Please put the following information
In the Chat BoxX:

 What is your name?
 What is your role?
* Which site do you work with?

Do you have any questions or concerns you
want us to consider throughout this training?
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Please note —

When you enter the meeting,
your mics will automatically be muted.

Please |leave them muted to cut back on distracting
background noise.

However, please feel free to unmute yourself and ask
guestions as they come up

or
drop any questions in the Chat Box.

Thank Youl!
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Office of Special Services

DS

Data Collection: ABC — Extended

Zoom Meeting Date:
Education Thursday 7/16/2020




Team Members

Roberta Lucas — Federal Programs Coordinator
roberta.lucas@maine.gov

Leora Byras — Special Education Consultant: Worked as Special Educator in an SPPS
for 25+ years. Taught all grades over the course of that time in a self-contained
classroom. Has been with the MDOE since September 2018.

leora.byras@maine.qgov

Anne-Marie Adamson — Special Education Consultant: Special educator public K-12
resource room and SPED coordinator for 12 years. Facilitated CDS transition meetings
during that time. Taught Pre-K and K in private sector for 10 years. At the MDOE since
March 2020.

anne-marie.adamson@maine.qov

Colette Sullivan — Special Education Consultant: Worked as a Special Education
teacher for 30 years, primarily with students with Autism. Also worked at CDS York for 3
years, in a variety of roles, and have been with MDOE since August 2018.

colette.sullivan@maine.qov
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Data: Where to Beqin —
Tuesday 7/14/2020

Data: ABC
Wednesday 7/15/2020

Data: ABC — Extended
Thursday 7/16/2020

Data: Duration/Freguency
Tuesday 7/21/2020

Data: Duration/Freqguency —
Extended

Wednesday 7/22/2020

Data: Duration/Freqguency —

Exemplars and Practice
Thursday 7/23/2020

Data: Latency

Data: Latency — Extended

Data: Latency —
Exemplars and Practice

Tuesday 7/28/2020 Wednesday 7/29/2020
Thursday 7/30/2020
Data: Intervals —
Data: Interval Data: Interval — Extended :
Exemplars and Practi

Tuesday 8/4/2020

Wednesday 8/5/2020

Thursday 8/6/2020

Data: IEP Training

Data: IEP Trainin

Data: IEP Trainin

Tuesday 8/11/2020 Wednesday 8/12/2020 Thursday 8/13/2020
Autism and Developmental Delay — | Autism and Developmental Delay =
Autism and Developmental Delay —
: id : I , Land Goal
Tuesday 8/18/2020
Wednesday 8/119/2020 Thursday 8/20/2020
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This 7 Week training session was requested by
Erin Frazier, State Director of Special Services B-20,
In an attempt to align all Part B Programming.

Thisis intended to be
Foundational
Learning and each
session will be built
upon the session
prior.

All material has been
prepped, but will be
modified and
adapted based on
your feedback.

We will review in CINC
and choose 2 as Case

Please consider a Be prepared to share - i
studentyou workwith | thechild’sinitialsand |  Srudies. Wewlll
that has Autismor DD. DOB on Week 5. specifl?c tg e 9

children.
Maine
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CHILD
Centered IEP
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Data should be used to:

-
— Use of Data
L
H
H

v’ assist in program effectiveness
v’ determining the need for change

DATA ——» KNOWLEDGE ——»

ACTION

Department 01:
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= ABC Recording
H

" ABC Recording — a form of direct, continuous
observation in which the observer records a
descriptive, temporally sequenced account of all
behavior(s) of interest and the antecedent conditions
and consequences for those behaviors as those
behaviors occur In the client's natural environment;
also called anecdotal observation.

DATA

‘f\u )LLECTION

,—"/ ..'

Cooper,John O., Timothy E. Heron, William L. Heward.

.Mﬂpﬁot Applied Behavior Analysis 2" Edition, Columbus: Pearson, 2007.
Education



L -
ABC R d
— ecording

B . Antecedent (A): Record events or interactions that
" happen DIRECTLY BEFORE the behavior occurs.

 Behaviors (B): Should include only OBSERVABLE.
Do not include guesses at internal states as emotions.
Be as Specific as possible.

« Conseguences (C): What occurs DIRECTLY AFTER
the behavior, including verbal interactions from
staff/peers, physical interactions from staff/peers, and
any type of prompting.

https://pro.psychcentral.com/child-therapist/2017/07/abcs-of-

.Moine behavior-antecedent-behavior-conseqguence/

Department of

Education


https://pro.psychcentral.com/child-therapist/2017/07/abcs-of-behavior-antecedent-behavior-consequence/
https://pro.psychcentral.com/child-therapist/2017/07/abcs-of-behavior-antecedent-behavior-consequence/

= ABC Recording
H

" Reinforcement — a stimulus change that
Increases the future frequency of behavior that
Immediately precedes fit.

— Can be Positive OR Negative.

Punishment — a stimulus change that decreases
the future frequency of behavior that immediately
precedes .

— Can be Positive OR Negative.

‘Moine Cooper,John O., Timothy E. Heron, William L. Heward.
Departmentof  Applied Behavior Analysis 2" Edition, Columbus: Pearson, 2007.

Education




. Positive Reinforcement — increases the likelihood of a response
B occurring because it involves a reward for the behavior.

Negative Reinforcement — increases the likelihood of a response
occurring because it involves the removal of, or escape from,
unpleasant consequences

Positive Punishment — consequence is receiving something
unpleasant which decreases the likelihood of the response being
repeated

Negative Punishment — the consequence is removing something
desirable which decreases the likelihood of the response being
repeated

Maine

Department of

‘ https://www.slideshare.net/Jjanpsychology/behaviourist-oprant-conditioning
Education


https://www.slideshare.net/Jjanpsychology/behaviourist-oprant-conditioning

A

Data should be used to:

v’ assist in program effectiveness
v determining the need for change

“To make the most of our time we want to
make sure that the data that is being collected
IS the data that we actually need to use and
that will help us figure out what to do. Taking
data to have data is not what we are after—it
has to help us figure out the function.”

https://autismclassroomresources.com/taking-abc-data-step-1-4-in-5-steps-to/

Maine

Department of

Education


https://autismclassroomresources.com/taking-abc-data-step-1-4-in-5-steps-to/

It IS Important to find
what works for You.

choose data sheets that
you can maintain.

eeeeeeeeeee

Education



= ABC Recording
H Remember to Consider —

L Understanding HOW consequences shape behavior can
help drive programming and figure out what replacement
behaviors you might try to teach.

Possible Function of Behavior
and How the Conseguence Shapes the Behavior

SEAT
S - Sensory
E — Escape
. A — Attention
.MSJDSM_ T - Tangible
Education




L

- .

= ABC Video

. ttps://lyoutu.be/AG 4U 6I1B1U

All related info can be found at:
www.behaviorbabe.com

Functions of Behavior

Behavior is communication.
Behavior happens for areason.
Behavior happens in patterns.

‘Mqine Behavior can be changed.

Department of

Education


https://youtu.be/4G_4U_6IB1U
http://www.behaviorbabe.com/

SEenNsory

tastes good
smells good
looks good
feels good

sounds good

///]‘Moine https://voutu.be/4G_4U 6I1B1U

ffffffffffff

Education



https://youtu.be/4G_4U_6IB1U

= Sensory

So...

 Is the behavior calming to the individual?

 |s there a time and place where it's okay for the
behavior to occur?

* Does the behavior isolate or stigmatize the individual?
 How long does the behavior last?
« What happens if you interrupt the behavior?



https://youtu.be/4G_4U_6IB1U

Maine

Department of

Education

Escape

certain people
demands
setting
noises
aversive stimuli

https://youtu.be/4G_4U 61B1U


https://youtu.be/4G_4U_6IB1U

Escape

SoO...

A

Establish rapport

Increase access to reinforcers

Decrease task difficulty — break into smaller steps
Provide alternative ways to escape

Teach task initiation and expand task tolerance

Maine | https://youtu.be/4G_4U _6IB1U

Education


https://youtu.be/4G_4U_6IB1U

A

Maine

Department of

Education

Attention

peer attention
adult attention
positive attention
negative attention
Attention is Attention

https://youtu.be/4G 4U 61B1U


https://youtu.be/4G_4U_6IB1U

Attention

So...

« Teach alternative ways to gain attention — raise hand,
say excuse me, walk over, etc.

» Reinforce those behaviors immediately — initially
EVERY time they occur

 Ignore undesired behavior
* Never ignore the individual, only the behavior

////‘ Mpgrjpegof https://voutu.be/4G_4U 6I1B1U
/ Education



https://youtu.be/4G_4U_6IB1U
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Tangible

access to an item or activity

https://yvoutu.be/4G_4U_6IB1U


https://youtu.be/4G_4U_6IB1U

Tangible

So...

* Be sure to expand interests — limited rewards and
reinforcers can increase the intensity of Behavior.

« Make preferred items and activities a part of daily life —
enrich the environment

« Teach learners to ask “when” questions which helps
with waiting and accepting “No”

Maine https://youtu.be/4G_4U_6IB1U
%//]‘E&dpcé’rflon =OULLLLE



https://youtu.be/4G_4U_6IB1U
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B Positive Behavior Interventions and
N Supports (PBIS)

. If a child doesn’t know how to read, we teach.
If a child doesn’t know how to swim, we teach.
If a child doesn’t know how to multiply, we teach.
If a child doesn’t know how to drive, we teach.
If a child doesn’t know how to behave, we... teach? ...punish?
Why can’t we finish the last sentence as automatically as we do the others?

~ Tom Herner NASDE President 1998

In 1997, an amendment of the Individuals with Disabilities
Education Act (IDEA) included the language, “Positive behavior
Interventions and Supports,” which described methods used to
Identify and support desired behaviors in the school setting.

h www.pbisrewar m/blog/what-is-

PBISR% 2 rh(VZ nl m_term= itive%2 havior%?20interv nlanZ m m nten PBI %2
k . al%20-%20Search Behavior
2l Maine

70l Dcoariment of

“':Educoﬂon



https://www.pbisrewards.com/blog/what-is-pbis/?msclkid=c763daa0b01a11e142fd846dc2087f41&utm_source=bing&utm_medium=cpc&utm_campaign=Internal%20PBISR%20Search%20Only&utm_term=positive%20behavior%20intervention%20system&utm_content=PBIS%20General%20-%20Search_Behavior

| Positive Interactions =
= Positive Reinforcement of Behavior
L

"When used schoolwide, PBIS changes the focus
of discipline from punitive measures to positive
Interactions between students and staff. The
positive Interactions transfer into stronger
relationships between the student and teacher
and thus a better learning environment for all
students."

po-ifive thoughts

generate
po-itive feelings
https://www.pbisrewards.com/blog/what-is-
and attract pbis/?msclkid=c763daa0b01a1le142fd846dc2087f
5ias == 41&utm_source=bing&utm_medium=cpc&utm_ca
- p |wﬁ IVeﬂ@C mpaign=Internal%20PBISR%20Search%200nly&ut
. . m_term=positive%20behavior%20intervention%20
.Mp?ﬁlnoeﬁ of experlences system&utm_content=PBIS%20General%20-
EdUCOTIOﬂ This Photo by Unknown authoris licensed under CC BY-NC-ND. %205earch_Behavior



https://wanderinpoet.wordpress.com/2015/12/14/positive-affirmations-for-men-a-bathroom-reader/
https://creativecommons.org/licenses/by-nc-nd/3.0/
https://www.pbisrewards.com/blog/what-is-pbis/?msclkid=c763daa0b01a11e142fd846dc2087f41&utm_source=bing&utm_medium=cpc&utm_campaign=Internal%20PBISR%20Search%20Only&utm_term=positive%20behavior%20intervention%20system&utm_content=PBIS%20General%20-%20Search_Behavior

i

 Improves school culture
e Builds social skills

* Increases instructional time

e Improves social and emotional development sz by unknoun auer
 Improves school safety

* Increases student engagement

* Increases family involvement

 Improves faculty retention

 Improves classroom management

* Maine Department of Education *

Initiative
https://www.mainepbis.org/

|
= Benefits to PBIS
H
H

. Department of_o :
Education


https://www.mainepbis.org/
http://www.wiskundemeisjes.nl/2013/03/
https://creativecommons.org/licenses/by-nd/3.0/
https://www.pbisrewards.com/blog/what-is-pbis/?msclkid=c763daa0b01a11e142fd846dc2087f41&utm_source=bing&utm_medium=cpc&utm_campaign=Internal%20PBISR%20Search%20Only&utm_term=positive%20behavior%20intervention%20system&utm_content=PBIS%20General%20-%20Search_Behavior

L PBIS
B (Positive Behavior Interventions and Supports)
B Remote Learning Opportunities

FIRST:

e Assess the situation with the student and parents. Make a positive
contact. Letthe parents know you are there to help their child learn
and to be supportive during this difficult time.

« Ask how the studentis doing generally, check on basic needs
including safety, and importantly, try to listen to the parent and
student.

« Strengthen/establish a positive relationship with the family. During
this unprecedented time, the primary focus should be on student’s
physical and emotional well-being, as well as staying connected to
school via the positive contacts.

https://resources.finalsite.net/images/v1587471785/resanet/je8suy meyys
f7pylOpvS/WRESAFrameworkforPB ISDuringCOVID-19O42020.Dq!ulc

& 'RESA
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https://resources.finalsite.net/images/v1587471785/resanet/je8suymeyysf7pyl0pv5/WRESAFrameworkforPBISDuringCOVID-19042020.pdf

EEEEEN | N
B PBIS Remote Learning Opportunities

TIER 1 p

Maine htips:/resources finalsite.netimages/v1587471785/resanet/je8suymeyysf7pyl0pv5/

.Eﬁ&r&egﬁon WRESAFrameworkforPBISDuring COVID-19042020.ndf


https://resources.finalsite.net/images/v1587471785/resanet/je8suymeyysf7pyl0pv5/WRESAFrameworkforPBISDuringCOVID-19042020.pdf

|

L PBIS Remote Learning Opportunities

u TIER 2
-

7/[,9

* Develop a stress reduction plan. Set up a
calming space.

* Develop a structured reward system —
daily/weekly/tokens/points.

« Small group or individualized social skills
Instruction/counseling.

 Virtual mentor (with consent).
 Virtual clubs (with consent).

« Specific plan of consequences for problem
behavior/use a restorative approach.

y k| Moine https://resources.finalsite.net/images/v1587471785/resanet/je8suymevysf7pylOp
Department of v5/WRESAFrameworkfor PBISDuringCOVID-19042020. pdf

Education



https://resources.finalsite.net/images/v1587471785/resanet/je8suymeyysf7pyl0pv5/WRESAFrameworkforPBISDuringCOVID-19042020.pdf

PBIS Remote Learning Opportunities
TIER 3

v5/WRESAFrameworkforPBISDuringCOVID-19042020.pdf

Department of

Education

" . https://resources.finalsite.net/images/v1587471785/resanet/ije8suymevyysf7pyl0
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https://resources.finalsite.net/images/v1587471785/resanet/je8suymeyysf7pyl0pv5/WRESAFrameworkforPBISDuringCOVID-19042020.pdf

Maine Plan-for-Handling-Problem-Behavior-Remotely.aspx
Department of

EdUCOTlon This Photo by Unknown author - er |

A Four Step Plan for Handling
Behaviors Remotely

"Talking about responding to problem behaviors
might be overwhelming right now. We're all
figuring out how to use technology to do our
jobs and sometimes we don’'t have enough
patience left to address one more thing. The
thing Is, responding to behavior is something
you're already doing every day. Documenting
what you do only helps get you and your
students the additional support necessarys tet =
through this time a little more smoothly."

https:/lwww.pbisapps.org/community/Pages/A-4-Step-



https://www.pbisapps.org/community/Pages/A-4-Step-Plan-for-Handling-Problem-Behavior-Remotely.aspx
http://scottstipoftheday.blogspot.com/2009/02/wild-animals.html
https://creativecommons.org/licenses/by-nc-nd/3.0/

|

L A Four Step Plan for Handling
= Behaviors Remotely
-

Step 1. BREATHE

1. When student behaviors occur as your
teaching remotely, the first step to responding
IS to stop, take a breath and collect yourself.

2. Taking a few seconds to do this, puts you Iin a
better position for what comes next.

https://www.pbisapps.org/community/Page
S/A-4-Step-Plan-for-Handling-Problem-

‘ 3
Maine : 4= rlan-for-
Department of ‘ o Behavior-Remotely.aspx
EdUCGTIOn This Photo by Unknown authoris licensed under CCBY.



https://www.pbisapps.org/community/Pages/A-4-Step-Plan-for-Handling-Problem-Behavior-Remotely.aspx
https://www.flickr.com/photos/shawnzlea/866110617/
https://creativecommons.org/licenses/by/3.0/

A Four Step Plan for Handling
Behaviors Remotely

Step 2: RETEACH EXPECTATIONS

1. Up untll March, students used technology in a
very informal manner. It's important to teach
expectations for distance learning.

2. When behaviors occur, take the time to

reteach those expectations, just as you would
In the classroom.

Fxpectations _ _
https://www.pbisapps.org/community

/Pages/A-4-Step-Plan-for-Handling-
Problem-Behavior-Remotely.aspx

Department of

Education
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https://www.pbisapps.org/community/Pages/A-4-Step-Plan-for-Handling-Problem-Behavior-Remotely.aspx
http://slightly-off-kilter.com/axis-of-ineptitude/expectations-vs-reality/
https://creativecommons.org/licenses/by-nc-nd/3.0/

ENEEE s ey o s
N A Four Step Plan for Handling, %)

u Behaviors Remotely

= '[693 GET CURIOUS

Considering a student's motivation for the behavior makes any
Intervention more effective. Remote locations carry the same types
of motivations as their physical counterparts: To get or to avoid
something.

2. Use this sentence: During [insert routine], when [insert trigger],
the student [insert observable behavior] and as a result[insert
consequence].

3. EX: Duringour circletime meeting, when | sang a song with the
class, Alan stood up and jumped in circles away from his
computer and as a result other students reacted with the same
movement. (Perhaps Alan is trying to get attention from his
classmates)

4. Students may need different supports remotely

. Mpgnlrpe% of https://www.pbisapps.org/community/Pages/A-4-Step-Plan-for-
Education Handling-Problem-Behavior-Remotely.aspx



https://www.pbisapps.org/community/Pages/A-4-Step-Plan-for-Handling-Problem-Behavior-Remotely.aspx
https://ocw.tudelft.nl/courses/empirical-research-methods/
https://creativecommons.org/licenses/by-nc-sa/3.0/

L

- A Four Step Plan for Handling
= Behaviors Remotely
L

Step 4: DOCUMENT

1. Behaviors look very different in a distance
learning platform

2. Each problem behavior needs a definition that
all staff can access

3. Try and categorize these behaviors by your
existing behavior definitions from brick and
mortar —]

M https://www.obisapos.orq/communitv/Paqes/A-4-
Depa m Tf Step-Plan-for-Handling-Problem-Behavior-
Educ

afion Remotely.aspx



https://www.pbisapps.org/community/Pages/A-4-Step-Plan-for-Handling-Problem-Behavior-Remotely.aspx

Major Problem Befendor

Al rive Languagey’ Inepproprizbe Language,”

Ce=finiticn

Srudent delivers werhal messages that

Dzeneed Distance Leasming Behessor

] Obsoere lanpuage: in dhat or woioe

Profanity includie: owearing, name calling, ar use of ] Obsoere physizl gestunes

Ir=pe Lang words in an ineppropriato way ] Obsoere irages on mera

Bulllying Tha delivery of direct or technology-hawaed ] Repaated teacing or taunti ng in chat or
[Brullbyiirg) mess=ges that irvobes imtimidstian, maxing, wider

Defianosy | neysboedi natice,®

tumtireg, threats, or name calling.

Srudont engages: in refusal ta follow

Men-Compliznoa directians: or @lk= back.

[Defianos)

Disrespact Srudent delivers sodally node or dismissive

[Disrespact) mess=ges to adults or students.

DHsrugrticn Srudent engeges in behavior cowsing an - Repeated distracting gesturcs,

(D sruptice) imeruption ina class or sctivity. Disnpticn distracting virtusl bockgrou nds,
Includies memgined loud tsik, yelling, or - Persistent yellimg out when supposed
sore=mings noise with metenals horsaplay o b muted
or reughhousing: andfor ustgined out-of- - Centinual chat that bothers others
seat baberdor.

Harassment Tha delivery of dsespecthisl messages n

[Harass) any format: gendar, ethnicity, seosl, Eos,

Other Babharrior

raligion, disability, physical charmcteristics,
Ghdl Right=.

Srudent engages in problem behawior not

[Cehar) Eetod,
Skip Clasx Srudont koo or misves class without ] Skips anling instnactional ses<ion {nat
[Ekip] permission duae o technology or access prablam)
Tandy Ssudent is ket (as defined by the school) ta
[Tandhyd class or the start of the school day fand
Tardy is not considaned) 2 iminor problermn
betarviar im the schoall).
Tedhnalogy Vialation Srudont engages: in inappropriate (@ defined | = Uinauthorized use of anothar devica
[TecH) by =civaal) use: of c2ll phone, pager., el phone, gaming devica] during
musicAiden playars, amars, andfor instructicn
CoMmpLrter. - Joining an cnline mesting that Ent
YOAS
- = Surfing to ineppropriste sibes
MC"ne Truancy Srudent receheas an unaxoused absance’ for . H i
Department of (e . https:/ww.pbisapps.org/community/

Pages/A-4-Step-Plan-for-Handling-
Problem-Behavior-Remotely.aspx
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https://www.pbisapps.org/community/Pages/A-4-Step-Plan-for-Handling-Problem-Behavior-Remotely.aspx

De=finitson

Dafiance
. (M-Dizfiancs)

Disrespact Student delivers bow-inbensity, sodalby nde
(M-Disnespect) or dismisshve messages to adults or shudents.
Disnuption Student engages in low-imtensity, bt ¢ Unnecessary, off-topic dat
(M-Disnuption) inepproprizte disnuption. ¢+  Spamming chat channals with dozens
of messages
¢ Unmuting and =ying something
DT
Inapproprizte Language Student engeges in low-imtensity istanoe of |« Low-lovel ineppropriate language in
(M-Inapp Lan) ineppropriate language. chat or video
Cthar Student engeges in any other minor problem
(M-Cither bhaviars that do not fall within the abowe
cEtEgonies.
Tandy Student amives 3t dess after the bell for
(H-Tandy) signal that class has started).
Tedhnalogy Violation Student engeges in nor-serious, but
(M-Tach) ireppropriate (2= defined by school) uze of
el phone, pager, music/viden players,
CaTiera, andy‘or computer.
Maine _ . . .
Department of https://www.pbisapps.org/community/Pages/A-4-Step-Plan-for-Handling-

Sudent engages in brief or kow-inbensity
Eilure to follow directions or talls bedc

Education Problem-Behavior-Remotely.aspx



https://www.pbisapps.org/community/Pages/A-4-Step-Plan-for-Handling-Problem-Behavior-Remotely.aspx

= Data =) Goals

-
B Remember,

« Datais used to drive programming So
consider it in the development of your IEP.

« Data must be in the Present Level.

« Data must be considered when writing
goals.

Also, it is often necessary to focus on Behavior first.
Otherwise, the child may not be available for

] academics and learning.
.Mcine

Department of

Education




Behavior: Crying — Any instance in which XXX engages in a vocalization

may not include tears.
(Non-Example: laughing/giggling, crying as a result of hurting himself)

. louder than is used for communication, lasting 3+ seconds, which may or

Date Antecedent Behavior Consequence
Child was asked to Child was given
5/6/2020 join circle time No choice of seating
Child was asked to :
5/8/2020 sit at table with @ No il g ellones e
work on the floor
peers
Child was in :
5/10/2020 independent work Yes Child was not
area disturbed

MMaine

il Department of

il Education

Look at the data...

Why MIGHT the Child Be Crying?
Put responses in Chat Box.




Child’s Name: Date of Birth:

N
= Data m===) Goals
H
N
N

FUNCTIONAL/DEVELOPMENTAL PERFORMANCE refers to how the child is managing daily activities in cognitive, communicative,
motor, adaptive, social/emotional and sensory areas. Developmental performance (ages 3-5) refers to how the child is performing
developmentally (comparable to same age/grade peers) in physical, cognitive, communicative, social, emotional, and/or adaptive
areas.

Present Levels of Functional/Developmental Performance (MUSER IX.3.A.{1)(a)(i) & (ii):

Currently XXXXX is crying an average of 5 minutes during circle time.

Measurable Goal (MUSER IX.3.A.(1)(b) & (c) Progress:
By date, given service, child’s name will skill as measured by evidence.

By June 10, 2020, given specially designed instruction during circle time, X000 will

decrease crying to an average of 1 minute during circle time, as measured by data

collection, teacher observation or similar.

Objective(s) required? [ Yes X No
By date, given service, child’s name will skill as measured by evidence.

Maine
Department of

Education




= Avoid Writing Outcomes

B Use your Data Collection to help you identify skills that
N will facilitate a change in any outcome.

THEN write your goal around the replacement behavior
you are teaching NOT the outcome.

Date of Birth:

ers to how the child is managW@edaily activities in cognitive, communicative,

ios. Developmental performance (8figs 3-5) refers to how the child is performing
= ive, social, emotional, and/or adaptive

Child’'s Name:
FUNCTIONAL/DEVELOPMENTAL PERFORMANCE
motor, adaptive, social/emotional and sensor
developmentally (comparable to same age
areas.

Present Levels of Functional/Developm
Currently XXXXX is crying an average o
Measurable Goal [MUSER IX.3.A.{1)(b)
By date, given service, child’s name will
By June 10, 2020, given specially desig
decrease crying to an average of 1 min
collection, teacher cbservation or simila
Objective(s) required? [ Yes ] No

By date, given service, child’s name will skill a

minutes during
(c)
ill as measured by eviden¥
d instruction during circle ti
during circle time, as measure

Progress:

neasured by evidence.
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Section 5: Functional/Developmental
Performance — Goals

L

« Avoid writing Outcomes.
« Focus on Skill Deficlits.

— What skills are interfering with the child’'s
ability to reach those outcomes we expect for
all children?

— What skills are you teaching?
Maine

Department of
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So...

What skills could you teach that might
address the challenges identified above?

Please enter thoughts into the Chat Box

i Education



AN

Remember, crying is an Outcome.

v
v We used ABC data to hypothesize WHY the child was crying.
v

The WHY speaks to the distinctly measurable and persistent
gap.
The replacement behavior will be taught so that crying is reduced.

Teaching Take a Break will decrease crying.

NOT the outcome — crying.

Child’'s Name: Date of Birth:

Write your goal around the replacement behavior you are teaching

FUNCTIONAL/DEVELOPMENTAL PERFORMAMNCE refers to how the child is managing daily activities in cognitive, communicative,
maotar, adaptive, social/emational and sensory areas. Developmental performance [ages 3-5) refers to how the child is perfarming
developmentally (comparable to same age/grade peers) in physical, cognitive, communicative, social, emotional, and/or adaptive
areas.

Present Levels of Functional/Developmental Performance (MUSER IX.3.A.(1){a)(i) & (ii}:

Currently XXXXX is able to use a BREAK card with support with 82% accuracy.

Measurable Goal (MUSER 1X.3.4A.(1)(b) & (c) Progress:
By date, given service, child’'s name will skill as measured by evidence.

By June 10, 2020, given BREAK card, specially designed instruction, and when presented

with situations that will necessitate a break, XXX will follow the task analysis to complete

the steps necessary to independently exchange a BREAK card, and leave area, across 3

consecutive sessions, as measured by data collection and teacher observation.

Objective(s) required? [I Yes & No

By date, given service, child’s name will skill as measured by evidence.

Maine
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Behavior: Reguesting Break — XXXXX will follow the task analysis,

documented below, to independently complete the steps to exchange a

BREAK card.
Date 5/11 5/12 5/13 5/14 5/15 5/18 5/19 5/20
%age
XXXXXwill reach for the
BREAK card. B B ) B B i i i
XXXXXwill pick up the
BREAK card. B B + + B i i i
XXXXXwill exchange the
BREAK card with an adult. + B * i i M M M
XXXXXwill leavethe area. + + + M M M M M

So...

Step 1 — Mastered 5/20/2020
Step 2 — Mastered 5/20/2020
Step 3 — Mastered 5/15/2020
Step 4 — Mastered 5/13/2020

Maine

Department of

Education
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. Behavior: Crying —Any instance in which XXX engages in a vocalization
. louder than is used for communication, lasting 3+ seconds, which may or may
. not include tears.
. (Non-Example: laughing/giggling, crying as a result of hurting himself)
Time Time Le_rllic:;z of
Date Behavior Behavior — Activity
Began Ended Behavior
eedan E— Lasted
5/12/2020 9:06 9:14 8 mins Circle Time
STARTED TEACHING TAKE A BREAK
5/13/2020 9:10 9:20 10 mins Circle Time
5/14/2020 11:31 11:33 2 mins Circle Time
5/15/2020 9:06 9.07 1 min Circle Time
5/18/2020 | = - | @ - 0 Circle Time
5/19/2020 | - | @ - 0 Circle Time
5/20/2020 | = - | - 0 Circle Time
Maine




= If BREAK card is a support, supplemental aid
— or modification that XXXX now needs to be
successful, make sure it Is added the Section

of the IEP.

6. SUPPLEMENTARY AIDS, SERVICES, MODIFICATIONS, AND/OR SUPPORTS (MUSER IX.3.A.(1)(d) & (g))

In addition to ongoing classroom supports and services, supplemental aids, and modifications, include a statement of any individual
appropriate accommodations that are necessary to measure the academic achievement and functional performance of the child on
State and district-wide and classroom assessments (MUSER [X.3.A.(1)(f)(i)).

A. Supplementary aids, modifications, accommodations, Location Frequency Duration
services, and/or supports for SAU personnel Beginning/End Date
I Classroom Instruction
Break Card X Classroom Assessment Special Education As Needed 6/11/2019 -

] District-wide Assessment | And Regular Education 6/10/2020

L] State Assessment

Department of_
Education



Georgia State University
Center for Leadership in Disability

BBOQUIP —

Brief Behavior Questionnaire and
Intervention Plan

https://www.research.net/r/BBOuUIP

Maine
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BBOQUIP —
Brief Behavior Questionnaire and Intervention Plan

Updated Brief Behavior Questionnaire & Intervention Plan (BBQuIP)

Click HERE to access the updated version of the BBQuIP

Maine

Department of
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BBOUIP —
Brief Behavior Questionnaire and Intervention Plan

All questions and response options in this form are copyrighted. Please direct questions
about the use of this form to egraybill1@gsu.edu

This questionnaire helps family members, teachers and related services personnel to develop a plan of
action for a child's frequent behavior problems. Part 1 asks about the child's progress in terms of
strategies that have been previously implemented and Response to Intervention. Part 2 asks a series of
questions that help to describe the child in positive terms, and also help us to understand why the child
continues to engage in the behavior. Part 3 asks about ways to prevent the behavior from occurring. It also
helps to pinpoint the skills the child needs to learn to replace the problem in the long run. The last page
provides a format for a one-page plan that can be used as an overview of the positive behavior support
plan.

Department 01:
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BBOUIP —
Brief Behavior Questionnaire and Intervention Plan

* 1. Please list the child's initials:

GS

* 2. Is the child receiving special education services?

& ves

NO

Unsure

* 3. What is your first name or initials?

Grayson

4. |s the child male or female?

Male

0 Female

* 5. What grade is the student currently enrolled?

K . First —
. Mpgrtlrpeﬁ of_
Education




BBQUIP —
Brief Behavior Questionnaire and Intervention Plan

6. Has the student ever repeated a grade? |
Yes

& nNo

| don't know

‘ ‘ 7. Please select the category that most appropriately describes you.
& Teacher/School Services Personnel
Childcare Provider
Community Agency

Support Staff

Department of |
Education



BBQUIP —
Brief Behavior Questionnaire and Intervention Plan

* B What Tier | (school-wide) interventions are in place? If your student is in special
education, please list the services he/she receives (e.g., continuum of services, related
services).

Self Contained Autism Program

* 9 How has GS responded to Tier | interventions or to special education services if
he/she receives special education services?

G 15 responding well lo serices

| * 10. What Tier ll interventions have been attempted in the past? If your child/student is
receiving special education services, please check "other” and note that he or she is
receiving special education services.

Chick In- Check Out

Small group counseling

Academic Interventions — Classroom

Academic Interventions — Small Group

Daily Behavior Form

Counselor Referral

Teaching Skiis (social skills, coping strategles, confiict resolution, retao@ation lechnigques)
Other (please specify)

-
M G | n e Cumently receiving special educalion Sarvices
Department of
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BBQUIP —
Brief Behavior Questionnaire and Intervention Plan

. * 11. What areas of intervention development and implementation do you find most

challenging? Please select two or three.
Defining the target behavior

Determining the function of the behavior

Determining appropriate replacement behaviors
Team consensus regarding intervention
Developing an accurate intervention
Implementing the intervention
Data collection
Determining appropriate reinforcements \

Other (piease specify)

* 12. When you are implementing an intervention on your child/student, typically what are
the main reasons for the intervention's lack of success? Select all that apply.

Progress Monttoring - lost data Not enough time
Intervention not implemented correctly Student absence
Insufficient time allocated for intervention Muitiple interventions occurring at once
Inaccurate target behavior Reinforcement was ineffective
- Poor documentation Not implemented across multiple settings
Maine Lack of home suppor

Department of
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BBQUIP —
Brief Behavior Questionnaire and Intervention Plan

. } Part 2 - Understand

* 13. What two or three activities or situations does GS enjoy the most?

G enjoys reading and library.

* 14. What activities or situations does GS dislike?

G does not like lunch.

&= 6%

Department of_
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] BBQUIP —

B Brief Behavior Questionnaire and Intervention Plan
B
|
-
L

* 156. How would you describe G5's personality? Select the one word that is the best fit.
Lowing Shy
Happy Engaging
‘ & Aflecvonate Energetic or Active
Good sense of humaor Cunious

Oiher (phease specity) POSITIVE TRAITS ONLY

| * 16. How would you describe GS's lsarning style?

& visua

Verbal

Auditory

Physical (Kinesthetic)
Logical (Mathematical)

Cither (please specify)

* 7. What activities or situations frighten or upset G87

G does not ke loud actnaties or loud places

Department of_
Education



BBQUIP —
Brief Behavior Questionnaire and Intervention Plan

. ¥ 18. What does G5 do when "G does not like loud activities or loud places.” occurs?

She elopes or cnes. ‘

¥ 19. Which of the following is most effective to help GS calm down when frightened or
upset?

Distract him or her
Ignore
Give in ‘
@ Remove from setting
Place in time-out
Give a favorite toy or object
Talk it through

Other (please specify)

-
Department of

Education



BBQUIP —
Brief Behavior Questionnaire and Intervention Plan

Communication and Learning

* 20. How does GS express him/herself? Select the form of communication that is most

frequently used.
‘ @ Speaks in sentences Repeats what was said
Single words Makes sounds
Sign language Uses “scripts”
Augmentative device Leads by hand
Gestures (i.e., pointing) Makes eye contact
Picture system

Other (please specily)

* 21. Name several new things that GS has learned recently.
She's reading chapter books

By =
Education




BBQUIP —
Brief Behavior Questionnaire and Intervention Plan

* 22. What behavior(s) are creating a problem for GS and you? Choose only those that
apply.

. . o

Hurting himseithersel Using profanity/curse Leaving room of assigned

(e.g., scratching, pinching, words area without permission

biting, pulling hair, hitting,

Kicking. siapping) Calng out during Running away from o
CLassroom insiruction avoiding peers

Hurting ofhers (e.g., without permission

scratching. pinching, . o Running away from adults

aKing hings athers

biting, puling hai, withaout perr'rl;mm Doing ofher things (9.

punching, kicking. puMting head on desk.

siapping) Breakng things saying “no™) when

Altem 10 cause a instruction given by an

form of physical harm to
ANONET person

Making verbal threats or
comments to cause
physical harm 1o anothes
PErson

Teasing others (e.q.,
making negative
COMMENES 1o peers)

Spitting on others
Yeling/screaming
Crying

Rosng/talling on the Aoor
Spitting

Walking around the room
of afea without permission

Other (please specify what the behavior looks Iike)

Talking to other students
during classroom work
time

Repetitive vocalizations
above comversational level

Repetithve hand and body
movements (e.g., hand
flapping, waving arms)

Maine
Department of

Education




BBQUIP —
Brief Behavior Questionnaire and Intervention Plan

'

Leaving room or assigned area without permission

. * 23. Select the one behavior that will be the focus of this plan.

* 24. Why did you select this behavior?
harms him o her
is getting worse
harms others
interferes with keaming
damages property
is a problem in the community
interferes with social-emotional development
@& negatively impacts hismer quality of life
Other (please specify)

[ 155

llli“mmne
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BBQUIP —
Brief Behavior Questionnaire and Intervention Plan

. Input and Data Collection

* 25. Which sources were used in order to gather information about this behavior? (Check
all that apply)

Teacher/Staff Interviews

(<<

Parent Interviews
Student Interview

Rating scales completed by teacher/staff

<

Rating scales completed by parent

Record Review

<

| School-wide sources (l.e., ODRs/ISS/OSS Data)

Direct Observation

<

| FBA Team Meetings

| Other (please specify)

- |
Maine
Department of
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BBQUIP —
Brief Behavior Questionnaire and Intervention Plan

* 26. Have you collected baseline data on GS's behavior of "leaving room or assigned area
without permission”? If yes, when?

& This week
‘ Within the last month
More than a month ago
We have not collected baseline data on this behavior

Other (please specify)

— ™%

Prev
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BBQUIP —
Brief Behavior Questionnaire and Intervention Plan

. Frequency of Occurrence

* 27. Which phrase best describes how frequently GS engages in "leaving room or
assigned area without permission™?

There isn't a minute that goes by that GS isn't engaging in the behavior.
At least once per hour.

& Atleast once a day, but not hourly.
At least once a week, but not everyday.

Al least once a month, but not every week.

— 1o

Department 01:
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BBQUIP —
Brief Behavior Questionnaire and Intervention Plan

. Rate per day

: 28. On average, how often does GS engage in this behavior per day?

Al least 1x per day
Al least 2x per day

& Atieast 3x per day
Al least 4x per day
Al least 5x per day
Al least 6-10x per day
Al least 11-25x per day

At least 26-50x per day

— 255

Pf&u
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BBQUIP —
Brief Behavior Questionnaire and Intervention Plan

Frequency of Occurrence

: 29. How do you know this? (Select all that apply)

Direct Observation (e.g., frequency/duration/ABC data)

[ ] Progress monitoring

Videotapes
Best guess

| | Oftner (please specify)

[E— s

Prev
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BBQUIP —
Brief Behavior Questionnaire and Intervention Plan

Time spent responding to the behavior

* 30. When the behavior of leaving room or assigned area without permission occurs, |
spend:

Q an amount of time per incident dealing with the behavior
an amount of time across the da_f dealing with the behavior
an amount of time across the week dealing with the behavior

an amount of time across the month dealing with the behavior

E— %

. Mvu ™~
Department of_
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BBQUIP —
Brief Behavior Questionnaire and Intervention Plan

L
[
N
—
-
L
L

* 31. On average, how much time is spent dealing with this behavior?

<5 minutes per incident 1-2 hours per incident

e 5-15 minutes per incident 2-3 hours per incident

15-30 minutes per incident 3-4 hours per incident

30-60 minutes per incident 4-5 hours per incident

1 hour per incident >5 hours per incident
[ 35%
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BBQUIP —
Brief Behavior Questionnaire and Intervention Plan

]
]
|
—
L]
L
|

* 32. How do you know this? (Select all that apply)
Direct Observation (e.g., frequency/duration/ABC data)
Progress monitoring
Videotapes
| Bestguess

. Other (please specify)

Department 01:
Education



BBQUIP —
Brief Behavior Questionnaire and Intervention Plan

Times and Places

* 33. At which time is GS most likely to engage in the behavior of “leaving room or
assigned area without permission"?

between 7am-9am
between Sam-11am
& between 11am-1pm
between 1pm-3pm
between 3pm-5pm
mornings
afternoons

any time of day

Department of_
Education



BBQUIP —
Brief Behavior Questionnaire and Intervention Plan

. « 34. Which situation or activity makes the behavior of "leaving room or assigned area

without permission” MORE likely to occur?

having difficulty sieeping at night around particular peers

he/she did not take medication parent/guardian IS not present in the home

(e.g, deployment, incarcerated, traveling)
changes are made to medication

@ in a particutar environment (e g., loud,
feeling sick (e.g . allergies, constipated) crowded, unstructured)
feeling hot'coid something or someone triggers a memory of
feeling hungryhirsty a traumatic event
in pain (e.g . headache, stomach ache) teacher Is not present (e.g.. stepped out of
the room. substitute teacher)

left alone for a period of time
on menstrual cycle
in smail/large group instruction with peers
there are unexpected changes in routine

no one event seems to “sets the stage® for
this behavior

Other (please specify)

¢ 35. When is the behavior of “leaving room or assigned area without permission” LEAST
likely to occur and/or when are you more likely to observe GS engage in appropriate
behavior?

-
Maine during quiet, less stimulating activities
Department of
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BBQUIP —
Brief Behavior Questionnaire and Intervention Plan

antecedent) Select the antecedent that most frequently occurs immediately before the
behavior.

given an instruction 1okd 10 “wail” or is expecied 1o wailt

completing a difficult task or actnvity (e.q., Tokd to work with 8 peer of in a group

puzzies, tying shoes, worksheet/assignment)
a transition beging

. * 36. Do any of the following seem to be a “fast trigger” for this behavior? (i.e., the

peers make a negative comment o gesture
peers laugh

leachers of adults are lalkang o others
peers enters the room

piers are talking 1o others
adults or teachers enter the room

told can’t hawve prefemed em or activity
peers take prefemed ems away

a preferred item o aclivity is laken away
peers ask a question or makes a request

told "no™ of 1o Stop doing Something
@ loud noises or sounds are heard (e g., bel

teachers or adulls give positive attention rings, announcement, fire drill)
(verbal or gestune)

peers give positive attention (vertal or
gesiure)

Other (please be as specific as possible)

— s

-
Maine o [
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BBQUIP —
Brief Behavior Questionnaire and Intervention Plan

* 37. What usually happens most often after the behavior occurs?:

Maine
Department of

Education

gving a amlerent work task

giving positive verbal attention (€.q.,
consoles/soothes)

giving the preferred item, activity, or privilege

giving negative verbal attention (e.g
scolds/repnmands)

giving positive physical attention (e.g . pat on
the back. hi-five)

ignoring the behavior

offering an alternative preferred item or
activity

@ physically guiding to complete the task

physically guding to stop the behavior from
occurring

Other (please specity)

placing the student in “time-out”

removing peers from the room or assigned
area

. How others respond

removing the student from the room or
assigned area

sending the student to the office,
counselor, or agministrator

taking away the preferred fem, activity, or
peavilege

talking to the student
telling the teacher or adult what happened
withdrawing the request

engaging in physical aggression towards the
student

ﬁw




BBQUIP —
Brief Behavior Questionnaire and Intervention Plan

* 38. Who typically provides the response of "physically guiding to complete the task” to
GSs behavior of "leaving room or assigned area without permission™?

peers/other students
& teachers/aduits

peers and adults

50%
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] BBQUIP —

B Brief Behavior Questionnaire and Intervention Plan
-

|

-

Why do you think the behavior is occurring?

The information written below is based on your responses.

The behavior of “leaving room or assigned area without permission” most
often happens during the following times: "between 11am-1pm" when GS is
“in a particular environment (e.g., loud, crowded, unstructured)” and when
“loud noises or sounds are heard (e.g., bell rings, announcement, fire drill)".
It was reported that "teachers/adults” respond to the behavior of "leaving
room or assigned area without permission™ by “physically guiding to
complete the task".

The four functions of behavier explained:

Escape/avoid - 10 S10p of delay something/to get away om Something of Someane
Attention - to get access 1o any form of social or physical allention/reaction from others
Tangible - 1o gain access 1o preferred fems of activities

| Sensory/Automatic - for some form of seif-stimulation - 1o access/gain OR 1o removeldecrease specific
stimulation (this Dehavior will continwe 10 occur even when ihe individual is by themselves)

39. What do you think is the purpose of G5's behavior of “leaving room or assigned area
without permission™ based on this information?

€ 1o escape or avoid
to access attention

i M a | ne to access langibles

Department of for sensory stimulation/automatic reinforcement
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BBQUIP —
Brief Behavior Questionnaire and Intervention Plan

N

& 40. From which situation/activity would GS most likely engage in the target behavior of
“leaving room or assigned area without permission” to escape or avoid?

difficult tasks
lengthy tasks
any instruction
certain peers
cerlain adults
altention/social interaction
certain activities
@ roud noises or sounds

certain areas/environments

Other (please specify)

Department of

Education
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B Brief Behavior Questionnaire and Intervention Plan
-

|

-

Hypothesis

t 41, Below is a summary of your efforts at understanding G3's behavior written as a
hypothesis. The information written below is based on your responses.

GS engages in the behavior of “leaving room or assigned area without permission”. This
behavior “negatively impacts his/her quality of life” and it occurs "at least 3x per day".
When the behavior of "leaving room or assigned area without permission™ occurs, "5-16
minutes per incident” is spent dealing with the behavior. The behavior of “leaving room
or assigned area without permission” most often happens during the following times:
"between 11am-1pm" when GS is "in a particular environment (e.g., loud, crowded,
unstructured)” and when “loud noises or sounds are heard (e.g., bell rings,
announcement, fire drill)”. it was reported that “teachers/adults” respond to the behavior
of “leaving room or assigned area without permission™ by “physically guiding to
complete the task”. It is possible that the function of GS's behavior of “leaving room or
assigned area without permission” may be “to escape or avoid loud noises or sounds”.

Do you agree with this hypothesis?
o Yes

No, (if no, you will be redirected 10 revise your answers)

— a2

-
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BBQUIP —
Brief Behavior Questionnaire and Intervention Plan

. Create a Brief Behavior Intervention Plan

You will now create a plan based on your hypothesized function of the target behavior. You will
choose function-based strategies to prevent the target behavior and function-based
replacement behavior(s) to teach the child to allow their need to be met in more appropriate
ways.

* 42, What was the hypothesized function of GS's behavior of "leaving room or assigned
area without permission"?

@& Escape/Avoid
Aftention
Tangible

Sensory Stimulation/Automatic Reinforcement

— os%

Main
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BBQUIP —
Brief Behavior Questionnaire and Intervention Plan

The behavior of "leaving room or assigned area without permission” most
often happens during the following times: "between 11am-1pm" when GS is
"in a particular environment (e.g., loud, crowded, unstructured)" and when
“loud noises or sounds are heard (e.g., bell rings, announcement, fire drill)".

Below are a few strategies that adults can implement to modify the trigger for escape-maintained
behavior:

Difficult andlor lengthy tasks and assignments:

1. Pre-teach the information or task

2. Chunk the assignment by dividing longer Lasks into shorer sections and allow shorl bréeaks in between
3. Set a timer for a short time inferval and explain how long expectad 1o work on assignment

4. Ofler mare breaks throughout the assignment

5. Sit with or stay near the student when giving the assignment to provide help

6. Remind the student that an adult s available 10 help

Working with peers in groups:

1. Allow student 1o make the choice of who (o work with.

2. Preferential or assigned seating next 1o prefemed peen(s)
3. Assign preferred peer(s) 1o work the student

4. Give a waming pnor 1o group assignments

Instructions/Demands;
1. Fade in demands by giving one simple instruction and immediately giving a break for compliance
Gradually increase the number of demands as compliance increases
2. Use behavioral momentum by placing 3-4 quick and easy instructions that you know the student will do and
then ask the target instruction
3. Use nowvel or préferad staff io give the instruction
- 4. Decrease the overall number of instructions given at one time
MC"ne 5. Tell the student whal to do instead of what nol 1o o (“walk™ vs “don'l run’)
Department of
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BBQUIP —
Brief Behavior Questionnaire and Intervention Plan

Social interaction/Attention:

1. Make peer attention enjoyable by pairing/associating the student's preferred items and activities with peer
(5). Avoid aversive interactions (e.g., teasing, taking things away)

2. Make adult attention enjoyable by pairing/associating student’s preferred items and activities with adult(s).
Avoid aversive interactions (e.g., demands, reprimands).

3. Allow student to make the choice.

Loud sounds/noises:

1. Provide noise cancelling headphones before transitions or entering areas that are loud
2. Warn student that loud sound or noise is about to oceur (e.q., fire drill, bell ringing).

3. Reduce the number of announcements in rooms the student is in.

Certain locations:

1. Modify the environment and remove or reduce aversive stimuli,

2. Make the environment enjoyable by pairing/associating preferred items, peers, adults, and activities with
that location.

3. Avoid the location altogether.

Certain activities:
1. Make activity fun by pairing/associating preferred items, peers, and adults with that activity. Avoid aversive
interactions (e.g., placing demands).

Painful stimulation:
1. Ask parent or guardian to take student to the doctor to rule-out medical issues.

-
Main
Department of
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] BBQUIP —
B Brief Behavior Questionnaire and Intervention Plan
B

Below are a tew examples of behaviors that a student can learm to replace problem behavior that is
used to escape or avold undesirable activities, people, or environments:

Asking for a break

Asking for help

Indicating “all done™ or Tinished™

Following an activity schedule

Identifying and expressing feelings appropriately (e.g., I'm scared™)
Sefting goals for himselihersell

* 44, What specific skill will you teach G S that will be focus of the plan and make the
behavior of "leaving room or assigned area without permission” unnecessary?
Indicating “all done™ or “finishad™

Following an activity schedule
Identifying and expressing feelings appropriately

* 45. Why did you select this as the skill to teach GS.

| want G to be able to tolerate busier, louder areas

— 7o

Y . P et
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BBQUIP —
Brief Behavior Questionnaire and Intervention Plan

Now that you've chosen a replacement behavior, you will need to develop an instructional plan
to teach the student this new skill.

* 46. What strategies will you use to engage/establish rapport with GS? What will motivate
the student to learn the new skill? (UDL Engagement)

pre-teaching and modeling paired with visual
supports

* 4T7. How does GS learn best? (UDL Representation)
The student seems to leam best by practicing/rehearsing the behavior
The student seems 1o leam best by observing teachers or peers modeling the behavior
The student seems to leam best by observing himseltherself doing the behavior (e.g., watching a video)
@ The student seems to leam best by being told what to do using verbal instructions

The student seems to leam best by following visual images, diagrams, or charts

The student seems to leam leams best by reading written instructions
- Other (please specify)
Maine
Department
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BBQUIP —
Brief Behavior Questionnaire and Intervention Plan

. * 48. What method do you think would be best for teaching GS the new skill of “indicating

“all done" or "finished" following an activity schedule identifying and expressing
feelings appropriately “?

Direct instruction — Identify all the steps in completing the skill, teach one step at a ime by asking
clearly and directly, reward correct responses — of closer and closer responses. Begin by modeling and
prompting the skill at times the student usually does well. Fade prompts. You may start with the student
alone and then add in others.

Social Story — Construct a story with pictures and words in which the student confronts a difficult
situation and demonstrates the desired behavior, including seif-reminders the student may use. The
story can be read at a regularly scheduled time, as well as in preparation for situations expected 1o be
difficult.

Incidental Teaching - Find (or create) teaching opportunities by setting up high interest activities for th
student interests that motivate his or her engagement, respond always to seif-initiated behaviors

Pre-teaching - Preview tasks or situations before they occur so that student can practice correct
responses, then prompt use of the skill in a real-ife setting

Q Behavioral Skills Training (4 Steps)- 1. Instruction’ Expiain to the student what the skill is, what to do,
and why It is important to use the skill. 2. Modeling: Demonstrate to the student exactly what that skill
looks like. Recruit a peer or adult to help during this step, If necessary. 3. Rehearsal The student must
practice the skill. 4. Feedback Provide immediate and descriptive praise for correct implementation of
the skill. Provide cofrective feedback for incorrect impiementation of the skill (Be sure 1o practice BST
outside out of context and then practice within the natural context )

Other (please describe in detall)

S ————r o
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¥ 49. Who is the best person to teach GS the new skill?
& Teacher
Assistant Teacher
Counseion
Academic Coach

Other (please specify)

¥ 50, When is the best time or situation to teach the new skill of “indicating “all done™ or
*finished” following an activity schedule identifying and expressing feelings

appropriately “ to G§7

dunng lunch and other areas of concemn

k 51. How will you reinforce the new skill of "indicating "all done” or "“finished™ following
an activity schedule identifying and expressing feelings appropriately " that will result in
the same outcome to escape or avoid loud noises or sounds?

reinforce with preferred tems
¥ §2. How will you know that GS has learmned the new skill? (UDL Action & Expression)

Hershe will demonsirale [he replacement behavior al B0% proficlency in he prachce contexd

e Ha/she will gemonsirale the replacement behawior al B0% profickency in the natural conlext (L., inthe
locabon that he challenaina behavior ocours)
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B Brief Behavior Questionnaire and Intervention Plan

. * 53. What can you do to ensure that the new skill will generalize or "carry-over” so that
. GS will "indicating "all done” or "finished" following an activity schedule identifying and
expressing feelings appropriately " in multiple settings and with other people?

Teach with peers

Use multiple teachers
@ Teach in multiple settings

Use multiple examples

Other (please specify)

O
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Brief Behavior Questionnaire and Intervention Plan

. Despite our best hopes and intentions to prevent problem behaviors, they are stil

likely to occur. When this happens, we want to respond to the behavior in a way !
avoid reinforcing the behavior. Always remember to consider the function of the
behavior. That is, if the problem behavior is a way of gaining attention, try to
minimize the amount of attention given. Similarly, if the behavior is a way of
getting out of demands, try to return to the original demand as soon as possible.

54. How will you respond to the behavior of "leaving room or assigned area without
permission” if/when it occurs?

@ Use least-10-most prompting to compiete the task. Exampie - tell the student what o do, show the
student what to do, gently prompt the student 1o engage in the appropriate behavior

Provide minimal attention to the behavior and use a prompt or gesture to redirect the student to the tas
of activity

Ignore the behavior, then provide reinforcement for any appropriate behavior the student engages in
Block the behavior from occurring
Block or prevent access to the preferred item or activity

Redirect the student to itlems or activities that are avaiiabie

55. Is there a need for a crisis plan for GS's behavior of "leaving room or assigned area
without permission"?

Yes

°No
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Brief Behavior Questionnaire and Intervention Plan

. Progress monitoring of Target Behavior ‘

* 56. How often will data be collected on the occurrence of "leaving room or assigned area
without permission” following implementation of this plan?

daily ‘

* 57. What method of data collection will be used?

Frequency/Rate
Duration

ABC data
@ Other (piease specity)

ABC Data paired with duration

* 58. Who will collect these data?
All Teaching Staff

T

- . Prev Mext
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Brief Behavior Questionnaire and Intervention Plan

* 59, How often will data be collected GS's use of the new skill of "indicating "all done” or
"finished” following an activity schedule identifying and expressing feelings
appropriately " following implementation of this plan?

daily

* 60. What method of data collection will be used?

& Frequency/Rate

Duration
ABC data

Other (please specify)

* 61. Who will collect these data?
All Teaching Staff

94%
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Brief Behavior Questionnaire and Intervention Plan

. Integrity/Fidelity data on Plan Implementation

* §2. How often will data be collected on this plan being implemented as outlined?

daily

¢ 63. Which method of data collection will be used?
€0 Direct observation while using a hidelity checkiist
Assessing permanent products of each component of the plan
Self-repor Ndelity checklist
Rating Scales
Interview

Other (please specify)

 64. Who will collect these data?

All Teaching Stalf Y

O ‘
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Brief Behavior Questionnaire and Intervention Plan

Review

- 65. What is today's date?

512712020

- 66. When will progress monitoring and fidelity data be reviewed?
6/27/2020

67. Please write the names of the people who will review the data and the plan to ensure
itis carried out as outlined.

Susie Q

Prev

MQiire
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B Brief Behavior Questionnaire and Intervention Plan
-

" The followingis an outline for GS.

Note, this information is based on the information you
provided in your responses to the questions in this
survey. The goal of this planis to develop a profile that
will serve as a guide to what might happen with the GS
every day. Hopefully, even people meeting GS for the
first time will understand better how to teach and
respond to GS. The plan offers some specific ways of
preventing behavior problems and reacting to them if
they do occur. It also highlights teaching skills that
will help the student in the long run.
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B Brief Behavior Questionnaire and Intervention Plan
-

" Background Information for GS

Favorite activities: G enjoys reading and library.
Disliked/less preferred activities: G does not like lunch.
Personal characteristics: Affectionate.

Behavior when upset:

Routine or responses that aid in calming: Remove from
setting.

Regular mode of communication: Speaks in sentences.
Recent goals mastered: She's reading chapter books.
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B Brief Behavior Questionnaire and Intervention Plan
-

. Hypothesis Statement:

GS engages in the behavior of Leaves room or
assigned area without asking permission during the
following time: "Afternoon" and when the following
situation is occurring "in a particular environment (loud,
unstructured)" and when the following happens "loud
unstructured times". The typical consequence for the
behavior includes the following "we try to distract
him/her." GS is trying to say "l want to escape" through
the behavior, which suggests that this is the function of
the behavior.

Maine
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B Brief Behavior Questionnaire and Intervention Plan
-

-

Behavior Intervention Plan:

Prevention: The following strategy(ies) "Use a timer"
have been identified as ways to make the behavior of
"leaves room or assigned area without asking
permission” less likely to occur.

. M - I e
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B Brief Behavior Questionnaire and Intervention Plan
-

. Behavior Intervention Plan:

Replacement: "managing self" has been identified as a
skill to increase.

A good way to teach this would be through the use of
"Direct instruction — Identify all the steps in completing
the skill, teach one step at a time by asking clearly and
directly, reward correct responses — or closer and
closer responses. Begin by modeling and prompting
the skill at times the student usually does well. Fade
prompts. You may start with the student alone and then

add in others."
Maine

7/ Department of

Vilillll £ i ation




| BBQUIP —

B Brief Behavior Questionnaire and Intervention Plan
-

-

Skills Instructor(s): The following person/people
"Teacher" would be the best person to teach this skill.

A good time to teach this would be at the following time or
during the following activity: "all activities."

. M - I e
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B Brief Behavior Questionnaire and Intervention Plan
-

-

Generalization: To increase generalization of the newly
learned skill, adults should do the following: "Use multiple
teachers."

In the event of a behavioral incident problem, we will use
the following strategy: "Use least-to-most prompting.
Example -- tell the child what to do, show the child what to
do, gently prompt the child to engage in the appropriate
behavior."

Department of_
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| BBQUIP —
B Brief Behavior Questionnaire and Intervention Plan
-

" Commitment:

Grayson developed this plan on 5/27/2020.
The team will review it on 6/27/2020.

Teacher will ensure that this plan is carried out as
outlined.
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Remember...
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s

We are glad you are here with us.

Thank you for joining and for the
feedback that has been offered.

Please continue to let us know
how we can be supportive.



Disclaimer:

The links and websites shared in this
PowerPoint are for information and reference
only and are not endorsed in any way by the

Maine Department of Education.
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— Maine DOE is offering Contact Hours for each
— Special Services Zoom meeting you view.
L

Please follow these steps:

1. Email Leora Byras at leora.byras@maine.gov at the completion
of the Training with the codes for each Zoom meeting you
viewed. You may have up to 21 codes.

2. You may re-watch both Zoom meetings that have been previously
recorded.

3. Allow at least5 business days to receive your certificate of
participation.

Code for Contact Hours
- Code will be shared in Chat Box

Department of_
Education
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Team Members

Roberta Lucas — Federal Programs Coordinator
roberta.lucas@maine.gov

Leora Byras — Special Education Consultant: Worked as Special Educator in an SPPS
for 25+ years. Taught all grades over the course of that time in a self-contained
classroom. Has been with the MDOE since September 2018.

leora.byras@maine.qgov

Anne-Marie Adamson — Special Education Consultant: Special educator public K-12
resource room and SPED coordinator for 12 years. Facilitated CDS transition meetings
during that time. Taught Pre-K and K in private sector for 10 years. At the MDOE since
March 2020.

anne-marie.adamson@maine.qov

Colette Sullivan — Special Education Consultant: Worked as a Special Education
teacher for 30 years, primarily with students with Autism. Also worked at CDS York for 3
years, in a variety of roles, and have been with MDOE since August 2018.

colette.sullivan@maine.qov
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« Pender Makin —Maine State Commissioner of Education

« Erin Frazier — State Director of Special Services B-20
 Roberta Lucas — Federal Programs Coordinator

« Mary Adley — Coordinator of State Agency Programs and Special Projects
 Roy Fowler — State Director Child Development Services

« Barbara McGowen — Finance Coordinator

« Shawn Collier — Data and Research Coordinator

« David Emberley — Due Process Consultant

 Tracy Whitlock — Special Education Consultant/Special Projects
 Colette Sullivan — Special Education Consultant

« Leora Byras — Special Education Consultant

« Anne-Marie Adamson — Special Education Consultant

« Colene O’Neill — Secretary Specialist

« Julie Pelletier — Secretary Associate
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