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Agenda

1. Introductions

2. Review specific findings from the 
Corrective Action Plan - CAP

3. Questions
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Procedural Manual 

https://www.maine.gov/doe/learning/specialed/manual



Maine Unified Special Education Regulations 
(MUSER)

https://www.maine.gov/doe/cds/muser



Corrective Action Plan – CAP 

CAP Due Date –

April 30, 2024
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CAP Evidence Submission
Prong I – Correction to non-compliance from 
children’s files found during the Self-Assessment 
or the On-Site visit and are included on the EMT.  

1-4 – based on number of findings
Prong II – Evidence of systemic change from 
children’s files not included in the Self-
Assessment and On-Site visit and were not 
included on the EMT.  The number of Prong II 
submissions are based on child count.

1-5 – based on Child Count and percent 
compliance of Prong I



What is the Purpose of an IEP?

The Individuals with Disabilities Education Act 
(IDEA) says the purpose of an Individualized
Education Program (IEP) is “to ensure that all 
children with disabilities have available to them a 
free appropriate public education (FAPE) that 
emphasizes special education and related 
services designed to meet their unique needs
and prepare them for further education, 
employment and independent living”, and to 
promote movement back to general education.



Individualized Education Plan IEP Alignment



Section 2:  Disability

MUSER –
Maine Unified Special Education Regulations

MUSER VII.2.A-M outlines all 
Disability Categories, including the 

Definition and the Procedure for Determination.

MUSER –
Maine Unified Special Education Regulations

MUSER VII.2.A-M outlines all 
Disability Categories, including the 

Definition and the Procedure for Determination.



Section 2:  Disability
A child with a Disability is an Individual Who –

• Has reached the age of 3 years;

• Has neither graduated from a secondary school program with a regular HS 
diploma nor reached 22 years of age; 

• Has been observed in the learning environment/classroom setting; and

• Has been evaluated according to these rules and has been determined to 
have a disability which requires the provision of special education and 
supportive services.

• A child with a disability shall have one or more of the disabilities listed in 
MUSER VII.2.A-M

An Administrative Letter was issued January 21, 2021, outlining the 
change in Ending Age for Special Education eligibility.

An Administrative Letter was issued January 21, 2021, outlining the 
change in Ending Age for Special Education eligibility.

LD 98 / Chapter 450 codified the change in Ending Age for 
Special Education eligibility effective October 25, 2023.
LD 98 / Chapter 450 codified the change in Ending Age for 
Special Education eligibility effective October 25, 2023.



Corrective Action Plan – CAP 

SCREEN  SPECIFIC CAP HERE
Sample



100% Findings

• AFS1 – Academic, functional, developmental-
strengths

• APG2 – Academic gaps (skill deficits)

• APG6 – Academic gaps aligned to goal
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• FDP2 – Functional/developmental gaps (skill 
deficits)

• FDP7 – Functional/developmental “how” 
statement

• FDG1 – Functional/developmental gaps aligned 
to goals

• FDP3 – Functional/developmental present 
levels

100% Findings



100% Findings

• FDP6- Functional/developmental 
goals aligned with service grid

• LRE2 – Least restrictive environment-WN

• APG5 – Academic annual progress

• OOU1-11 – Out-of-unit placements

• MIS1 –Accuracy doc

• MIS2 – Fund authorization

• MIS3 – Qualified personnel

• MIS4 – Parent survey
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• RPP1-4 – Policies/Procedures

• FOT5 – Adverse Effect form

• TRA1-6c– Post-secondary transition plan

• ADWN – Basis of Abbreviated Day

100% Findings



100% Findings

• ADE1,4,5,6 – Abbreviated Day-Educational

• ADM1 – Abbreviated Day-Medical
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We compared file review results from your last audit (18-19) to current (22-23).
Here are some highlights:
APG2, Academic Gaps, went from % to %
APG4, Academic “How” Statement, went from % to %
FDP4, Functional Alignment, went from % to %
This comparison speaks to all the hard work you and your staff are doing for your students.



Findings generated as part of 
the Self-Assessment,         

On-Site visit or the            
EMT review.

Findings generated as part of 
the Self-Assessment,         

On-Site visit or the            
EMT review.



As we go over the specific findings for your CAP, keep in mind the areas that were noted to 
have shown a decrease in compliance since your last audit. We will go over these within 
the training and have provided links to trainings specific to these topics.
We will continue to provide support and work together to keep improving.

For your convenience, we have included links to short trainings in these areas:
FDP5, Measurable functional goals, went from 90% to 65%. 
https://www.maine.gov/doe/learning/specialed/pl/iep/goals
FOT3, Specific Learning Disability form, went from 70% to 50%.
https://www.maine.gov/doe/learning/specialed/pl/iep/referral



RAE1 – Evaluation Results

Results of initial or most recent evaluations of the 
child.

34 CFR 300.24(a)(1)(iii)

MUSER IX.3.C(1)(c) 



Why was this 
a finding?

• Missing dates

• No evaluations to support disability category

• Missing dates

• No evaluations to support disability category
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Instead…Instead…

Document:
• Evaluation name
• Date eval was given
• Scores that highlight strengths/needs in 

the student profile
• Maintain any scores that support eligibility

Document:
• Evaluation name
• Date eval was given
• Scores that highlight strengths/needs in 

the student profile
• Maintain any scores that support eligibility



APG4 – Academic “How” 
Statement

A statement of how academic skill gaps affect the 
child’s involvement and progress in the general 
education curriculum.

34 CFR 300.320(a)(1)

MUSER IX.3.A(1)(a)(i)



Why was this 
a finding?

• How statement was missing• How statement was missing
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Section 4C:  Distinctly Measurable and 
Persistent Gaps in Academic 

Performance and “How” Statement

Identification of the distinctly measurable and 
persistent gaps in Academic performance

AND

How do the distinctly measurable and persistent 
skill gaps affect the child's involvement and 

progress in the general education curriculum
Distinctly 

Measurable 
and Persistent 

Gaps

How 
Statement



Student Needs How Statement
(Reading) 

Jimmy’s reading fluency deficits
impact his ability to access grade level 

reading material.

(Writing)
Sarah’s spelling deficits

impact her ability to complete grade 
level writing prompts.

(Listening)
Michael’s listening comprehension 

deficits 

impact his ability to paraphrase and 
restate grade level material.

(Speaking)
Beth’s inability to retell stories in a 

sequential manner

impacts her ability to engage with 
grade level material.

(Mathematical Problem Solving)
Tom’s deficits in addition/subtraction

impacts his ability to participate in grade 
appropriate math activities.

Distinctly 
Measurable and 
Persistent Gaps

(Needs)

How Statement



Instead…Instead…

Section 4C



APG3 – Academic Present 
Level

A statement of the child's present level of 
academic achievement.  Baseline data.

34 CFR 300.320(a)(1)

MUSER IX.3.A(1)(a)



Why was this 
a finding?

• No data

• Blank

• Rubric referenced but not attached

• Subjective language – "about 40%, more than"

• Multiple skills

• Specific assessment or curriculum used

• No data

• Blank

• Rubric referenced but not attached

• Subjective language – "about 40%, more than"

• Multiple skills

• Specific assessment or curriculum used
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Academic and 
Functional/Developmental Present Level 
MUST include clear, concise Data points.

Avoid Present Level statements that include often, sometimes, 
seems to, about, approximately, etc. 

AND
Avoid writing Present Level statements in a range or using < or >

Do not make statements like:
“Student can sometimes do multiplication problems.”

“Student often misspells words.”
“Student struggles to complete work.”

“Student’s math fluency is approximately 55%.”
“Student’s reading comprehension is 50-75%.”

“Student can articulate digraphs <40% of opportunities.”



Section 5:  Academic and 
Functional/Developmental Performance 

– Present Level
REMEMBER:  The present level is written in a 
way that provides baseline data of the child’s 
performance (independently or with support) 
which is essential for determining appropriate 
goals for the next IEP. 



Section 5:  Academic Performance –
Present Level

IDEA requirement – MUST fill

Even if Student has 
Functional Need/Goals but 

has no academic skill 
deficits/gaps and will have 

no Academic Goals, 
Academic Present Level can 

NOT be blank.



Section 5:  Academic Performance –
Present Level

IDEA requirement – MUST fill

Examples could 
include…



Instead…Instead…

Section 5



SBG1 – Standards Based 
Goals

Academic goals aligned with the child’s needs and 
present level of academic performance and 
designed to facilitate the child’s achievement of 
grade level standards or the standards at which 
the child is performing based on the Maine 
Learning Results.

34 CFR 300.320(a)(2)(i)(A)

MUSER IX.3.A(1)(b)(i)



Why was this 
a finding?

• Goal has no aligned gap in section 4C

• Present level and goal reference different skills

• Goal has no aligned gap in section 4C

• Present level and goal reference different skills

This Photo by Unknown Author 
is licensed under CC BY



Instead…Instead…

Section 4C



SBG3 – Standards Based 
Goals

IEP academic goals are measurable (including 
measurement data or activities to be measured by 
percent, frequency, or specific demonstration of 
mastery).

34 CFR 300.320(a)(2)                                  

MUSER IX.3.A(1)(b)

MUSER IX.3.A(1)(c)

MUSER VII.2



Why was this 
a finding?

• No measurement data

• Measurement based on grade level

• Uses specific curriculum as measurement

• No measurement data

• Measurement based on grade level

• Uses specific curriculum as measurement
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Measurable Academic Goals

Can measure goals using –
• skill specific measurements/assessment

• qualitative data through teacher observation

• checklist or daily log

• running record

• work samples

• rubrics (attach the rubric to the IEP)

Can NOT measure goals using –
• evaluations used for eligibility or continuing eligibility

• state and local assessments

• grades or report cards

• specific academic curriculums
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Consider this 
Pretend Reading Curriculum...
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Do NOT include specific curriculums 
in your Present Levels or Goals.



Do NOT include specific curriculums in your 
Present Levels or Goals.



Pretend Reading Curriculum 
Level A

Child will learn: 

19 Basic Consonant Sounds

High Frequency Sight Words 1-25

Segment Simple CVC Words
Pretend Reading Curriculum 

Level B

Child will learn: 

Vowel Sounds

High Frequency Sight Words 26-40

Segment Simple CCVC Words



If Leo masters the vowel sounds and can segment simple CCVC 
words, but does not master the high frequency sight words,

you can’t do Progress Monitoring.

Pretend Reading Curriculum 
Level B

Child will learn: 

Vowel Sounds

High Frequency Sight Words 26-40

Segment Simple CCVC Words

Remember:  a goal should only include 1 skill;  if 
the child has skill deficits in BOTH vowel sounds 
and sight words, these would be two different goals.



Pretend Reading Curriculum 
Level A

Child will learn: 

19 Basic Consonant Sounds

High Frequency Sight Words 1-25

Segment Simple CVC Words

Do not include specific curriculums.
Focus on the specific skill deficits and include those deficits in the Present 
Levels and the Goals.



Instead…Instead…

Section 5



SBG4 – Standards Based 
Goals

IEP academic goals have a citation linking them to 
the grade level general education curriculum 
standards or the grade level at which the child is 
performing.

34 CFR 300.320 (a)(2i)(A)

MUSER IX (3)(b)(i)and (iii)



Why was this 
a finding?

• Citation linking to standards was missing• Citation linking to standards was missing
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Instead…Instead…

Section 5

MLR = Maine Learning Results
L = Strand (Language)
C = Grade Span (Childhood (K-5), Early Adolescence (6-8), and 
Adolescence (9-Diploma)
2 = Standard Number 



SBG5 – Standards Based 
Goals

Academic IEP Goal/Special Education Service 
Alignment.

34 CFR 300.320(a)(4)(i)

MUSER IX.3.A.(1)(d)(i)



Why was this 
a finding?

• Math goal but no service for math

• Consultation listed in goal but not the service 
grid

• Math goal but no service for math

• Consultation listed in goal but not the service 
grid
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Instead…Instead…
Section 5



FDP4 – Alignment

The identified needs of the child are aligned to 
functional/developmental annual goals.

34 CFR 300.320(a)(2)(i)(A)

MUSER IX.3.A(1)(b)(i)



Why was this 
a finding?

• No gap listed in 4D aligned to goal

• Present level and goal have different data points

• No gap listed in 4D aligned to goal

• Present level and goal have different data points
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Instead…Instead…



FDP5 – Measurability
IEP functional/developmental goals are 
measurable (including measurement data or 
activities to be measured by percent, frequency or 
specific demonstration of mastery).

34 CFR 300.320(a)(2)                                  

MUSER IX.3.A(1)(b)

MUSER IX.3.A(1)(c)

MUSER VII.2



Why was this 
a finding?

• Measurement is on outcome (age-appropriate 
expectation)- grades

• Multiple skills

• Outcome goals (age-appropriate expectation)-
attendance, appropriate behavior

• No measurement data

• Measurement is on outcome (age-appropriate 
expectation)- grades

• Multiple skills

• Outcome goals (age-appropriate expectation)-
attendance, appropriate behavior

• No measurement data
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When considering Skill Deficits versus
Outcomes and Age-Appropriate 

Expectations, it is very important to work with 
your team to review evaluations, data collection, 
observations, and similar info to figure this out.

Use your Team to determine those skills that 
might facilitate a change in any outcome. 
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• Jane is in third grade and has been identified with an OHI due to ADD.
• There are evaluations to support this, and they are documented in Section 4A.
• Her IEP team identified the following specific skill deficit/How in Section 4D –

• Jane is in third grade and has been identified with an OHI due to ADD.
• There are evaluations to support this, and they are documented in Section 4A.
• Her IEP team identified the following specific skill deficit/How in Section 4D –

• Because she has this very specific skill deficit, she has been unable to reach 
the age-appropriate expectation of work completion.

• Therefore, we will write a goal around Self-Initiation in Section 5 –

• Because she has this very specific skill deficit, she has been unable to reach 
the age-appropriate expectation of work completion.

• Therefore, we will write a goal around Self-Initiation in Section 5 –

Meet Jane



OUTCOME:

We want Jane to complete work 
commensurate to her peers.
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• Nina is in first grade and has been identified with Autism.
• There are evaluations to support this, and they are documented in Section 4A.
• Her IEP team identified the following specific skill deficit/How in Section 4D –

• Nina is in first grade and has been identified with Autism.
• There are evaluations to support this, and they are documented in Section 4A.
• Her IEP team identified the following specific skill deficit/How in Section 4D –

• Because she has this very specific skill deficit, she has been unable to reach 
the age-appropriate expectation of a day without aggressions.

• Therefore, we will write a goal around Requesting HELP in Section 5 –

• Because she has this very specific skill deficit, she has been unable to reach 
the age-appropriate expectation of a day without aggressions.

• Therefore, we will write a goal around Requesting HELP in Section 5 –

Meet Nina



OUTCOME:

We want Nina to decrease the 
number of aggressions she 

exhibits across a day.
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• Louis is in fourth grade and has been identified with Emotional Disturbance.
• There are evaluations to support this, and they are documented in Section 4A.
• His IEP team identified the following specific skill deficit/How in Section 4D –

• Louis is in fourth grade and has been identified with Emotional Disturbance.
• There are evaluations to support this, and they are documented in Section 4A.
• His IEP team identified the following specific skill deficit/How in Section 4D –

• Because he has this very specific skill deficit, he has been unable to reach the 
age-appropriate expectation of consistent attendance in school.

• Therefore, we will write a goal around Self-Initiation in Section 5 –

• Because he has this very specific skill deficit, he has been unable to reach the 
age-appropriate expectation of consistent attendance in school.

• Therefore, we will write a goal around Self-Initiation in Section 5 –

Meet Louis



OUTCOME:

We want Louis to increase his 
attendance.
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Remember

Outcome =                                
Age-Appropriate Expectation

Teach the skill that helps the 
student reach the Outcome/                          

Age-Appropriate Expectation.

* Write the goal around that skill *



Procedural Manual 
Pg. 26

Procedural Manual 
Pg. 26



Instead…Instead…

Section 5



FDG2 – Annual Progress

Functional annual progress of the child.

34 CFR 30.324(b)(1)(i)

MUSER IX.3.D(1)(a)

Endrew F. v. Douglas County School District RE–1, 580 U.S. ___ 
(2017)



The U.S. Supreme Court’s ruling in         
Endrew vs. Douglas County School District, 

highlighted the fact that IEP teams must 
discuss and develop IEP goals for students 

that are “appropriately ambitious” and that “to 
met its substantive obligation under the IDEA, 
a school must offer an IEP that is reasonably 
calculated to enable a child to make progress 

appropriate in light of the child’s 
circumstances.”



UNITED STATES DEPARTMENT OF EDUCATION 

WASHINGTON, DC 20202 

December 7, 2017 

Questions and Answers (Q&A) on 

U. S. Supreme Court Case Decision 

Endrew F. v. Douglas County School District Re-1

https://sites.ed.gov/idea/files/qa-
endrewcase-12-07-2017.pdf

UNITED STATES DEPARTMENT OF EDUCATION 

WASHINGTON, DC 20202 

December 7, 2017 

Questions and Answers (Q&A) on 

U. S. Supreme Court Case Decision 

Endrew F. v. Douglas County School District Re-1

https://sites.ed.gov/idea/files/qa-
endrewcase-12-07-2017.pdf



Use of Data

 collected and maintained with fidelity
 analyzed consistently
 used to determine next steps and make changes if necessary

Data should be used to:



It is important to remember –

“IEP teams must demonstrate the following indicators of 
progress: 

– The child is receiving all special education, supplementary 
aids, and related services outlined in the IEP

– The IEP team is making appropriate modifications as 
required

– Appropriate accommodations are provided 

– Measurable IEP goals enable a clear assessment of 
whether the child is making adequate progress.” 

https://www.smartersteps.com/2018/11/28/endrew-decision-

how-do-you-write-ambitious-iep-goals/



Why is this important when developing 
and maintaining an IEP and how does 

the Endrew F. case impact this?

progress and would have made appropriate changes.  

If the IEP team responsible for Endrew F. had 
effectively maintained and analyzed the data, and 
then used that data to drive programming, they 

would probably have identified that he wasn’t making 
progress and would have made appropriate changes.  



ALT1 – Alternate 
Assessment

The Participation Guideline document is used 
annually to determine if a student meets or does 
not meet the criteria for participating in alternative 
assessments.

34 CFR 300.320(a)(6)(ii)
MUSER IX.3.A(1)(f)(ii)



Why was this 
a finding?

• Blank• Blank
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Section 6:  Supplementary Aids, 
Services, Modifications and/or Supports

If the child requires the alternate assessment:
– Check “Yes”

– Provide an explanation

– Child’s academic goals require objectives 

– This section is a MUST fill

Cannot be blank



Instead…Instead…



ALT2 – Alternate 
Assessment

If the student is determined eligible for alternate 
assessment per the Participation Guideline 
document, all academic goals must have short-
term objectives.

34 CFR 300.320(a)(2)(ii)
MUSER IX.3.A(1)(a)(iii)



Why was this 
a finding?

• Missing objectives for academic goals• Missing objectives for academic goals
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Instead…Instead…



SVC1 – Service Grid

A statement of the special education and related 
services to be provided.

34 CFR 300.320(a)(4)(i)

MUSER IX.3.A(1)(d)(i)



Why was this 
a finding?

• Consult service with no aligned goal

• Missing location in service grid

• Consult service with no aligned goal

• Missing location in service grid
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Instead…Instead…

Section 5



LRE1 – Least Restrictive 
Environment Statement

An explanation of the extent, if any, to which the 
child will not participate with non-disabled 
students in the regular class and in extra-
curricular and other non-academic activities.

34 CFR 300.114(a)(2)

MUSER IX.2.B



Why was this 
a finding?

• No mention of how nature and severity of 
disability affect access to peers

• Restatement of service grid

• No mention of how nature and severity of 
disability affect access to peers

• Restatement of service grid
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Maine Unified Special Education Regulations
Page 120

MUSER X.2.B

To the maximum extent appropriate, children with 
disabilities, including children in public or private institutions 
or other care facilities, shall be educated with children who 
are not disabled, and special classes, separate schooling, 
or other removal of students with disabilities from the 
regular educational environment shall occur only when the 
nature or severity of the disability of a child is such that 
education in regular classes with the use of supplementary 
aids and services cannot be achieved satisfactorily. [20 
USC 1412(a)(5) and 34 CFR 300.114] 



Special Education Required Forms Procedural Manual
Page 37

For children ages 5-20
• Identify and explain the nature and severity of the child’s disability, and 

the extent in which they will not be participating with non-disabled 
children in the regular education class and in extracurricular and other 
nonacademic activities.

• This statement does not need to include frequency of 
accommodations and services as they are already documented in 
previous sections. 

• Reflect the specific percentage of time with non-disabled children. A 
range cannot be utilized.

• N/A is not acceptable.  If child is with non-disabled peers 100% of the 
time, state that in this section.



Instead…Instead…

Section 8



DIB1 – Disability 
Misalignment

The IEP is not reflective of the child’s identifying 
disability category.

34 CFR 300.320(a)(2)

MUSER VI.2.J(4)



Why was this 
a finding?

• Programming does not align with 
identified disability and needs e.g., identified as 
student with SLD and had no academic 
programming or OHI with no functional 
programming

• Programming does not align with 
identified disability and needs e.g., identified as 
student with SLD and had no academic 
programming or OHI with no functional 
programming
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Instead…Instead…



OOU12 – Out of Unit

IEP and WNs provided to parents.

34 CFR 300.322(f)

34 CFR 300.503(a)

MUSER VI.2.H(6)

MUSER IX.3.I(7)



Why was this 
a finding?

• IEP and WN not sent or sent outside of the 
timeline

• IEP and WN not sent or sent outside of the 
timeline
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Instead…Instead…



Findings generated 

as part of the Desk Audit.

Findings generated 

as part of the Desk Audit.
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FOT2 – Summary of 
Performance

Summary of Performance (SOP) form provided to 
a child whose eligibility under Part B of the 
Individuals with Disabilities Education Act (IDEA) 
was terminated due to graduation from secondary 
school with a regular diploma or due to exceeding 
the age eligibility for free appropriate public 
education (FAPE).

34 CFR 300.305(e)(3)

MUSER VI.2.C.(3)(g)



Why was this 
a finding?

• Section 1 had no data• Section 1 had no data
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Instead…Instead…

Remember

Summary of Performance –
• Make sure there are no Blank Boxes/Areas
• Section I must include data



FOT3 – Learning Disability 
Eligibility Form

Learning Disability Evaluation Report (if 
applicable) and evidence that all procedures for 
determination were followed including classroom 
observation

34CFR 300.309(a)

MUSER VII.2.L(2)



Why was this 
a finding?

• No documentation in WN that form 
was discussed/completed by IEP Team

• Blank box

• No documentation in WN that form 
was discussed/completed by IEP Team

• Blank box
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Instead…Instead…

Remember

Specific Learning Disability Eligibility Form –
• Make sure there are no Blank Boxes/Areas
• Verification must include data
• Include Strengths and Weaknesses
• Team Members must sign the document
• Document conversation/completion of form in Written 

Notice 



FOT4 – Speech/Language 
Eligibility Form

Speech/Language Eligibility Criteria form was 
completed including the rating scales by which 
evaluation data is documented by the IEP team to 
measure a moderate to severe level of speech or 
language impairment in all levels of assessment.

34 CFR 300.8(c)(11)

MUSER VII.2.K(2)



Why was this 
a finding?

• Severity rating scales were blank

• No documentation in WN that form was 
completed

• Severity rating scales were blank

• No documentation in WN that form was 
completed
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Instead…Instead…

Remember

Speech/Language Eligibility Criteria –
• Make sure there are no Blank Boxes/Areas
• Document the criteria(s) that documents adverse impact
• Verification must include data
• Document and Include all Severity Rating Scales
• Document conversation/completion of form in Written 

Notice 



INR1 – Procedural 
Safeguards – Initial 

Referral (B11)

Upon initial referral parents were provided 
Procedural Safeguards.

34 CFR 300.504(a)(1)

MUSER Appendix 1



Why was this 
a finding?

• No documentation that parents were offered 
procedural safeguards at initial referral

• No documentation that parents were offered 
procedural safeguards at initial referral
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Instead…Instead…

Remember

Procedural Safeguards –
• Procedural Safeguards were offered to parent at initial 

referral
• Document as enclosure in Advanced Written Notice or 

Written Notice of the initial referral meeting



INR3 – Evaluations 
Completed – Initial Referral 

(B11)

Initial evaluation conducted within 45 school days 
of receiving Parental Consent for Evaluation (for 
5-20).

34 CFR 300.301(c)(1)(ii)

MUSER V.A.3(a)(i)



Why was this 
a finding?

• Evaluations were completed outside 45-day 
timeline

• Evaluations were completed outside 45-day 
timeline
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Instead…Instead…

Remember
Timeline –
• Evaluations were completed within 45-school days (45 school days from date 

consent to evaluate was received by SAU to date eligibility meeting held)
• Record on the consent form when received back in the SAU
• Include school calendar to allow to count school days
• Include parental consent
• Include cover page of all evaluations parent signed consent to complete
• Date when evaluations when received back in the SAU
• Include WN from eligibility meeting
• Compliance data reported to Office of Special Education Programs (OSEP) 

annually



TRA7 – Transition 
Planning (B13)

Transition plan includes courses of study needed 
to assist the child in reaching post-secondary 
goals.

34 CFR 300.320(b)(2)

MUSER IX.3.A(1)(h)(ii)



Why was this 
a finding?

• Only grade 11 listed• Only grade 11 listed
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Instead…Instead…

Section 9E



TRA8 – Transition 
Planning (B13)

IEP identified transition services needed to assist 
the child in reaching post-secondary goals.

34 CFR 300.320(b)(2)

MUSER IX.3.A(1)(h)(ii)



Why was this 
a finding?

• "Child will" statements• "Child will" statements
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Instead…Instead…

Section 9F



TRA9 – Transition 
Planning (B13)

IEP contains measurable annual goals related to 
the child’s transition services identified in the IEP.

34 CFR 300.43(a)(2)

MUSER VI.2.C(3)(a)



Why was this 
a finding?

• No annual goals linked to transition services• No annual goals linked to transition services
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Instead…Instead…

Section 9d to Section 5

2024,



ADLR – LRE Percentage 

Student may be placed on abbreviated day only 
for educational needs or medical needs.

MUSER X.2.C(2)(c)



Why was this 
a finding?

• Abbreviated day LRE not based on full school 
day

• Abbreviated day LRE not based on full school 
day
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Instead…Instead…

• LRE is based on a full school day
• Student attends school for 2 hours/day and 

spends that time solely in special ed - LRE is 
0%

• Student attends school for 2 hours/day and 1 
hour/day is in general ed - LRE is 1 hour out of 
6 hours (17%), not 1 hour out of 2 hours (50%)



Abbreviated Day - Educational Abbreviated Day - Educational 
Finding What Where

ADWN Basis of Abbreviated Day – Educational or Medical Only WN

ADLR LRE Percentage is based on full school day IEP 8

ADE1 How the student will access curriculum and IEP services IEP 6&7, WN

ADE2 How the student will access assessments IEP 6, WN

ADE3

Revised IEP including:
 Re-entry plan – no longer than 45 calendar days
 Actions the SAU will take to assist the child to participate in 

full day

IEP, WN

ADE4
If more than 45 calendar days, IEP team must convene every 20 
school days

AWN, WN

ADE5

Documentation that 20-day meeting addresses the following:  
 Review progress toward return
 Review progress in education setting
 Determine what setting will allow the student to progress

AWN, WN

ADE6
Revised IEP addresses reason for abbreviated day (i.e. FBA, 
behavior plan, counseling, 
gaps/goals/services/accommodations)

IEP, WN



ADE2 – Access to 
Assessments

IEP and WN address how the student will access 
assessments.

MUSER VI.2.L(1)(a)



Why was this 
a finding?

• No mention of how student will access 
assessments on abbreviated day

• No mention of how student will access 
assessments on abbreviated day
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MUSER VI.2.L(1)(b) - Abbreviated School Day 
(page 70)



Instead…Instead…

Document in WN/IEP how the 
student will access state and local 
assessments



ADE3 – Re-Entry Plan

Revised IEP and WN address re-entry plan of no 
longer than 45 days and the actions the SAU will 
take to assist the child to participate in a full day of 
school.

MUSER VI.2.L(1)(c)

MUSER VI.2.L(1)(d)



Why was this 
a finding?

• No discussion of re-entry plan in IEP or WN• No discussion of re-entry plan in IEP or WN
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MUSER VI.2.L(1)(c) and (d) - Abbreviated 
School Day (page 70)



Instead…Instead…

*IEP and WN-reflect services that the IEP Team 
determined were necessary for the duration of the 
Abbreviated Day and services needed to increase 
to a full day.  



Abbreviated Day - Medical Abbreviated Day - Medical 

Finding What Where

ADWN Basis of Abbreviated Day – Educational or Medical Only WN

ADM1 How the student will access curriculum and IEP services
IEP 6&7, 

WN

ADM2 How the student will access assessments IEP 6, WN

ADM3
Team must meet every 90 calendar days to review progress 

and amend IEP as necessary
AWN, IEP, 

WN

ADM4
IEP Team reconvenes when student is medically able to 

increase school day
AWN, WN



ADM2 – Access to 
Assessments

IEP and WN address how the student will access 
assessments.

MUSER VI.2.L(2)(c)



Why was this 
a finding?

• No mention of how student will 
access assessments on abbreviated day

• No mention of how student will 
access assessments on abbreviated day
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MUSER VI.2.L(2)(c) - Abbreviated School Day 
(page 70)



Instead…Instead…

Document in WN/IEP how the 
student will access state and local 
assessments



ADM3 – Team reconvenes 
every 90 days

IEP team meets at least every 90 calendar days to 
review progress and amend IEP as necessary.

MUSER VI.2.L(2)(d)



Why was this 
a finding?

• No evidence of meeting every 90 calendar days 
in WN or IEP for student on abbreviated day

• No evidence of meeting every 90 calendar days 
in WN or IEP for student on abbreviated day
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MUSER VI.2.L(2) - Abbreviated School Day 
(page 71)



https://www.maine.gov/doe/learning/specialed/pl/officehoura
rchives/abbreviatedday

Here is a link to our 
recorded training 

on Abbreviated Day





Isolated Deficiencies

*Make corrections to the children’s files that were 
found to have errors noted as isolated 

deficiencies 

Sample
Sample

Sample



Questions?
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DATE TOPIC/DESCRIPTION REGISTRATION LINK

Wednesday 9/13/23 Resources Resources Registration Link

Wednesday 9/27/23 Transition from CDS to Public School 
Transition from CDS to Public School 

Registration Link

Friday 9/29/23 Q&A Session Q & A Registration Link

Wednesday 10/11/23 Abbreviated Day   Abbreviated Day Registration Link

Tuesday 10/24/23 Fall All District IEP Training 
IEP Training Registration Link 

(10/24/23)

Tuesday 10/24/23 Fall All District B-13 Training  
B-13 Training Registration Link 

(10/24/23)

Wednesday 10/25/23
Discipline & Manifestation 

Determination
Discipline & Manifestation 

Determination Registration Link

Friday 10/27/23 Q&A Session Q & A Registration Link

Wednesday 11/8/23 Least Restrictive Environment
Least Restrictive Environment 

Registration Link

Wednesday 12/13/23 Orientation and Mobility
Orientation and Mobility 

Registration Link

Wednesday 12/20/23 Compliant Transition Plans Compliant Transition Plans Registration 
Link

Tuesday 1/9/24 Winter All District B-13 Training B-13 Training Registration Link (1/9/24)

Tuesday 1/9/24 Winter All District IEP Training IEP Training Registration Link (1/9/24)

Wednesday 1/10/24
Advanced Written Notice & Written 

Notice 
Advanced WN and WN Registration Link

2023-24 Professional Development Schedule



DATE TOPIC/DESCRIPTION REGISTRATION LINK

Wednesday 1/24/24 Present Level of Performance         
Present Level of Performance 

Registration Link

Friday 1/26/24 Q&A Session Q & A Registration Link

Wednesday 2/14/24
Writing Measurable Functional Goals 

and Avoiding Outcomes 
Writing Measurable Functional Goals 

Registration Link

Wednesday 2/28/24 Transition from CDS to Public School  
Transition from CDS to Public School 

Registration Link 

Wednesday 3/13/24
Alignment and DIB1 (Disability 

Alignment) 
Alignment and DIB1 Registration Link

Wednesday 3/27/24 Forms – (AE attached to WN) 
Forms (AE attached to WN) 

Registration Link

Friday 3/29/24 Q&A Session Q & A Registration Link

Wednesday 4/10/24
Special Education Law for General 

Education Teachers
Special Education Law for General 

Education Teachers Registration Link

Wednesday 4/24/24 IEP Essentials IEP Essentials Registration Link

Friday 4/26/24 Q&A Session Q & A Registration Link

Thursday 5/2/24 Spring All District IEP Training IEP Training Registration Link (5/2/24)

Thursday 5/2/24 Spring All District B-13 Training B-13 Training Registration Link (5/2/24)

Wednesday 5/8/24 Consultation/Related Service Goals 
Consultation/Related Service Goals 

Registration Link

Wednesday 5/22/24 Data Collection Data Collection Registration Link

Friday 5/24/24 Q&A Session Q & A Registration Link

2023-24 Professional Development Schedule (cont.)



Please consider sharing the links to these PD opportunities with general 
education teachers:
Wednesday 10/25/23 - Discipline & Manifestation Determination

Wednesday 4/10/24 - Special Education Law for General Education Teachers

Please consider sharing the links to these PD opportunities with related 
service providers:
Wednesday 2/14/24 - Writing Measurable Functional Goals and Avoiding Outcomes 

Wednesday 5/8/24 - Consultation/Related Service Goals 

Please consider sharing the links to these PD opportunities with general 
education teachers:
Wednesday 10/25/23 - Discipline & Manifestation Determination

Wednesday 4/10/24 - Special Education Law for General Education Teachers

Please consider sharing the links to these PD opportunities with related 
service providers:
Wednesday 2/14/24 - Writing Measurable Functional Goals and Avoiding Outcomes 

Wednesday 5/8/24 - Consultation/Related Service Goals 



https://forms.office.com/g/by472QQLDJ

Use the link to complete the 
form on your computer

OR
Use the QR code to complete 
the form on your mobile device

Professional Learning Feedback and Contact Hour Form.Professional Learning Feedback and Contact Hour Form.



2022-23 Cohort IEP Quick Reference Document
will be emailed with Contact Hour Certificates

The IEP Quick Reference Document (IEPQRD) is updated annually.  
The 23-24 Cohort IEPQRD can be found on our website.

https://www.maine.gov/doe/learning/specialed/supervision/resources



Resources
Professional Development Calendar –

https://www.maine.gov/doe/calendar

Link for Recordings and Power Points –
https://www.maine.gov/doe/learning/specialed/pl

Special Education Resources –

https://www.maine.gov/doe/learning/specialed/supervision

Special Education Laws and Regulations –

https://www.maine.gov/doe/learning/specialed/law

Special Education Forms and Reporting –

https://www.maine.gov/doe/learning/specialed/forms



Colette Sullivan – Federal Programs Coordinator
colette.sullivan@maine.gov

Jennifer Gleason – Special Education Consultant
jennifer.gleason@maine.gov

Karlie Thibodeau – Special Education Consultant
karlie.l.thibodeau@maine.gov

Ashley Satre – Special Education Consultant
ashley.satre@maine.gov

Julie Pelletier – Secretary Associate
julie.pelletier@maine.gov

Colette Sullivan – Federal Programs Coordinator
colette.sullivan@maine.gov

Jennifer Gleason – Special Education Consultant
jennifer.gleason@maine.gov

Karlie Thibodeau – Special Education Consultant
karlie.l.thibodeau@maine.gov

Ashley Satre – Special Education Consultant
ashley.satre@maine.gov

Julie Pelletier – Secretary Associate
julie.pelletier@maine.gov
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