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Individualized Education Plan IEP Alisnment
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Endrew F. v.
Douglas County School District

“...a school must offer an IEP reasonably calculated to enable a
child to make progress appropriate in light of the child’s
circumstances.”

The “reasonably calculated” standard recognizes that
developing an appropriate IEP requires a prospective judgment
by the IEP Team.

The Supreme Court emphasized the requirement that “every
child should have the chance to meet challenging objectives.”

https://sites.ed.gov/idea/idea-files/qa-endrew-f-v-douglas-
county-school-district-case-ga/
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Use of Data

Data should be used to:

v' assist in program effectiveness
v determining the need for change

&0

DATA KNOWLEDGE —>» ACTION
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Section 5: Academic Performance -
Present Level

IDEA requirement - MUST f

§300.320 Definition of individualized education program.

(@) General. As used in this part, the term individualized education program or IEP means a written
statement for each child with a disability that is developed, reviewed, and revised in a meeting in accordance
with 88300.320 through 300.324, and that must include—

(1) A statement of the child's present levels of academic achievement and functional performance, including

5. MEASURABLE ANNUAL GOAL(S) (MUSER IX.3.A.(1)(b) & (c))

ACADEMIC PERFORMANCE (Part B, ages 3 - 20) refers to a child’s ability to perform age appropriate (comparable to same age/grade
peers) tasks and demonstrate appropriate skills in reading, writing, listening, speaking, and mathematical problem solving in the school
environment.

Present Levels of Academic Performance (MUSER IX.3.A.(1)(a)(i) & (ii)):

Child is on academic grade level with their peers.
OR
Child is academically commensurate with their peers.

Measurable Goal (MUSER I1X.3.A.(1)(b) & (c)
By date, given service, child’s name will skill as measured by evidence.

Objective(s) required? [J Yes [J No
By date, given service, child’s name will skill as measured by evidence.




Special Education Required Forms Procedural
Page 24

IDEA requires that a statement of the present level of academic
performance must be included in each IEP even if the child does not
exhibit any academic deficits that require special education services.
If the child does not exhibit academic deficits, the present level
statement should be included above the first goal only.

Example:|
“The child is academically commensurate with his/her peers.”
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Section 5: Functional/Developmental
Performance - Present Level

IDEA requirement - MUST fi

FUNCTIONAL/DEVELOPMENTAL PERFORMANCE refers to how the child is managing daily activities in cognitive, communicative,
motor, adaptive, social/emational and sensory areas. Developmental performance (ages 3-5) refers to how the child is performing
developmentally (comparable to same age/grade peers) in physical, cognitive, communicative, social, emotional, and/or adaptive
areas.

Present Levels of Functional/Developmental Performance (MUSER IX.3.A.(1)(a)(i) & (ii):

Child’s functional/development performance is commensurate with their peers.

Measurable Goal (MUSER IX.3.A.(1)(b) & (c) Progress:
By date, given service, child’s name will skill as measured by evidence.

Objective(s) required? [1 Yes [] No
By date, given service, child’s name will skill as measured by evidence.




Special Education Required Forms Procedural
Page 26

IDEA requires that a statement of the present level of functional
performance must be included in each IEP even if the child does not

exhibit any functional deficits that require special education services.

If the child does not exhibit functional deficits, a present level
statement should be included above the first goal only.

Example:
“Child is functionally commensurate with his/her peers.”
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For each skill gap, what is the child’s
present level of performance
(baseline data)?

Evaluations Academic and
- Functional Skill
N—— Gaps
Exceptionality
ldentification a

One-to-one
correspondence.
There needs to b
Present Level present level fo

each skill gag

Of in sections 4
Performance and 4D.
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Special Education Required Forms Procedural
Page 24

® Academic performance refers to a child’s ability to perform age appropriate (comparable to
same age/grade peers) tasks and demonstrate appropriate skills in reading, writing, listening,
speaking, and mathematical problem solving in the school environment.

¢ Include statement(s) of the child’s current academic performance (baseline data) above each

academic annual goal. The present level and annual goal should be aligned to the same
skill. The IEP should include a present level and annual goal for all identified academic
skill deficits listed 1n the Needs section. This statement should be written in a way that all
members of the [EP Team can understand the current uniqueness of the child’s academic
performance. This should not include specific levels of programs and curriculum as not all
IEP Team members will have foundational knowledge of the program being used and its

B

unique leveling.




Special Education Required Forms Procedural
Page 25

Developmental performance refers to how the child 1s performing developmentally
(comparable to same age/grade peers) in phvsical, cognitive, communicative, social,
emotional, and/or adaptive areas.

Functional/ Developmental performance refers to how a child 1s managing daily activities in
cogHitive, communicative, motor, adaptive, social'emotional and sensory areas.

Include statement(s) of the child’s current functional/developmental performance (baseline
data) above each functional/developmental annual goal. The present level and annual goal
should be addressing the same skill. The IEP should include a present level and annual goal
for all identified functional/developmental skill deficits listed 1n the Needs section. This
statement should be written 1n a way that all members of the IEP Team can understand the
current unigueness of the child’s functional/developmental performance.



Present Level of Performance is:

Present Level Understandable
Of to all, including
Performance parents

Include statement(s) of the child’s current academic performance (baseline data) above each

academic annual goal. The present level and annual goal should be aligned to the same
skill. The IEP should include a present level and annual goal for all identified academic
skill deficits listed in the Needs section. This statement should be written 1n a way that all
members of the [EP Team can understand the current uniqueness of the child’s academic
performance. This should not include specific levels of programs and curriculum as not all
IEP Team members will have foundational kmbwledge of the program being used and its

unique leveling.

- Procedural Manual page 24 & 25




Present Level of Performance is:

Aligned with
each Skill Gap

In Sections
4C, 4D, & 4E

Include statement(s) of the child’s current academic performance (baseline data) above each

Present Level
Of
Performance

academic annual goal. The present level and annual goal should be aligned to the same
skill. The IEP should include a present level and annual goal for all identified academic
skill deficits listed in the Needs sectiuﬂ_| This statement should be written 1n a way that all
members of the [EP Team can understand the current uniqueness of the child’s academic
performance. This should not include specific levels of programs and curriculum as not all
IEP Team members will have foundational knowledge of the program being used and 1ts
unique leveling.

- Procedural Manual page 24 & 25




Present Level of Performance is:

Present Level g s

Goal
Of .
Immediately
Performance .
Following

Include statement(s) of the child’s current academic performance (baseline data) above each

academic annual goal. The present level and annual goal should be aligned to the same
skill. The IEP should include a present level and annual goal for all identified academic
skill deficits listed in the Needs section. This statement should be written 1n a way that all
members of the [EP Team can understand the current uniqueness of the child’s academic
performance. This should not include specific levels of programs and curriculum as not all
IEP Team members will have foundational knowledge of the program being used and 1ts

unique leveling.

- Procedural Manual page 24 & 2




Alignment throughout
the IEP document

Evaluations Academic and
Functional Skill
Disability Gaps
|dentification

\

Present
of Perfor

Special Education

Measurable

and Related Goals

Services

1-to-1 correspondence
Gap -> Present Level ->
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Present Level of Performance is:

Baseline
Data for
Specific Skill
Gap

Present Level
Of
Performance

Include statement(s) of the child's current academic performance (baseline data) above each
academic annual goal. The present level and annual goal should be aligned to the same
skill. The IEP should include a present level and annual goal for all identified academac
skill deficits listed i1n the Needs section. This statement should be written in a way that all

members of the [EP Team can understand the current uniqueness of the child’s academic

performance. This should not include specific levels of programs and curriculum as not all
I[EP Team members will have foundational knowledge of the program being used and its
unique leveling.

- Procedural Manual page 24 & 25



Same Data Point

Present Level
Of
Performance

Measurable
Goal

I

Baseline
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Measurement
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Progress
Monitoring
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Present Level of Performance is not:

Present Level SuE)Jectlve: oy
Of « “struggles with
 “about”
Performance

e “sometimes”
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Present Level of Performance is not:

Approximate:

Present Level  Less than 60%
Of  About 55%
Performance « 60-70%

. ~40%




Present Level of Performance is not:

 Grades
 Grade Level
« Standard Scores
 Percentile
 Reading Level

Present Level
Of
Performance

Maine




Present Level of Performance is not:

Present Level
Of
Performance

Multiple Skills or
Prerequisite Skills

\

|

Maine




Present Basellne
Level Data for

Of Specific Skill
Performance Gap |




Present level of performance for each distinctly
measurable and persistent skill gap.

D. Based on evaluative information in 4A, what are the child’s distinctly measurable and persistent gaps in functional performance,
and how do they affect the child’s involvement and progress in the general education curriculum?

e Follow visual schedule

e Request help
These executive function gaps affect Sammy’s ability to access age-appropriate classroom
activities without aggression.

Present Levels of Functional/Developmental Performance (MUSER IX.3.A.(1){a)(i) & (ii):
Sammy is unable to follow a visual schedule.
Measurable Goal (MUSER 1X.3.A.(1)(b) & (c) Progress:

By date, given service, child’s name will skill as measured by evidence.

Objective(s) required? [ Yes [ No
By date, given service, child’s name will skill as measured by evidence.

Present Levels of Functional/Developmental Performance (MUSER IX.3.A.(1){a)(i) & (ii):
With adult prompting, Sammy uses a help card to request help in 50% of opportunities. He uses a help card independently in 0% of

opportunities.
Measurable Goal (MUSER 1X.3.A.(1)(b) & (c) Progress:

By date, given service, child’s name will skill as measured by evidence.

Objective(s) required? [ Yes [ No
By date, given service, child’s name will skill as measured by evidence.




Measurable Goal for each distinctly measurablé
persistent skill gap.

Evaluations Academic and
Functional Skill
D ————r—rem— ‘ Gaps
Exceptionality
ldentification

Present Leve
Measurable ¢ of Performan

Goals

One-to-one correspondence. There needs to be a goal
for each skill gap listed in sections 4C and 4D.
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Measurable Goal for each distinctly measurable a
persistent skill gap.

D. Based on evaluative information in 4A, what are the child’s distinctly measurable and persistent gaps in functional performance,
and how do they affect the child’s involvement and progress in the general education curriculum?

e Follow visual schedule
e Request help

These executive function gaps affect Sammy’s ability to access age-appropriate classroom
activities without aggression.

Present Levels of Functional/Developmental Performance (MUSER IX.3.A.(1)(a)(i} & (ii):
Sammy is unable to follow a visual schedule.

Measurable Goal (MUSER 1X.3.A.(1)(b) & (c) Progress:
By date, given service, child’s name will skill as measured by evidence.

By February 2024, given specially designed instruction and a visual schedule withup to 4
tasks, Sammy will follow the task analysis (1.Remove visual for completed task 2.Place
visual on “all done” square 3.Reference visual for next task 4.Travel to appropriate
room/area) with 40% independence over 5 consecutive days as measured by daily data
collection.

Objective(s) required? [ Yes [ No

By date, given service, child’s name will skill as measured by evidence.

Present Levels of Functional/Developmental Performance (MUSER IX.3.A.(1)(a)(i) & (ii):

With adult prompting, Sammy uses a help card to request help in 50% of opportunities. He uses a help card independently in 0% of
opportunities.

Measurable Goal (MUSER IX.3.A.(1)({b) & (c) Progress:
By date, given service, child’s name will skill as measured by evidence.

By February 2024, given specially designed instruction, BCBA consultation, and access to a

help card, Sammy will follow the task analysis (1.Pick up help card 2.Reach to

communicative partner 3. Release help card) with 30% independence over 5 consecutive

days as measured by daily data collection and reduced instances of aggression.

Objective(s) required? [ Yes [ No

By date, given service, child’s name will skill as measured by evidence.




A note from recent case law:
Beer v. USD 512 Shawnee Mission

The court identified various defects in the IEP, including outdated data
and vague language, and implementation failures that resulted in
substantive losses to the child and the parents.

Source:
https://perryzirkel.com/2023/04/04/april-2023-legal-update/
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https://perryzirkel.com/2023/04/04/april-2023-legal-update/

Present Level of Performance
Data is:

 Skill specific measurements/assessme

« Qualitative data through teacher observ
« Checklist or daily log
* Running record

* Work samples

* Rubric (attach rubrics to the IEP)




Present Level of Performance
Data is not:

« Eligibility / Evaluation Data
« State and Local Assessments
» Grades or Report Card

« Specific Curriculum




What if | don’t have baseline data?

A quick probe
will give you
point-in-time
baseline data.

a school must offer an IEP
that is reasonably calculated
to enable a child to make
progress

https://sites.ed.gov/ideal/idea-
files/qga-endrew-f-v-douglas-
county-school-district-case-ga/

Question: If you don’t
know where the studen
IS now (present level), \
how do you determine
where they can go In
one year (goal
measurement)?

Maine



https://sites.ed.gov/idea/idea-files/qa-endrew-f-v-douglas-county-school-district-case-qa/
https://sites.ed.gov/idea/idea-files/qa-endrew-f-v-douglas-county-school-district-case-qa/
https://sites.ed.gov/idea/idea-files/qa-endrew-f-v-douglas-county-school-district-case-qa/

?

10NS

Quest




Collecting and Analyzing Data

9, Mr. Berry's second proof. This is expressed by the equations
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This Photo by Unknown Author is licensed under CC BY-SA

Data sheets will only be used
with fidelity if they make sense
to the person collecting data.
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http://math.stackexchange.com/questions/1098644/difficulties-understanding-a-proof-of-int-0-infty-frac-sinxx-dx
https://creativecommons.org/licenses/by-sa/3.0/

Data Sheets can be simple!

Single Digit Addition (score + or -)

% correct (number of + / total opportunities)

& piece puzzle (score each piece + or -)

J& correct, % correct

Request break

+ if student independently requests break

P if student requests a break with adult prompting

- if student exhibits interfering behaviors (elope, aggression) instead of requesting break

% independence (number of + / total opportunities)




Sample Data

Single Digit Addition (score+or-)
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Sample Data

Request Break

+ if student independently requests a break

P if student requests a break with adult prompting
- if student exhibits target behavior instead of requesting a break

R N S

1
]

o
% independence (number of + / total) \ I’ q \D— {C’
Request Break
+ if student independently requests a break
P if student requests a break with adult prompting
- if student exhibits target behavior instead of requesting a break

Time Activity | Behavior Score
B 20 AN fj
e T Yo prorne 2\ m%q ff)tr:-pg_ —

2 e Mol ning M'}ﬁ £
Ga-10 mc:»r nwns m)ﬁ-\ 'D
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Request Break

# Behavior
% Property
Date Independence Aggression Destruction
12/1/2023 12% 3 1
12/2/2023 13% 3 2
12/3/2023 18% 2 1
12/4/2023 21% 1 0
12/5/2023 30% 1 1
% Independence
35%
30%
5%
20%
15%
10%
5%
0%

12/1/2023

12/2/2023

12/3/2023

12/4/2023

Elope

2

2
2
1
0

12/5/2023

Behavior

12/1/2023 12/2/2023

g N O OTEEE IO

12/3/2023 12/4/2023

=g Property Destruction

Elope

12/5/2023



Request Break

it Behavior
% Property Behavior
Date Independence Aggression Destruction Elope .
12/1/2023 12% 3 0 2 }
12/2/2023 13% 0 0 5 5
12/3/2023 9% 2 1 4
12/4/2023 10% 3 3 0 0
12/5/2023 12% 2 1 1 3 .\
2
% Independence 1
14%
0
179 12/1/2023 12/2/2023 12/3/2023 12/4/2023 12/5/2023
10% g AOOTESSION === Property Destruction Elope
B%
6%
4%
2%
0%
12/1/2023 12/2/2023 12/3/2023 12/4/2023 12/5/2023

What do | do when | see the
student isn’t progressing?




What do | do when | see the
student isn’t progressing?

1. Form hypothesis based on knowledge
of child and past observations.

2. Do some observations.

3. Spend time working with the student
and collecting data.

4. Inter-rater reliability check and training.




Request Break

|Date
12/1/2023
12/2/2023
12/3/2023
12/4/2023
12/5/2023
12/6/2023
12/7/2023
12/8/2023
12/9/2023

12/10/2023

25%

20%

# Behavior
% Property
Independence Aggression @ Destruction Elope

12% 3 0 2

13% 0 0 5

9% 2 1 4

10% 3 3 0

12% 2 1 1

12% 3 3 3 Implemented change in prompting protocol

13% 3 2 2

13% 2 2 1

15% 2 1 1

20% 1 1 1

% Independence Behavior
&
5
4
>y
2
1
0
m‘?*f? fnS"A:’}J m“}"& m“r"'% G
\:;"' '-.""e‘- -.,"7‘;"\- .,"'b:"n '.,‘.'3:\"".
S R R R T Q. R
VR A G I T G 4
ok ¥ ¥ b N ¥ .;I.,'"* —— Appression == Property Destruction

Note when you make
programming changes




How long do | take data before |
know that the student is or isn’t
making progress?

It depends on:
ne student

¢
o
t

ne skill

ne task

Your experience with
and knowledge of the
student will inform this
decision.




Recap

e The data sheet must make sense to
the person collecting data.

* Look at your data often. It will tell you
when a student is not making
progress.

need to change something. You may
have to try several changes before
you find the right one for that student.

e |f a student isn’t making progress, you \

« Data analysis drives programming!




Office Hours Archives — Data Collection Modules

E o 1



https://www.maine.gov/doe/learning/specialed/pl/officehourarchives

This Photo by Unknown Author is licensed under CC BY-NC



https://unknowncystic.com/2012/05/
https://creativecommons.org/licenses/by-nc/3.0/

What’s wrong?

C. Based on evaluative information in 4A, what are the child’s distinctly measurable and persistent gaps in academic performance,
and how do they affect the child’s involvement and progress in the general education curriculum?

 Vowel sounds
e Decoding
These skill gaps affect Stanley’s ability to access grade level texts.

Present Levels of Academic Performance (MUSER IX.3.A.(1)(a)(i) & (ii)):
Stanley struggles with identifying vowel sounds.
Measurable Goal (MUSER IX.3.A.(1)(b) & (c)

By date, given service, child’s name will skill as measured by evidence.
By December 2024, given Specially Designed Instruction, Stanley will identify 5 short vowel
sounds with 100% accuracy as measured by weekly data collection.

Present Levels of Academic Performance (MUSER IX.3.A.(1)(a)(i) & (ii)):
Stanley reads 35 words correct per minute using a 1% grade text.
Measurable Goal (MUSER IX.3.A.(1)(b) & (c) '

This"Photo by Unknown Author

By date, given service, child’s name will skill as measured by evidence. is licensed under CC BY-NC-ND
By December 2024, given Specially Designed Instruction, Stanley will decode regular words up
to 5 letters with 60% accuracy as measured by weekly data collection.

Tell us in the Chat Box why this is not compliant.



http://haciaelempleo.blogspot.com/2012/01/objetivo-para-el-2012-encontrar-empleo.html
https://creativecommons.org/licenses/by-nc-nd/3.0/

What’s wrong?

C. Based on evaluative information in 4A, what are the child’s distinctly measurable and persistent gaps in academic performance,
and how do they affect the child’s involvement and progress in the general education curriculum?

 Vowel sounds
e Decoding
These skill gaps affect Stanley’s ability to access grade level texts.

Present Levels of Academic Performance (MUSER IX.3.A.(1)(a)(i) & (ii)):
Stanley struggles with identifying vowel sounds.
Measurable Goal (MUSER IX.3.A.(1)(b) & (c)

By date, given service, child’s name will skill as measured by evidence.

By December 2024, given Specially Designed Instruction, Stanley will identify 5 short vowel
sounds with 100% accuracy as measured by weekly data collection.

Present Levels of Academic Performance (MUSER IX.3.A.(1)(a)(i) & (ii)):
Stanley reads 35 words correct per minute using a 1% grade text.
Measurable Goal (MUSER IX.3.A.(1)(b) & (c)

By date, given service, child’s name will skill as measured by evidence.

By December 2024, given Specially Designed Instruction, Stanley will decode regular words up This Photo by Unfjnown Author
to 5 letters with 60% accuracy as measured by weekly data collection. I e

- Subjective language
- No baseline data
- Present level and goal alignment



http://gabriellagiudici.it/john-locke-lorigine-delle-idee-e-dellidea-di-sostanza/
https://creativecommons.org/licenses/by-nc-sa/3.0/

Instead

C. Based on evaluative information in 4A, what are the child’s distinctly measurable and persistent gaps in academic performance,
and how do they affect the child’s involvement and progress in the general education curriculum?

 Vowel sounds
e Decoding
These skill gaps affect Stanley’s ability to access grade level texts.

Present Levels of Academic Performance (MUSER IX.3.A.(1)(a)(i) & (ii)):
Stanley can identify 5 long vowel sounds and 0 short vowel sounds.
Measurable Goal (MUSER IX.3.A.(1)(b) & (c)

By date, given service, child’s name will skill as measured by evidence.

By December 2024, given Specially Designed Instruction, Stanley will identify 5 short vowel
sounds with 100% accuracy as measured by weekly data collection.

Present Levels of Academic Performance (MUSER IX.3.A.(1)(a)(i) & (ii)):
Stanley decodes regular words with 14% accuracy.
Measurable Goal (MUSER IX.3.A.(1)(b) & (c)

By date, given service, child’s name will skill as measured by evidence.
By December 2024, given Specially Designed Instruction, Stanley will decode regular words up
to 5 letters with 60% accuracy as measured by weekly data collection.




What’s wrong?

This Photo by Unknown Autho
is licensed unde BY-NC_.N

Present Levels of Functional/Developmental Performance (MUSER IX.3.A.(1)(a)(i) & (ii):

Helen will request a break with adult prompting in approximately 10-15% of opportunities.
Measurable Goal (MUSER IX.3.A.(1)(b) & (c)

By date, given service, child’'s name will skill as measured by evidence.

By December 2024, given specially designed instruction, Helen will independently request a
break in 30% of opportunities as measured by daily data collection and reduced instances of
aggression.

Tell us in the Chat Box why this is not compliant.



http://haciaelempleo.blogspot.com/2012/01/objetivo-para-el-2012-encontrar-empleo.html
https://creativecommons.org/licenses/by-nc-nd/3.0/

What’s wrong?

This Photo by Unfnown Author
is licensed under CC BY-SA-NC

Present Levels of Functional/Developmental Performance (MUSER IX.3.A.(1)(a)(i) & (ii):

Helen will request a break with adult prompting in approximately 10-15% of opportunities.
Measurable Goal (MUSER IX.3.A.(1)(b) & (c)

By date, given service, child’s name will skill as measured by evidence.

By December 2024, given specially designed instruction, Helen will independently request a
break in 30% of opportunities as measured by daily data collection and reduced instances of
aggression.

- “approximately”
B - Rance (0.15%)

- No baseline data



http://gabriellagiudici.it/john-locke-lorigine-delle-idee-e-dellidea-di-sostanza/
https://creativecommons.org/licenses/by-nc-sa/3.0/

Instead

Present Levels of Functional/Developmental Performance (MUSER IX.3.A.(1)(a)(i) & (ii):

Helen does not independently request breaks.
Measurable Goal (MUSER IX.3.A.(1)(b) & (c)

By date, given service, child’s name will skill as measured by evidence.

By December 2024, given specially designed instruction, Helen will independently request a
break in 30% of opportunities as measured by daily data collection and reduced instances of
aggression.



ME: THIS SHOW

S BORING.

B0OSS: AGAIN, THIS IS
A ZOOM MEETING.




Resources



https://www.maine.gov/doe/sites/maine.gov.doe/files/2022-09/PROCEDURAL%20MANUAL%20Update%208-1-2020.pdf

Procedural Man
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Patricia Block, RSU #12

Mary Adley, Maine DOE

Lauric Lemicux, Winthrop School Dept.
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Shelby Thibodeau, Augusta School Dept.
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https://www.maine.gov/doe/sites/maine.gov.doe/files/2022-09/PROCEDURAL%20MANUAL%20Update%208-1-2020.pdf
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Department cf_
Education

05-071 Chapter 101

Maine Unified Special Education Regulation
Birth to Age Twenty

Effective Date:

August 25, 2017



https://www.maine.gov/doe/sites/maine.gov.doe/files/2023-12/10-31-23%20Updated%2023-24%20IEP%20Quick%20Reference.pdf
https://www.maine.gov/doe/sites/maine.gov.doe/files/inline-files/State%20Regulation%20Chapter%20101MUSER.pdf

Resources

2023-24 Cohort IEP Quick Ref

L 2023-2024 Cohort — Tips and Tricks for Writing a Compliant IEP

For more information, click here for the Special Education Required Forms Procedural Manual

Finding Location MUSER Citation Criteria

Results of initial or most recent

evaluations of the child. - Include evaluations that support the eligibility discussion

RAE1 Section 4A - Include evaluation name

34 CFR 300.324(a)(1)(iii) .
MUSER 1X.3.€(1)(<) - All evaluations must be dated

Academic, Functional, and/or

AFS1 Developmental strengths of the child - Based on observations

Section 4B - Include areas of strength and relative strengths

34 CFR 300.324(a)(1)(i) .
MUSER 1X.3.C(1)(a) - NOT a restatement of evaluations

Academic needs (distinctly measurable

- Academi
and persistent skill gap) of the child. cademic

- Distinctly Measurable and Persistent Skill Gaps
APG2 Section 4C - i i
34 CFR 300.324(a)(1)(iv) Best documer!tetlj IS a bull?edll.ls;td .
MUSER 1X.3.C(1)(d) - Make sure to include specific skill deficits
- Fluency, Comprehension, etc. instead of Reading



https://www.maine.gov/doe/sites/maine.gov.doe/files/2023-12/10-31-23%20Updated%2023-24%20IEP%20Quick%20Reference.pdf

Resources

Professional Development Calendar

Link for Recordings and Power Points

Special Education Resources

Special Education Laws and Regulations

Special Education Forms and Reporting



https://www.maine.gov/doe/calendar
https://www.maine.gov/doe/learning/specialed/pl
https://www.maine.gov/doe/learning/specialed/supervision
https://www.maine.gov/doe/learning/specialed/law
https://www.maine.gov/doe/learning/specialed/forms

2023-24 Professional Development

Wednesday 9/13/23
Wednesday 9/27/23
Friday 9/29/23
Wednesday 10/11/23
Tuesday 10/24/23
Tuesday 10/24/23
Wednesday 10/25/23
Friday 10/27/23
*Wednesday 11/8/23*
Wednesday 12/13/23
Wednesday 12/20/23
Tuesday 1/9/24
Tuesday 1/9/24

Wednesday 1/10/24

Resources

Transition from CDS to Public School

Q&A Session

Abbreviated Day

Fall All District IEP Training

Fall All District B-13 Training

Discipline & Manifestation Determination

Q&A Session

*Alignment and DIB1 (Disability Alignment)*

Orientation and Mobility

Compliant Transition Plans
Winter All District B-13 Training
Winter All District IEP Training

Advanced Written Notice & Written Notice



https://www.maine.gov/doe/learning/specialed/pl/officehourarchives/resources
https://www.maine.gov/doe/learning/specialed/pl/officehourarchives/cds
https://www.maine.gov/doe/learning/specialed/pl/officehourarchives/abbreviatedday
https://www.maine.gov/doe/learning/specialed/pl/iep/training
https://www.maine.gov/doe/learning/specialed/pl/transitionplanning/fulltraining
https://www.maine.gov/doe/learning/specialed/pl/officehourarchives/discipline
https://www.maine.gov/doe/learning/specialed/pl/officehourarchives/OHAlignment
https://www.maine.gov/doe/learning/specialed/pl/officehourarchives/OandM

2023-24 Professional Development (cont.)

Wednesday 1/24/24
Friday 1/26/24
Wednesday 2/14/24
Wednesday 2/28/24
*Wednesday 3/13/24*
Wednesday 3/27/24
Friday 3/29/24
Wednesday 4/10/24
Wednesday 4/24/24
Friday 4/26/24
Thursday 5/2/24
Thursday 5/2/24
Wednesday 5/8/24
Wednesday 5/22/24

Friday 5/24/24

Present Level of Performance

Q&A Session

Writing Measurable Functional Goals
and Avoiding Outcomes

Transition from CDS to Public School
*Least Restrictive Environment*

Forms — (AE attached to WN)

Q&A Session

Special Education Law for General
Education Teachers

IEP Essentials
Q&A Session
Spring All District IEP Training
Spring All District B-13 Training
Consultation/Related Service Goals

Data Collection

Q&A Session

Present Level of Performance
Registration Link

Q & A Registration Link

Writing Measurable Functional Goals
Registration Link
Transition from CDS to Public School
Registration Link
Least Restrictive Environment
Registration Link
Forms (AE attached to WN)
Registration Link

Q & A Registration Link

Special Education Law for General
Education Teachers Registration Link

IEP Essentials Registration Link

Q & A Registration Link

IEP Training Registration Link (5/2/24)

B-13 Training Registration Link (5/2/24)

Consultation/Related Service Goals
Registration Link

Data Collection Registration Link

Q & A Registration Link



https://mainestate.zoom.us/meeting/register/tZMtdO-srTsuEtfucEOfeoYxAjBSfu-s1WXZ
https://mainestate.zoom.us/meeting/register/tZMtdO-srTsuEtfucEOfeoYxAjBSfu-s1WXZ
https://mainestate.zoom.us/meeting/register/tZMrdu6pqDwsHdSqEXuK3a10RhAJTcJVpguo
https://mainestate.zoom.us/meeting/register/tZYqdu6uqT4jG9Gbar4-JwPknFeUkf5PynnI
https://mainestate.zoom.us/meeting/register/tZYqdu6uqT4jG9Gbar4-JwPknFeUkf5PynnI
https://mainestate.zoom.us/meeting/register/tZwkf-6rqj8qH92Ytt8em98ioLMfaEgVZYLf
https://mainestate.zoom.us/meeting/register/tZwkf-6rqj8qH92Ytt8em98ioLMfaEgVZYLf
https://mainestate.zoom.us/meeting/register/tZUkc-isqTktGtYMozpa-2YUaHuXqFkvQYAU
https://mainestate.zoom.us/meeting/register/tZUkc-isqTktGtYMozpa-2YUaHuXqFkvQYAU
https://mainestate.zoom.us/meeting/register/tZIqfu6gqjksHNYzwk5ev7pjmzmqO9niJSi9
https://mainestate.zoom.us/meeting/register/tZIqfu6gqjksHNYzwk5ev7pjmzmqO9niJSi9
https://mainestate.zoom.us/meeting/register/tZwkce-hqjkiGtWx50Zp_hlDWU-nfxPLc_wE
https://mainestate.zoom.us/meeting/register/tZMtcuyupzMoGNaZr-cCD6G-2Lpqx7-6IW_d
https://mainestate.zoom.us/meeting/register/tZMtcuyupzMoGNaZr-cCD6G-2Lpqx7-6IW_d
https://mainestate.zoom.us/meeting/register/tZMofu6vqDItG9bY0pfJz5d9-nF3c33iujde
https://mainestate.zoom.us/meeting/register/tZAlcuuhpzspG9ewDBOoYsqUb4tHo0YsKLUy
https://mainestate.zoom.us/meeting/register/tZEkde-urzkoGNKtcYtXpeSe_zz128BduJIg
https://mainestate.zoom.us/meeting/register/tZcsd-iurzssGdWWJpzVfA3L9aHA2fcTjmma
https://mainestate.zoom.us/meeting/register/tZwodOGhpzkvHtSioGFjZGXi0KooPfJtmYSX
https://mainestate.zoom.us/meeting/register/tZwodOGhpzkvHtSioGFjZGXi0KooPfJtmYSX
https://mainestate.zoom.us/meeting/register/tZwpce-grz4pGN2EPp5sxK7wI29gKDFldp1I
https://mainestate.zoom.us/meeting/register/tZEtc-qvrDwqGdXYcqWkrRC7vzTKxRNUwVmE

Please consider sharing the links to these PD opportunities with general

education teachers:
Wednesday 10/25/23 - Discipline & Manifestation Determination

Wednesday 4/10/24 - Special Education Law for General Education Teachers

Please consider sharing the links to these PD opportunities with related

service providers:
Wednesday 2/14/24 - Writing Measurable Functional Goals and Avoiding Outcomes

Wednesday 5/8/24 - Consultation/Related Service Goals



https://www.maine.gov/doe/learning/specialed/pl/officehourarchives/discipline

Professional Learning Feedback and Contact Hour Form.

Feedback and Contact Hours

YOUR
w Yvome
1| MATTERS.

Use the link to 'co

Use the QR code to
form on your moll

. Maine

Ed uccmon

Feedback and Contact Hours
Complete this form to provide us with feedback and

receive your contact hour certificate. Your feedback
matters to us!

Did the training content meet
your expectations? *

() Yes

() No



https://forms.office.com/g/by472QQLDJ

ZliMaine

i Department of

Education

Stay Connected!

Find Us Online!

www.maine.gov/doe
@MaineDOEComm

@mainedepted

@mdoenews

@MaineDepartmentofEduca;

N
S
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http://www.maine.gov/doe
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Colette Sullivan - Federal Programs Coordinator
colette.sullivan@maine.gov

Jennifer Gleason - Special Education Consultant
jennifer.gleason@maine.gov

Karlie Thibodeau - Special Education Consultant
karlie.l.thibodeau®@maine.gov

Ashley Satre - Special Education Consultant
ashley.satre@maine.gov

Julie Pelletier - Secretary Associate
julie.pelletier@maine.gov
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