine DOE CTE Team calculated SDPLs for the 2024-2025 
school year through the 2027-2028 school year. These proposed adjusted values more accurately represent 
available student data and will reflect more achievable thresholds at the state level. The preliminary four-year 
secondary and postsecondary SDPLs have also been adjusted to be higher than the average actual performance 
of the 2 most recently completed program years.  
 
Maine’s proposed four-year SDPLs were available for public comment for 60 days between March 15, 2024 and 
May 13, 2024 (Appendix E). Feedback was provided through an available online survey found on the Maine DOE 
website, found here. 10 individuals viewed the online survey, but no individuals provided written feedback.  
 
Performance indicator levels were not changed as the result of stakeholder feedback during plan development 
and during the plan update. The majority of questions were related to definitions of indicators, which are 
prescribed in the Act, and/or areas that are better addressed in the local Perkins applications rather than 
numerical data collection. 

 

5.g. Describe how the eligible agency will address disparities or gaps in performance as described in 
section 113(b)(3)(C)(ii)(II) of Perkins V in each of the plan years, and if no meaningful progress has 
been achieved prior to the third program year, a description of the additional actions the eligible 
agency will take to eliminate these disparities or gaps. (Section 122(d)(11) of Perkins V) As part of the 
written response, and pursuant to the Report of the Senate Committee on Health, Education, Labor, 
and Pensions (HELP),9 the eligible agency could indicate that it will analyze data on the core indicators 
of performance to identify gaps in performance, explain how they will use evidence-based research to 
develop a plan to provide support and technical assistance to eligible recipients to address and close 
such gaps, and how they will implement this plan. The eligible agency is not required to submit a new 
State plan prior to the third program year in order to address this requirement. 

 

https://www.maine.gov/doe/learning/cte/perkinsv/stateplan
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Maine’s ethnicity demographics continue to diversify. Based on the performance levels in the previous act, Maine 

plans to provide targeted professional development opportunities addressing all special populations with guided 

technical assistance on multilingual learners and other special populations and demographics. Maine will analyze 

the data for Perkins V to identify performance gaps and will adjust professional development and technical 

assistance opportunities around those gaps. Leadership funds support a Maine DOE CTE position dedicated special 

populations and professional development. Evidence based research will be used to address and improve the 

gaps. 
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III. ASSURANCES, CERTIFICATIONS, AND OTHER FORMS 

1. Statutory Assurances 

The eligible agency assures that: 

 

1. It made the State plan publicly available for public comment for a period of not less than 30 days, by 

electronic means and in an easily accessible format, prior to submission to the Secretary for approval and 

such public comments were taken into account in the development of this State plan. (Section 122(a)(4) 

of Perkins V) 

2. It will use the funds to promote preparation for high-skill, high-wage, or in-demand industry sectors or 

occupations and non-traditional fields, as identified by the State. (Section 122(d)(13)(C) of Perkins V) 

3. It will provide local educational agencies, area career and technical education schools, and eligible 

institutions in the State with technical assistance, including technical assistance on how to close gaps in 

student participation and performance in career and technical education programs. (Section 122(d)(13)(E) 

of Perkins V) 

4. It will comply with the requirements of this Act and the provisions of the State plan, including the provision 

of a financial audit of funds received under this Act, which may be included as part of an audit of other 

Federal or State programs. (Section 122(d)(13)(A) of Perkins V) 

5. None of the funds expended under this Act will be used to acquire equipment (including computer 

software) in any instance in which such acquisition results in a direct financial benefit to any organization 

representing the interestes of the acquiring entity or the employees of the acquiring entity, or any affiliate 

of such an organization. (Section 122(d)(13)(B) of Perkins V) 

6. It will use the funds provided under this Act to implement career and technical education programs and 

programs of study for individuals in State correctional institutions, including juvenile justice facilities. 

(Section 122(d)(13)(D) of Perkins V) 

 

I understand that the use of the Personal Identification Number (PIN) supplied to me by the Department to certify 

and submit these assurances is the same as certifying and signing the document with a hand-written signature. 

 

*Signed in PCRN. 

 

2. EDGAR Certifications 

By submitting a Perkins V State Plan, consistent with 34 CFR 76.104, the eligible agency certifies that: 

 

1. It is eligible to submit the Perkins State plan. 

2. It has authority under State law to perform the functions of the State under the Perkins program(s). 

3. It legally may carry out each provision of the plan. 

4. All provisions of the plan are consistent with State law. 

5. A State officer, specified by title in Item C on the Cover Page, has authority under State law to receive, 

hold, and disburse Federal funds made available under the plan. 

6. The State officer who submits the plan, specified by title in Item C on the Cover Page, has authority to 
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submit the plan. 

7. The entity has adopted or otherwise formally approved the plan. 

8. The plan is the basis for State operation and administration of the Perkins program. 

 

I understand that the use of the Personal Identification Number (PIN) supplied to me by the Department to certify 

and submit these assurances is the same as certifying and signing the document with a hand-written signature. 

 

*Signed in PCRN. 

 

3. Other Forms 

 

The eligible agency certifies and assures compliance with the following enclosed forms: 

 

1. Assurances for Non-Construction Programs (SF 424B) Form (OMB Control No. 0348-0040) - 

https://www2.ed.gov/fund/grant/apply/appforms/sf424b.pdf 

2. Disclosure of Lobbying Activities (SF LLL) (OMB Control No. 4040-0013): 

https://apply07.grants.gov/apply/forms/sample/SFLLL_1_2-V1.2.pdf 

3. Certification Regarding Lobbying (ED 80-0013 Form): 

https://www2.ed.gov/fund/grant/apply/appforms/ed80-013.pdf 

4. General Education Provisions Act (GEPA) 427 Form (OMB Control No. 1894-0005): 

https://www2.ed.gov/fund/grant/apply/appforms/gepa427.pdf 

 

*Forms signed in PCRN.

https://www2.ed.gov/fund/grant/apply/appforms/sf424b.pdf
https://apply07.grants.gov/apply/forms/sample/SFLLL_1_2-V1.2.pdf
https://www2.ed.gov/fund/grant/apply/appforms/ed80-013.pdf
https://www2.ed.gov/fund/grant/apply/appforms/gepa427.pdf
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IV. BUDGET 

1. Budget Form  

 

Directions: Each eligible agency will need to submit a budget for FY 2024 under Title I (Career and Technical 

Education Assistance to the States) of the Carl D. Perkins Career and Technical Education Act of 2006, as amended 

by the Strengthening Career and Technical Education for the 21st Century Act (Perkins V). 

 

Perkins Federal Fiscal Year (FY): 2024 

Perkins Program Year (Grant FY): 2025 (June 30, 2024 – July 1, 2025) 

 

Line Budget Item Percent of 

Funds 

Amount of 

Funds 

1 Total Perkins V Allocation N/A $7,020,601 

2 State Administration 4.5% $315,928 

3 State Leadership 9% $631,854 

4 • Individuals in State Institutions 0.85% $60,000 

4a - Correctional Institutions N/A $- 

4b - Juvenile Justice Facilities N/A $60,000 

4c - Institutions that Serve 

Individuals with Disabilities 

N/A $- 

5 • Non-traditional Training and 

Employment 

N/A $60,000 

6 • Special Populations Recruitment .1% $7,021 

7 Local Formula Distribution 86.5% $6,072,820 

8 • Reserve 10% $607,282 

9 - Secondary Recipients 66% $400,806.12 

10 - Postsecondary Recipients 34% $206,475.99 

11 • Allocation to Eligible Recipients 90% $5,465,538 

12 - Secondary Recipients 50% $2,732,769 

13 - Postsecondary Recipients 50% $2,732,769 

14 State Match (from non-federal 

funds) 

N/A $315,928 
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V. STATE DETERMINED PERFORMANCE LEVELS (SDPL) 
 

1. Required Indicators 

 

Directions: Confirm the indicators listed below and update optional and program quality indicators as needed. 

You can revise performance levels on the subsequent steps. 

 

State determined performance levels must be provided for the following core indicators of performance: 

• 1S1: Four-Year Graduation Rate 

• 2S1: Academic Proficiency in Reading Language Arts 

• 2S2: Academic Proficiency in Mathematics 

• 2S3: Academic Proficiency in Science 

• 3S1: Post-Program Placement 

• 4S1: Non-traditional Program Concentration 

• 1P1: Post-Program Placement 

• 2P1: Earned Recognized Postsecondary Credential 

• 3P1: Non-Traditional Program Concentration 
 
Confirmed – no changes or performance level revisions. 
 

Indicator Descriptions Indicator Codes Indicator Names 

Secondary Level 

The percentage of CTE concentrators who graduate 

high school, as measured by the four-year adjusted 

cohort graduation rate (defined in section 8101 of the 

Elementary and Secondary Education Act of 1965). 

1S1 Four-Year Graduation Rate 

CTE concentrator proficiency in the challenging 

State academic standards adopted by the State 

under section1111(b)(1) of the Elementary and 

Secondary Education Act of 1965, as measured by 

the academic assessments in reading/language arts 

as described in section 1111(b)(2) of such Act. 

2S1 Academic Proficiency in 

Reading/Language Arts 

CTE concentrator proficiency in the challenging State 

academic standards adopted by the State under 

section1111(b)(1) of the Elementary and Secondary 

Education Act of 1965, as measured by the academic 

assessments in mathematics as described in section 

1111(b)(2) of such Act. 

2S2 Academic Proficiency in 

Mathematics 
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CTE concentrator proficiency in the challenging 

State academic standards adopted by the State 

under section1111(b)(1) of the Elementary and 

Secondary Education Act of 1965, as measured by 

the academic assessments in science as described in 

section 1111(b)(2) of such Act. 

2S3 Academic Proficiency in 

Science 

The percentage of CTE concentrators who, in the 

second quarter after exiting from secondary 

education, are in postsecondary education or 

advanced training, military service or a service 

program that receives assistance under title I of the 

National and Community Service Act of 1990 (42 

U.S.C. 12511 et seq.), are volunteers as described in 

section 5(a) of the Peace Corps Act (22 U.S.C. 

2504(a)), or are employed. 

3S1 Post-Program Placement 

 

Indicator Descriptions Indicator Codes Indicator Names 

Secondary Level (continued) 

The percentage of CTE concentrators in career 

and technical education programs and programs 

of study that lead to non-traditional fields. 

4S1 Non-traditional 

Program 

Concentration 

 

Indicator Descriptions Indicator Codes Indicator Names 

Postsecondary Level 

The percentage of CTE concentrators who, during 

the second quarter after program completion, 

remain enrolled in postsecondary education, are 

in advanced training, military service, or a service 

program that receives assistance under title I of 

the National and Community Service Act of 1990 

(42 U.S.C. 12511 et seq.), are volunteers as 

described in section 5(a) of the Peace Corps Act 

(22 U.S.C. 2504(a)), or are placed or retained in 

employment. 

1P1 Post-Program Placement 
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The percentage of CTE concentrators who 

receive a recognized postsecondary credential 

during participation in or within 1 year of 

program completion. 

2P1 Earned Recognized 

Postsecondary 

Credential 

The percentage of CTE concentrators in career 

and technical education programs and programs 

of study that lead to non-traditional fields. 

3P1 Non-traditional 

Program 

Concentration 

 

2. Program Quality Indicators and Optional Indicators 

 

State determined performance levels may be provided for the indicators below at the State's discretion. Check the 

indicator(s) the State will include. At least one program quality indicator must be included. 

 

• 5S2: Program Quality – Attained Postsecondary Credits* 

 

 

Description Indicator Codes Indicator Names 

Secondary Level (continued) 

The eligible agency must include at least one program quality indicator—5S1, 5S2, or 5S3—and may 

include any other quality measure(s) that are statewide, valid, reliable, and comparable across the 

State. The percentage of CTE concentrators 

graduating from high school having attained 

postsecondary credits in the relevant career 

and technical education program or program 

of study earned through a dual or 

concurrent enrollment or another credit 

transfer agreement. 

5S2  

Program Quality – Attained 

Postsecondary Credits 
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3. Maine Perkins State Plan SDPLs (2020) 

 

Secondary SDPLs: 

 

  
Indicators  

  
Baseline 

Level  

Performance Levels  

FY 2020  FY 2021  FY 2022  FY 2023  

Secondary Indicators  

1S1: Four-Year Graduation 
Rate  92.51%  93.34%  93.76%  94.38%  95.00%  

1S2: Extended Graduation 
Rate  --  --  --  --  --  

2S1: Academic Proficiency in 
Reading Language Arts  40.14%  40.76%  41.07%  41.53%  42.00%  

2S2: Academic Proficiency in 
Mathematics  18.30%  19.53%  20.15%  21.07%  22.00%  

2S3: Academic Proficiency in 
Science  32.06%  32.38%  32.53%  32.77%  33.00%  

3S1: Post-Program Placement  50.47%  51.15%  51.49%  51.99%  52.50%  

4S1: Non-traditional Program 
Concentration  19.38%  20.59%  21.19%  22.10%  23.00%  

5S1: Program Quality – 
Attained Recognized 
Postsecondary 
Credential  

--  --  --  --  --  

5S2: Program Quality – 
Attained 
Postsecondary Credits  

20.41%  21.94%  22.71%  23.85%  25.00%  

5S3: Program Quality – 
Participated in Work- 
Based Learning  

--  --  --  --  --  

5S4: Program Quality – 
Other  --  --  --  --  --  
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Postsecondary SDPLs: 

 

 

 
 

 

Indicators 

 

Baseline 

Level 

Performance Levels 

FY 2020 FY 2021 FY 2022 FY 2023 

Postsecondary Indicators 

1P1: Post-Program Placement  87.5%  87.5%  88.0%  88.8%  90.1% 

2P1: Earned Recognized 

Postsecondary 

Credential 

 

 51.0% 

 

 51.0% 

 

 51.6% 

 

 52.6% 

 

 54.2% 

3P1: Non-traditional Program 

Concentration 

 

 13.6% 

 

 13.6% 

  

 14.0% 

 

 14.5% 

 

 15.1% 
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4. Maine Perkins State Plan SDPLs (2024 Update) 

2024 Secondary and Postsecondary SDPL Adjustments: 
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VI. APPENDICES 

Appendix A 

 

Credit with a Purpose 
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Appendix B 

 

Stakeholders 
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Appendix C 

 

Stakeholder Input 

 

The Perkins V Regional Stakeholder meetings provided opportunity for attendees to give input on what they 

considered were the most important focuses of CTE in Maine and Perkins. This process included posting input on 

charts and having attendees indicate their individual top focus(es) by applying sticker dots. This table details that 

information with the number of dots each area received. The meetings were held on the following dates: Bangor 

‐ April 23, 2019, Westbrook ‐ April 24, 2019, Augusta ‐ April 25, 2019, and Caribou ‐ May 1, 2019. 
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Appendix D 

 

2019 – 2020 State Plan Development: Public Comment (Feedback & Documentation) 

 

A. Plan Development 

and Consultation (pp. 

12-17) 

This state needs to do more to make it EASIER NOT HARDER to give CTE what 

they need to be successful.......starting by LISTENING TO CTE TEACHERS NOT 

ADMINISTRATORS feedback....we are the ones in the trenches. .....  

Response: 

The Perkins V State Plan and attached Appendices document the process by 

which the Maine Department of Education and the Maine State Board of 

Education provided opportunity for public comment and input. This plan was 

developed around the seven key areas of concern gathered through this public 

input. This comment appears to go beyond the scope of the Perkins V State 

Plan process. The Maine Department of Education is always accessible via 

multiple forms of communication.  

 

B. Program Administration 
and Implementation (pp. 
17-52) 

 

This state needs to do more to make it EASIER NOT HARDER to give CTE what 

they need to be successful.......starting by LISTENING TO CTE TEACHERS NOT 

ADMINISTRATORS feedback....we are the ones in the trenches. .....   

There needs to be feedback from local businesses....for DOE to adopt flexibility 

in different geographical locations.  

Response: 

As noted above, the Perkins V State Plan and attached Appendices document 

the process by which the Maine Department of Education and the Maine State 

Board of Education provided opportunity for public comment and input. This 

plan was developed around the seven key areas of concern gathered through 

this public input. This comment appears to go beyond the scope of the Perkins 

V State Plan process. The Maine Department of Education is always accessible 

via multiple forms of communication.  

 

C. Fiscal Responsibility 

(pp. 53-58) 

 

Overall Feedback This state...plan.... needs to do more to make it EASIER NOT HARDER to give 

CTE schools what they need to be successful.......starting by LISTENING TO CTE 

TEACHERS NOT ADMINISTRATOR feedback....we are the ones in the trenches. 

CTE education is at this point, because NO ONE at the DOE listens or seems to 

care about feedback from the instructors, employers, community, students, 

parents and colleges .for ideas to making things better. There is a shortage of 

CTE instructors for a reason.....People that try to make things better are often 

shunned, fearful, intimidated and retaliated against.   
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Response: 

As noted above, the Perkins V State Plan and attached Appendices document 

the process by which the Maine Department of Education and the Maine State 

Board of Education provided opportunity for public comment and input. This 

plan was developed around the seven key areas of concern gathered through 

this public input. This comment appears to go beyond the scope of the Perkins 

V State Plan process. The Maine Department of Education is always accessible 

via multiple forms of communication.  

 

 

 

 
 

 

A copy of the 2020 state plan public survey is available below: 

 

25  Entries 24 Completed 14 Completed 100% 10 Completed 8%

Number of Yes Number of No Number of Blank Comments Left Comment

A. Plan Development and Consultation (pp. 12-17)

This section includes: development of the Perkins V State Plan, 

stakeholder involvement, eligible recipients, split of funds, and public 

comment. If you would like to provide feedback, either in 

agreement to or in opposition to, Section A Plan Development and 

Consultation (pages 12-17) use the space provided below here on 

page 3.  Please include details on the portion of the State Plan for 

which you are providing feedback. Refer to Section 122 of the 

Perkins Act for statutory requirements.

6 4 15 1

 This state needs to do more to make it EASIER NOT HARDER to give 

CTE what they need to be successful.......starting by LISTENING TO 

CTE TEACHERS NOT ADMINISTRATORS feedback....we are the ones 

in the trenches.  .....   

B. Program Administration and Implementation (pp. 17-52)

This section focuses on the State’s visions for career and technical 

education and workforce, approved CTE programs, career 

pathways, Perkins defined programs of study, Perkins defined special 

populations, and teacher and faculty supports. If you would like to 

provide feedback, either in agreement to or in opposition to, on 

Section B,) use the space provided below here on page 4.  Please 

include details on the portion of the State Plan for which you are 

providing feedback. Refer to Section 122 (d) of the Perkins Act for 

statutory requirements.  

3 5 17 1

This state needs to do more to make it EASIER NOT HARDER to give 

CTE what they need to be successful.......starting by LISTENING TO 

CTE TEACHERS NOT ADMINISTRATORS feedback....we are the ones 

in the trenches.  .....      

There needs to be feedback from local businesses....for DOE to adopt 

flexibility in different geographical locations.  

C. Fiscal Responsibility (pp. 53-58)

This section focuses on the approval of eligible recipient 

applications, distribution and allocation of

formula funds, and State maintenance of effort requirement. If you 

would like to provide feedback, either in agreement to or in 

opposition to, on Section C, use the space provided below here on 

page 5.  Please include details on the portion of the State Plan for 

which you are providing feedback. Refer to Section 131 of the 

Perkins Act for statutory requirements. 

2 5 16 0

Overall Feedback 

If you would like to provide feedback that does not relate to a 

specific section of the Perkins V State Plan, or feedback that is 

related to the plan in full, use the space provided below. 

1

This state...plan.... needs to do more to make it EASIER NOT HARDER 

to give CTE schools what they need to be successful.......starting by 

LISTENING TO CTE TEACHERS NOT ADMINISTRATOR feedback....we 

are the ones in the trenches.  CTE education is at this point, because 

NO ONE at the DOE listens or seems to care about feedback from the 

instructors, employers, community, students, parents and colleges 

.for ideas to making things better.  There is a shortage of CTE 

instructors for a reason.....People that try to make things better are 

often shunned, fearful, intimidated and retaliated against.       
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In addition, a public hearing was held on January 9, 2020. The announcement for the hearing, which allowed for 

public feedback on the Perkins V State Plan, was advertised in newspapers across Maine, the Maine DOE 

Newsroom, the Maine DOE social media sites, and sent via email to all stakeholders and eligible recipients. 3 

stakeholders presented comments and testimony at the public hearing. 
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David W. Keaton Director  
In our stake holder's discussions, the topic of the state Perkins funding split, between the 
Maine Career & Technical Centers/Regions and the Maine Community Colleges of 50/50 has 
been addressed. For Region Two, I would like to propose further future conversations and 
collaborative work towards changing this split. I believe the Maine School Board, Maine 
CTEs and Maine Community Colleges can work through a reasonable alternative to our 
current 50/50 split. 

As stakeholders indicated that career/educational pathways were the main need for Perkins funding 

and one of the Maine State Board of Education’s strategic priorities for CTE is to “better align and 

support secondary and post-secondary CTE offerings and programs,” the State Board of Education 

determined that the limited amount of Perkins formula funding in Maine should remain at 50% for 

secondary CTE and 50% for postsecondary CTE. At the November 2019 Statewide Stakeholder meeting 

the Chair of the Maine State Board of Education addressed split of funds with the following: There are 

bigger issues not being addressed. Equity is an issue all over the state. The full economics in Maine need 

to be addressed including fee structure and reciprocity. Keep in mind that secondary kids are now able 

to obtain, at little or no cost, postsecondary credit while in high school. The State Board of Education 

has placed priority on alignment between secondary and postsecondary CTE. Some years the targeted 

reserve funds have been used to foster this alignment. Under funding for CTE it appears that equipment 

is the bigger issue, and not Perkins split of funds. The equipment needs are bigger than Perkins. Perkins 

can’t solve the equipment underfunding. As a CTE community we should look at bond funds and evolving 

renovation funds as more money would come from these initiatives.  

 

A new facet to the Perkins V Federal legislation is each eligible Perkins recipient must develop a "Local Needs 
Assessment". From our Maine Dept. of Education to each Maine CTE 
the level of uncertainty entering this funding requirement is daunting. I am concerned the 
objective of a local needs' assessment is not matching the goal of more local control. With 
an extensive time commitment each CTE and Community College recipient needs to devote 
in creating this local need assessment and annually updating it, may not achieve more local 
control but rather additional directives from Maine Dept. of Education. 

The State of Maine only requires what the Perkins V law dictates must be submitted by eligible 

recipients in order for them to receive Perkins funds. Maine directly followed §134 of the Perkins V 

law when developing the Local Needs Assessment Template and the Eligible Recipient Application.  

 

Perkins V §134 (c) Comprehensive Needs Assessment.— (1) In general.—To be eligible to receive 

financial assistance under this part, an eligible recipient shall—(A) conduct a comprehensive local 

needs assessment related to career and technical education and include the results of the needs 

assessment in the local application submitted under subsection (a); and (B) not less than once every 2 

years, update such comprehensive local needs assessment.  

 

Please see Appendices D and E for copies of the Eligible Recipient Application and Local Needs 

Assessment. In addition, the eligible recipients of Perkins funding were invited to both assist in the 

creation of, and give feedback on, the Local Needs Assessment template before the document was 

finalized. 
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George Dykstra, Education Director, Maine Automobile Dealers Association 

We are in support of the Program which allows a student to gain experiences in at least 4 approved 
programs at the CTE School prior to making career or CTE choices. We are pleased that some CTE’s, where 
possible, have elected to add and Exploratory Programs to increase CTE interest at the 
9-10 grade levels. We are also in support of the introduction and development of the middle school 
CTE introduction initiatives and hope these can be included in the middle school curriculum where 
possible. 
The initiation and maintenance of national program standards is also important to our industry. We 
are in complete agreement with this plan that endorses and encourages the completions and 
maintenance of these standards. 
We are also encouraged by the cooperation between the community colleges and our high schools in 
providing for dual credit or advanced placement opportunities for automotive students. 

Wilson Hess, Chairman of the State Board of Education 

On behalf of the State Board of Education I would like to thank those people who presented at this public 
hearing and recognize that Jana Lapoint from the State Board and myself have been here throughout the 
meeting. I especially want to thank Donna Tiner and Dwight Littlefield for organizing this public hearing and 
conducting it well and thank them for their work. Those conclude my remarks. Thank you 

 

Documentation of the State Plan Public Hearing is provided below. 
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Appendix E 

 

Maine State Plan (2024 Update): Public Comment Survey 
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Appendix F 

 

Maine Chapter 237 

 

05-071  DEPARTMENT OF EDUCATION  
Chapter 237: “LIVE OR OUTSIDE WORK”  
  

  
Summary: In order to provide practical experiences to vocational students, it is sometimes necessary to obtain 
work from outside the school community. The primary goal of the live work process is to enhance the 
educational offerings of vocational/ technical programs so that students can reach and master the competencies 
in a specific vocational area. However, schools must not compete unfairly with the private sector.  
  

  
1. Definition  

Live or Outside Work  
An actual work situation as opposed to a practice piece. Practice pieces are normally torn down after 

construction or service. (Example: the building of a structure for use by a person or agency or the repair 
of an automobile or electrical appliance for use by a consumer is a live work project.)  

2. Local Requirements for “Live or Outside Work”  
When conducting live work or bringing school-based enterprise projects into the curriculum, schools must work 

with the local program advisory committees. Schools must obtain support and leadership from the 
business community to avoid any unreasonable negative impact on private business. Together they 
should establish a formal process for problem solving and dispute resolution, and develop accountability 
systems that can measure and evaluate the operation, effectiveness, and business and community roles 
of these enterprises and activities.  

A. All vocational education programs, school-to-work programs and school-based enterprises that 
are at least in part funded by Federal or State funds must have a program advisory committee 
with broad representation of business and industry, to include the full range of sizes of the 
businesses in the area. The majority of members of the program advisory committee must come 
from the private sector.  

B. All vocational education programs, school-to-work programs and school-based enterprises that 
are at least in part funded by Federal or State funds must have a live work policy in place. An 
established live work policy will:  

  
1. insure that all expenditures and receipts are thoroughly accounted for  
2. include a local grievance procedure  
3.  state that work will be accepted in a manner that will best enhance the present learning 

objectives of the students  
4.  identify in writing who may qualify to request/receive live work products or services  

C. The appropriate program advisory committee and the governing board of the schools must 
approve each live work policy.  

D. Policies and procedures for administering “live work” must be filed with the Maine Department 
of Education for its review to assure compliance with this rule. Any amendments to such policies 
and procedures are also subject to Department of Education review.  



 

116  

E. Annually the program advisory committees and the governing boards must review the live work 
policies and send evidence of this review to the Maine Department of Education.  

  

  
STATUTORY AUTHORITY: 20-A MRSA Section 8306-A  
EFFECTIVE DATE:  
June 21, 1979 (EMERGENCY)  
EFFECTIVE DATE OF PERMANENT RULE:  
August 30, 1979  
EFFECTIVE DATE (ELECTRONIC CONVERSION):  
May 19, 1996  
AMENDED:  

July 18, 1999  
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Appendix G 

 

Program of Study Template 
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Appendix H 

 

MOU 

 

Memorandum of Understanding between the Maine Department of Education and the Maine Community 
College System  
Purpose  
Enacted by the 125th Maine Legislature, 20-A M.R.S. § 12709(11-A) required the Maine Department of 
Education (MDOE) and the Maine Community College System (MCCS) to enter into a memorandum of 
understanding that establishes a process by which the MCCS will review programs of the career and 
technical education (CTE) centers and career and technical education regions that are using national industry 
or state certification standards to determine the nature and amount of college credit that 1nust be 
awarded upon successful completion of an approved secondary school program. These efforts will assist in 
ensuring that students demonstrate proficiency and ultimately enter the workforce with the skills 
necessary to be career ready. This Memorandum of Understanding will replace a previous agreement 
between the MDOE and MCCS which was approved in May 2014.  

  
  

Goals of the Memorandum of Understanding  
The goals of this agreement are to:  

• Provide a statewide framework for the awarding of credits that may be used to offer a 
seamless  

transition from secondary CTE education to postsecondary enrollment in the MCCS;  
• Create system-to-system (MCCS and MDOE on behalf of CTE) articulation agreements which will 
minimize course repetition and lead to a postsecondary credential or a nationally-recognized 
industry credential earned through course work aligned to industry standards and employment; 
and,  
• Provide a unifo1m credit structure to ensure equity in transfer credits amongst all MCCS 
institutions.  

  
  

Responsibilities of Each Party  
Maine Department of Education  

1. The Commissioner will designate the State CTE Director as the p11mary contact for this work.  
2. MDOE has mandated national industry or State certification standards for each Maine career 
program pathway. MDOE will provide the MCCS with the national industry or State certification 
standards for each career program pathway.  
3. MDOE will collaborate with the state CTE centers and regions on a plan to ensure there is 
engagement with the MCCS.  
4. MDOE will establish a process for the CTEs to request a review of additional standards and  

certifications.  
  

Maine Community College System  
1. The MCCS President ,will designate the System's Chief Academic Officer as the point person for 
the Maine Community College System.  
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2. The Chief Academic Officer will receive requests for review of national industry standards and 
State  

certification standards.  
3. The Chief Academic Officer, in consultation with the MCCS Academic Affairs Council, will 
determine whether credit can be awarded and in what amount uniformly across the system, 
recognizing that the student's achievement must be validated by an evidence-based assessment 
in an equivalent course ,within the MCCS. In the case of industry certifications, achievement of the 
certification will serve as the assessment.  
4. The MCCS will recognize the successful completion of national industry standards or state 
certification standards, credits obtained through concurrent o dual enrollment courses offered by 
MCCS institutions, as well as the uniform statewide articulation agreements to determine 
pathways and the awarding of college credit. Receipt of this credit does not entitle tl1e student 
acceptance into the college awarding the credit.  
5. Ensure that credit awarded by one community college will be recognized across the MCCS for 
transfer, as established in the MCCS Internal Transfer Agreement and adhere to New England 
Association of Schools and Colleges (NEASC) Standards in the awarding and transfer of college 
credits.  

  
Jointly  

1.  Create uniform system-to-system (MCCS and :MDOE on behalf of CTE) articulation agreements 
for individual programs of study aligned to industry standards. Temporary articulation agreements 
may be developed between individual colleges of the MCCS and a CTE center for tl1e purposes of 
introducing a new program.  

  
  

Sole Agreement  
This Agreement (including any appendices and schedules) is the entire agreement between the parties 
regarding its subject matter. It replaces all prior agreements, communications and representations between 
the parties regarding its subject matter. This Agreement can be changed only by an amendment signed by 
both parties. It does not; however, replace current statewide articulation agreements already established 
which include Automotive Technology, Culinary Arts, Electrical Technology, and Precision Machining.  

  
Terms  
The Memorandum of Understanding will be reviewed annually from tl1e date in which it was fully executed, 
to determine effectiveness, and will automatically expire after three years and a new MOU created to 
pursue additional efforts as identified throughout the process and/or to maintain the evaluation of this 
process.  

  
  

For the Maine Community College System For the Maine Department 

of Education  
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President  

  

  12.21.18   
  

Date Date  
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Appendix I 

 

Early College to Career Pathways 
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Appendix J 

 

Local Perkins Application (Secondary Template) 

 

This application is available online in Maine DOE’s grant management system. 
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Appendix K 

 

Comprehensive Local Needs Assessment (Secondary Template) 

 

This application is available online in Maine DOE’s grant management system. 
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Appendix L 

 

Secondary CTE Program Approval 
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Appendix M 

 

Postsecondary CTE Program Approval 
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