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Advance Written Notice

This form is used to:
v Provide notice to parties of an upcoming IEP/IFSP Team Meeting.

Maine
Department of

Education
Advance Written Notice of IEP/IFSP Team Meetings

Maine Unified Special Education Regulations [MUSERVI.2.A)

Date Sent fo

Parents:
Child's Name:

Date of Birth:
Parent/Guardian

SAU:
School:
School Phone:

Scheool Address:

MName:
Parent/Guardian
Address:
Parent/Guardian
City. State fip:

City, State Zip:

Schoeol Contact:

Dear

An |EP/IFSP Team meeting has been scheduled for:
Date:

Time:

Locgtion:

The purpose(s) of the meeting is:

O Initial referral/eligibility (MUSER IV.2.0.)

L Annual review and other IEP program/placement changes including
graduation [MUSER XV) and revocation of consent for continued placement
(MUSER XV)

IFSP annual or 6 month review (MUSER VI1.1.8.)
Bvaluation/re-evaluation (MUSER V.1.A{4](]) & .3.D.)

Post-secondary goals and transition services (MUSER IX.3.A(T){h])
Transfer student (MUSER 1X.3.B(5)(a)(i) and (ii))

CDS/public school fransition [MUSER VI.2.C(2))

Transition fram Part C to Part B [MUSER VI.2.C(1))

FParent Request

Other (e.g., MUSER [X.1.B or MUSER IX.3.D(1}{a))

Oooooooono

This section is used to:
e Document the pertinent child-related information.
e Document the date, time and location of the IEP meeting.
e Identify the purpose(s) of the IEP meeting.




Directions:
e At least one box must be checked but check each box that applies to the purpose(s) of the
IEP meeting.
“Other” might include Ch.33 meeting, manifestation determination review, or 30-day
review for out-of-unit placements. If “Other” is checked, the specific purpose should be
listed.

If the child is of transition age (9™ grade or 16 years or older) then, the child should be
invited to the meeting and included in the salutation.

parents or agency. Members and parficipants invitedto attend the IEF/IFSP Team mesting wiill
include the following:

Title | Name
Administrator/CDS Site Director:
Administrator/CDS Site Director contact #:

Special education teacher(s)/CDS providers:

Regular education teacher(s):

Evaluator(s):

Representative of outside agencies:
Child or adult student:

ZDS staff:

CDS$ case manager:

Other:

This section is used to:

e Identify the participants who are invited to the IEP meeting.
Directions:Attendees should be identified by name as well as role.

Parental Participation

If the SAU is unable to convince the parent to attend. records of attempts to arangea
mutually agreed upon fime and place must be documented. [MUSERYWIL2.H.(4))

(Type or provide handwritten documentation of at least two attempts to gainparents
ottendance gt IEP meetings when appropriaie.)
1.

2.




This section is used to:
e Document the SAU’s attempts to promote parent(s) participation and attendance.
Directions:
e Schools must make reasonable efforts to schedule the IEP meeting at a mutually agreed on
time and place.
As a rule of thumb, if the SAU is having difficulty convincing a parent to attend, it should
make multiple attempts in addition to sending the AWN to schedule the IEP meeting so that
parents have an opportunity to attend.
If the SAU makes these attempts and the parents do not attend, the SAU may proceed to
hold the IEP meeting.

Waiver of 7 Day Advance Notice of IEP Meeting

Each SAU or IEU must take steps to ensure that one or both of the parents of a childwith
a disability are present at each IEF/IFSP Team meeijng, or are afforded the opportunity
to parficipate. These steps include notifying the parents of the meeting early enocugh.
but at least 7 days prior to the meeting to ensure that they will have an opportunity to
attend and scheduling the meeting at a mutuadlly agreed on time and place.

If vou have not been provided notice of the meeting af least 7 days before the
meeting date, your signature waiving your rights to the fimeframe is required below
before the [EF/EFSP Team meefing may be convened.

Signature of parent/guardian forwaiver Date

This section is used to:
e Document the parent’s willingness to waive the 7-day notice of the IEP meeting.

Parents must sign here whenever the IEP meeting is held less
than 7 days from when notice was provided.

Enclosures may be included within this document and may be recorded below.

This section is used to:
e Identify the enclosures, if any, included with the Advanced Written Notice.
Directions:
e [fProcedural Safeguards, evaluation reports or other items are enclosed with the AWN,
record that information here.




Determination of Adverse Effect

This form is used to:
e Provide a written record regarding the determination of adverse effect on educational
performance.

Maine

Depc:n‘menrof_
glEducation
Form for the Determination of Adverse Effect on

Educational Performance
Maine Unified Special Education Regulations (MUSER VI1.3)

Date of Meeting: SAU:

Child’'s Name: School:

Date of Birth: School Phone:

Parent/Guardian School Address:
Name:
Parent/Guardian
Address:
Parent/Guardian
City, State Zip:

City, State Zip:

School Contact:

Reason for use of form: [J Inifial Eligibility O Confinuing Eligibility/Dismissal

Definition — Adverse effect/adversely effects: The word “adverse”
commonly means “harmful, impeding, obstructing, or detrimental.” To
“adversely affect” means to have a negative impact that is more than a minor
or transient hindrance, evidenced by findings and observations based on data
sources and objective assessments with replicable results. An adverse effect
on educational performance does not include a developmentally appropriate
characteristic of age/grade peers in the general population.

Directions:
e The use of the form is limited to:
o Determination of eligibility for special education services.
o Consideration of a change in eligibility for special education services.
o Dismissal from special education services.

The procedure for determination of adverse effect applies only to the
following eligibility categories: Autism, Deafness, Developmental Delay,
Emotional Disability, Hard of Hearing, Intellectual Disability, Orthopedic
Impairment, Other Health Impairment, Traumatic Brain Injury, and Visual
Impairment including Blindness.




SECTION 1.A - ASSESSMENT/DATA SOURCES

LA. The IEF Team has reviewed the following assessment(s) or data source(s) 1o determine
adverse effect resulting from the child’s disability [check one of the boxes in each category
and provide verification by describing the data that supports the determination as to
whether or notadverse effect is demonstrated]:

* N/A=not available

1. Do standard or percentile scores on nationally-normed,
individually- administered achievement test(s), or for children ages
3 to 5, appropriate multi-domain natfionally-normed test(s) or rating
scale(s), demonstrate adverse effect?

Werification:

This section is used to:
e Document data considered and indicate whether it supports a determination of adverse
effect.

Directions:
e Examples of data sources for category 1:
o For 3-5 year-olds - Wechsler Preschool and Primary Scale of Intelligence- Fourth
Edition™ (WPPSI-IV), Autism Diagnostic Observation Schedule™ (ADOS™);
o Grades K-12 - Woodcock Johnson, Wechsler Individual Achievement Test, Oral and
Written Language Scale, Gray Oral Reading Test, Test of Word Reading Efficiency.

The IEP Team’s determination of adverse effect is based upon the results of
assessments and/or data sources determined by the Team to be necessary to
verify the effect of the disability on educational performance. In most situations,
the Team will consider multiple assessments and/or data sources for
determination of adverse effect.

2. Do standard or percentile scores on nationally-normed, group-
administered achievement test(s), including nationally-normed,
curiculum- based measures, demonstrate adverse effect?

Verification:

e Examples of data sources for category 2:
o NWEA, PSAT, SAT.




3. Do any reports prepared by the SAU or presented by the
parent/guardian that reflect academic or functional performance
document adverse efiect?

Verification:

e Examples of data sources for category 3:
o 3-5-year-olds - Adaptive Behavior Assessment System®-Second Edition (ABAS®-
II), CDS Eligibility Observation Summary
o Grades K-12 - Vineland scores, Adaptive Behavior Assessment System scores,
academic grades, reports by parent or outside providers, reports of whether the child
meets standards in standards-based system.

4. Does the child’s performance on comprehensive assessments based
on a system of learming results, or the Common Core as of 2014, or
measurements of indicators within the Early Childhood Leaming
Guidelines, demonstrate adverse effect?

YVerification:

e Examples of data sources for category 4:
o 3-5-year-olds - Assessment, Evaluation, and Programming System for Infants and
Children (AEPS®), Second Edition, HighScope® Child Observation Record

o Grades K-12 - MEAs, NWEAs, writing prompts, and curriculum-based measures
such as DRA, DIBELS, Everyday Math, AIMSweb, Curriculum Unit Tests
(Envisions Math).

5. Do criterion-referenced assessments of academic or functional
performance demonstrate adverse effects
Verification:

e Examples of data sources for category 5:
o VB-MAPP, ABLLS, Brigance Inventory of Early Development, School Function
Assessment, NWEAs, MEAs, Classroom test scores.

6. Do child work products, language samples, or portfolios
demonstrate adverse effect?

Verification:

e Examples of data sources for category 6:
o Writing prompts, handwriting samples, portfolios of work, classroom work samples.




7. Does disciplinary evidence, or rating scales based on systemic

observations in more than one setting (whenever possible) by
professionals or parents/guardians, demonstrate adverse effect?

Verification:

e Examples of data sources for category 7:
o Disciplinary reports/office referrals, Functional Behavioral Assessment (FBA),
BASC Rating Scales, BRIEF, behavior data sheets/logs, classroom observation(s).

8. Do the child’s attendance patterns demonstrate adverse effects

Verification:

e Examples of data sources for category 8:
o Attendance records (school, program and/or class).

7. Do the child’s social or emotional deficits (if any), as cbserved by
profaessionals or parents/guardians in multiple settings (whenever
possible), on clinical rating scales or in clinical interviews, demonstrate
adverse effect?

Yerification:

e Examples of data sources for category 9:
o BASC, BRIEF, Achenbach, Connors Rating Scales, Multidimensional Anxiety Scale
for Children, Piers-Harris Self-Concept Scale, Autism Rating Scales, observation.

10. Other (add any other data sources)
Verification:




SECTION 1.B. — SINGLE ASSESSMENT

I.LB. Was only one assessment/data source considered?

YES NO
O O
If the answer to the gquestion is “Yes”, state the |EF Team’s rationale for the determination that
the single assessment/data source is adequate for the determination of adverse effect on
educational performance:

This section is used to:
Indicate whether only one assessment or data source was considered and, if so, explain

why that was adequate.

SECTION 2- DETERMINATION OF ADVERSE EFFECT

Il. Has the IEF Team determined that there is an adverse effect on

educational performance resulting from the child’s disability? 0

If the answer to this question is “Yes”, proceed fo section lll. If the answer to this
guestion is "No”, the child does not quality as a child with a disability under Maine
Unified Special Education Regulations and is not entitled to an Individualized

Education Program.

This section is used to:
e Indicate whether the IEP Team has determined that there is an adverse effect on

educational performance.

Directions:
e Having completed Section I and considering the findings in each of the data source

categories, the Team now determines whether the child’s disability results in an adverse
effect on educational performance.
o If'the answer to this question is “Yes”, proceed to section III.
o If the answer to this question is “No”, the child does not qualify as a child with a
disability under Maine Unified Special Education Regulations (MUSER) and is not

entitled to an Individualized Education Program.

Only complete Section 3 if the answer to Section 2 is “yes”.




lll. The adverse effect that results from the child’s disability is, (check one)

[J of such a degree or kind that the child requires special education in order fo
benefit from his/her education program.

[ correctible through accommodations in the child's regular education program.

Summarize the basis for the determination as to whether the child requires special
education in order to benefit from his/her education program or the adverse effect is
correctible through accommodation.

If the first box was checked, the child qualifies as a child with a disability under Maine
Unified Special Education Regulations and is entitled to an Individualized Education

Program. If the second box was checked, the child does not qualify as a child with a
disability under Maine Unified Special Education Regulations and is not entitled to an

Individudlized Education Program.

This section is used to:
e Indicate whether the child requires special education.
e Summarize the basis for that determination.

Directions:

e The IEP Team should explain its decision regarding whether the child needs specialized
instruction or whether their needs can be addressed through general education
accommodations. The Team should not merely reproduce verbatim the information
recorded in Section 1 but should summarize how the culmination of data sources support
the Team’s determination. This summary should include how the collected data shows an
adverse impact on the educational performance of the child.




Team Member Whose Curriculum is Not Being Discussed

This form is used to:
v" Document parents’ consent whenever a required member of the IEP Team whose area is not
expected to be discussed is unable to attend the IEP meeting or will be leaving before the
end of the IEP meeting.

The parent’s signed consent for excusal should be obtained on this
form before the IEP meeting.

. oo
Department DI.
Education

Documentation of Agreement of Non-Attendance for |IEP/IFSP Team Member

Whese Curriculum Area is not Being Discuzzed
Maine Unified Special Education Begulations (MUSER] WI.2.F.&G.

Dafe Sent fo

Parents: AU

Child s Name: School:

Cate of Birth: School Phone:

Farent/Guardian School Address:
Name:
Farent/Guardicn
Address:
Farent/Guardicn
City, State Zip:

City, State Zip:

Jchool Contact:

A memizer of the IEF/IFSF Team is not required fo attend an IEF/IFSF Team meeting in whole orin port, if
the parent of o child with a disability and the public agency agres in writing thot the attendaonce of
the membber is not necessary because the memoer's area of the cumiculurn or refated services is not
being modified or discussed in the meating.

Date of Mesating:

Mame and Posifion of Excused

Memoer:

Cate and signature of parent signifying agreement for non-attendancse or attoched Parental Written
Agrearment for Non-Aftendance:

Parent/Guardian Signature

Cate and signature of designoted puklic agency representafive signifying cgreement for non-
attendance:

Fublic Agency Representative Signoture

Enclosurss may be included within this document and recorded below:

Directions:
e Written input from the excused Team member may be included with this form and
documented in the enclosures.




Team Member Wheose Curriculum is Being Discussed

This form is used to:
e Document parents’ consent whenever a required member of the IEP Team whose area is

expected to be discussed is unable to attend the IEP meeting or will be leaving before the
end of the IEP meeting.

e This form would be needed for regular or special education teacher for the child.

The excused member must, in writing to the parent and IEP Team,
provide input into the development of the IEP prior to the meeting.

Deportment C"lI
Education

Documentation for Excusal of IEP/IFSP Team Member Whose

Curriculum Area is Being Discuzsed
Maine Unified Special Education Regulations [MUSER] VI2.F.&G.

Date fent to

SAl:
Parent;

Child’s Mame: School:

Diate of Birth: School Phone:

ParentfGuardian
Marne:
Farent/Guardian
Address:
ParentfGuardian
City, State Iip:

School Address:

City, State Tip:

School Contact:

A memier of the Team may be excused from oftending a Team meeting, inwhale or in port, when the meeting
nwvclves a modification to or discussion of the member's arsa of the curriculum or reloted sendce i the parent
and the public agency in wrifing conssnt o the excusal ond the member sulbmits, in wriling, to the porent and
|ER{IFEF Team, input inte the development of the IERJIFSP pricr to the mesting.

Dote of Meeting:

Mame and Posifion of Excused

Memizer:

Cate written input zent to parents and Team (to
o2 completed at the Teor meeting):

Diote and signature of parent signifying consent for excusal or attached Parental Written Consent for Excusal:

Parentf/Guardian Signature

Dote and signature of designoted pubklic agency representative signifying consent for excuszal:

Public Agency Representative Signature

Enclosures may be included within this document and recorded below:

Directions:

e Written input from the excused Team member may be enclosed with this form
and, if it is, it should be identified here.




Individualized Education Program (IEP)

This form is used to:
v" Provide a written record that reflects the discussion and decisions of the IEP Team
documented in the Written Notice.
Establish present levels, goals, and services that will enable a child to make progress in the

v
general education curriculum in light of their circumstances.

v" Commit School Administrative Unit (SAU) resources that are necessary to meet the
child’s individualized educational needs.

v" Determine the child’s progress toward attainment of goals.

Maine

Department of

Education

Maine Unified Special Education Regulations (MUSER 1X.3.G.)

INDIVIDUALIZED EDUCATION PROGRAM (IEP)

SAU or CDS Site:
Date |IEP Sent to Parent:

This section is used to:
e Document introductory information related to the IEP.
Directions:

e SAU/CDS Site: Indicate the specific school administrative unit or CDS site. When a child
has school choice or is in an out-of-unit placement, the SAU responsible for FAPE should
be identified.

Date IEP Sent to Parent: Parents must receive the annual IEP within 21 school days of the
IEP meeting (including the date of the IEP meeting) at which the IEP was developed. The
date sent to parent should allow for the parent to receive the document within that
timeframe. An amended IEP is required to be sent to parent only upon their request;
however, it is best practice to provide the updated documentation whenever agreed upon
changes are made.

Section 1: CHILD INFORMATION

Child's Name: Annual Date of IEP Meeting:
Date of Birth: Duration of the IEP:

Age: Date of Next Annual IEP Meeting:
School/Program: Date of Re-Evaluation:
Parent/Guardian Name: Date(s) of Amended IEP:

Child's Address: Case Manager:

City, State, ZIP:

State Agency Client? CJ YES [ NO

This section is used to:
e Document the pertinent child-related information.

Directions:

e School/Program: Both school and grade should be documented; for CDS use the word
“preschool”.




Parent Information: This should include the parent/guardian names and addresses.
Date of Annual Meeting: This is the date the Initial/Annual IEP meeting was held. This
should not change unless another annual IEP is developed during the life of the original IEP.
Duration of the IEP
o This range should include when the programming within the IEP is going to begin
and end.
Each school shall implement the initial IEP as soon as possible following the IEP
meeting, but no later than 30 calendar days.
Subsequent IEPs become effective as determined by the Team, with the
determination documented in the Written Notice.
Parents should be provided Written Notice 7 days prior to the beginning date,
unless the parent agrees at the meeting to implement sooner and it is documented
in the WN.
o The duration should not exceed 364 days.
Date of Next Annual IEP Review: The next annual IEP should be held within 364 days
from the previous year’s annual IEP meeting.

Date of Annual Meeting: 3/17/2019

Duration of the [EP: 3/27/2019-3/26/2020

Date of Next Annual IEP Meeting: 3/16/2020
The date of the annual review MUST not exceed 364 days (but
may be less than 364 days) from the date of the last annual IEP
meeting, NOT from the effective date of the IEP. If an entirely new
IEP is written after the annual meeting, the date that the new IEP
was developed becomes the new annual review date. (Example:
Transfers)

Date of Re-evaluation: 3 years from the date of the IEP meeting when initial or previous
evaluations were reviewed, and special education eligibility is determined. Re-evaluations
cannot be extended beyond 3 years of the determination.

Date(s) of Amended IEP: When a change has occurred in the IEP prior to the annual
review.

o The date of the amended IEP does not change the original:

* Date of Meeting

» Date of Next Annual IEP Meeting.

» Date [EP Sent to Parent

» Date of Re-evaluation (unless the amendment was due to a re-evaluation)
Case Manager: The name of the properly certified or licensed personnel who oversees
implementation of the IEP.
State Agency Client: A child of eligible school age that is:

o In the custody or care of the Department of Health and Human Services (DHHS);

o Placed by a caseworker from DHHS or an authorized agent of Children’s Behavioral
Health Services, for reasons other than educational reasons, with a person who is not
the child’s parent, legal guardian or relative;

Attending a public or private school while still a resident of a state-operated
nstitution; or




o In the custody or under the supervision of the Department of Corrections, including,
but not limited to, a juvenile on conditional release, an informally adjusted juvenile,
a probationer or a juvenile on community reintegration status from a youth
correctional facility and who is placed, for reasons other than educational reasons,
pursuant to a court order or with the agreement of an authorized agent of the
Department of Corrections, outside of the juvenile’s home.
A state agency client is a child who has been identified as a child with a disability in
accordance with this rule. State agency client also means a child who is under 6
years of age who meets one of the criteria listed above.

Section 2: DISABILITY

[ Autism [] Deaf-Blindness [ Deafness
[ Developmental Delay (3-5) [ Developmental Delay (Kindergarten) 1 Emotional Disturbance
[ Hearing Impairment [ Intellectual Disability [ Visual Impairment (including Blindness)
[ Other Health Impairment [ Orthopedic Impairment [ Speech/Language Impairment
[ Specific Learning Disability [ Traumatic Brain Injury 1 Multiple Disability
(check all applicable concomitant disabilities)

This section is used to:
e Document under which disability the Team has determined that the child is eligible.

Directions:
e Check the box which reflects the disability category.
e In the case of Multiple Disabilities, check the concomitant disabilities.
o Multiple Disabilities is identified when the child has impairments that occur
concomitantly (two or more disabilities that occur at the same time); and
o The result of the combination of the impairments causes such severe educational
needs that the child cannot be accommodated in special education solely for one of
the impairments.
o The term does not include children who have Deaf-Blindness or Developmental
Delays.
e Speech or Language Impairment is an eligibility category.
o Speech/language services can also be a related service to other eligibility categories.
Where a child has a need for speech/language services, but Speech or Language
Impairment is not the primary disability, do not check the Speech or Language
Impairment box; speech/language services would be delivered as a related service.
(For example- Other Health Impairment with speech/language services would NOT
become Multiple Disabilities unless the two disabilities were concomitant.)




Section 3: CONSIDERATIONS — INCLUDING SPECIAL FACTORS

A. Concerns of the parents for enhancing the education of their child (MUSER 1X.3.C.(1)(b)):

B. Does the child exhibit behavior that impedes the child’s learning or that of others requiring positive
behavioral interventions and supports and other strategies to address the behavior? (MUSER CJYES OO NO
1X.3.C.(2)(a))
I the child identified as a student who is an English learner? (MUSER IX.3.C.(2)(b)) O YES O NO

i Does the child have language needs, due to his/her English language proficiency level, which
need to be addressed in the IEP?
If the child is blind or visually impaired, does the child require instruction in Braille and the use of
Braille? (MUSER 1X.3.C.(2)(c))
Does the child have a print disability that requires accessible educational materials (AEM) to access the
curriculum?
i If yes, what type of accessible educational materials (AEM) does the child require?

CJYES CINO

CJYES ONO CINA

CIYES COONO

Does the child have communication needs? (MUSER IX.3.C.(2)(d))

i Is the child deaf or hard of hearing?
G. Does the child need assistive technology devices and services? (MUSER IX.3.C.(2)(e))
H. Does the child have academic needs?
I. Does the child have functional/developmental needs?
POST-SECONDARY TRANSITION
J. Isthe child in 9®" grade or above OR is the child 16 years old or older?

i If yes, Section 9 should be completed before completing the remainder of the IEP.

This section is used to:
e Consider the concerns of the parents for enhancing the education of the child.

e Consider any special factors that may interfere with the child’s learning.

Directions:

All questions must be considered and answered appropriately.
You MUST check off a box in each section of the chart.

. Document the parents’ concerns. The Team must consider parental concerns when developing
the IEP.

e This section should not mirror what is written in Section 6 of the Written Notice. The
concerns of the parent for enhancing their child’s education should be documented in this
section. Section 6 of the Written Notice documents a parent’s description of their child’s
progress which should extend beyond the sole identification of parental concerns.

If the parents do not attend the IEP meeting, every attempt needs to be made to document
the parents’ concerns. Document the fact that they did not attend the meeting in the Written
Notice, and not in the IEP. If they did not attend or express concerns, indicate only that the
parents did not express any concerns at this time in the [EP.

. Determine if the child exhibits behaviors that impede the child’s learning or the learning of
others and the child needs positive behavioral interventions and supports and other strategies to
address the behavior.

. Determine if the child’s level of English language proficiency impacts the special education and
related services needed by the child AND consider whether the special education and related
services should be provided in a language other than English (e.g., goals, accommodations).




This section is used only to address limited English proficiency;
speech/language needs are to be addressed in Section 3F.

D. Determine if the child is blind or visually impaired, determine if the child requires instruction in
Braille or the use of Braille. If the child is NOT blind or visually impaired, please check NA.

. Determine if the child has a print disability that requires Accessible Educational Materials

(AEM).

i. If the child requires Accessible Educational Materials, document the type(s) of AEM the

child requires.

e For all children, determine if the child has a print disability (an individual who experiences
barriers to accessing standard printed instructional materials in non-specialized formats due
to blindness, visual disability, physical limitations, organic dysfunction or dyslexia) that
requires Accessible Educational Materials (AEM) to access the curriculum. (For example,
a child with a specific learning disability may be determined to have a print disability.)
NOTE: Office of Special Education Programs (OSEP) expanded the definition of
educational materials to include both print and digital technology based material, including
print and electronic textbooks and related core materials that are required by SAUs for use
by all children produced or rendered in accessible media, written and published primarily
for use in early learning programs, elementary, or secondary schools to support teaching and
learning.” (Footnote 10, Federal Register/Vol. 79, No.90/Friday, May 9, 2014/Notices, page
26728)

The Individuals with Disabilities Education Act (IDEA 2004) requires the timely delivery
of accessible instructional materials to children who are IDEA 2004 eligible. To assist in
implementation of this requirement, IDEA 2004 established the National Instructional
Materials Access Center (NIMAC) which serves as a repository for electronic files prepared
in the National Instructional Materials Accessibility Standard (NIMAS) format. NIMAS is
the technical standard to be used by publishers in the preparation of electronic files. A
NIMAS source file can convert into specialized formats (Braille, large print, digital audio
and electronic text).

. Determine if the child has communication needs.

i. Is the child deaf or hard of hearing?

e Ifthe child is receiving speech/language services, it should be indicated as a communication
need.
Consider the communication needs of the child, and in the case of a child who is deaf or
hard of hearing, consider the child's: language and communication needs; opportunities for
direct communications with peers and professional personnel in the child's language and
communication mode; academic level; and full range of needs, including opportunities for
direct instruction in the child's language and communication mode.

G. Determine if the child requires assistive technology (AT) devices and services as they relate to
the child’s functional capacity.
e An assistive technology device is any item that can be used to increase, maintain, or
improve the child’s functional capabilities. An assistive technology service directly assists
a child with a disability in the selection, acquisition, or use of an assistive technology
device.




e A specific recommendation for assistive technology devices should be made by conducting
an evaluation of the needs of a child. This evaluation should include a functional evaluation
in the child’s customary environment completed by a qualified individual. Related Service
providers may determine AT needs when evaluating within their scope of practice and
documented in their evaluation report.

Examples of assistive technology (AT) devices include but are not limited to magnifiers,
adapted keyboards, braille devices, tablets/mobile devices, apps, and communication
devices. AT that is low tech or high tech should be considered. AT re-assessment is
recommended periodically as well as in transition planning.

The IEP team can make recommendations regarding accommodations that may be
technology related such as large button calculator to address fine motor deficits.

H. Determine whether the child has academic needs.
¢ Academic Performance (Part B, ages 3 —20))
Academic performance is measured by a child’s ability to perform age-appropriate
(comparable to same age/grade peers) skills and behaviors in reading, writing, listening,
speaking, and mathematical problem solving in the school environment.

I. Determine whether the child has functional/developmental needs?
¢ Developmental Performance
Developmental performance refers to how the child is performing developmentally in
physical, cognitive, communicative, social, emotional and/or adaptive areas.

Functional/Developmental Performance

Functional/Developmental performance means how the child demonstrates his/her skills
and behaviors in cognition, communication, motor, adaptive, social/emotional and sensory
areas. Some of the goals may focus on: executive functioning, habits of work, time
management, learning strategies, daily living skills and behavior management. OT, PT
and/or SLP needs would be reflected in this section.

POST-SECONDARY TRANSITION
J. s the child in 9*" grade or above OR is the child 16 years old or older?
i If yes, Section 9 should be completed before completing the remainder of the IEP.

This section is used to:
e Identify if the child is of transition age.

Directions:
e Identify if the child is in 9" grade or above, OR if the child is 16 years or older.

If the child is in 9™ grade or is 16 years or older, then it is
recommended that Section 9 of the IEP should be drafted,
reviewed, and updated prior to completing the remainder of the
IEP.




Section 4A: ACADEMIC AND FUNCTIONAL/DEVELOPMENTAL EVALUATIONS

A. Results of all initial evaluations or most recent evaluations of the child:

This section is used to:

e Describe the results of academic, functional/developmental evaluations, and any other
pertinent assessments that support the child’s programming.

Directions:

e Record the name of evaluation, date of evaluation, and all evaluation scores of the initial or
most recent academic evaluation of the child used to determine the child’s eligibility and/or
programming, including: Full and individually-administered standardized achievement and
cognitive tests, which are normed and or/criterion referenced (including, but NOT LIMITED
to: WIAT-III, WIR-IV, WISC, CTOPP, CELF, WPPSI-IV, Brigance, ABLLS).

o Local, curriculum-based measures such as NWEA, STAR, AIMSweb, and running
records, are examples of additional assessments that might be included in this
section.

o Use results from evaluations/assessments in the appropriate section to explain and
support the goals necessary to meet the child’s educational needs.

Record the name of evaluation, date of evaluation, and all evaluation scores of the initial or
most recent functional/developmental evaluations of the child used to determine the child’s
eligibility and/or programming, including: Vineland, functional assessments, BASC,
BRIEF, and Achenbach.

For children who are blind or visually impaired, evaluations that support the Extended Core
Curriculum administered by a Teacher of the Visually Impaired would be documented in
this section.

If new data is collected in between triennial evaluations, this data should be documented in
Section 4 in support of the implementation of program and/or program changes.

For initial or re-evaluations, all evaluation results used in
consideration of the development of an IEP should also be
documented in Section 3 of the Written Notice for that year only.
For an annual review, evaluation results are not required to be
documented in Section 3 of the Written Notice.




Section 4B: ACADEMIC AND FUNCTIONAL/DEVELOPMENTAL STRENGTHS

B. Beyond the evaluative information in 4A, what are the academic, functional, and/or developmental strengths of the child?

This section is used to:

o Identify the strengths (or relative strengths) within the child’s academic and
functional/developmental performance.

Directions:

e For children 3-5: This section includes relative strengths and statistical strengths from the
initial or most recent evaluations but can go beyond information from evaluations. What
abilities does this child have? Examples may include but are not limited to: language
comprehension, phonological awareness or emergent reading, categorization, sequencing,
problem solving, recalling events, mathematical practices, counting, cardinality and
mathematic operations. Consider how the child is functioning in accessing academically
appropriate curriculum and activities in alignment with the State of Maine Early Childhood
Learning and Development Standards. https://www.maine.gov/earlylearning/standards/early-
childhood-learning-guidelines.pdf

Based on the results from the evaluation, identify functional strengths. Functional refers to a
description of the child’s performance in the classroom (developmentally appropriate)
activities. Teams should consider skills in executive functioning, functional communication,
social-emotional development, approaches to learning, learning strategies, motor
development, safety skills, daily living and adaptive skills and behavior management. What
abilities or skills does the child have (self-concept, initiating communication)? Consider the
child’s independence, how they interact with others, how they adapt to known and unknown
situations, how they problem solve; their ability to independently interact with their
environment; and ability to successfully apply learned skills in authentic situations.

For children 5-20: This section includes relative and statistical strengths from the initial or
most recent evaluations but should go beyond information from evaluations including but
not limited to observable strengths. What skills does this child have (i.e. a child’s ability to
comprehend grade level text with their non-disabled peers or solve)?

Functional/developmental performance refers to a description of the child’s ability to
complete routine activities in relation to their functioning in the school environment. Teams
should consider skills in executive functioning, habits of work, time management, learning
strategies, daily living skills, self-advocacy, and behavior management. This section
includes relative and statistical strengths from the initial or most recent evaluations but
should also go beyond information from evaluations including but not limited to observable

strengths. Consider the child’s ability to successfully apply learned skills in authentic
situations.



https://www.maine.gov/earlylearning/standards/early-childhood-learning-guidelines.pdf
https://www.maine.gov/earlylearning/standards/early-childhood-learning-guidelines.pdf

Section 4C: ACADEMIC NEEDS AND “HOW” STATEMENT (Part B, ages 3-20)

C. Based on evaluative information in 4A, what are the child’s distinctly measurable and persistent gaps in academic performance,
and how do they affect the child’s involvement and progress in the general education curriculum?

This section is used to:

e Identify the child’s academic needs and how they affect the child’s involvement and

progress in general education.
Directions:

o Identify (list) specific academic skill deficits that are to such a degree, that they need to be
aligned to an annual goal and addressed through a provision of service. Academic skill
deficits can be identified based on formal or informal evaluations, academic performance
and observation, and formative and summative assessments. Ensure that each identified
academic need is being addressed through at least one academic annual goal.

For each Need, explain what it is about the child’s needs that prevent the child from being
involved and making progress in the general education curriculum that affect the child’s

participation in appropriate activities.

Example:

Reading comprehension impedes the child’s ability to comprehend
grade level text and accurately provide details and events described in
the text within the general education curriculum.

Section 4D: FUNCTIONAL/DEVELOPMENTAL NEEDS AND “HOW” STATEMENT

D. Based on evaluative information in 4A, what are the child’s distinctly measurable and persistent gaps in functional performance,
and how do they affect the child’s involvement and progress in the general education curriculum?

This section is used to:
e Identify the child’s functional/developmental needs and how they affect the child’s
involvement and progress in the general education.

Directions:

e Identifies specific functional/developmental skill deficits that are to such a degree, that they
need to be aligned to an annual goal and addressed through a provision of service.
Functional/developmental skill deficits can be identified based on formal or informal
evaluations, functional/developmental performance and observation, and formative and
summative assessments. Related services (e.g. OT, Speech/Language) would be reflected in
this section. Ensure that each identified functional/developmental need, including a need
being addressed through a related service, is being addressed through at least one
functional/developmental annual goal.

For each Need, explain how the disability adversely affects the child’s access to the general
education curriculum. This is not a restatement of LRE and should identify the how the
child’s needs are adversely affecting his/her involvement in the general education
curriculum.




Example:

Coping strategies and self-regulatory techniques to assist with the
child’s anxiety which is manifesting in the child not attending classes
and missing instructional time within the general education
curriculum.

Section 4E: DEVELOPMENTAL NEEDS AND “HOW” STATEMENT

E. If appropriate, what are the developmental needs of the child, and how do they affect the child’s involvement and progress in the
general education curriculum?

This section is used to:

e Identify the child’s developmental needs and how they affect the child’s involvement and
progress to participate in appropriate activities.

Directions:
® Based on the results from the evaluation(s). Developmental refers to how the child is
functioning in accessing a developmentally appropriate curriculum and activities in
alignment with the State of Maine Early Childhood Learning and Development Standards.
https://www.maine.gov/earlylearning/standards/early-childhood-learning-guidelines.pdf

Based on the results from the evaluation, identify developmental skill deficits and behaviors
that interfere with the child’s ability to access the educational program.

For each Need, explain what it is about the child’s needs that prevent the child from being
involved and making progress to participate in appropriate activities.

PROGRESS MONITORING OF ANNUAL IEP GOALS

| PROGRESS MONITORING OF ANNUAL IEP GOALS

Progress on goals will be reported insert# times per academic year, using the following codes (locally determined):
|
Add the description below of progress codes for annual goal(s):

1.

This section is used to:
e Describe how progress toward IEP goals will be reported for all children.
e Progress of annual goals should be reported as least as often as reporting occurs for non-
disabled peers.

Directions:
e Indicate how progress toward IEP goals will be reported.



https://www.maine.gov/earlylearning/standards/early-childhood-learning-guidelines.pdf

Section 5: MEASURABLE ANNUAL GOAL(S) (MUSER IX.3.A.(1)(b) & (¢))

ACADEMIC PERFORMANCE (Part B, ages 3 - 20) refers to a child’s ability to perform age appropriate (comparable to same age/grade
peers) tasks and demonstrate appropriate skills in reading, writing, listening, speaking, and mathematical problem solving in the school
environment.

Present Levels of Academic Performance (MUSER IX.3.A.(1)(a)(i) & (ii)):

Measurable Goal (MUSER 1X.3.A.(1)(b) & (c) Progress:
By date, given service, child’s name will skill as measured by evidence.

Obijective(s) required? [ Yes [1 No
By date, given service, child’s name will skill as measured by evidence.

This section is used to:

® Provide baseline data of a child’s identified Needs and set reasonable, attainable, and
challenging annual goals to lessen the adverse impact of the child’s disability and close the
gap towards grade level performance.

Directions:
e This section is for Part B, ages 3 - 20.

® Academic performance for children ages 3 - 5 refers to a child’s ability to perform age
appropriate (comparable to same age peers) tasks and demonstrate appropriate skills aligned
with the State of Maine Early Childhood Learning and Development Standards.

Academic performance refers to a child’s ability to perform age appropriate (comparable to
same age/grade peers) tasks and demonstrate appropriate skills in reading, writing, listening,
speaking, and mathematical problem solving in the school environment.

Include statement(s) of the child’s current academic performance (baseline data) above each
academic annual goal. The present level and annual goal should be aligned to the same
skill. The IEP should include a present level and annual goal for all identified academic
skill deficits listed in the Needs section. This statement should be written in a way that all
members of the [EP Team can understand the current uniqueness of the child’s academic
performance. This should not include specific levels of programs and curriculum as not all
IEP Team members will have foundational knowledge of the program being used and its
unique leveling.

IDEA requires that a statement of the present level of academic
performance must be included in each IEP even if the child does not
exhibit any academic deficits that require special education services.
If the child does not exhibit academic deficits, the present level
statement should be included above the first goal only.

Example:
“The child is academically commensurate with his/her peers.”




e Write a measurable goal related to the identified area of need.
o To develop these goals, the IEP Team should reasonably calculate growth based on
the present level of academic performance.
= Describe conditions under which the child will demonstrate his/her abilities

(Given...).
Describe the expected measurable improvement from the documented present
level of performance with regard to the identified skill or behavior.
Describe how the improvement will be quantified.

When writing goals, there should be a direct alignment between an
identified need, present level of performance and annual goal that
allows the child to be involved and make progress in the general
curriculum while receiving a provision of service. Goals should also
be aligned with The Maine Learning Results: Parameters for Essential
Instruction and Guiding Principles (Maine Department of Education
Rules Chapter 132). Additionally, if the child is of transition age, the
annual goals should directly support and promote the attainment of
their post-secondary goals.

FUNCTIONAL/DEVELOPMENTAL PERFORMANCE: Functional performance refers to how the child is managing daily activities in
cognitive, communicative, motor, adaptive, social/femotional and sensory areas. Developmental performance refers to how the child
is performing developmentally (comparable to same age/grade peers) in physical, cognitive, communicative, social, emotional, and/or
adaptive areas.

Present Levels of Functional/Developmental Performance (MUSER IX.3.A.(1)(a)(i) & (ii):

Measurable Goal (MUSER IX.3.A.(1)(b) & (c) Progress:
By date, given service, child’s name will skill as measured by evidence.

Obijective(s) required? [J Yes [J No
By date, given service, child’s name will skill as measured by evidence.

Directions:

e Developmental performance refers to how the child is performing developmentally
(comparable to same age/grade peers) in physical, cognitive, communicative, social,
emotional, and/or adaptive areas.

Functional/Developmental performance refers to how a child is managing daily activities in
cognitive, communicative, motor, adaptive, social/emotional and sensory areas.

Include statement(s) of the child’s current functional/developmental performance (baseline
data) above each functional/developmental annual goal. The present level and annual goal
should be addressing the same skill. The IEP should include a present level and annual goal
for all identified functional/developmental skill deficits listed in the Needs section. This
statement should be written in a way that all members of the IEP Team can understand the
current uniqueness of the child’s functional/developmental performance.




IDEA requires that a statement of the present level of functional
performance must be included in each IEP even if the child does not
exhibit any functional deficits that require special education services.
If the child does not exhibit functional deficits, a present level
statement should be included above the first goal only.

Example:
“Child is functionally commensurate with his/her peers.”

Write a measurable goal related to the identified area of need.
o To develop these goals, the IEP Team should reasonably calculate growth based on
the present level of functional/developmental performance.
= Describe conditions under which the child will demonstrate his/her abilities

(Given...).
Describe the expected measurable improvement from the documented present
level of performance with regard to the identified skill or behavior.
Describe how the improvement will be quantified.

Functional/Developmental present levels and annual goals should
address gaps in the child’s functional/developmental performance, not
intended and hopeful outcomes (attendance, work completion, passing
classes/grades).

Example:

If a child is not attending school, the child’s IEP should not include a
goal related to the child attending school 75% of the time. The
functional/developmental needs, present levels, and goals should
identify and address the gaps that are manifesting in the child not
attending school (such as a need for instruction in the utilization of
coping skills).

When writing goals, there should be a direct alignment between an
identified need, present level of functional/developmental
performance and annual goal that allows the child to be involved and
make progress in the general education curriculum, or for preschool
children, to participate in appropriate activities, while receiving a
provision of special education or related service. Additionally, if the
child is of transition age, the annual goals could directly support and
promote the attainment of his/her post-secondary goals.




Section 6: SUPPLEMENTARY AIDS, SERVICES, MODIFICATIONS AND/OR SUPPORTS

In addition to ongoing classroom supports and services, supplemental aids, and modifications, include a statement of any individual
appropriate accommodations that are necessary to measure the academic achievement and functional performance of the child on
State and district-wide and classroom assessments (MUSER IX.3.A.(1)(f)(i)).

A. Supplementary aids, modifications, accommodations, Location Frequency Duration

services, and/or supports for SAU personnel Beginning/End Date

[ Classroom Instruction

[ Classroom Assessment
[ District-wide Assessment
[ State Assessment

[ Classroom Instruction

[ Classroom Assessment
[ District-wide Assessment
[ State Assessment

1 Other

This section is used to:

Identify accommodations, modifications and supplementary aids and services that are
necessary and aligned to the child’s disability. This is to ensure that the child advances
appropriately toward attaining his/her annual goals, to be involved in and make progress in
the general education curriculum, to participate in extracurricular and other nonacademic
activities and to be educated and participate with his/her non-disabled peers.

Accommodations mean changes in the manner in which
instruction and assessment is delivered that does not alter the
curriculum level expectation being measured or taught.

Identify any appropriate accommodations that are necessary to measure the academic
achievement and functional performance of the child on State and district-wide assessments.

Modifications mean changes in the regular education
curriculum and/or assessment that lower the standards of the
curriculum.

“Other” could include accommodations, modifications, and supplementary aids and services
that occur across all educational settings which may include: Behavior or Health Plan, 3-
Point Harness, Wheelchair Accessible Transportation.

“Other” could include collaboration and recommendations from related service providers
that are not directly related to an annual IEP goal (For example, manipulation of the child’s
environment or instructional materials).

Medical needs that impede a child from accessing FAPE should be addressed in the IEP
through referring to a child’s individual health plan. This also includes behavioral health
professionals.

Educational Technicians or BHPs providing behavioral health
services are always documented in Section 6 as determined by
the IEP Team.

Examples include:
o Supports to address environmental needs [e.g., preferential seating, planned
seating (on the bus, in the classroom, at lunch, in the auditorium, and in other




locations), or altered physical room arrangement]

Child’s specialized equipment needs (e.g., wheelchair, computer, software, voice
synthesizer, augmentative communication device, utensils/cups/plates, restroom
equipment)

Pacing of instruction needed (e.g., breaks, more time)

Presentation of subject matter needed (e.g., taped lectures, sign language, primary
language, paired reading and writing)

Materials needed (e.g., tests and notes scanned into computer, shared note-

taking, large print or Braille, assistive technology, home set of materials)
Assignment modification needed (e.g., shorter assignments, taped lessons,
instructions broken down into steps, child allowed to record or type assignment)
Self-management and/or follow-through needed (e.g., calendars, teach study
skills, use of orientation and mobility tools)

Testing adaptations needed (e.g., read test to child, modify format, extend time)
Social interaction support needed (e.g., provide Circle of Friends, use

cooperative learning groups, teach social skills)

Training needed for personnel assisting in the use of identified Assistive
Technology.

Directions:
A. Statement of supplementary aids, modifications, accommodations, services, and/or supports for
SAU personnel.

| Ensure that all fields are considered and complete.

First column: Describe the supplementary aid, modification, accommodation, service or
support.

Second column: Indicate all circumstances where the above would be used. An
accommodation may only be used for district or statewide assessment if it is used in the
classroom.

Third column: Indicate where the supplementary aid, modification, accommodation,
service or support will be used.

Fourth column: Indicate when the supplementary aid, modification, accommodation,
service or support will be used. (“As needed” could be an appropriate response in this
column if the accommodation requires flexibility in its frequency.)

Fifth column: Indicate the beginning and end date for use of the supplementary aid,
modification, accommodation, service or support. Supplementary aids, modification,
accommodations, services or supports may begin or end anytime during the duration of the
IEP. Amendments to the IEP may affect the beginning date but should not extend beyond
the duration of the annual IEP.




B. Alternate Assessments

If the IEP Team determines that the child shall take an alternate assessment on a particular State or district-wide assessment of child
achievement, a statement of why the child cannot participate in the regular assessment and why the particular alternate assessment
selected is appropriate for the child (MUSER IX.3.A.(1)(f){ii)(1) & (11)).

[ Yes, the child meets qualifications outlined in the Participation Decision Flowchart.
¢ Ifyes, include an explanation:

[ No, the child does not meet the qualification and will be participating in regular education state and district-wide assessments.
[ Not applicable.

B. Alternate Assessments

e The Participation Guideline document is used annually to determine if a student meets or
does not meet the criteria for participating in alternative assessments.
If yes, provide explanation of why the child cannot participate in the regular district-wide (if’
appropriate) or State-wide assessment and why the alternate assessment selected is
appropriate.
If the IEP Team completes the Participation Guidelines, and the child does not meet the
qualifications, check No.
If the IEP Team did not consider the Alternate Assessment as it was determined not
appropriate for the child, or the child’s grade dictates that no state/district-wide assessments
will be completed that year, check Not applicable.
The Maine’s Alternate Assessment Participation Guidelines can be found in the
Participation Guidance document, as Appendix A. Appendix B provides a Participation
Checklist with suggested evidence that may be used to make the determination. This
document also provides a Participation Flowchart as Appendix C that may be used in IEP
determinations for participation in alternate assessments. The Participation Guidance

document is located here: https://www.maine.gov/doe/sites/maine.gov.doe/files/inline-
files/Maine%?20Participation%20Guidance Rev%2012-28-18 0.pdf



https://www.maine.gov/doe/sites/maine.gov.doe/files/inline-files/Maine%20Participation%20Guidance_Rev%2012-28-18_0.pdf
https://www.maine.gov/doe/sites/maine.gov.doe/files/inline-files/Maine%20Participation%20Guidance_Rev%2012-28-18_0.pdf

Department of
Education

MAINE'S ALTERNATE ASSESSMENT PARTICIPATION
GUIDELINES

All students in grades 3- 8 and 3rd year high school must participate in either a general or alternate
mathematics and English Language Arts/Literacy assessment. Students in grades 5, 8, and fhird-vear
high school must also be assessed in a general or alternate science assessment, Students who
participate in the Alternate ACCESS for ELLs grades K - 12 must meet the criteria outlined below.

~ These criteria indicate that a student’s significant cognitive disability is pervasive across all content areas
and that this student may participate in the alternate assessments,

Eligibility Criteria Eligibility Criterla Descriptors Does the student meet the criteria?
Far each "Yes" response, please
prmr:dl:' dm:uml:'nhtmn

Sy .that sgnlflcantl? lmpact
0| inteliectual funttinnmg and
s R ' adapﬂve beha\rlnr“‘ :
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learning content based on grade level alternate
standards finked to achievement standards that are
{derived from) the linked to Maine’s Learning Resulis.
Updated Maina Learning
Results
3. The student r requnres | The stadent:
extenswe dlr'E[‘.t .' Y '1] FEqu:res exlenswe, repgated
-'fndmduallzed G individuailxed insh‘uctmn and. 2
ihstruction and " | support that is not. ofa temporan,r b
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gains in the grade-and ' modified materlals anl:l
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*Adﬂptwe behwmr is deﬁned as essential for someone to live mdependenﬂ:.r and to fﬁncﬂnn safely in
daily iife.

The student is eligible to participate in Maine's Alternate Assessment if all responses above
are marked Yes




In addition, evidence for the decision for participating in Maine’s Alternate Assessment is Not
Based on:
1. A disability category or label
. Poor attendance or extended absences
. Native language/social/cultural or economic difference
. Expected poor performance on the general education assessment
. Academic and other services student receives
. Educational environment or instructional setting
. Percent of time receiving special education
. English Language Learner (ELL) status
9. Low reading level/achievement level
10. Anticipated student’s disruptive behavior
11. Impact of student scores on accountability system
12. Administrator decision
13. Anticipated emotional duress
14. Need for accommodations (e.g., assistive technology/AAC) to participate in assessment
process

Students that do not meet the criteria above will be required to participate in the general MEA
Mathematic and ELA/Literacy.

Alternate Assessments Website Information
MECAS — Maine Comprehensive Assessment System (MECAS)
https://www.maine.gov/doe/Testing_Accountability/ MECAS/materials

Maine Educational Assessments (MEA) eMPowerME (Grades 3-8)
https://www.maine.gov/doe/Testing_Accountability/ MECAS/materials/empowerme
eMPower Guides

https://maine.onlinehelp.cognia.org/guides/

2020 Accessibility Guide

https://maine.onlinehelp.cognia.org/wp-

content/uploads/sites/13/2020/02/2020_MEA _Accessibility Guide_eMPowerME.pdf

SAT
https://www.maine.gov/doe/Testing_Accountability/ MECAS/materials/sat

MEA-SAT-SSA-MPO Accommodations 2019-20
https://www.maine.gov/doe/sites/maine.gov.doe/files/inline-files/MEA-SAT-SSA-
MPO_Accommodations 2019-20.pdf

Multi-State Alternate Assessment (MSAA) — Alternate Mathematics and English Language
Arts/Literacy
https://www.maine.gov/doe/Testing_ Accountability/ MECAS/materials/msaa

Science Alternate Assessment (SAA)
https://www.maine.gov/doe/Testing_Accountability/MECAS/materials/saa

WIDA Access for ELLSs



https://www.maine.gov/doe/Testing_Accountability/MECAS/materials
https://www.maine.gov/doe/Testing_Accountability/MECAS/materials/empowerme
https://maine.onlinehelp.cognia.org/guides/
https://maine.onlinehelp.cognia.org/wp-content/uploads/sites/13/2020/02/2020_MEA_Accessibility_Guide_eMPowerME.pdf
https://maine.onlinehelp.cognia.org/wp-content/uploads/sites/13/2020/02/2020_MEA_Accessibility_Guide_eMPowerME.pdf
https://www.maine.gov/doe/Testing_Accountability/MECAS/materials/sat
https://www.maine.gov/doe/sites/maine.gov.doe/files/inline-files/MEA-SAT-SSA-MPO_Accommodations_2019-20.pdf
https://www.maine.gov/doe/sites/maine.gov.doe/files/inline-files/MEA-SAT-SSA-MPO_Accommodations_2019-20.pdf
https://www.maine.gov/doe/Testing_Accountability/MECAS/materials/msaa
https://www.maine.gov/doe/Testing_Accountability/MECAS/materials/saa

Section 7: SPECIAL EDUCATION AND RELATED SERVICES

Special Education Services Position Responsible Location Frequency Duration
Beginning and End Date

Specially Designed Instruction

Speech/Language Services

Consultation

Tutorial Instruction

Extended School Year

Related Services Position Responsible Location Frequency Duration
Beginning and End Date

Speech/Language Services

Occupational Therapy

Physical Therapy

Social Work Services

Nursing Services

Transportation

Other

This section is used to:
e Document any special education and related services including ESY services.

Special Education Services
Directions:

e Indicate the specialized instruction services the child requires. For children ages 5-20,
each identified instructional area should be listed unless the child is accessing a self-
contained program.

Indicate the position of the properly certified or licensed personnel who will be responsible
for the identified specialized instruction area. Only the role of the person should be
identified, not specific individuals by name. This allows for continuation of services when
there are changes in staff or when the child changes schools.

Indicate the location where the service will be provided. Be reasonably specific, e.g.,
specific general education setting, specific special education setting, related service room,
etc.

Indicate frequency of services. Identify how many minutes/hours the provider will work
with the child on a daily, weekly or monthly basis. Totals should be tallied for ease of data
collection. Frequency should be written so as to facilitate calculation of LRE. The
frequency of direct and related services should be documented in a way that does not
exceed the school day or school week.

Indicate the start date. Services indicated should ordinarily begin on the Effective Date of
the IEP with the exception of ESY Services.

Indicate the end date. The date indicates the anticipated duration of the service.

Extended School Year for related services should be delineated in the appropriate category.

Related Services Position Responsible Location Frequency Duration
Beginning and End Date

Speech/Language Services Speech-Language Special 2 times per week for 30 | 11/6/2018 — 11/5/2019
Pathologist Education minutes
Setting

Speech/Language Services (ESY) Speech-Language Special 2 times per week for 30 | 7/8/2019 — 8/16/2019
Pathologist Education minutes
Setting



https://www.maine.gov/doe/Testing_Accountability/MECAS/materials/access

Speech/Language services are a direct special education service

when:

1. The child is a child with a Speech/Language impairment
(solely or as a part of a Multiple Disability)

2. The child is a child with Autism and Speech/Language
services are the child’s only service.

Related Services

Related services are to assist the child with a disability to benefit from his/her special
education programming such as Speech/Language, OT, PT, Health Services, and Social
Work.

Directions:

Indicate the related services the child requires in order to benefit from his/her

educational program.

Indicate the service provider who will be responsible for the identified related service.
Only the role of the person should be identified, not specific individuals by name. This
allows for continuation of services when there are changes in staff or when the child
changes schools.

Indicate the location where the service will be provided. Be reasonably specific, e.g.,
specific general education setting, specific special education setting, related service room,
etc.

Indicate frequency and duration of services. Identify how many minutes/hours the provider
will work with the child on a daily, weekly, bi-weekly or monthly basis. Totals should be
tallied for ease of data collection. Frequency should be written so as to facilitate calculation
of LRE. The frequency of direct and related services should be documented in a way that
does not exceed the school day or school week.

Indicate the start date. Services indicated should ordinarily begin on the Effective Date of
the IEP with the exception of ESY Services.

Indicate the end date. The date indicates the anticipated duration of the service.

Speech/Language services would be delivered as a related
service in cases where a child has a need for speech/language
services in order to benefit from their special education
program. In these cases, the child does not need to qualify as a
child with a Speech or Language Impairment. Do not use the
Speech/Language Eligibility form to make determinations
about speech/language as a related service.

If a child requires support from a behavioral health professional
in a day treatment setting, the frequency of that support should
not be considered in the calculation of the LRE percentage.

The frequency of this service is not in lieu of specially designed
instruction, the frequency of this service is in addition to special
education and other related services.




Only a credentialed school nurse can provide “Nursing
Services”. If an appropriately trained special education staff
member or a related service staff member provides the service,
it should be documented in Section 7 as “School Health
Services”.

A Related Service must have a clear purpose and be educationally relevant and necessary. Teams
should consider the following:

1. Is the proposed related service educationally relevant?

¢ Consider whether this potential service is educationally relevant. Educational relevance
exists when a proposed service can be explicitly linked with a component of the child’s
educational program. Example that is educationally relevant: 1f an occupational therapist
recommends support for a child’s handwriting skills and handwriting is on the IEP or is
part of the general education curriculum the child is pursuing, it is educationally relevant.
Example that is not educationally relevant: 1f a physical therapist recommends that the
Team work on a series of exercises designed to improve a child’s balance so she can learn
to ride a bicycle and bike riding is not part of the educational program for this child (e.g.,
not an IEP goal, not a part of the general education curriculum), the proposed service is
not educationally relevant because it cannot be explicitly linked to a component of the
child’s educational program.

2. What is the purpose of the proposed related service?

e In considering whether to accept a recommendation to provide a proposed service, the Team
should clearly understand the purpose. A clear purpose promotes effective implementation
and evaluation. Sometimes the purpose of providing a related service is to:

o select and monitor the use of equipment,

o make adaptations,

o transfer information/skills to other team members,
o be a resource or support to families, or

3. Is the proposed related service educationally necessary?
e Establishing educational relevance and understanding the purpose of a service are not
sufficient to warrant service provision. The service also must be educationally necessary. If
a proposed service, with a clear purpose, is determined to be educationally relevant, it is
time to consider whether it is educationally necessary by asking the following questions
(Giangreco, 1996):
a. Ifthe Team answers, “Yes” to the following question, it is an indication that
the service under consideration probably is educationally necessary:
i.  Will the absence of the service interfere with the child’s access to or
participation in his or her educational program this year?
b. Ifthe Team answers, “Yes” to any the following questions, the service under
consideration probably is not educationally necessary:
1. Could the proposed service be addressed appropriately by the special
educator or classroom teacher?
ii.  Could the proposed service be addressed appropriately through core
school faculty or staff (e.g., school nurse, guidance counselor,




custodians)?

Has the child been benefiting from his or her educational program
without the service?

Could the child continue to benefit from his or her educational
program without the service?

Could the service be appropriately provided during non-school hours?
(This question is based on the 1984 U.S. Supreme Court 7atro
decision)

Does the proposed service present any undesirable or unnecessary
gaps, overlaps, or contradictions with other proposed services?

Transportation is always a related service. When the IEP team
also determines that the transportation service has an
instructional component (e.g. modifying the behavior that
necessitates the provision of a transportation aide, or learning to
utilize a safety harness), there must be an annual goal in the IEP
corresponding to that instruction.

Section 8: LEAST RESTRICTIVE ENVIRONMENT

FOR CHILDREN AGES 3-5 ONLY (CDS)
What percentage of time is this child with non-disabled children?
General Education Setting Special Education Setting | An explanation of the extent, if any, to which the child
More than or equal to | Less than 10 hours Total # of hours: will not participate with non-disabled children in the
10 hours O regular class and in extracurricular and other non-

O academic activities (MUSER 1X.3.A.(1)(e)):

FOR K-12 ONLY

What percentage of An explanation of the extent, if any, to which the child will not participate with non-disabled children in the

time is this child with regular class and in extracurricular and other non-academic activities (MUSER IX.3.A.(1)(e)):

non-disabled children?
%

This section is used to:
e Document for children ages 3-5 the number of hours spent in the general education setting
and in the special education setting.
Document the specific percentage of time that the children ages 5-20 spend with non-
disabled children.




Decision Tree for Reporting Educational Environments for Children Ages 3-5 with |IEPs

I Does the child attend a regular early childhood program? J

J

.’.Hr -H"\
(NO)

A
",
-

Is the child attending a

special egucation programs

How many hours does the child attend
a regular early childhood program?

%ﬁf u@ )

Less than
10 hours/week

At least
10 hours/week

Where does the child
receive the majonty of
hours of special education
and related services?

Where does the child
receive the majority of
hours of special education
and related services?

Where does the child
receive the majority of
hours of special education
and related services?

Regular early Some other
childhood location
pragram®

T

Regular early
childhood
program® ‘

e

Some other Separate
location Class™

Separate
School

Residential
facility

B2

Please refer to federalinstructions and state guidance for specificreporting
requirements whenusingthis decisiontree. Report each childin only one category.

*Definitions

Regular Early Childhood Praogram

is aprogram that includes a majority (at
least 50 percent) of nondisabled children
(i.e., children not on|EPs). This category
may include, butis not limited to;

= Head Start
= Kindergarien, (publicor private)
= Preschool classes (public or private)

= Group childdevelopment center
or child care

Separste Class

is aspecial education classroom that
includes a majority (at least 50%) of children
with disabilities {i.e., children on|EPs). This
category may include, butis notlimited to,
programs  in:

= Regular school buildings

= Trailers/Partables

= Child care facilities

= Hospital facilities (out-patiznt)

= Other community-based settings

°

°

Is the child receiving the

| Home

majority of special education
and related services in the
residence of the child’s
family or caregiver?

(YES) (no )
[ _ [

In service
provider location

or other location

D1 not in any other
category.

)
D

Directions:

e For children ages 3-5

o Indicate how many hours a child is in a general education or special education

setting.

o In the explanation, you must include the nature and severity of the child’s disability
as well as the location where the child will receive the majority of his/her special
education and related services in addition to why the child will not participate with
non-disabled children.

o Reference the following decision tree for additional information.




e For children ages 5-20

o Identify and explain the nature and severity, of the child’s disability, and the extent
in which they will not be participating with non-disabled children in the regular
education class and in extracurricular and other nonacademic activities.
This statement does not need to include frequency of accommodations and services
as they are already documented in previous sections.
Reflect the specific percentage of time with non-disabled children. A range cannot
be utilized.
N/A is not acceptable. If child is with non-disabled peers 100% of the time, state
that in this section.

Section 9: POST-SECONDARY TRANSITION PLAN

This section must be completed for each IEP, during, but not later | IDEA 300.102(a)(3)(i)-(iii) — Limitation to FAPE — NOTE:

than 9% grade or age 16, whichever comes first. This section Graduation with a regular diploma will permanently end

must be updated annually (MUSER IX.3(A)(1)(h)). entitlement to a free appropriate public education (FAPE) under
the federal Individuals with Disabilities Education Act and Maine’s
Unified Special Education Regulations. Therefore, after
graduation, this child will no longer be entitled to receive special
education and related services.

A. Projected Date of Graduation/Program Completion:

B. List of Transition Assessments Completed:

C. In the case of the child not attending the meeting, document efforts made (prior to the |IEP meeting) to obtain the child’s post-
secondary preferences and interests:

D. Measurable Post-Secondary Goals (MUSER IX.3.(A)(1)(h)(i)

Goals must be based on current age-appropriate transition assessments.

Education/Training Goal

After graduation, child’s name, will education/training goal.

Employment Goal
After graduation, child’s name, will employment goal.

Independent Living Skill Goal (when appropriate)
After graduation, child’s name, will independent living skill.

This section is used to:
e Identify the coordinated set of transition activities for children beginning in 9th grade or
age 16, whichever comes first. This section may be used earlier if deemed appropriate by
the IEP Team.

Directions:
A. Projected date of graduation/program completion:
e This date should reflect the month and year that the Team anticipates the child will reach
graduation or high school completion. It can be adjusted based on objective criteria (total
credits earned, or standards met) at each annual review.

B. Transition Assessments Completed
e Indicate the age-appropriate transition assessments used to develop the post- secondary
goals. As a means to show annual movement, it is encouraged, but not required, to include
the year in which the assessment was provided.
At least one transition assessment should be completed annually prior to the meeting
where transition planning is being discussed. Cumulative list of transition assessments




towards post-secondary goals.

Completed transition assessment data serves as the common thread in the transition process
and forms the basis for defining goals and services to be included in the IEP. Documenting
transition assessment data and/or results in the IEP is encouraged, but not required. These
results can be documented in Section 4 of the IEP but is not required.

When a child is in 9" grade, but no later than when the child is 16, whichever comes first,
an age-appropriate, transition-focused assessment process must be used to identify post-
secondary goals.

Use formal and informal methods of gathering data related to the child’s interests,
preferences, aptitudes and abilities as they relate to and align with the skills needed for the
child’s given interest area.

The assessment process considers multiple data sources to facilitate discussions and
decision making in the development of the post-secondary transition plan; it is not the
administration of a single assessment instrument. Types of transition assessments include:
interview with child and/or parent, observations, behavioral assessment information,
aptitude tests, interest and work values inventories, personality or preference tests, career
maturity or readiness tests, self-determination assessments, work-related temperament
scales, and transition planning inventories.

Transition assessments are not required for eligibility and may not require parental
permission to administer.

C.  Ifthe child attended the IEP meeting, it should be noted in this section of the IEP.
Otherwise, document the efforts prior to the IEP Team meeting to obtain information about
the child’s preferences and interests. Documentation may include the date in which the
information was obtained from the child.

D.  Write measurable post-secondary goals aligned with the child’s interests, preferences,

aptitudes, and abilities. Sensitivity to the child and his/her family’s cultural, racial, and

ethnic value systems must be considered in the development of the post-secondary goals. The

family structure, personal resources, and familiar cultural norms are potentially all elements

of scrutiny and consideration when developing the post-secondary goals and will guide the

rest of the IEP.

e [t is critical that transition assessment data and the child’s participation are utilized in

the development of their measurable post-secondary goals in the areas of education or
training, employment, and independent living.

o Measurable post-secondary goals must indicate what the child “will do” after
graduation or exiting school district services through attainment of the maximum age
of service provision (age 20), and what education/training is necessary to attain
chosen career path.

Measurable post-secondary goal statements should be written as complete sentences
with an established timeline (after graduation and post-secondary education/training)
and observable outcome (place of employment and/or chosen field).

Measurable post-secondary goals are the cornerstone of effective transition planning
and are written before the annual goals are developed as to guide the planning
process. Without a clear direction for post-secondary living, working, and learning, a
comprehensive plan reflecting a coordinated set of activities designed within a results-
oriented plan cannot occur.
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o rom year-to-year based on the child’s interests, transition assessment results, and
transition activities and services.

As Teams design post-secondary goals, adherence to the following
must be complete:

- The post-secondary goals reflect an outcome, not a process.

- Must be measurable (observable and defined).

- Should reflect a real intent or plan (not simply stating the hopes
and desires of a child, but an intentional plan to achieve the goal).

- Must reflect the child’s interests and preferences.

- Must utilize assessment for development.

E. Planned Course of Study (MUSER IX.3.(A)(1)(h){ii})
The class schedule must be multi-year (through exit), specific, individualized, and directly linked to the post-secondary goals. Course
of Study must address all post-secondary goals that are identified for the child.

F. Transition Services and Activities (MUSER IX.3(A)(1){h)(ii)

Describe the activities provided by the adults in the school and in the community, that will enable and promote the child’s progress
toward meeting annual and post-secondary goals. Include special education, general education, related services, services from other
agencies, and services provided by families, as appropriate for the child’s needs. Transition services and activities should be specific
and individualized.

Education/Instruction and Related Services:

Career/Employment and Other Post-Secondary Adult Living Objectives:

Community Experiences:

If Appropriate, Daily Living Skills and/or Functional Vocational Evaluation:

G. Agencies Responsible to Provide and/or Pay for Services (MUSER IX.3.E.(1)(2))
What agency linkages, if any, have been made? Written parental consent must be obtained prior to the IEP meeting invitation of any
agency or organization that is likely to be responsible for providing or paying for transition services.

This section is used to:
e Identify the planned course of study.
e Qutline the transition services and activities needed to support the child, including
education, employment, community and daily living/functional skills.
Identify adult service agencies that will be needed to assist the child with post-secondary
goals.

Directions:
E. A course of study can include course titles and descriptions of how the courses will lead to the
acquisition of post-secondary goals. The course of study must:
o Promote movement toward and skill acquisition for the post-secondary goals
Indicate a multi-year high school plan (current status to anticipated exit date)
Reflect the child’s preferences and his/her unique interests.
Relate to the child’s needs
Be more specific than just completing graduation requirements
Pass the stranger test (e.g., would someone unfamiliar with the child completely
understand the courses necessary to facilitate a meaningful and effective transition-
focused class schedule?)
Be clearly transferable (e.g., can another school build a schedule based on the




o Provide a clear description of course needs, in the pursuit of the post-
secondary goals

F. Transition services and activities may include related services, community experiences, and
services related to employment and other independent living objectives that are occurring during
the life of the IEP with adult support.

There must be at least one transition service for each post-secondary goal,
however, it is possible that a number of the transition services described below
might apply to more than one post-secondary goal.

e Education/Instruction and Related services include:
o Transportation
o Developmental, corrective, and other supportive services including:
» specially designed instruction
speech-language pathology and audiology services
interpreting services
psychological services
physical and occupational therapy
recreation, including therapeutic recreation
social work services
school nurse services
counseling services, including rehabilitation counseling
orientation and mobility services
medical services
o Instruction in specific areas that the child needs to:
* Complete needed courses
* Succeed in the general curriculum
* Gain needed skills
e Career/Employment and Other Post-Secondary Independent Living Objectives are
components of a transition program required to achieve desired post-secondary goals.
(This is not a restatement of the goal, but rather a description of the activities that are
necessary to accomplish the goal.)
o These objectives could include career/employment/adult living skills such as:
Exploring internships
Job seeking and keeping skills
Job site training
Registering to vote
Filing taxes
Renting a home
Accessing medical services
Filing for insurance or accessing adult services such as Social Security
Income (SSI)
e Community Experiences are one component of a transition program that is provided
outside the school building or in community settings.
o Examples could include:
* Community-based work experiences and/or exploration
* Banking




» Transportation
e Recreation activities

e If appropriate, Daily Living Skills and/or Functional Vocational Evaluation
describes components of a transition program that may be considered, if appropriate,
to support the child’s ability to do the routine tasks of adulthood.

o These may include:
Preparing meals
Budgeting/Paying bills
Maintaining a home
Caring for clothes
Hygiene

The description of these services need not be duplications of the

services outlined on the special education services page but

should include those services specifically designed to help the
chilii move toward the attainment of his/her post-secondary
goals.

G. The IEP Team must identify any potential adult service agencies that are necessary to
facilitate the implementation of post-secondary goals.
e If the SAU determines that outside agency services are necessary:

o List in this section of the IEP the agencies that have agreed to be responsible to
provide or fund services in the coming year.

o Prior to inviting any agencies, the school must obtain written prior consent from the
parent or adult student using the Consent to Invite Outside Agencies form. This form
must be retained by the SAU in the child’s educational record and the process repeated
before every post-secondary transition meeting.

If a family or adult student decline to give written consent to invite an agency, it
should be noted in this section and clearly documented in the Written Notice.
» Example: “Child and family have been informed of agency connections and
potential benefits of services but decline to pursue services at this time.”
Once an agency connection has been identified and the school has obtained the
appropriate written consent to invite the agency, invitations to the appropriate
agencies should be extended via the Advance Written Notice.
If a representative from the agency is unable to attend, the school must ensure
that the parents/child understand the need to connect with the agency. Since
actual eligibility for services from most agencies involves unique intake
processes, schools must make an effort to assist parents and children in
compiling the necessary eligibility information.
e [If the SAU determines that outside agency services are NOT necessary
o Ifan adult service agency is NOT currently needed due to the child’s age, current
needs for such services, or other factors, provide a simple explanation of why agency
connections are not necessary.
Examples of this documentation include:
*  “Child is not currently eligible for services related to this post-secondary
goal at this time.
*  “Child does not require services from outside agencies at this time.”
*  “Child is too young for services from adult agencies at this time.”




Section 10: AGE OF MAJORITY

If the child will turn 17 during the duration of this IEP, the child and parent(s) have been informed of rights at the age of majority (age
18).

O YES Date Informed:

O N/A

This section is used to:
e Indicate whether the child and parent(s) have been informed of the transfer of rights.

Directions:
e Indicate the date that the child and parent(s) were informed of the transfer of rights at the
age of majority (18). This should be completed at or before the IEP meeting for the year
the child will turn 17. This date should not change.

Age of Majority should be documented in the IEP and can be
documented in the Written Notice.




Parental Consent to Evaluation

This form is used to:
v" Document parent consent or lack of consent to evaluate.

-
Maine
Department of

Education

Parental Consent for Evaluation
Maine Unified Special Education Regulations (MUSER V.1A(4) (a) (i) & B(3)(a) (i)

Date of Meeting: SAU:

Child’'s Name: School:

Date of Birth: School Phone:

Parent/Guardian School Address:
Name:
Parent/Guardian
Address:
Parent/Guardian
City, State Zip:

City, State Zip:

School Contact:

Date given/mailed to parent:

Date received back from parent:

For children 3-5 years of age, the IEP Team eligibility meefing due date will be 60 calendar days upon receipt of consent.
Far children 5-20 years, the |EP Team eligibility mesting due date will be 45 school days upen receipt of consent.

IF5P Team eligibiity meeting and development of IFSP due date will be 45 calendar days from the date of referal to

the CDS site.

This section is used to:
e Document pertinent child-related information.

Directions:

e Use this form when conducting one or more individual evaluations that result in an
evaluation report.
Record the date that the form was sent to the parent.
Record the date that the form was received back from the parent.




Purpose of Evaluation:

O Initial evaluation COReevaluation O Other

The following is a description of the evaluations recommended for the above
named child. Parents/adulf student will be provided copies of evaluation reports
at least three days prior to the Individualized Education Program (IEP) meeting or
Individualized Family Service Plan (IFSP) meeting. At this IEP/IFSP meeting, we will
explain the results of the evaluation and determine if the child is eligible, or
continues to be eligible, for special education services as a child with a disability.
If you have any questions about these procedures, please call at and we will
discuss them with vou.

The IEP/IFSP Team members checked below gave input in regarding addifional
data needed to assist in determining whether yvour child is a child with a disability,
the educational needs of vour child, and in the case of a reevaluation, whether
vour child continues fo have a disability and educational needs [MUSER V.3.A.).

This section is used to:
¢ Indicate the purpose of the evaluation(s) that is/are being requested.
Directions:

e  “Other” would include:
o Functional Behavioral Assessment

Risk/Safety Assessment

Orientation/mobility assessment

Additional evaluations as determined by the IEP Team beyond the initial or re-
evaluations




Parent

Specidl Education Teacher

Administrator

Regular Education Teacher

CDS Case Manager

CDsS Evaluator

Other: (title)
Other: (fitle)
Other: (fitle)

Other: (fitle)
Other: (fitle)

ol 8| oo o oo ooao-

This section is used to:
e Indicate the members of the IEP Team that determined the evaluations to be conducted.




Academic/Developmental Testing assesses the child’s
academic/developmental progress in specific academic areas; i.e., overall
development, reading, math and writing. The child's leaming and
development achievement will be compared to the achievement of children
in this school and children throughout the country.

Psychological Evaluation assesses a child's intelligence, personality,
processing and/or behavioral functioning. Commaonly used evaluation
methods include infelligence tests, psychological processing tests, parent and
child inferviews, personality inventories, behavior rating scales and projective
tests fo identify the child's strengths and weaknesses.

Observation is completed in the child's leaming environment (including the
regular classroom setting) to document the child's academic performance
and behavior in the areas of difficulty.

Speech/Language Testing assesses the child's communication skills which may
include articulation, voice, fluency, and form, content and use of expressive
and receptive language.

Physical Therapy Evaluation assesses a child’'s large motor development.
Evaluations may include, but are not limited to: range of motion, manual
muscle assessment, functional skill performance, mobility in the environment,
reflect integration development, muscle fone assessment, gross motor skills
(e.g., balance, coordination, agility, skill refinement) and review of any
equipment needs the child may have.

Occupdational Therapy Evaluation addresses the functional needs of the child
related, but not limited, to the performance of: self-help skills, adaptive
behavior and play, sensory development and infegratfion, motor
development and integration and posture.

Functional Behavioral Assessment means a school-based process to
determine why a child engages in challenging behaviors and how the
behavior relates to the child’s environment.

Other:

This section is used to:
¢ Indicate the assessments/evaluations that are being proposed.




the statement of procedural safeguards attached to this consent form if this is an initial referal or
a parental request for an evaluation (MUSER ILL4). | further understand that my consent is
voluntary and may be revoked (taken back) at any fime. Section IL4.EB. of MUSER explains the
concept of revoking consent in more detail. If | revoke consent, the IEP/IFSP Team shall convens
and consider my revocation (faking back) of consent. If the IEP/IFSP Team disagrees with the
revocdation regarding an initial evaluation, the school administrative unit [SAU) may use the
mediation process or initiate a hearing to challenge my withdrawal of consent. The SAU shall
obtain my informed written consent prior to conducting any reevaluation of my child with c
disability except if the SAU can demonstrate that it has taken reasonable measures to obiain
such consent and | have failled to respond.

Please check the appropriate box and sign below.
O Approval: | do give my consent for such evaluations.

O Refusal: | do not want my child evaluated as indicated above.

Parent/Guardian Signature Date

Enclosures may be included within this document and recorded below:

This section is used to:
e Document the parent’s consent or refusal of consent for evaluation.
e Document any enclosures that are included with this form (e.g. procedural safeguards for
initial referral).




O -

Meetings — Postsecondary Goals & Transition Services

This form is used to:

e Document parent consent or lack of consent to invite outside agencies to an IEP meeting to
discuss post-secondary goals and transition services.

Maine

Department of

Education

Parental Consent to Invite Other Agencies to |IEP Meetings

Secondary Transition - Post-Secondary Goals and Transition Services
KMaine Unified Special Education BEegulatfions (MUSER VI2) [<]3) ()

Daote of Mesting: AU

Child's Hame: School:

Date of Birth: Jchool Phone:

Parent/Guardion
Mame:
Parent/Guardian _ -
Address: City, State Zig:

Parent/Guardian _
City, State Zip: Jchool Contact:

School Address:

Date given/mailed to parent:

Date received back from parent:

Dear|.
An [EF feam meeting will be scheduled for your child in the near future.

COne of the purposes of the mesfing will be to discuss your or your child's postsecondary goals, and
address the fransition services that support those goals. The following st identifies the agencies other
than the school that we believe should be invited to this meeting, and the basic reasons why we feelitis
important to invite them. Please check the appropriate box (yes or no) indicafing whether you give
consent to invite each of the listed agencies to this meeting and sign below.

Agency to be invited Reason Consent
(e.0. Voc. Rehaob) (e.q.. employment supporis] NC

| understand the basic reason(s) for inviting the agencies listed above. | understond that my consent, if

given, is voluntary. | further understand that this consent form is required for each meeting where post-
secondary planning is discussed.

FarentfGuardian Signature Date

Enclosures may e included within this document and recorded below:




Directions:

Make sure the dates when the form was given and received are filled in.
This form does not need to be used when parents have invited the representatives of outside
agencies.

Representatives of outside agencies may not be invited to attend
unless parents have given their consent.

Make sure that parents have checked either “Yes” or “No” in addition to providing their
signatures.

A release of information does not substitute for parents’
signature on this form.




Referral for Special Education Services

This optional form is used to:

e Provide a written record of a child’s referral for special education services. This (optional)
form may be used to support the SAU’s referral process under IDEA’s child find
requirement. The use of this form is not intended to delay the referral process of a child with
a suspected disability.

Maine

Department of

Education

Referral for Special Education Services
Maine Unified Special Educafion Regulations (MUSER IV.2.D.&E.)

Child’s Name: SAU:

Date of Birth: School:

Parent/Guardian
Name:
Parent/Guardian
Address:

Parent/Guardian . .
City, State, Zip: City, State Zip:

School Phone:

school Address:

Parent/Guardian

Phone Number School Caontact:

Directions:

e Document the pertinent child-related information (including the parent/guardian’s phone
number)

Indicate Title
A) Referral Initiated By: O Staff O Parent O Other

This section is used to:
e I[dentify the referring person(s).

Directions:
e Document the name of the referring party and circle their title.
e If other, please specify role. (Grandparent, Outside Agency, Non-Teaching Staff,
Guardian, etc.)

Either parent can refer a child for special education services at any time.

B) Referral Question(s):




This section is used to:
e Document the referral question related to the suspected disability.

Directions:

o Identify the specific concerns regarding the child’s performance including the adverse
impact on the educational setting in the form of a question (e.g. Is the child’s inability to
comprehend grade level literature due to a learning disability?).

The question will assist the IEP Team in determining appropriate evaluations, however,
this section should not include requests for specific evaluations.

The question should not include generic concerns (not completing work, can’t sit still,
inappropriate behavior, not a good reader, etc.).

If a parent referral, the question should include the parent’s concerns for the education of
their child as they relate to the suspected disability.

C) Parent Input (including date):

This section is used to:
e Document parent input and the date which it was obtained.

Directions:
e Documents conversation(s) (phone, email, letters, etc.) that identify parent concerns.
e Parent concerns must be solicited and documented in this section.
e [f a parent referral, parental input should be documented throughout the referral form.

D) Other Input:

This section is used to:
e Document any other outside input.

Directions:
e Documents input from outside agencies or other providers (if applicable).
e Could include outside evaluations provided by the family.

E) Previous referral for special education servicesg O Yes O No
I. If yes, were special education services previously received: O Yes O No
If yes, date and qualifying eligibility category:

Directions:
e Documents if the child has been referred and/or received special education services in
the past.
If yes, special education documents should be included in the child’s cumulative file and
considered as part of the referral.




F) Hearing Screening Results (including date):

G) Vision Screening Results (including date):

Directions:
Must be completed to ensure that the evaluation results are valid and reliable.

Should indicate if the child requires glasses or hearing aids.

H) Describe areas of strength and weakness using the checklists and space below:

ACADEMIC

Reading

Mathematics

Strength
O

|
]
O

O

Weakness

Decoding (accuracy)
Reading fluency

Sight word reading

Reading comprehension
(language, vocabulary)

Other:

Strength
O

O
|
|

O

Weakness

O
O
O
O

O

Computation (basic math facts
and proceduras

Conceptual (ideas, language of
insfruction)

Problem sclving

Math reasoning

Other:

Written Language

Oral Language

strength

O

Weakness

O

Penmanship [letter formation,
placement]

Fluency/speed of production

Encoding/spelling
Conventions/mechanics
Developing an idea

Organization
Other:

Strength
O

Weakness

O

Ability fo comprehend language
presented

Expressing ideas

Articulation/intelligitility
Receptive/expressive language
Vocabulary Knowledge
Abstract conceptudlization
Other:

General Academic Areas

Strenath
U

]
]

O

Weakness

O

O
O

O

Albility fo retain information

Using visual information

Adaptive skills [independent
functioning)

Gross/Motor skills

strength
O

O
O

O

Weakness

Sensory sensitivities/defensiveness

Following directions

Task Initiation

Other:

This section is used to:
Identify the academic strengths and weaknesses of the child.




Directions:
e Every single box is not required to be completed, but the boxes checked should be
directly related to the referral question(s).
Areas checked should be outside of the “average range” (25%-75% percentile), and
should be supported by multiple and reliable data sources and attached to this document.
If “Other” is checked, it should be specified and supporting documents should be
included.

SPEECH OR LANGUAGE

Weakness Strength | Weakness

Articulation/Intelligiility O O Fluency

Receptive Language O N Functional Communication

Expressive Language O Oral Language

Voice Pragmatics

Other:

This section is used to:
e Identify the Speech or Language strengths and weaknesses of the child.

Directions:
e Every single box is not required to be completed, but the boxes checked should be
directly related to the referral question(s).
Areas checked should be outside of the “average range” (25"-75" percentile) and should
be supported by multiple and reliable data sources and attached to this document.
If “Other” is checked, it should be specified and supporting documents should be
included.




BEHAVIORAL or SOCIAL EMOTIONAL

Strenath | Weakness Strength | Weakness

O O Social problem solving O O Fatigue/Frequent Health
Complaints

O O Attention/Concentration O O Limited self-control/impulsivity

Lack of flexikility/Rigidness O O Persistence of effort/Low frusfration
tolerance
Aggression (verbal or physical) O O MMotivation

Tendency to Planning/Organization
worry ffearful/nervous

Unhappy O O Self-Esteem

Withdrorwn/Social lsolation O O Othern

This section is used to:
e Identify the behavioral or social emotional strengths and weaknesses of the child.

Directions:

e Every single box is not required to be completed but should be directly related to the
referral question(s).

If “Other” is checked, it should be specified and supporting documents should be
included.

Behaviors should be documented through observation and data collection to demonstrate
frequency and intensity outside the norm when compared to his/her same aged/grade
level peers.

All supporting documents should be attached to this form.

) Student Aftendance:

Current Year Absent:

Previous Year(s) Absent:

This section is used to:
e Document the attendance of the child.

Directions:
e Attendance trends should be identified and may require data from more than one year.




J) Recent Academic Assessments

Reading
[NWEA, DRA, Dibels. QRI, SRI, Running Record, stc.)
Mame of Date Grads Level

- Score .
Assessment Administered Benchmark|s)

Writing
[AlMsweb, Lucy Calkins rubrics, writing probes, efc.)
Name of Date Grade Level

.. Score .
Assessment Administerad Benchrmark|s)

Mathematics

[NWEA. Dibels. SMI, easyGBI. eic.)

NMame of ate Score Grade Level
- 3 (= .
Assessment Administerad Benchmark(s)

This section is used to:
e Document the child’s current assessment results in reading, writing, and mathematics.
Directions:
e This information should be included to enable appropriate identification of strengths and
weaknesses in the child’s educational performance.
If an assessment is listed, all subsequent sections should be completed.
Provide information that captures the child’s performance when compared to their
typically developing peers.
Assessment data more than 3 years old should not be included.




K) In-Class Inferventions (Tier 1)
i. Leave blankif not attempfed.

Presentation of Materials

Successful

|

Successful Unsuccessful Unsuccessful

Break assignment into shorfer segments
Use concrete examples of concepts before
teaching the abstract

Relate information to child's experiential
base

Reduce number of concepts presented at
one time

Pre-teach concepts

Monitor comprehension of language used
for instruction

Break assignment into shorter segments

O
O
O
O
O

O

Duration of Tier 1 Interventions:

Highlight important concepts in text

Use repetition, simpler explanation, more
examples, modeling

Require verbal response to indicate
comprehension

Assign tasks at appropriate reading level

Check for comprehension prior to task initiation
Other:

Modifying the Environment

Successful Unsuccessful Successful Unsuccessful

Seat in area with minimal distractions

Preferential seating

Help maintain a work area free of
unnecessary materials

Duration of Tier 1 Interventions:

Utilize checklist to promote organization

Frequently check the organization of notebooks
Other:

Modifying Time Demands

Successiu

O

Unsuccessful

|

Successiul

O

Unsuccessiul

O Increase time allowed for completion of

tests or assignments

Reduce amount of work or length of tests O

Prioritize assignments and/or steps to
completing assignments

O O Space short work periods with breaks

Duration of Tier 1 Interventions:

Consistently follow a routine

Alternate quiet and active tasks

Set time limits for specific task completions

Other:

Modifying Assignments and Tests

Successiy Unsuccessful
O
O

O

Successful Unsuccessful
Read tests/assignment orally to child
Allow child to take test crally or dictate answers

Provide short answer, multiple choice,
matching. or frue/false formats for test

Allow the use of word processor
Provide copies of notes

Utilize visual aids (charts, graphs, etc.)
Provide due date on written assignment
Provide list of all steps necessary to

complete tasks
Duration of Tier 1 Interventions:

Give open book or notebook test
Provide opporiunity for retakes

Allow spelling errors

Chunk assignments
Pair written and verbal directions
Avoid abstract language

Get child’'s aftention before expressing key points

Other:




Maintaining Focus and Appropriate Behaviors

Successiu Unsuccessful Successiu Unsuccessful

O Provide direct reinforcement (praise or O Provide alternatives when appropriate
immediate feedback)
Seat child close fo teacher Designate a “cool off” location

Make positive, personal comment every time Avoid power struggles

child shows interest

Provide frequency check-ins Without attention from attention-seeking
behaviors for a short time

Give advanced waming of transitions Communicate frequently with parents

Use physical proximity to promote refocus Speak privately to child about inappropriate
behaviors
Provide clear, concise classroom expectations Allow opportunities for confrolled movement (frip
and consequences to office, get drink, etc.)
Consistently reinforce classroom rules Other:
Menitor tolerance and be mindful of signs of
frustration
Duration of Tier 1 Interventions:

This section is used to:
e Document the in-class interventions (Tier 1) that were attempted.

Directions:
e [fan in-class intervention was attempted, check whether the intervention was successful
or unsuccessful.
If an in-class intervention was not attempted, leave the box blank.
If “Other” is indicated, please specify the intervention.
The duration of the attempted interventions should be included as well.
This section cannot be left blank.

If a parent referral, interventions should begin immediately and
continue through the referral process.




. Initiation Date of Tier 2/3 Interventions:

Area of Intervention Frequency Baseline data Post-intervention data Adequate
Concern Provided and duration Progress

This section is used to:
o Identify the Tier 2/3 interventions that were attempted.

Directions:

e Local pre-referral policy should be consulted prior to completion of this section.

e Tier 2/3 services could include: Title 1, reading and mathematics interventions,
behavioral consultation, PBIS, etc.
Intervention Provided should include the specific skill deficits and the specific program
used.
Frequency and duration should include the length and intensity of the intervention.
Adequate Progress is measured by multiple data points that show evidence of trends
towards the target.
The intervention being implemented should include tools that allow for adequate
progress monitoring.




Has the child been retained? O Yes, grade(s): O No

Please list any other factors (including medical) relevant to this referral:

Other Regular Education Related Services
Service Dates Duration and Frequency

English Language Learners
ACCESS scores:
Year 2:

ELL Instruction:
Frequency:

This section is used to:
e Document any other factors that should be considered in the referral.

Directions:

e Other factors could include: homelessness, hospitalizations, highly mobile, family
disruptions, etc.
Other Regular Education Related Services could include: social work, guidance
counseling, behavior consultation, substance abuse counseling, IMG, Alternative
Education, CTE, credit recovery programming, outside agency involvement, learning
labs, etc.

o FEnglish Language Learners should document two years of ACCESS scores, dates of
administration from initiation of services, and frequency of ELL instruction.




N) Dates and Signature

Date Received by SAU:

Date Parent Nofified of Receipt of Referral and Provided
Procedural Safeguards Through Written Motice:

If needed, Date Consent to Evaluate Sent Through Written
Notice (Within 15 school days of Date Received by SAU):

Signature (if needed):

Name:

Position:

Date:

Special Education Director/Administrative Designee Signature:

Name:

Date:

O Approved

O Denied
O Insufficient Documentation
O Other:

This section is used to:
e Document the date the referral was received and whether it was approved or denied.

Directions:
e The Date Received by SAU is defined by local policy and could initiate regulatory
timelines.




This form is used to:
e Document a parent’s revocation of special education services.

Maine

Department of

Education

Revocation of Parental Consent for Special Education Programs and

Services
Maine Unified Special Education Regulations (MUSER) V.1 AL[4) [a] i) & B.(3}(a](i]

Cistricts must have parental consent to provide special education programs and services fo eligitle
students. Parents con withdrow consent at any time.

Date 3ant fo
Parent:

Child s Marme: School:

AL

Cate of Birth: School Phone:

ParentfGuardian
Mame:
Parent/Guardian
Address:
Parent/Guardian
City, State fip:

School Address:

City, State fip:

Jchoo! Contact:

| hereby revoke (take back) my consent for the provision of special education programs and services for
iy child.

| e longer wish for my child to receive any special education serdces or supports, but rather want
himysher to be considerad o be a general education student. | understand that, by revoking my consent
fo the provision of special education, certain rights and services will no longer apply to my child.

| understand that, among other things:

+ Student will no longer be enfiied to a free appropriate public educafion [("FAPE”) as defined in
special education low. FAPE includes all substantive and procedural special education rights,
including, among other things, plocement in special educaofion classrooms: receipt of senices such
s speech and language or ocoupational therapy; assessments every three years, and
development of IEPs. However, Student will rernain entifled to o free public education in the same
rmanner as students who are not eligible for special education.

In the event of conduct that leads to disciplinary cction, 3tudent will be disciplined in cccordance
with the rules that apply to regulor educafion students, not the rules for special education students.
Disciplinary procedurss that apply to special educaoficn students, such as manifestaficn
deteminaficns, will not e availakle to Student.

Student’s schoal district and county office of education cannat legally be found to be in violation
of the requirement to make FAPE avoiloble to Student during any fime in which | have revoked
consent for Student to receive special education services.

| understand that after | revoke consent for my child, the school district is not required to amend my
child's records to remaove any referenceas to my child s receipt of special education programs and
senices.

| understand that ofter | revoke consent for my child, | may subsequently refer my child for special
=ducation and reguest an initial evaluation to determine if my child is a child with o disability who needs
special education programs or senvices.

Farent/Guardian Signature Printed MName




Seven Day Waiver

This optional form is used to:

e Document a parent’s decision to waive their right to Written Notice (WN) 7 days prior to
any proposed or refused action being taken by the SAU.

Maine

Department of

Education

Seven Day Waiver Form

The undersigned, parent(s) of the student, with the
understanding that proposals to initiate or change the student’s placement or programming ordinarily
may not be implemented until seven days from when the school administrative unit gives Written
Motice to the parent(s), nevertheless agree(s) to waive that notice requirement so that the following
proposals can be implemented in the time set forth:

Description of Proposals or Befusals Implementation Date

Directions:

e Proposals or refusals documented in Section 1 of the WN should be documented on this
form along with the proposed implementation date.

e Ifa parent waives their right to WN, it must be documented in Section 1 of the WN.




Specific Learning Disability Eligibility Form

This form is used to:
e Determine the child’s eligibility for special education services as a child with a Specific
Learning Disability.

Maine

Department of

Education

Specific Learning Disability Eligibility Form
Maine Unified Special Educafion Regulations (MUSER VIL2.L)

Date of Meeting: SAU:

Child’s Name: School:

Date of Birth: School Phone:

Parent/Guardian School Address:
Name:
Parent/Guardian
Address:
Parent/Guardian
City, State Zip:

City, State Zip:

school Contact:

This section is used to:
e Document the pertinent child-related information.

Part A: Qualifying Considerations

1. Does evidence from multiple valid and reliable sources demonstrate
that the child is achieving adequately for the child's age and is
meetling State-approved grade level standards in gl) of the areas
below? (MUSER VIL.2.L(2)(a)(i))

For children from diverse culfural and/or linguistic backgrounds that place them outside the group on which standardized
achievement tests were normed, consider only age or grade equivalent scores, not standardized scores. For such children,
determinations in this section should be made using a multi-tiered problem-solving approach such as analysis of work samples
and other performance data. (MUSER VILZ.L[2)[a)(c])).

If the answer to Guestion 1 is YES, the child does not qualify as a child with a specific learning disability under MUSER. Provide
data supporting that determination in the area below marked "Verification™ and proceed to Question 8.

If the answer to Guestion 1 is NO, indicate below the areas in which the child is not achieving adequately. Provide data
supporting that determination in the area marked “Verification” and proceed o GQuestion 2.

Oral expression Reading flvency skills
Listening comprehension Reading comprehension
Written expression Mathemalic calculation

Basic reading skill Mathemadtics problem-solving
Verification:

This section is used to:
e Identify lack of adequate achievement in any of several academic areas.




Sources should include: age normed, standardized assessments
of academic achievement, state-wide or district-wide
assessments, curriculum-based assessments, and classroom
assessments based on state standards. Where indicated, sources
could include speech/language assessments.

Directions:
e Consider whether the child is able to be successful when provided with general education
curriculum.
o Ifso, check “YES” and describe the basis for this conclusion in the “Verification”

box. Then go to Question 8.
If not, check “NO” and check the areas where the child is not achieving adequately/is
not meeting State-approved grade level standards, then describe the basis for this
conclusion in the “Verification” box. Then go to Question 2.

Verification should identify the assessments that were
considered and the child’s scores on those assessments.

If the child is not achieving adequately in all areas, is the
underachievement due to the lack of learning experiences and
instruction appropriate for the child’'s age or state approved grade
level standards? (MUSER VII.2.L(2)(a)(1))

Verification:

In making this determination, the Team must:

a. Consider whether the child, prior to or as a part of the referral process, was provided appropriate instruction in regular
education settings. delivered by qualified personnsl (MUSER VIL2.L(2)(b] (i}{1)): and

For culturally and linguistically diverse children and children from diverse educational backgrounds, consider the
extent to which the child has been exposed fo culturally and linguistically appropriate instruction.

If the answer to Quesfion 2 is YES, the child does not qualify as a child with a specific learning disability under MUSER. Provide
information supporting that determination in the area below marked "Verification” and proceed to Question 8.

If the answer to Question 2 is NO, provide infoermation supporting that determination in the area marked “Verification” and
proceed to Question 3.

This section is used to:
e Identify whether any failure to achieve adequately is primarily the result of lack of
appropriate instruction.

Directions:
e Consider whether the child has received culturally and linguistically appropriate instruction
in regular education.
o Section a.

* Appropriate instruction should include, at a minimum, instruction targeted to
the child’s specific area of academic weakness.
Appropriate instruction would include general education interventions. If the
child received those interventions, the “Verification” should identify the
methodologies, not the results.




A child’s attendance record would be considered under this question. (Did
the child’s extended absences result in a lack of appropriate instruction, and
was that lack of instruction a primary cause of the child’s failure to achieve
adequately?)
A teacher not being appropriately certified could result in a finding that the
child did not receive appropriate instruction, but the Team would then need to
consider whether the lack of an appropriately certified teacher was a primary
cause of the child’s failure to achieve adequately.

o Section b.

* For culturally and linguistically diverse children, appropriate instruction

would include instruction consistent with the knowledge and skills embedded
in the assessments being used to measure academic achievement.

If so, check “YES” and describe the basis for this conclusion in the “Verification” box.
Then go to Question 8.
If not, check “NO” and describe the basis for this conclusion in the “Verification” box.
Then go to Question 3.

3. If the child is not achieving adequately in all areas, is the child’s lack of achievement primarily the result of
any of the following factors? Provide evidence supporting each determination in the areas below marked
“Verification.”

YES NO

O ]

a. Visual, hearing or motor disability (MUSER VII.2.L(2)(a)(iii)(aa))

Verification:

This section is used to
e Indicate whether the lack of adequate achievement is primarily the result of other factors.

Directions:
e Consider whether the child’s failure to achieve adequately is primarily the result of a visual,
hearing, or motor disability.

This asks not whether the child has a visual, hearing, or motor disability,
but whether any such disability is a primary cause of the child’s failure to
achieve adequately.

Sources of data include: screening, medical records, observation.
If so, check “YES” and describe the basis for this conclusion in the “Verification” box.
o Ifyou have checked “YES”, go on to Question 8

Verification for “YES” answer should contain not only the data reflecting
the child’s other disability, but the basis for the Team’s determination that
the other disability is a primary cause of the child’s lack of achievement.

If not, check “NO” and describe the basis for this conclusion in the “Verification” box. Then
go on to the next factor.




b. Intellectual disability (MUSER VII.2.1(2)(a)(iii){bb))

Verification:

Consider whether the child’s failure to achieve adequately is primarily the result of an
intellectual disability.
Sources of data include: cognitive scores and/or adaptive behavior scales.

o Ifthe child does have an intellectual disability, is it a primary cause of the lack of

achievement?

If so, check “YES” and describe the basis for this conclusion in the “Verification” box.

o Ifyou have checked “YES”, go on to Question 8.
If not, check “NO” and describe the basis for this conclusion in the “Verification” box. Then
go on to the next factor.

c. Emotional disability (MUSER VIL.2.L(2)(a)(iii)(cc))

Verification:

Consider whether the child’s failure to achieve adequately is primarily the result of an
emotional disability.
Sources of data include: rating scales, disciplinary records, teacher/parent reports, medical
records, observations.

o Emotional Disability — areas that are not part of the referral
If so, check “YES” and describe the basis for this conclusion in the “Verification” box.

o Ifyou have checked “YES”, go on to Question 8.
If not, check “NO” and describe the basis for this conclusion in the “Verification” box. Then
go on to the next factor.

d. Environmental, cultural or economic disadvantage and/or
limited English proficiency (MUSER VI1.2.L(2)(a)(iii){dd-ff))

Verification:

Consider whether the child’s failure to achieve adequately is primarily the result of an
environmental, cultural or economic disadvantage and/or limited English proficiency.
Sources of data include: WIDA scores, ACCESS scores, parent/guardian report;
documentation of chronic life disruptions.
If so, check “YES” and describe the basis for this conclusion in the “Verification” box.

o Ifyou have checked “YES”, go on to Question 8.
If not, check “NO” and describe the basis for this conclusion in the “Verification” box. Then
go on to the next question.




performance, achievement, or both, relative to age, state-approved
grade level standards or intellectual development that is determined
by the |IEP Team to be relevant to the identification of a specific
learning disability, using appropriate assessments? (MUSER
VIL2.L(2)(a)(ii))

WVerification of Strengths WVerification of Weaknesses

Data collected when using a process
that iz bazed on the child’s rezsponze to
scientific research-baszed intervention,
including general education
interventions under MUSER Section IIl.
(MUSER VIL2.L(2)(a)(ii}{aa))

Classroom performance data. (MUSER
VIIL.2.L(2)(a)(ii){bb))

Achievement data based on
summative asseszsments in the district's
core curricula, State assessments
and/or publizhed nationally noerm-
referenced assezsments. (MUSER
VIL.2.L(2)(a)(ii)(ce))

Pzychological processing data from
standardized measures to identify
contributing facters, including
standardized composite zcores from
nationally norm-referenced measzures
of skills such as, but net limited to,
phonological proceszing, information
retrieval and proceszing speed,
language, working memory, long-term
memory, short-term memory, auditory
processing, vizual spatial reasoning.
(MUSER VIL2.L{2){a)(i{dd))

For culturally and/or linguistically diverse children, consider the patterns of strengths and weaknesses that are consistent with
that population, e.g.. many English learners struggle with literacy skills but perform better in less language-based skills such as
math calculation.

If the answer to Question 4 is NO, the child does not qualify as a child with a specific learning disability under MUSER.
Froceed to Question 8.

If the answer to Question 4 is YES, proceed to question 5.

This section is used to:

e Identify whether the child’s strengths and weaknesses demonstrate a pattern of strengths and
weaknesses.

“Performance” refers to how the child performs in the
classroom; “achievement” refers to how the child performs on
academic assessments.

Directions:
e This decision should be based on the profile of the child using all Sections a-d.

A child whose performance and achievement scores are
uniformly depressed and are consistent with the child’s
intellectual development does not demonstrate a pattern of
strengths and weaknesses consistent with a specific learning
disability, in contrast to a child whose performance and
achievement scores show variable strengths and weaknesses
across academic areas.




Record data in each category (a-d) under either “Verification of Strengths: or “Verification
of Weaknesses” as appropriate and consider whether the child shows a pattern of strengths
and weaknesses.

o Ifso, check “YES” and go on to Question 5.

o Ifnot, check “NO” and go on to Question 8.

A pattern of strengths and weaknesses should not be confused
with the “discrepancy model” which was based solely on a
significant discrepancy between a child’s cognitive function
and academic achievement. The child’s performance and/or
achievement relative to intellectual development remains one of
the team’s considerations.

For a child who has repeated one or more grades, the team may consider a curriculum-based
measure as opposed to solely using norm-reference measured based on age.
o Sources of information include:
* RTI information; CBA; progress monitoring; formative assessment
* Observation; work samples; grades; CBA-PBE performance indicators
» Evaluations; results of psych evaluations
For culturally and/or linguistically diverse children, consider the patterns that are consistent
with that population.




The following guidance is from the Maine Association of School Psychology’s “Clinical
Guidance on Implementation for the Identification of Students Suspected of Having a
Specific Learning Disability” (Appendix VI, Determining Patterns of Strengths and
Weaknesses). http://www.masponline.net/

This federal requirement is not elaborated upon in the federal regulations. Some guidance is provided
from the Learning Disabilities Roundtable (February 2005 page 13)

“This guideline is not meant to encourage use of formulas or a rigid approach to interpreting
strengths and weaknesses. Only empirically validated patterns of discrepancy should be considered by
teams...it is important to recognize that the new guideline also acknowledges intra-individual
differences as a fundamental concept of SLD...”

The only portions of the Maine regulations that provide guidance for identifying this pattern of strengths
and weaknesses are:

The requirement in VII (2) (L) (2) (a) (ii) that requires “peer reviewed, scientific research
documentation, independent of that provided in the test manual, that supports a correlation
between the processing problem and the academic deficit”.

The requirement in VII (2) (L) (2) (a) (iii) that provides a means for measuring the student’s
cognitive ability.

Given the limited guidance available in federal and state regulations, the following is offered as a
framework for a clinical response to this requirement in Section 4b. of the SLD form.

Academic Achievement: Typically measured through standardized achievement tests that provide
age-based norms as referenced in Question 1 of the SLD form.

Educational Performance: Performance in academic areas (for example, written literacy skills,
math, communication. (MUSER II (3)) as measured through local assessment instruments,
rubrics, grade-level standards, etc. as referenced in Question 1 of the SLD form.

Age: The student’s chronological age.

State-Approved Grade Level Standards: As referenced in Question 1 of the SLD form above, each
district should have developed means for measuring student progress relative to state approved
grade level standards as part of the ESSA and Maine Learning Results requirement.

Intellectual Development: As determined through standardized intellectual assessments.

Procedure for identifying patterns of strengths and weaknesses in Educational Performance:

a. Gather measures of the student’s educational performance in the area(s) of academic
weakness identified in Question #1 of the SLD form (basic reading, reading fluency, etc.)
such as:

Classroom Work Samples

Classroom Participation Samples

Homework Assignments

Classroom Quizzes and Tests

Portfolios

Curriculum Based Assessments

Classroom based measures of State Approved Grade Level Standards



http://www.masponline.net/

Gather measures of the student’s educational performance in at least one area of academic
strength. Use information similar in format to the material used for identifying the weakness
above.

Means for identifying a pattern of strengths and weaknesses in Educational Performance
relative to age:

1. If the student were performing significantly closer to other students the same age
in the area of strength than the area(s) of weakness, then this would constitute a
pattern of strength and weakness.

2. As there are no statistical formulae available for determining significance in this
matter, the team will have to use its judgment.

Means for identifying a pattern of strengths and weaknesses in Educational Performance
relative to State approved grade level standards:

1. If the student were achieving significantly closer to State approved grade level
standards in the area of strength than the area(s) of weakness, then this would
constitute a pattern of strength and weakness.

2. As there are no statistical formulae available for determining significance in this
matter, the team will have to use its judgment.

Means for identifying a pattern of strength and weakness in Educational Performance
relative to intellectual development.

1. Measure the student’s intellectual development in a manner consistent with
requirements of Question #3B of the SLD form.

2. Compare the results of the intellectual assessment with the student’s performance
in the identified area of weakness.

Since intellectual assessments are scored according to age norms and educational
performance is scored according to grade level norms, it is not possible to make a
statistical correlation between the two measures. Rather, the Team will need to
compare where the student is performing compared to the norm group for each
measure.

Example:

A second-grade student earns ‘Does Not Meet’ on measures of State-approved second
grade level measures of basic reading and reading fluency. This student earns ‘Does
Meet’ on measures of State-approved second grade level measures of math calculation and
math problem solving. This variance in educational performance is consistent with a
pattern identified by research for students with a specific learning disability in reading.

Procedure for identifying patterns of strengths and weaknesses in Academic Achievement:
a. Review results of achievement measures in the area(s) of academic weakness identified in
Question #1 of the SLD form (basic reading, reading fluency, etc.).
b. Review results of similar achievement measures in one or more areas of academic strength
in a manner consistent with guidance for Question #1 of the SLD form
Compare the difference between the student’s achievement in the area of greatest strength
and the area of greatest weakness as identified above. Be sure to use similar measures (If
using age-based achievement norms for measuring the strength, then use age based
achievement norms for measuring the weakness).
Means for identifying a pattern of strengths and weaknesses in academic achievement
relative to age:
1. Compare age based standardized scores in the area of strength and weakness.
2. To meet this criterion, there should be variance between scores.
Means for identifying a pattern of strengths and weaknesses in academic achievement
relative to State-approved grade level standards:
1. Compare the student’s performance on grade level assessments in the areas of
greatest strength and greatest weakness.




2. To meet this criterion, there should be variance between scores.
f.  Means for identifying a pattern of strength and weakness in academic achievement
relative to intellectual development.
1. There must be scientifically based research correlating the processing disorder(s)
identified in Question #4d with the area(s) of academic deficit identified in
Question #1 in the SLD form
Measure the student’s intellectual development.
Compare the results of the intellectual assessment with standardized scores on an
age normed achievement test measuring the area of academic weakness identified
in Question #1 of the SLD form.
To meet this criterion, there should be variance between scores and cognitive
processing deficits should match areas of academic weakness while other scores
(both cognitive and achievement) should be consistently higher.
Example:
A seven-year-old student earns the following standard scores:
* 75 on measures of reading skill
* 72 on measures of phonological processing
* 98 on measures of math calculation and problem solving
* 100 on measures of fluid or perceptual reasoning

There is a research-based correlation between the reading deficit and the deficit in
phonological processing.

There is a research-based correlation between the student’s strong math skills and
their strong fluid or perceptual reasoning skills.

There is significant variance between the student’s academic achievement in reading
and math and between phonological processing and fluid or perceptual reasoning.

The following chart presents the different comparisons districts may use in identifying patterns of
strengths and weaknesses:

Performance

and/or :D Relative To

Achievement

Performance State

Approved
and/or Relative To Grade

. Level
Achievement Standards

Performance

and/or :{> Relative To

Achievement

Intellectual
Development

If questions 4a or 4b have been answered *“yes,” proceed. Otherwise, the student does nor gqualify for
special education as a student with a learning disability. Proceed to “Conclusions.™




Relevant blehavior noted during the observation(s) and its relationship to academic functioning (MUSER
VIL.2.L.(2)(f)). The child must be observed in the learning environment (including the regular classroom
setfting) to document the child’s academic performance and behavior in the areas of difficulty. (MUSER

VIL2.L2)(H(0)
NOTES:

This section is used to:
e Document behavior noted during observation as it relates to academic functioning.

Directions:

e Summarize relevant findings obtained during the observation of the child in the regular
education classroom. Examples might include: withdrawal, inattention, disengagement,
lack of productivity.

Go on to Question 6.

6. Educadtionally relevant medical findings (MUSER VIL2.L(2){(g)(i)(IV))
NOTES:

This section is used to:
e Document any medical findings as they relate to academic functioning.

Directions:

o Summarize relevant information regarding any medical conditions that may have an
effect on the child’s educational achievement. Relevant medical conditions might
include ADHD, seizure disorder, tic disorder, mental health diagnoses (depression,
anxiety, etc.), diabetes, or traumatic brain disorder.

o Go on to Question 7.

7. Are the evaluations utilized valid and reliable assessments and
performed by qualified individuals? (MUSER V.2.C(1)(c)&(d))

It NO, provide verification:

This section is used to:
e Document evaluation validity and reliability.

Directions:
¢ Indicate whether the evaluations being considered are both valid and reliable and were
performed by qualified personnel.

o If“NO” for any assessment, then provide information about that assessment and why
it is not considered valid and/or reliable or was not performed by a qualified person.
If, due to cultural, linguistic or physical characteristics of the child assessments were
not utilized, provide an explanation for this in the “verification” box.

o Go on to Question 8.




8. Does aspecific learning disability exist? (MUSER VIL.2.L(2)(g)(1)(1)) Y;S NDO

If the answer to Question 8 is NO, the child does not qualify as a child with a specific leaming disability under MUSER. If the
answer is YES, proceed to question 9.

This section is used to:
e Document the Team’s conclusions as to the existence of a specific learning disability.

Directions:
e If“YES”, the following must be true
o Question 1 must be NO, and verification must be provided.

Question 2 must be NO, and verification must be provided.
All parts of Question 3 must be NO, and verification must be provided.
Question 4 must be YES, and verification must be provided.
Question 7 must be YES.

o Go on to Question 9.
o If“NO”, the following must be true

o Either Question 1, 2, or any part of 3, must be YES or Question 4 must be NO.

@)
o
@)
o

9. If there is a learning disability, the disability is of such nature and degree that [check one and summarize
the basis for that selection in the area marked “Summary”]:
] a. the child requires special education and related services. (MUSER V.2.F(2))
] b. it can be adeguately addressed through general education interventions and/or
accommodations.

summdary:

If the box in question ?(a) is checked, the child qudlifies as a child with a specific leaming disability under MUSER. If the box
in question ?(b) is checked, the child does not qualify as a child with a specific learning disability under MUSER.

This section is used to:
¢ Indicate the determination as to whether the child requires special education and related
services.
Directions:
e [f“a”, the following must be true:
o Question 8 must be “YES” AND
o The disability is of such nature AND degree that it cannot be adequately addressed
through general education interventions and/or accommodations and only special
education and related services will address it.

e If“b”, the following must be true:

o Question 8 must be “YES” AND

o The disability is of such a nature AND degree that it can be adequately addressed
through general education interventions and/or accommodations; therefore, special
education and related services are not needed to address it.
If a child has been receiving RTI and/or other general education interventions which
have enabled the child to make adequate academic progress, check 9b; if a child has
failed to make adequate academic progress despite having received such
interventions, check 9a. If the child has not received RTI and/or other general
education interventions, the Team must determine whether, in view of the nature and




©)
o degree of the disability, such interventions would likely enable the child to make
adequate academic progress

Team members must cerlify their agreement or disagreement with this result by signing below:

| certify my agreement with the result of this report (MUSER VIL.2.L(2)(q) (ii])
Signature Printed Name Title

| do not agree with the result of this report

Signature Printed Name

Dissenting team members shall submit a separate statement (MUSER VIL2.L(2){g)(ii)).

This section is used to:
e Document the team members’ agreement or disagreement with the result of the report.

Directions:
e Team members who agree with the result of the report should sign, print and date in the
designated space indicating agreement.
e Team members who DO NOT agree with the result of the report should sign, print and date
in the designated space indicating disagreement; as well as submit a separate statement.




Speech or Language Impairment Eligibility Form

This form is used to:
e Determine the child’s eligibility for special education services as a child with a Speech or
Language Impairment. This form is not used if Speech or Language is a related service.

Maine

Department of

Education

Speech or Language Impairment Eligibility Form
Maine Unified Special Education Regulations (MUSER VII.2.K)

Date of Meeting: SAU:

Child’'s Name: School:

Date of Birth: school Phone:

Parent/Guardian School Address:
Name:
Parent/Guardian
Address:
Parent/Guardian
City, Stafe Zip:

City, State Zip:

School Contact:

This section is used to:
e Document the pertinent child-related information.

A child must meet at least one of the four criteria listed and fo such a degree that it adversely affects
educafional performance and requires special educafion for the child to benefit from his/her
educatfion program. This form is to be completed by the IEP Team whenever there is a meeting to
determine eligibility or consider a change in eligibility (including dismissal from special education).

1. Does the child exhibit an articulation impairment based on the YES NO
articulation severity rating scale?2 i O

Verification:

2. Does the child exhibit a language impairment based on the
language severity rating scale?

Verification:

3. Does the child exhibit a fluency impairment based on the
fluency severity rating scale?

Verification:

4. Does the child exhibit a voice impairment based on the voice
severity rating scale?

Verification:




This section is used to:
e Identify a specific impairment based on the severity rating scales.
Directions:
e In order to answer questions 1 through 4, the IEP Team must first complete the four severity
rating scales that follow.
e The results of those rating scales will dictate the answers to these questions.
o Ifthe Team recorded scores of “Moderate” or “Severe” in each of the categories on a
rating scale, then the answer to the corresponding question on this page will be
“Yes”
If the Team recorded a score of “No Apparent Problem” or “Mild” in any of the
categories, or checked “No Assessment Needed,” then the answer to the
corresponding question will be “No.”
e Complete the “Verification” box for each of the four questions
o Record scores on formal assessments and a short narrative description of results of
informal assessments.
* Sources of data or information would include: standardized assessments,
language samples, checklists, criterion-referenced assessments, rating scales
(such as the “Observational Rating Scale” or “Pragmatics Activities
Checklist” from the “CELF-5").
+ Identify the components of the assessments that reveal the presence or degree
of impairment.
o If'the answer to a question is “No” due to checking the “No Assessment Needed”
box, indicate “Not an area of suspected disability” in the “Verification” box.

If the team has checked YES to any of Questions 1-4, check YES on Question 5, then go to question é.
If not, check NO on Question 5; the child does not qualify as a child with a speech or language
impairment.

5. Does a speech or language impairment exisi?

This section is used to:
e Indicate whether a speech or language impairment exists.

6. Does the child’'s speech or language impairment adversely
affect his/her educational performance?

Verification:

If the answer to Question 6 is YES, go to Question 7. If NO, the child does not qualify as a child with a
speech or language impdairment.

This section is used to:

e Indicate whether a speech or language impairment adversely affects the education of the
child.




Directions:

e The Team records in the “Verification” box for question 6 the data forming the basis upon
which the Team determined that the child’s speech or language impairment does/does not
adversely affect his/her educational performance.

o Sources of data may include classroom grades, child work products, measures of
attainment of literacy standards, scores on standardized tests of academic
achievement (including reading comprehension scores), teacher and parent reports,
evidence of functional communication skills, evidence of social cognitive strengths
and social pragmatics, records of attendance, disciplinary evidence or behavior rating
scales, and observations or ratings of social/emotional functioning.

7. If there is a speech or language impairment, the impairment is of such nature and degree that
[check one and summarize the basis for that selection in the area marked “Verification”]:
O a. the child requires special education.
] b. it can be adequately addressed through general education intferventions and/or
accommoddgtions.

Verification:

If the box in question 7(a) is checked, the child qudlifies as a child with a speech or language
impairment. If fhe box in question 7(b) is checked, the child does not qualify as a child with a speech
or language impairment.

This section is used to:
e Indicate whether the child requires special education to address the speech or language
impairment(s).

Directions:
e If“a”, the following must be true:
o Question 6 must be “YES” AND
o The disability is of such nature AND degree that it cannot be adequately addressed
through general education interventions and/or accommodations and only special
education and related services will address it.

o [f*“b”, the following must be true:
o Question 6 must be “YES” AND
o The disability is of such a nature AND degree that it can be adequately addressed
through general education interventions and/or accommodations; therefore, special
education and related services are not needed to address it.




= Speech or Language Impairment Eligibility Form/Severity Rafing Scales
Maine
Dsportmant of
Education
Articulation impairment: The conomal production of speech sounds including: substitutions, omissions, distortions
or addifions of speech sounds not commensurate with child’s chronological age or culfural linguistic
backoround and not related to dialect.

Articulation Severity Rating Scale

] Mo articulation
assessment

To find the presence of an impairment, ratings in
Description of Arficulation, Standordized Assessments cnd Informal Assessments

nesded.

MLET fall within the moderate or severe category.

Descripfion of
Arficulafion

| No apparent
problem

O Mmild

] Moderate

0 Severe

Mo sound emrors
present or
production is
developmentally
approoriate.

* Sound errors are
inteligicle but
notficeckle.

Errors congsist of
commaen fypes of
substitufions
and/for distortions.

s More numerous
articulafion emrors
are present.
Intelligitility is
difficult for an
unfamiliar listener.
Excessive use
(40% or more) of
subsfitution or
[slj 413 Tedgl
processes which
are inappropriate
for age.

s Many articulation
emrors are present.
Speech is
frequently
uninteligible to
most listeners.

s Excessive use (40%
or maore) of
ormission processes
or unique
processes which
are inappropriaie
forage.

Stondardized
Assessments

Mo apparent
problem

O Mmild

] Moderate

0 Severe

Astandard score
=1.0 standard
deviation below
the mean.
Astandard score
of 284,

18" percentile or
above.

+ 1 2 1.4 standard
deviations below
the mean.

* 7-15% percentile.

« A standard score
of 78-85.

¢ =2 spesch sound
errors outiside
developmenta
guidelines.
Children may be
stimulakle for
error sounds.

# 151219
standard
deviations below
the mean.

s 2-6" percentile.

« & standard score
of 70-77.

» Substitutions,
distortions and
SOMMEe SMissions
may be present.
There is imited
stimulability for
the emror
phonemes.

« =2 standard
deviations below
the mean.

* =2nd percentfile.

* A standard score
=<70.

* Deviations rmay
range from
extensive
substitutions and
Many omissions fo
extensive
omissions.

Informal
Assessmenfs

Ages 3-4

No apparent
problem

Mild

] Moderate

J  Severe

Inteligible =80% of
fhe fime in
connecied speech.

Inteligible 41-80% of
fne fime in
connecied speech.

Inteligible 40-40% of
the fime in
connecied speech.

Inteligible =40% of
the time in
connected speech.

Ages 4-5

Inteligible =50% of the time in connected
spesch.

Inteligible S0-80% of
the fime in
connecied speech.

Inteligible =50% of
the fime in
connected speech.

Ages 5-20

Inteligible =80% of the time in connected
spesch.

Inteligible S0-80% of
the firme in
connected speech.

Inteligible =40% of
five fire in
connected speech.

This section is used to:
e Determine the level of articulation impairment.

Directions:

e Check “No articulation assessment needed” when a standardized assessment was not

administered because articulation impairment was not part of the referral, and was not raised

as an area of suspected disability during referral or as part of a re-evaluation




e Unless “No articulation assessment needed” is checked, one of the four boxes in each of the
three categories must be checked.

o When completing the “Informal Assessments” category for a child aged 5, use the
“Ages 3-5” grid if the child is receiving services through CDS, and the “Ages 5-20”
grid if the child is receiving services through the SAU.

If either the “Moderate” or “Severe” box is checked in each of the three categories,
then the child exhibits an articulation impairment and the “Yes” box for question 1
on page 1 should be checked.

If “No apparent problem” or “Mild” is checked for any of the three categories, the
child does not exhibit an articulation impairment and the “No” box for question 1 on
page 1 should be checked.

ki . Speech or Language Impairment Eligibility Form/Severity Rating Scales
DMG;mET r P guag P gibility ty g
epanment o

Education Language Severity Rating Scale

Language impairment: Any deviaticn in form of language (phonclogy, morphology and syntax), the content of
language (vocabulary, semantics), and/or the functional use of language (pragmatics) perceived to be cutside

the allowable range for an individual's communication competence and not related to dialect or
linguistic/cultural background. A language impairment adversely affects the child’s educational perfformance
as reflected by his/her social interaction, behavior, emotional development, vocational performance,
communication, and/or participation in classroom activities as well as academic achievement.

O Mo language
assessment
needed.

To find the presence of an impairment, ratings in
Standardized Assessments and Informal Assessments
MUST fall within the moderate or severe category.

Standardized
Assessments

O No apparent
problem

0O Mild

O Moderate

[0 severe

+ A composite
standard score
=1.0 standard
deviation below
the mean.
Language
guotient or
standaord score of
=864,
z17" percentile.

* A composite
standard score of
1.0to 1.4
standard
deviations below
the mean.
Language
quotient or
standard score of
78-85.

* 3-16™M percentile.

* A composite
standard score of
1.5 to 2 standard
deviations below
the mean.

* Language
quotient or
standard score of
T1-77.

* 3-7" percentile.

* A composite
standard score of
=2 standard
deviations below
the m=an.

* Llanguage
quotient or
standard score at
or <70.

* =2nd percentile.

Infoarmal
Assessments

Criterion
referenced
Language or
speech samples
Structured
observation

| Ne apparent
problem

O Mild

O Moderate

O Ssevere

The child's
language skills are
within his/her
expected language
performance range
on an informa
assessment
instrument.

Informa
assessment
indicates a
language deficit.

Informal assessment
indicates a
language deficit
that usually
interferas with
communication.

Informal assessment
indicates the pupil
has limited
functional
language skills.
Communication is
an effort. Child is
nonverbal and
cognitive ability has
not been
ascertained.

This section is used to:
e Determine the level of language impairment.




Directions:

e Check “No language assessment needed” when a standardized assessment was not
administered because language impairment was not part of the referral and was not raised as
an area of suspected disability during referral or as part of a re-evaluation.

Unless “No language assessment needed” is checked, one of the four boxes in each of the
two categories must be checked.
o If either the “Moderate” or “Severe” box is checked in both of the two categories,
then the child exhibits a language impairment and the “Yes” box for question 2 on

page 1 should be checked.

If “No apparent problem” or “Mild” is checked for either of the two categories, the
child does not exhibit a language impairment and the “No” box for question 2 on

page 1 should be checked.

Department of
Education

Speech or Language Impairment Eligibility Form/Severity Rating Scales

Fluency Severity Rating Scale

Fluency impairment: Abnormal speech production with reference to continuity, ssnoothness, rate and effort.

O | Nofluency
assessment
needed.

To find the presence of an impairment, ratings in
Description of Fluency and Informal Assessments
MUST fall within the moderate or severe category.

Standardized

Assessmenfs/

Description of
Fluency

O No apparent
problem

O Mid

O Moderate

O Severe

Fluency of speech
does not draw
attention to the
child and is
developmentally
appropriate.

* 3-5% dysfluent
syllables of total
syllables spoken
with two or more
speech samples
of atleast 100
syllables.

No secondary

characteristics,
frustration and
avoidance

behaviors present.

Fluent speech
predominates.

e 6-10% dysfluent
syllables of fotal
syllables spoken
with fwo or more
speech samples
of at least 100
syllcibles.
Secondary
characteristics,
frustration and
avoidance
behaviors may be
present.

e =11% dysfluent
syllables of total
syllables spoken
with two or more
speech samples
of at least 100
syllaibles.

sSecondary
characteristics,
frustration and
avoidance
behaviors are
present, typically
noticeable and
distracting.

Informal
Assessments

O No apparent
problem

O Mid

O Moderate

O Severe

Transitory
dysfluencies are
observed in specific
situations.

Frequent
dysfluencies are
observed in many
situations.

Habitual dysfluent
behaviors are
observed ina
majority of
situations.

This section is used to:

e Determine the level of fluency impairment.

Directions:

e Check “No fluency assessment needed” when a standardized assessment was not
administered because fluency impairment was not part of the referral and was not raised as
an area of suspected disability during referral or as part of a re-evaluation.




o For children in CDS, a standardized assessment is not required; alternative
assessment procedures such as clinical observations can be utilized to score the
description of fluency.

e Unless “No fluency assessment needed” is checked, one of the four boxes in each of the two
categories must be checked.

o If either the “Moderate” or “Severe” box is checked in each of the two categories,
then the child exhibits a fluency impairment and the “Yes” box for question 3 on
page 1 should be checked.

If “No apparent problem” or “Mild” is checked for either of the two categories, the
child does not exhibit a fluency impairment and the “No” box for question 3 on page
1 should be checked.

Speech or Language Impairment Eligibility Form/Severity Rafing Scales

Maine

Department of

Education Voice Severity Rating Scale

When a child is referred for a voice impairment, a medical referral is indicated.

Voice impairment: The absence or abnormal production of voice characterized by: deviant initiation/duraticon,
tonal quality, pitch, loudness and/or resonance for age or speaking situation.

[] | Mo voice To find the presence of an impairment, ratings in
assessment Description of Voice and Informal Assessments
needed. IMUST fall within the moderate or severe category.

| No apparent | (1 Mild | Moderate [l Severe
problem
Voice producticon Inconsistent Persistent Persistent
quality (tension, notficeable noticeabls noticeable
Description of resonance), pitch differences in voice | differences in voice | exireme
Voice and infensity are production quality | production quality differencesin
not unusual. (tension. (tension, voice production
resonance), pitch resonance), pitch quality (tension,
or intensity. or intensity. resonance), pitch
or intensity.
| No apparent | (1  Mild | Moderate [l Severe
problem

Voice difference Voice difference Voice difference
including including including
hoarseness, hyper- | hoarseness, hyper- | hoarseness, hyper-
Informal nasality, hypo- nasality, hypo- nasality, hypo-
Assessmentfs nasality, pitch or nasality, pitch or nasality, pitch or
intensity is intensity is intensity is distinctly
somewhat significantly abnormal for the
inappropriate for inappropriate for child's age. Voice
the child's age. the child's age. difference is of
Voice difference is | Vcice difference is | concemn fo a
of litfle or no of concem fo a physician.
concernto a physician.
physician.

This section is used to:
e Determine the level of voice impairment.




Directions:

Voice impairment is a medical condition, and the diagnosis from a
physician is required.

Check “No voice assessment needed” when a physician’s assessment was not obtained
because voice impairment was not part of the referral and was not raised as an area of
suspected disability during referral or as part of a re-evaluation.
Unless “No voice assessment needed” is checked, one of the four boxes in each of the two
categories must be checked.
o If either the “Moderate” or “Severe” box is checked in each of the two categories,
then the child exhibits a voice impairment and the “Yes” box for question 4 on page
1 should be checked.
If “No apparent problem” or “Mild” is checked for either of the two categories, the
child does not exhibit a voice impairment and the “No” box for question 4 on page 1
should be checked.




Summary of Performance

This form is used to:

e Provide information and recommendations designed to assist the child after graduating or

aging out.
Directions:

e The Summary of Performance (SOP) must be completed during the final year of a
child’s high school education using the most current information available
regarding the child’s performance.

The SOP should be written in a way that is useful to the child. It may be
accompanied by documents useful in assisting the child with the transition from
high school to a higher education, training, or employment setting.

Statements should be positive and supportive of the child’s post-secondary goals.
This summary is an opportunity to describe ways in which the child positively
impacted the high school environment.

The summary should be written with the child’s input/child inclusive practice.
Review of this document with the child is suggested.

This document is required under the reauthorization of IDEA (2004). |

Maine

Department of

Education

Summary of Performance
Maine Unified Special Education Regulations (MUSER) V.3.F(2) (b)

Date Given to
Child:

Child’'s Name: School:

SAU:

Date of Birth:

Parent/Guardian
Name:

Parent/Guardian

School Phone:

School Address:

City, State Zip:

Address:

Parent/Guardian
City, State Zip:

School Contact:

Purpose: The Summary of Performance (SOP) is required under the reauthorization of the Individuals with
Disabilities Act (IDEA) 34 CFR 300.305(e) (3) and must be complefed on this form and format. The SOP is
important to assist the children graduating from high school to higher education, training and/or employment.
The SOP is needed for children graduating with a standard diploma and for children who have exceeded the
age of eligibility (age 20) for special education services.

These recommendations should not imply that any individual who qualified for special education in high school
will autormatically qualify far Seciion 504 services in a post-secondary education or employment seffing. Post-
secondary settings will confinue to make eligibility decisions on a case-by-case basis when a child self identifies
to a post-secondary institution.




This section is used to:
e Document pertinent child-related information.
Directions:

e The Date Given to Child: The child should be given this document prior
to his/her exit from high school, by graduation date or exit date. Document
the date it is given to the child.

o Suggested practice: Notify the child at the age of majority that the
SAU will continue to send paperwork to the parent/guardian unless
the child directs the SAU to stop.

Section 1: SUMMARY OF ACADEMIC ACHIEVEMENT

The following is a summary of the child's academic achievement. Data from the following could be used in
development of this summary: franscripts, report cards, reports of standardized test results and reports of
progress toward meeting IEP goals (any attachments must be summarized in the appropriate section below].

This section is used to:
e Summarize the child’s current level of academic performance.

Directions:
e Specifically discuss the child’s current level of academic performance,
summarizing the strengths and needs of the child. This could include:
o Reading (comprehension, fluency), math (calculations, algebraic problem
solving ), language (written, speaking, listening, spelling), and learning
skills (work habits, note taking, keyboarding, organization, time

management, assignment completion, study skills, test taking skills).
Scores and grades that would be informative, as well as how the child has
progressed towards meeting grade level standards.
o How the child’s disability affected his/her school work and school activities
and supports that were tried and found successful.
e The child should be able to understand the language used in the summary and
should know his/her strengths and weaknesses.

Section 2: SUMMARY OF FUNCTIONAL PERFORMANCE

The following information is a summmary of the child’s functional performance, i.e., life/community access skills and
vocational skills, essential accommodations/modifications and/or assistive technology that may have been
utilized in accessing the high school environment.

This section is used to:
e Summarize the child’s current functional performance.

Directions:
e Functional performance information is intended to help postsecondary

institutions consider accommodations for access. Reference the
accommodations and modifications that were beneficial to the child.
Remember that recommendations should not imply that an individual who qualified
for special education in high school would automatically qualify for services in
postsecondary education or employment settings. These decisions will be made on a
case-by-case basis as to student services at the college level or employment support
services, if appropriate.




e Use the present level of functional performance section of the IEP. The summary
could include:

o General ability to problem solve (reasoning and processing).

o Attention and executive functioning, memory, processing speed, impulse
control, activity level.
Social work, counseling, speech, PT and OT input.
Behavior: interaction with others, responsiveness to services.
Extra-curricular activities, confidence in activities.
Persistence in the learning environment.
Independent living skills, such as self-care level, leisure skills, personal
safety, transportation and money skills.
Environmental access/mobility (assistive technology, mobility, transportation).
Self-determination/self-advocacy (ability to respectfully identify needs and
articulate goals).
Career/employment (interests, experiences, exploration,
aptitudes).

Section 3: RECOMMENDATIONS TO ASSIST THE CHILD IN MEETING POST-
SECONDARY GOALS

The following are suggestions for accommodations to enhance access to the following post-high schoal
environments.

Education

This section is used to:
e Outline recommendations to assist the child in post-secondary education.

Directions:
e Recommendations for child action could be:
o Consider completing CNA training at a nursing home
o Complete situational assessment funded by Voc Rehab
o Meet with Student Services to discuss disability and to advocate for accommodations
o Meet with new instructors prior to courses starting to ease anxiety
e Accommodations: Some children with disabilities may have needed accommodations to
participate in the general curriculum; many of these are transferrable to the postsecondary
setting. Examples include:
o Curriculum:
provide audiotapes of textbooks
use highlighters to mark important sections
provide a model of end-product with directions
provide overview of long-term assignments
have child practice presentation before presenting to class or group
o Environment:
* provide a computer for written work
» provide separate work space
» allow use of a calculator




o Time/Transition:
provide additional time to complete tasks
provide detailed directions
provide visual aids when possible
allow voluntary exit from class when child is in a high stress or unsafe place
give child progress reports through process of task or assignments

Employment

This section is used to:
e Outline recommendations to assist the child in employment settings.

Directions:

e Recommendations for child action could be:

o Stay in touch with Vocational Rehabilitation (Department of Labor) counselor to
obtain help with new or additional employment
Meet with supervisors when unsure of expectations or to communicate needs or
accommodations

o Meet with Human Resources to walk though benefits of employment package (if
appropriate)

e Accommodations - Some children with disabilities may have needed accommodations to
participate in the general curriculum; many of these are transferrable to the postsecondary
setting. Examples include:

o check-in with time management and organization needs
use non-verbal cues to remind child of expectations
provide step-by-step instructions
allow practice of task before independently performing
allow job shadowing and peer mentoring to support new expectations

(@)
@)
(@)
@)

Training

This section is used to:
e Outline recommendations to assist the child in training situations.

Unlike an education setting, training can take on different forms
such as vocational or on-the-job training.

Directions:
e Recommendations for child action could be:
o Consider completing customer service course
o Consider taking adult education courses to support vocational training courses




Accommodations - Some children with disabilities may have needed
accommodations to participate in the general curriculum; many of these are
transferrable to the postsecondary setting. Examples include:

provide step-by-step instructions

provide additional time to complete tasks

provide visual aids when possible

Independent Living Skills (optional)

This section is used to:
e Outline recommendations to assist the child with independent living skills (if needed).

Directions:

e Recommendations for child action could be:

o

Continue to improve budget skills

Seek support for banking and budget management

Pay bills with parental assistance

Work on driving skills

Monitor regular car maintenance such as oil changes, tire pressure, and tune-up
schedule

Practice laundry skills and cooking at home

Preplan meals and make shopping lists before entering grocery store
Review home safety plan

Access community agencies and resources as needed for services
Review emergency contacts and phone numbers for support

Seek support for medical appointments




Written Notice
The form is used to:

e Meet the requirement to notify parents at least 7 days prior to the date upon which the
SAU takes any proposed action or refuses to act with regard to:
o referral
evaluation
identification
programming
placement
informed consent for initial placement of services
provision of early intervention services or a free appropriate public education to a
child.
e Provide documentation of specific changes to be made to the IEP/IFSP and the timing for
those changes.

A Written Notice must be generated and sent to a parent after every
IEP/IFSP Team meeting, agreement with parent to amend the
IEP/IFSP without a meeting, or any other time that the SAU makes a
decision affecting FAPE or Early Intervention Services. This
includes an SAU decision to not convene an [EP meeting.

e Document parents’ informed consent to the initial provision of special education services.

Maine

il Department of

Education

Written Notice
Maine Unified Special Education Regulations (MUSER) Appendix |, 34 CFR 300.503

Date Sent Jrc_- SAU:
Parent:

Child's Name: School:

Date of Birth:
Parent/Guardian
Name:

Parent/Guardian
Address:

Parent/Guardian

City, State Zip:

This section is used to:
e Document the pertinent child-related information.

School Phone:

School Address:

City, State Zip:

School Contact:




The regulatory timeline is that the SAU must give the parents
Written Notice at least 7 days prior to the date upon which the SAU
takes any proposed action or refuses to act, unless parents agree to a
shorter implementation timeframe which should be documented in
Section 1. The timeframe may be shortened only if the parent
attends the IEP meeting either in person or by the use of technology
such as video or phone conferencing.

Date amended IEP/IFSP sent,

Vieeting: .
Date of Team Meefing if parent requested a copy:

Date of agreement for
amendment without Team
meeting:

This section is used to:
e Indicate the relevant dates.

Directions:
e You must enter date of IEP Team meeting OR the date of agreement for
amendment without Team meeting.
e If parent requested a copy of the amended IEP/IFSP enter date sent to parent.

Written Notice must be given in accordance with MUSER Appendix 1, 34 CFR 300.503 for:

O | Initial referral/eligibility (MUSER 1'V.2.D)

O | Annual review and other IEP program/placement changes including graduation
and revocation of consent for continued placement (MUSER XV)
IFSP annual or é month review (MUSER VI.1.B.)
Evaluation/re-evaluation (MUSER V.1.A (4] (i) & V.3.D.)
Post-secondary goals and transition services (MUSER IX.3.A(1)(h})
Transfer student (MUSER IX.3.B(5) (a) (i) and (ii}))

CDS/public school transition [MUSER VI.2.C(2))

Transition from Part C to Part B (MUSER VI1.2.C(1))

Consent for Initial Placement (MUSER V.1.A(4]) (a)(ii))
Amendments after the annual IEP mesting [MUSER 1X.3.C(4)
Other (e.g., MUSER IX.1.B or MUSER IX.3.D(1)(a))

ooooooood

[Reminder: per LD 489, the Individualized Education Program (IEP) Team for children identified under 619
must make a determination about extended school yvear (ESY) services at every IEP Team meeting; the IEP
Team may make a determination about ESY services based on available data, including information
about a child’s disability, even if an interruption in service has nof occurred; and, in accordance with the
federal Individuals with Disabilities Education Act of 2004, 20 United States Code, sections 1400 fo 1485
(2008), a regional site may not unilaterally limit the duration of ESY services.]

This section is used to:
e Indicate the purpose of the IEP meeting.




Directions:
e Purpose(s) of Meeting: Check all boxes that are pertinent to the actions that are proposed.
o Initial referral/eligibility (MUSER 1V.2.D.) is checked when an initial referral is made,
including discussion of the need for initial evaluation(s) (also check evaluation/re-
evaluation box), or at a meeting to determine eligibility.
Annual review and other IEP program/placement changes including transition (MUSER
XV) and revocation of consent for continued placement (MUSER XV) is checked:
» for every annual IEP meeting (MUSER IX.3.D(1)(a))
* when there are any changes to program/placement
* when parental consent for services is revoked.
IFSP annual or 6-month review (MUSER VI.1.B.) is checked:
» only for children birth to 2
» for every annual IFSP meeting
» for every 6-month IFSP review
Evaluation/re-evaluation (MUSER V.1.A(4)(i) & V.3.D.) is checked when an evaluation
or re-evaluation is proposed or refused by the SAU and to review any completed
evaluations.
Post-secondary goals and transition services (MUSER IX.3.A(1)(h)) is checked ONLY
when transition services are being discussed; BUT must be discussed at least once
annually.
Transfer student (MUSER IX.3.B(5)(a)(i) and (ii)) is checked when a child transfers
from one SAU to another or when entering an SAU from another state.
CDS/public school transition (MUSER VI1.2.C(2)) is checked when a child transitions
from CDS to Kindergarten.
Transition from Part C to Part B (MUSER VI.2.C(1)) is checked when a child is exiting

Part C (birth to 2 years) and entering Part B (3 to 5 years), no later than 90 days prior to
3" birthday.

Consent for Initial Placement (MUSER V.1.A(4)(a)(i1)) is checked when the child is first
determined eligible for special education services.

Amendments after the annual IEP meeting (MUSER 1X.3.C(4)) is checked for any
amendment to the IEP.

Other (e.g., MUSER IX.1.B or MUSER IX.3.D(1)(a)) is checked for other purposes such

as:
Manifestation determination meetings
30-day program review
Parent request
Amendments after the annual IFSP meeting
Revocation of consent for continued placement of the IFSP

Dear ,

Al least 7 days prior to the date upon which the school unit proposes or refuses to initiate or change the
identification, evaluation or educational placement or provision of early intervention services for your child
age birth to 2 yvears, or a free appropriate public education (FAPE) to yvour child age 3 through 20 vears, you
must be provided the following notice (MUSER Appendix 1, 34 CFR 300.503):

1. Describe the action(s) regarding the referral, evaluation, identfification, programming or placement
proposed or refused by the SAU:




This section is used to:
e Describe the action(s) regarding the referral, evaluation, identification, programming or
placement proposed or refused by the SAU.

Directions:
e Record determinations of the IEP meeting or agreement including, but not limited to:
o Evaluations

Eligibility

Transition Plan

Goals Reviewed or Developed

Accommodations/Modifications/Supplementary Aids/Services added or removed

Services (frequency/intensity)

Related Services (frequency/intensity)

ESY

o Educational Setting

Be specific; parents should be able to go to Section 1 and easily find each determination that
was made, including refusals.
Determinations are not by a majority vote but by consensus; when consensus cannot be
reached, the SAU will make the final determination.
If the parents have an initial request but, following the discussion, they now agree and form
consensus, it is NOT a refusal. If parents continue to request something that the SAU has
refused to do, this is a refusal.
There can be an agreement to implement something sooner (in less than 7 days). This
agreement can be documented in the Optional 7-day Waiver form but must be stated in
Section 1.

2. Explain why the SAU is proposing or refusing to take the above action(s):

This section is used to:
e Explain why the SAU is proposing or refusing this action

Directions:
e For each determination in Section 1, there must be a specific and detailed corresponding

explanation in Section 2. The reader should be able to clearly understand each proposal or
refusal.

3. Describe each evaluation procedure, assessment, record or report the SAU used as a basis for the
proposed or refused action(s):

This section is used to:
e Describe each evaluation procedure, assessment, record or report the SAU used as a basis
for the proposed or refused action.

Directions:
e Evaluations — The description of the evaluation procedure considered by the IEP/IFSP Team
for the determination of initial eligibility or continuing eligibility including:




o The name(s) of the evaluations conducted
o The date(s) on which the evaluation(s) was/were conducted
o The subtests that were considered in the Team decision-making
o The scores of the evaluation(s).

Assessments (State, Local, Curriculum)

Observation

Parent Report (could also be included in Section 6)

Teacher Report

Informed Clinical Opinion (Birth to 2)

Progress Report

Related Service Provider Report

Evaluation results do not need to be included in this section if
eligibility is not being determined at the IEP meeting.

4. Describe any other options that the Team, which includes the parent, considered and the reasons why
those options were rejected:

The section is used to:
e Describe any other options that the Team, which includes the parent, considered and the
reasons why those options were rejected.

Directions:
¢ In reviewing the determinations in Section 1, document other alternative
options that were available/presented to the team and not chosen.
Examples
LRE Options that were not chosen (General vs Special Ed)
Continue present program vs. change the program
Discussions around more than one eligibility criterion
ESY (yes/no) - amount of ESY
o Natural Environment vs Clinical Setting/Office

5. Describe any other factors that are relevant to the SAU’s proposed or refused action(s) described
above:

The section is used to:

e Describe any other factors that are relevant to the SAU's proposed or refused action(s)
described above.

Directions
e Other factors that impact educational programming include, but are not limited to:
o Medication/Other Health Conditions
Change in Residence
ELL Learners
Family-Related Factors
Attendance

@)
o
@)
o




As parents of a child with a disability or [suspected disability) you have protections under the procedural
safeguards of the MUSER. For initial referrals, a copy of those safeguards is enclosed. For reasons other than
initial referrals, 34CFR 300.504 describes circumstances when you are required fo be given a copy.

Sources for parents o contact to obtain assistance in understanding the provisions described in the
procedural safeguards or how to obtain a description of the procedural safeguards are (the SAU), the Due
Process office of the Maine Department of Education ([(207) 624-6444)), http://maine.gov/doe/specialed
Maine Parent Federation (1-800-870-7744), the Disability Rights Maine (1-800-452-1948) and Southemn Maine
Parent Awareness (207-324-7955) or KIDSLEGAL (1-8664-624-7787).

This section is used to:
e Describe the points made by the parent including the parent's description of their child's

progress.
e Provide the name, title, and phone number of the person(s) or agencies to contact to obtain a

copy of the Procedural Safeguards or assistance in understanding them.

Directions:
e Input from parent prior to the meeting can be included. If the parent did not attend the
meeting, and input from the parent was not obtained, then the SAU may document that the

parent did not attend the meeting in this section.

Team members attending Team meeting or informed of the changes to the plan as defined in MUSER
X.3.C(4) & (é) and MUSER IX.3.C(4).

Name and Position Date

This section is used to:
e Identify IEP/IFSP Team members.

Directions:
e [fthe Written Notice is being issued following an I[EP Team meeting, identify the Team

members in attendance at the [EP meeting
o If the Written Notice is being issued without a meeting having taken place, identify the
required Team members who were informed of the determinations.




Parental signature for consent for initial provision of special education and when appropriate, related
services, as stated above (this signature is needed for initial provision of special education and related
services only).

Parent Signature:

Dafe:

This section is used to:
¢ Indicate parent consent for initial provision of services.

Directions:
e Parental signature and date are required only for initial provision of services.
e Services cannot begin until this signature is obtained.
e Signature must be obtained only after the Written Notice has been completed — a signature
on a blank Written Notice or separate page is not informed consent.

Enclosures may be included within this document and recorded below:

This section is used to:
e Indicate what enclosures are included.

Directions:
e Identify any documents enclosed with the Written Notice.
o Examples include:

Procedural Safeguards
IEP
Adverse Effect Form
Learning Disability Evaluation Report
Speech/Language Eligibility Form
Parental Consent for Evaluation




	Section 1.B. – SINGLE ASSESSMENT
	Procedure for identifying patterns of strengths and weaknesses in Educational Performance:
	Procedure for identifying patterns of strengths and weaknesses in Academic Achievement:
	a. Review results of achievement measures in the area(s) of academic weakness identified in Question #1 of the SLD form (basic reading, reading fluency, etc.).
	b. Review results of similar achievement measures in one or more areas of academic strength in a manner consistent with guidance for Question #1 of the SLD form
	c. Compare the difference between the student’s achievement in the area of greatest strength and the area of greatest weakness as identified above. Be sure to use similar measures (If using age-based achievement norms for measuring the strength, then ...
	d. Means for identifying a pattern of strengths and weaknesses in academic achievement relative to age:
	1. Compare age based standardized scores in the area of strength and weakness.
	2. To meet this criterion, there should be variance between scores.
	e. Means for identifying a pattern of strengths and weaknesses in academic achievement relative to State-approved grade level standards:
	1. Compare the student’s performance on grade level assessments in the areas of greatest strength and greatest weakness.
	2.  To meet this criterion, there should be variance between scores.
	f. Means for identifying a pattern of strength and weakness in academic achievement relative to intellectual development.
	1. There must be scientifically based research correlating the processing disorder(s) identified in Question #4d with the area(s) of academic deficit identified in Question #1 in the SLD form
	2. Measure the student’s intellectual development.
	3. Compare the results of the intellectual assessment with standardized scores on an age normed achievement test measuring the area of academic weakness identified in Question #1 of the SLD form.
	4. To meet this criterion, there should be variance between scores and cognitive processing deficits should match areas of academic weakness while other scores (both cognitive and achievement) should be consistently higher.
	Example:
	A seven-year-old student earns the following standard scores:
	• 75 on measures of reading skill
	• 72 on measures of phonological processing
	• 98 on measures of math calculation and problem solving
	• 100 on measures of fluid or perceptual reasoning
	 There is a research-based correlation between the reading deficit and the deficit in phonological processing.
	 There is a research-based correlation between the student’s strong math skills and their strong fluid or perceptual reasoning skills.
	 There is significant variance between the student’s academic achievement in reading and math and between phonological processing and fluid or perceptual reasoning.
	 The Summary of Performance (SOP) must be completed during the final year of a child’s high school education using the most current information available regarding the child’s performance.
	 The SOP should be written in a way that is useful to the child.  It may be accompanied by documents useful in assisting the child with the transition from high school to a higher education, training, or employment setting.
	 The summary should be written with the child’s input/child inclusive practice.  Review of this document with the child is suggested.
	This document is required under the reauthorization of IDEA (2004).
	Directions:
	This section is used to:
	Directions:
	 Specifically discuss the child’s current level of academic performance, summarizing the strengths and needs of the child.  This could include:
	o Reading (comprehension, fluency), math (calculations, algebraic problem solving ), language (written, speaking, listening, spelling), and learning skills (work habits, note taking, keyboarding, organization, time management, assignment completion, s...
	o Scores and grades that would be informative, as well as how the child has progressed towards meeting grade level standards.
	o How the child’s disability affected his/her school work and school activities and supports that were tried and found successful.
	 The child should be able to understand the language used in the summary and should know his/her strengths and weaknesses.
	This section is used to:

