
Please put the following information 

in the Chat Box:

• What is your name?

• What is your role?

• Which site do you work with?

• Do you have any questions or concerns you 

want us to consider throughout this training?



Please note –
When you enter the meeting,

your mics will automatically be muted.

Please leave them muted to cut back on distracting 

background noise.

However, please feel free to unmute yourself and ask 

questions as they come up

or

drop any questions in the Chat Box.

Thank You!



Office of Special Services

CDS

Data Collection:  ABC – Extended 

Zoom Meeting Date:

Thursday 7/16/2020



Team Members

Roberta Lucas – Federal Programs Coordinator

roberta.lucas@maine.gov

Leora Byras – Special Education Consultant:  Worked as Special Educator in an SPPS 

for 25+ years. Taught all grades over the course of that time in a self-contained 

classroom. Has been with the MDOE since September 2018.

leora.byras@maine.gov

Anne-Marie Adamson – Special Education Consultant: Special educator public K-12 

resource room and SPED coordinator for 12 years. Facilitated CDS transition meetings 

during that time. Taught Pre-K and K in private sector for 10 years. At the MDOE since 

March 2020.

anne-marie.adamson@maine.gov

Colette Sullivan – Special Education Consultant: Worked as a Special Education 

teacher for 30 years, primarily with students with Autism. Also worked at CDS York for 3 

years, in a variety of roles, and have been with MDOE since August 2018.

colette.sullivan@maine.gov

mailto:roberta.lucas@maine.gov
mailto:leora.byras@maine.gov
mailto:anne-marie.Adamson@maine.gov
mailto:colette.sullivan@maine.gov


Data:  Where to Begin –

Tuesday 7/14/2020

Data:  ABC

Wednesday 7/15/2020

Data:  ABC – Extended

Thursday 7/16/2020

Data:  Duration/Frequency

Tuesday 7/21/2020

Data:  Duration/Frequency –

Extended 

Wednesday 7/22/2020

Data:  Duration/Frequency –

Exemplars and Practice

Thursday 7/23/2020

Data:  Latency

Tuesday 7/28/2020

Data:  Latency – Extended

Wednesday 7/29/2020

Data:  Latency –

Exemplars and Practice

Thursday 7/30/2020

Data:  Interval

Tuesday 8/4/2020

Data:  Interval – Extended

Wednesday 8/5/2020

Data:  Intervals –

Exemplars and Practice

Thursday 8/6/2020

Data:  IEP Training

Tuesday 8/11/2020

Data:  IEP Training

Wednesday 8/12/2020

Data:  IEP Training

Thursday 8/13/2020

Autism and Developmental Delay –

Tuesday 8/18/2020

Autism and Developmental Delay –

Considerations and Practice

Wednesday 8/119/2020

Autism and Developmental Delay –

Present Level and Goals

Thursday 8/20/2020



This 7 Week training session was requested by      
Erin Frazier, State Director of Special Services B-20, 

in an attempt to align all Part B Programming.

All material has been 
prepped, but will be 

modified and 
adapted based on 

your feedback.

Please consider a 
student you work with 
that has Autism or DD.

Be prepared to share 
the child’s initials and 

DOB on Week 5.

This is intended to be 
Foundational 

Learning and each 
session will be built 

upon the session 
prior. 

We will review in CINC 
and choose 2 as Case 

Studies.  We will 
discuss programming 

specific to those 
children.



Caregiver Input
Evaluations/

Observations

LRE Data

CHILD

Centered IEP



Use of Data

✓ assist in program effectiveness

✓ determining the need for change

Data should be used to:



ABC Recording

ABC Recording – a form of direct, continuous 
observation in which the observer records a 

descriptive, temporally sequenced account of all 

behavior(s) of interest and the antecedent conditions 
and consequences for those behaviors as those 

behaviors occur in the client's natural environment; 
also called anecdotal observation.

Cooper, John O., Timothy E. Heron, William L. Heward. 

Applied Behavior Analysis 2nd Edition, Columbus: Pearson, 2007. 



ABC Recording

• Antecedent (A): Record events or interactions that 

happen DIRECTLY BEFORE the behavior occurs.

• Behaviors (B): Should include only OBSERVABLE.

Do not include guesses at internal states as emotions. 

Be as Specific as possible.

• Consequences (C): What occurs DIRECTLY AFTER

the behavior, including verbal interactions from 

staff/peers, physical interactions from staff/peers, and 

any type of prompting.

https://pro.psychcentral.com/child-therapist/2017/07/abcs-of-

behavior-antecedent-behavior-consequence/

https://pro.psychcentral.com/child-therapist/2017/07/abcs-of-behavior-antecedent-behavior-consequence/
https://pro.psychcentral.com/child-therapist/2017/07/abcs-of-behavior-antecedent-behavior-consequence/


ABC Recording

Reinforcement – a stimulus change that 

increases the future frequency of behavior that 

immediately precedes it.  

→ Can be Positive OR Negative.

Punishment – a stimulus change that decreases

the future frequency of behavior that immediately 

precedes it. 

→ Can be Positive OR Negative.

Cooper, John O., Timothy E. Heron, William L. Heward. 

Applied Behavior Analysis 2nd Edition, Columbus: Pearson, 2007. 



Positive Reinforcement – increases the likelihood of a response 

occurring because it involves a reward for the behavior. 

Negative Reinforcement – increases the likelihood of a response 

occurring because it involves the removal of, or escape from, 

unpleasant consequences

Positive Punishment – consequence is receiving something 

unpleasant which decreases the likelihood of the response being 

repeated

Negative Punishment – the consequence is removing something 

desirable which decreases the likelihood of the response being 

repeated

https://www.slideshare.net/Jjanpsychology/behaviourist-oprant-conditioning

https://www.slideshare.net/Jjanpsychology/behaviourist-oprant-conditioning


✓ assist in program effectiveness

✓ determining the need for change

Data should be used to:

“To make the most of our time we want to 

make sure that the data that is being collected 

is the data that we actually need to use and 

that will help us figure out what to do. Taking 

data to have data is not what we are after–it 

has to help us figure out the function.”

https://autismclassroomresources.com/taking-abc-data-step-1-4-in-5-steps-to/

https://autismclassroomresources.com/taking-abc-data-step-1-4-in-5-steps-to/


It is important to find 

what works for You. 

So…  

choose data sheets that 

you can maintain.



ABC Recording

Remember to Consider –
Understanding HOW consequences shape behavior can 

help drive programming and figure out what replacement 

behaviors you might try to teach.

Possible Function of Behavior

and How the Consequence Shapes the Behavior

SEAT

S – Sensory

E – Escape

A – Attention

T – Tangible



ABC Video
https://youtu.be/4G_4U_6IB1U

All related info can be found at:

www.behaviorbabe.com

Functions of Behavior

Behavior is communication.

Behavior happens for a reason.

Behavior happens in patterns.

Behavior can be changed.

https://youtu.be/4G_4U_6IB1U
http://www.behaviorbabe.com/


Sensory
tastes good

smells good

looks good

feels good

sounds good

https://youtu.be/4G_4U_6IB1U

https://youtu.be/4G_4U_6IB1U


Sensory
So…

• Is the behavior calming to the individual?

• Is there a time and place where it’s okay for the 

behavior to occur?

• Does the behavior isolate or stigmatize the individual?

• How long does the behavior last?

• What happens if you interrupt the behavior?

https://youtu.be/4G_4U_6IB1U

https://youtu.be/4G_4U_6IB1U


Escape
certain people

demands

setting

noises

aversive stimuli

https://youtu.be/4G_4U_6IB1U

https://youtu.be/4G_4U_6IB1U


Escape
So…

• Establish rapport

• Increase access to reinforcers

• Decrease task difficulty – break into smaller steps

• Provide alternative ways to escape

• Teach task initiation and expand task tolerance

https://youtu.be/4G_4U_6IB1U

https://youtu.be/4G_4U_6IB1U


Attention
peer attention

adult attention

positive attention

negative attention

Attention is Attention

https://youtu.be/4G_4U_6IB1U

https://youtu.be/4G_4U_6IB1U


Attention
So…

• Teach alternative ways to gain attention – raise hand, 

say excuse me, walk over, etc.

• Reinforce those behaviors immediately – initially 

EVERY time they occur

• Ignore undesired behavior

• Never ignore the individual, only the behavior

https://youtu.be/4G_4U_6IB1U

https://youtu.be/4G_4U_6IB1U


Tangible
access to an item or activity

https://youtu.be/4G_4U_6IB1U

https://youtu.be/4G_4U_6IB1U


Tangible
So…

• Be sure to expand interests – limited rewards and 

reinforcers can increase the intensity of Behavior.

• Make preferred items and activities a part of daily life –

enrich the environment

• Teach learners to ask “when” questions which helps 

with waiting and accepting “No”

https://youtu.be/4G_4U_6IB1U

https://youtu.be/4G_4U_6IB1U


Chat Box Check In



Positive Behavior Interventions and 

Supports (PBIS)
If a child doesn’t know how to read, we teach.

If a child doesn’t know how to swim, we teach.

If a child doesn’t know how to multiply, we teach.

If a child doesn’t know how to drive, we teach.

If a child doesn’t know how to behave, we… teach? …punish?

Why can’t we finish the last sentence as automatically as we do the others?

~ Tom Herner NASDE President 1998

In 1997, an amendment of the Individuals with Disabilities 

Education Act (IDEA) included the language, “Positive behavior 

Interventions and Supports,” which described methods used to 

identify and support desired behaviors in the school setting.

https://www.pbisrewards.com/blog/what-is-

pbis/?msclkid=c763daa0b01a11e142fd846dc2087f41&utm_source=bing&utm_medium=cpc&utm_campaign=Internal%2

0PBISR%20Search%20Only&utm_term=positive%20behavior%20intervention%20system&utm_content=PBIS%20Gener

al%20-%20Search_Behavior

https://www.pbisrewards.com/blog/what-is-pbis/?msclkid=c763daa0b01a11e142fd846dc2087f41&utm_source=bing&utm_medium=cpc&utm_campaign=Internal%20PBISR%20Search%20Only&utm_term=positive%20behavior%20intervention%20system&utm_content=PBIS%20General%20-%20Search_Behavior


Positive Interactions = 

Positive Reinforcement of Behavior

"When used schoolwide, PBIS changes the focus 

of discipline from punitive measures to positive 

interactions between students and staff. The 

positive interactions transfer into stronger 

relationships between the student and teacher 

and thus a better learning environment for all 

students."

This Photo by Unknown author is licensed under CC BY-NC-ND.

https://www.pbisrewards.com/blog/what-is-
pbis/?msclkid=c763daa0b01a11e142fd846dc2087f
41&utm_source=bing&utm_medium=cpc&utm_ca

mpaign=Internal%20PBISR%20Search%20Only&ut
m_term=positive%20behavior%20intervention%20

system&utm_content=PBIS%20General%20-
%20Search_Behavior

https://wanderinpoet.wordpress.com/2015/12/14/positive-affirmations-for-men-a-bathroom-reader/
https://creativecommons.org/licenses/by-nc-nd/3.0/
https://www.pbisrewards.com/blog/what-is-pbis/?msclkid=c763daa0b01a11e142fd846dc2087f41&utm_source=bing&utm_medium=cpc&utm_campaign=Internal%20PBISR%20Search%20Only&utm_term=positive%20behavior%20intervention%20system&utm_content=PBIS%20General%20-%20Search_Behavior


Benefits to PBIS

• Improves school culture

• Builds social skills

• Increases instructional time

• Improves social and emotional development

• Improves school safety

• Increases student engagement

• Increases family involvement

• Improves faculty retention

• Improves classroom management

* Maine Department of Education * 

Initiative
https://www.mainepbis.org/

This Photo by Unknown author 

is licensed under CC BY-ND.

https://www.pbisrewards.com/blog/what-is-
pbis/?msclkid=c763daa0b01a11e142fd846dc2087f41&utm_source=bing&utm_medium=cpc&utm_campaign=Internal%20PBISR%20Search

%20Only&utm_term=positive%20behavior%20intervention%20system&utm_content=PBIS%20General%20 -%20Search_Behavior

https://www.mainepbis.org/
http://www.wiskundemeisjes.nl/2013/03/
https://creativecommons.org/licenses/by-nd/3.0/
https://www.pbisrewards.com/blog/what-is-pbis/?msclkid=c763daa0b01a11e142fd846dc2087f41&utm_source=bing&utm_medium=cpc&utm_campaign=Internal%20PBISR%20Search%20Only&utm_term=positive%20behavior%20intervention%20system&utm_content=PBIS%20General%20-%20Search_Behavior


PBIS 

(Positive Behavior Interventions and Supports) 

Remote Learning Opportunities

FIRST:

• Assess the situation with the student and parents. Make a positive 

contact. Let the parents know you are there to help their child learn 

and to be supportive during this difficult time.

• Ask how the student is doing generally, check on basic needs 

including safety, and importantly, try to listen to the parent and 

student.

• Strengthen/establish a positive relationship with the family. During 

this unprecedented time, the primary focus should be on student’s 

physical and emotional well-being, as well as staying connected to 

school via the positive contacts.

https://resources.finalsite.net/images/v1587471785/resanet/je8suymeyys

f7pyl0pv5/WRESAFrameworkforPBISDuringCOVID-19042020.pdf

https://resources.finalsite.net/images/v1587471785/resanet/je8suymeyysf7pyl0pv5/WRESAFrameworkforPBISDuringCOVID-19042020.pdf


PBIS Remote Learning Opportunities

TIER 1
1. Establish Daily Routines.

2. Set a regular time for doing schoolwork but be flexible.

3. Create a space for schoolwork: few distractions, comfortable.

4. Regular positive greetings from school staff.

5. Break work into small parts – short breaks – use timers.
6. Use Grandma’s Rule – “First work, then play.”

7. Schedule exercise daily.

8. Develop a set of expectations and go over them.

9. Use high rates of praise/encouragement - 4 positives to every 

1 correction. Provide affirmations for students. Let students 
and parents know they are appreciated.

10.Project-based learning – make it interesting and fun. 

Encourage choice-making, planning, and independence.

11.Play interactive games: board games, cards, etc. – practice 

social skills.
12.Avoid power struggles: positive correction, brief time-outs if 

necessary

https://resources.finalsite.net/images/v1587471785/resanet/je8suymeyysf7pyl0pv5/

WRESAFrameworkforPBISDuringCOVID-19042020.pdf

https://resources.finalsite.net/images/v1587471785/resanet/je8suymeyysf7pyl0pv5/WRESAFrameworkforPBISDuringCOVID-19042020.pdf


PBIS Remote Learning Opportunities

TIER 2

• Develop a stress reduction plan. Set up a 

calming space.

• Develop a structured reward system –

daily/weekly/tokens/points.

• Small group or individualized social skills 

instruction/counseling.

• Virtual mentor (with consent).

• Virtual clubs (with consent).

• Specific plan of consequences for problem 

behavior/use a restorative approach.

https://resources.finalsite.net/images/v1587471785/resanet/je8suymeyysf7pyl0p

v5/WRESAFrameworkforPBISDuringCOVID-19042020.pdf

https://resources.finalsite.net/images/v1587471785/resanet/je8suymeyysf7pyl0pv5/WRESAFrameworkforPBISDuringCOVID-19042020.pdf


PBIS Remote Learning Opportunities

TIER 3

1. Check for safety of the student and others in 

the home, especially for those students with a 

history of dangerous behaviors. If appropriate, 

work with the parent to develop a safety plan. 

Consult with a behavior specialist, SSW, 

or other school personnel, as necessary.

2. Assist family in obtaining Mental Health 

supports as appropriate. 

3. For very severe situations consider virtual Tier 

3 Wraparound meetings every few weeks.

https://resources.finalsite.net/images/v1587471785/resanet/je8suymeyysf7pyl0

pv5/WRESAFrameworkforPBISDuringCOVID-19042020.pdf

https://resources.finalsite.net/images/v1587471785/resanet/je8suymeyysf7pyl0pv5/WRESAFrameworkforPBISDuringCOVID-19042020.pdf


A Four Step Plan for Handling 

Behaviors Remotely

• "Talking about responding to problem behaviors 

might be overwhelming right now. We’re all 

figuring out how to use technology to do our 

jobs and sometimes we don’t have enough 

patience left to address one more thing. The 

thing is, responding to behavior is something 

you’re already doing every day. Documenting 

what you do only helps get you and your 

students the additional support necessary to get 

through this time a little more smoothly."
https://www.pbisapps.org/community/Pages/A-4-Step-

Plan-for-Handling-Problem-Behavior-Remotely.aspx

This Photo by Unknown author is licensed under CC BY-NC-ND.

https://www.pbisapps.org/community/Pages/A-4-Step-Plan-for-Handling-Problem-Behavior-Remotely.aspx
http://scottstipoftheday.blogspot.com/2009/02/wild-animals.html
https://creativecommons.org/licenses/by-nc-nd/3.0/


A Four Step Plan for Handling 

Behaviors Remotely

Step 1: BREATHE

1. When student behaviors occur as your 

teaching remotely, the first step to responding 

is to stop, take a breath and collect yourself.

2. Taking a few seconds to do this, puts you in a 

better position for what comes next.

https://www.pbisapps.org/community/Page

s/A-4-Step-Plan-for-Handling-Problem-
Behavior-Remotely.aspx

This Photo by Unknown author is licensed under CC BY.

https://www.pbisapps.org/community/Pages/A-4-Step-Plan-for-Handling-Problem-Behavior-Remotely.aspx
https://www.flickr.com/photos/shawnzlea/866110617/
https://creativecommons.org/licenses/by/3.0/


A Four Step Plan for Handling 

Behaviors Remotely

Step 2: RETEACH EXPECTATIONS

1. Up until March, students used technology in a 

very informal manner. It's important to teach 

expectations for distance learning.

2. When behaviors occur, take the time to 

reteach those expectations, just as you would 

in the classroom.

https://www.pbisapps.org/community

/Pages/A-4-Step-Plan-for-Handling-
Problem-Behavior-Remotely.aspx

This Photo by Unknown author is licensed under CC BY-NC-ND.

https://www.pbisapps.org/community/Pages/A-4-Step-Plan-for-Handling-Problem-Behavior-Remotely.aspx
http://slightly-off-kilter.com/axis-of-ineptitude/expectations-vs-reality/
https://creativecommons.org/licenses/by-nc-nd/3.0/


A Four Step Plan for Handling  

Behaviors Remotely
Step 3: GET CURIOUS

1. Considering a student's motivation for the behavior makes any 

intervention more effective. Remote locations carry the same types 

of motivations as their physical counterparts: To get or to avoid 

something.

2. Use this sentence: During [insert routine], when [insert trigger], 

the student [insert observable behavior] and as a result [insert 

consequence].

3. EX: During our circle time meeting, when I sang a song with the 

class, Alan stood up and jumped in circles away from his 

computer and as a result other students reacted with the same 

movement. (Perhaps Alan is trying to get attention from his 

classmates)

4. Students may need different supports remotely

https://www.pbisapps.org/community/Pages/A-4-Step-Plan-for-

Handling-Problem-Behavior-Remotely.aspx

This Photo by Unknown author is 

licensed under CC BY-SA-NC.

https://www.pbisapps.org/community/Pages/A-4-Step-Plan-for-Handling-Problem-Behavior-Remotely.aspx
https://ocw.tudelft.nl/courses/empirical-research-methods/
https://creativecommons.org/licenses/by-nc-sa/3.0/


A Four Step Plan for Handling 

Behaviors Remotely

Step 4: DOCUMENT

1. Behaviors look very different in a distance 

learning platform

2. Each problem behavior needs a definition that 

all staff can access

3. Try and categorize these behaviors by your 

existing behavior definitions from brick and 

mortar

https://www.pbisapps.org/community/Pages/A-4-

Step-Plan-for-Handling-Problem-Behavior-
Remotely.aspx

https://www.pbisapps.org/community/Pages/A-4-Step-Plan-for-Handling-Problem-Behavior-Remotely.aspx


https://www.pbisapps.org/community/

Pages/A-4-Step-Plan-for-Handling-

Problem-Behavior-Remotely.aspx

https://www.pbisapps.org/community/Pages/A-4-Step-Plan-for-Handling-Problem-Behavior-Remotely.aspx


https://www.pbisapps.org/community/Pages/A-4-Step-Plan-for-Handling-

Problem-Behavior-Remotely.aspx

https://www.pbisapps.org/community/Pages/A-4-Step-Plan-for-Handling-Problem-Behavior-Remotely.aspx


Data Goals

Remember, 

• Data is used to drive programming so 

consider it in the development of your IEP.

• Data must be in the Present Level.

• Data must be considered when writing 

goals.

Also, it is often necessary to focus on Behavior first.

Otherwise, the child may not be available for 

academics and learning.



Behavior:  Crying – Any instance in which XXX engages in a vocalization 

louder than is used for communication, lasting 3+ seconds, which may or 

may not include tears.  

(Non-Example:  laughing/giggling, crying as a result of hurting himself)

Date Antecedent Behavior Consequence

5/6/2020
Child was asked to 

join circle time
Yes        No

Child was given 

choice of seating

5/8/2020

Child was asked to 

sit at table with 

peers

Yes        No
Child was allowed to 

work on the floor

5/10/2020

Child was in 

independent work 

area

Yes        No
Child was not 

disturbed

Look at the data…

Why MIGHT the Child Be Crying?

Put responses in Chat Box.





Avoid Writing Outcomes

Use your Data Collection to help you identify skills that 

will facilitate a change in any outcome. 

THEN write your goal around the replacement behavior 

you are teaching NOT the outcome.



Section 5:  Functional/Developmental 

Performance – Goals

• Avoid writing Outcomes.

• Focus on Skill Deficits.

– What skills are interfering with the child’s 

ability to reach those outcomes we expect for 

all children?

– What skills are you teaching?



So…  

What skills could you teach that might 

address the challenges identified above?

Please enter thoughts into the Chat Box



✓ Remember, crying is an Outcome.

✓ We used ABC data to hypothesize WHY the child was crying.

✓ The WHY speaks to the distinctly measurable and persistent

gap.

✓ The replacement behavior will be taught so that crying is reduced. 

✓ Teaching Take a Break will decrease crying.

✓ Write your goal around the replacement behavior you are teaching 

NOT the outcome – crying.



Behavior:  Requesting Break – XXXXX will follow the task analysis, 

documented below, to independently complete the steps to exchange a 

BREAK card.

Date 5/11 5/12 5/13 5/14 5/15 5/18 5/19 5/20

%age

XXXXX will reach for the 

BREAK card. - - - - - + + +

XXXXX will pick up the 

BREAK card. - - + + - + + +

XXXXX will exchange the 

BREAK card with an adult. + - + + + M M M

XXXXX will leave the area. + + + M M M M M

So...

Step 1 – Mastered 5/20/2020

Step 2 – Mastered 5/20/2020

Step 3 – Mastered 5/15/2020

Step 4 – Mastered 5/13/2020



Behavior: Crying – Any instance in which XXX engages in a vocalization 

louder than is used for communication, lasting 3+ seconds, which may or may 

not include tears.

(Non-Example: laughing/giggling, crying as a result of hurting himself)

Date

Time 

Behavior 

Began

Time 

Behavior 

Ended

Length of 

Time 

Behavior 

Lasted

Activity

5/12/2020 9:06 9:14 8 mins Circle Time

STARTED TEACHING TAKE A BREAK

5/13/2020 9:10 9:20 10 mins Circle Time

5/14/2020 11:31 11:33 2 mins Circle Time

5/15/2020 9:06 9:07 1 min Circle Time

5/18/2020 ----- ----- 0 Circle Time

5/19/2020 ----- ----- 0 Circle Time

5/20/2020 ----- ----- 0 Circle Time



If BREAK card is a support, supplemental aid 

or modification that XXXX now needs to be 

successful, make sure it is added the Section  

of the IEP.



Georgia State University

Center for Leadership in Disability

BBQuIP –

Brief Behavior Questionnaire and 

Intervention Plan

https://www.research.net/r/BBQuIP



BBQuIP –

Brief Behavior Questionnaire and Intervention Plan



BBQuIP –

Brief Behavior Questionnaire and Intervention Plan



BBQuIP –

Brief Behavior Questionnaire and Intervention Plan



BBQuIP –

Brief Behavior Questionnaire and Intervention Plan



BBQuIP –

Brief Behavior Questionnaire and Intervention Plan



BBQuIP –

Brief Behavior Questionnaire and Intervention Plan



BBQuIP –

Brief Behavior Questionnaire and Intervention Plan



BBQuIP –

Brief Behavior Questionnaire and Intervention Plan



BBQuIP –

Brief Behavior Questionnaire and Intervention Plan



BBQuIP –

Brief Behavior Questionnaire and Intervention Plan



BBQuIP –

Brief Behavior Questionnaire and Intervention Plan



BBQuIP –

Brief Behavior Questionnaire and Intervention Plan



BBQuIP –

Brief Behavior Questionnaire and Intervention Plan



BBQuIP –

Brief Behavior Questionnaire and Intervention Plan



BBQuIP –

Brief Behavior Questionnaire and Intervention Plan
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Brief Behavior Questionnaire and Intervention Plan



BBQuIP –

Brief Behavior Questionnaire and Intervention Plan
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Brief Behavior Questionnaire and Intervention Plan
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Brief Behavior Questionnaire and Intervention Plan



BBQuIP –

Brief Behavior Questionnaire and Intervention Plan



BBQuIP –

Brief Behavior Questionnaire and Intervention Plan



BBQuIP –

Brief Behavior Questionnaire and Intervention Plan



BBQuIP –

Brief Behavior Questionnaire and Intervention Plan



BBQuIP –

Brief Behavior Questionnaire and Intervention Plan



BBQuIP –

Brief Behavior Questionnaire and Intervention Plan
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Brief Behavior Questionnaire and Intervention Plan



BBQuIP –

Brief Behavior Questionnaire and Intervention Plan
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Brief Behavior Questionnaire and Intervention Plan
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BBQuIP –

Brief Behavior Questionnaire and Intervention Plan



BBQuIP –

Brief Behavior Questionnaire and Intervention Plan



BBQuIP –

Brief Behavior Questionnaire and Intervention Plan



BBQuIP –

Brief Behavior Questionnaire and Intervention Plan



BBQuIP –

Brief Behavior Questionnaire and Intervention Plan



BBQuIP –

Brief Behavior Questionnaire and Intervention Plan



BBQuIP –

Brief Behavior Questionnaire and Intervention Plan
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The following is an outline for GS. 

Note, this information is based on the information you 

provided in your responses to the questions in this 

survey. The goal of this plan is to develop a profile that 

will serve as a guide to what might happen with the GS

every day. Hopefully, even people meeting GS for the 

first time will understand better how to teach and 

respond to GS. The plan offers some specific ways of 

preventing behavior problems and reacting to them if 

they do occur. It also highlights teaching skills that 

will help the student in the long run.
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Background Information for GS

Favorite activities: G enjoys reading and library. 

Disliked/less preferred activities: G does not like lunch. 

Personal characteristics: Affectionate. 

Behavior when upset: 

Routine or responses that aid in calming: Remove from 

setting. 

Regular mode of communication: Speaks in sentences. 

Recent goals mastered: She's reading chapter books.
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Hypothesis Statement:

GS engages in the behavior of Leaves room or 

assigned area without asking permission during the 

following time: "Afternoon" and when the following 

situation is occurring "in a particular environment (loud, 

unstructured)" and when the following happens "loud 

unstructured times". The typical consequence for the 

behavior includes the following "we try to distract 

him/her." GS is trying to say "I want to escape" through 

the behavior, which suggests that this is the function of 

the behavior.
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Behavior Intervention Plan:

Prevention:  The following strategy(ies) "Use a timer" 

have been identified as ways to make the behavior of 

"leaves room or assigned area without asking 

permission" less likely to occur. 
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Behavior Intervention Plan:

Replacement: "managing self" has been identified as a 

skill to increase. 

A good way to teach this would be through the use of 

"Direct instruction – Identify all the steps in completing 

the skill, teach one step at a time by asking clearly and 

directly, reward correct responses – or closer and 

closer responses. Begin by modeling and prompting 

the skill at times the student usually does well. Fade 

prompts. You may start with the student alone and then 

add in others." 
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Skills Instructor(s):  The following person/people 

"Teacher" would be the best person to teach this skill. 

A good time to teach this would be at the following time or 

during the following activity: "all activities." 
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Generalization: To increase generalization of the newly 

learned skill, adults should do the following: "Use multiple 

teachers." 

In the event of a behavioral incident problem, we will use 

the following strategy: "Use least-to-most prompting. 

Example -- tell the child what to do, show the child what to 

do, gently prompt the child to engage in the appropriate 

behavior."
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Commitment:

Grayson developed this plan on 5/27/2020. 

The team will review it on 6/27/2020. 

Teacher will ensure that this plan is carried out as 

outlined.



Remember...

We are glad you are here with us. 

Thank you for joining and for the 

feedback that has been offered.

Please continue to let us know 

how we can be supportive.



Disclaimer:

The links and websites shared in this 

PowerPoint are for information and reference 

only and are not endorsed in any way by the 

Maine Department of Education.



Ongoing Resource List:



Maine DOE is offering Contact Hours for each 

Special Services Zoom meeting you view.

Please follow these steps:

1. Email Leora Byras at leora.byras@maine.gov at the completion 

of the Training with the codes for each Zoom meeting you 

viewed.  You may have up to 21 codes.

2. You may re-watch both Zoom meetings that have been previously 

recorded.

3. Allow at least 5 business days to receive your certificate of 

participation.

Code for Contact Hours

- Code will be shared in Chat Box

mailto:leora.byras@maine.gov


Team Members

Roberta Lucas – Federal Programs Coordinator

roberta.lucas@maine.gov

Leora Byras – Special Education Consultant:  Worked as Special Educator in an SPPS 

for 25+ years. Taught all grades over the course of that time in a self-contained 

classroom. Has been with the MDOE since September 2018.

leora.byras@maine.gov

Anne-Marie Adamson – Special Education Consultant: Special educator public K-12 

resource room and SPED coordinator for 12 years. Facilitated CDS transition meetings 

during that time. Taught Pre-K and K in private sector for 10 years. At the MDOE since 

March 2020.

anne-marie.adamson@maine.gov

Colette Sullivan – Special Education Consultant: Worked as a Special Education 

teacher for 30 years, primarily with students with Autism. Also worked at CDS York for 3 

years, in a variety of roles, and have been with MDOE since August 2018.

colette.sullivan@maine.gov

mailto:roberta.lucas@maine.gov
mailto:leora.byras@maine.gov
mailto:anne-marie.Adamson@maine.gov
mailto:colette.sullivan@maine.gov


Who’s Who at MDOE
• Pender Makin – Maine State Commissioner of Education

• Erin Frazier – State Director of Special Services B-20

• Roberta Lucas – Federal Programs Coordinator

• Mary Adley – Coordinator of State Agency Programs and Special Projects

• Roy Fowler – State Director Child Development Services

• Barbara McGowen – Finance Coordinator

• Shawn Collier – Data and Research Coordinator

• David Emberley – Due Process Consultant

• Tracy Whitlock – Special Education Consultant/Special Projects

• Colette Sullivan – Special Education Consultant

• Leora Byras – Special Education Consultant 

• Anne-Marie Adamson – Special Education Consultant 

• Colene O’Neill – Secretary Specialist 

• Julie Pelletier – Secretary Associate 


