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@ Big Ideas

« PBIS is effective for a wide range of student outcomes.

« Establishing a whole school prevention-based approach can improve
behavior and help more students succeed, including students with

disabilities — Tier 1 is for ALL students!

« There are many free resources available to help build systems to supportive

Inclusive practices for all students.

www.pbis.org
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Where are you in the implementation cascade?
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Data-based Decision Making

Welcome! Get Starte District & State PBIS

< Early Childhood PBIS

Equity

Family
START HERE
High School PBIS

0‘ % Juvenile Justice
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Mental Health/Social-Emotional-

Behavioral Well-Being

Opioid Crisis and Substance Misuse

FEATURED RESOU

Restraint/Seclusion

IES MTSS-B Trial: Key School Climate Transformation Grant (SCTG) lity
Takeaways for Districl < ,o1wide 1
State Leaders

An Introduction to The

Interconnected Systems

Framework

Students with Disabilities
This brief reviews the latest == L1 Yol

controlled trial (RC™  inining effects of PBIS, teams, coaches, and trainers working to focus
on a range of student outcomes. We share on cultural responsiveness and support for

View the highlights of what will look different
when the education and mental health
systems are integrated.




National PBIS
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Leadership Forum
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October 26-27, 2023
Hilton Chicago, Chicago, IL

Mark your calendar now

for the 2023 National PBIS Leadership Forum!

This two-day forum is designed to support
school, state, regional, and local educational
leaders, together with community and family
partners, to increase the effectiveness of school
environments through PBIS. Sessions and topic-
specific strands will provide guidance and tools
for strengthening prevention-based systems that
support the social, emotional, and behavioral
needs of students to ensure engagement in
learning.

Registration opens in May!

The National PBIS Leadership Forum is a technical assistance activity of the Center on PBIS




Future (@E Conference Dates

2024 - Hyatt Regency Chicago - 3/6-3/9

2025 - Hyatt Regency St Louis at the Arch - 3/12-3/15

2026 - Hyatt Regency Minneapolis - 3/11-3/14
2027 - Manchester Grand Hyatt San Diego - 4/14-4/17

i Enhance the quality of life of
PB S people across the life-span
BECOME A

ASSOCIATION FOR POSITIVE BEHAVIOR SUPPORT M EM B E R TO DAY!




Without a Framework

@omn
RIBEIRO

School Leadership

With a Framework

Implementation

Effective interventions

Need to leverage our
existing systems and build
capacity using an evidence-
based framework like !




What is PBIS?

Positive Behavioral Interventions and
Supports (PBIS) is an evidence-
based multi-tiered framework for
supporting students’ behavioral,
academic, social, mental health and
well-being. When implemented with
fidelity, the whole school approach
creates positive, predictable, and
safe learning environments that
support everyone for success.”
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https://www.pbis.org/pbis/what-is-pbis
https://www.pbis.org/pbis/what-is-pbis

@ Create a Positive & Predictable Culture of Support

To proactively support social, emotional, and behavioral (SEB) skill
development and prevent and reduce challenging behavior,

implement culturally-relevant evidence-based practices grounded
in decades of behavioral science to:

1. Create safe, positive, and predictable environments

SYSTEMS

4. Individualize behavior support to reduce the likelihood of \
exclusionary discipline and increase the probability of success
www.pbisorg &\ PB

P B Is Positive Behavioral
Interventions & Supports




@ Tier 1: Universal, Primary Prevention (All)

Tier 1 practices include:

e Collaborating with students, families, and educators to define positive
school/program-wide expectations and prioritize appropriate social,
emotional, and behavioral skills

* Aligning classroom expectations with school/program-wide expectations
e Explicitly teaching expectations and skills to set all students up for success
e Encouraging and acknowledging expected behavior

e Preventing and responding to unwanted behavior in a respectful,
instructional manner

e Fostering school/program-family partnerships

EEEEEEEE

PB Is Positive Behavioral
Interventions & Supports

www.pbis.org




Supporting Staff

What does this mean? Behavior

We are...

SYSTEMS

S . 7

upporting Supporting

Decision EQUITY Student
Making Behavior

OUTCOMES

Striving for Social Competence &
Academic Achievement

Positive Behavioral
Interventions & Supports




What does this
look like? We are...

Disaggregating
All Data by
Student Group

Supporting Educators
through Equity-focused PD

SYSTEMS

~
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OUTCOMES

Maintaining High Expectations
for Each Student

Adapting
Practices
to Meet
Needs
and Values

Positive Behavioral
Interventions & Supports




Feeling
overwhelmed?

Famly
Lgagament

Need to work together to
improve outcomes for  of
our students, including the
adults that work with them




Section 1412 (a)(5) of the Individual with

Disabilities Education Improvement Act
(IDEIA, 2004)

“To the maximum extent appropriate, children with disabilities, including
children in public or private institutions or other care facilities, are educated
with children who are not disabled, and special classes, separate
schooling, or other removal of children with disabilities from the regular
educational environment occurs only when the nature or severity of the
disability of a child is such that education in regular classes with the use of

supplementary aids and services cannot be achieved satisfactorily.”

UNIVERSITY of

SOUTH FLORIDA




Improved SEB Outcomes & Reduced Exclusionary
Discipline for Students with Disabilities

CENTER ON

PBI Positive Behavioral
Interventions & Supports October 18,2022

When schools implement Tier 1 PBIS with fidelity:

— students, including SWDs, increase prosocial behavior
an d emotiona | regu | ation L i gecine | i s min o i

build their capacity to implement evidence-based practices within a PBIS framework. Although the Center

recommends and supports the implementation of a full continuum (Tiers 1, 2, and 3) of social, emotional,
and behavioral (SEB) support, many schools focus only on school-wide Tier 1 implementation. For example,

m I | 1 k | f W D I 1 1 more schools measure and report fidelity of Tier 1 than Tiers 2 and 3 combined. Tier 1 should provide a
a y e e S S I e y O re e r S O a e r n a I ve S e I n g strong foundation of positive and proactive support for all students, including students with disabilities.
M This brief summarizes empirical research on the effects of Tier 1 PBIS for students with disabilities. We

p a C e l I I e n tS e C a u S e O e a V I O ra C O n C e r n S included articles that (a) explicitly stated that their sample included students with disabilities (as defined by

services documented on an Individualized Education Plan or 504 plan) and (b) reported findings specifically
for students with disabilities (e.g.. results reported exclusively for students with disabilities, overall results
disaggregated to examine effects by disability status). We are currently conducting a systematic review of
the research literature, so check for future summary updates with additional research findings.

— educators may use fewer crisis responses

Key Findings from Research

In general, when schools implement PBIS with fidelity, students with disabilities experience: (a) improved
SEB outcomes and (b) reduced exclusionary discipline (... office discipline referrals, suspensions, restraint,

[ SW D S eX p e ri e n C e fe We r' S E B C h a | I e n ge S seclusion). In this section, we briefly summarize key findings from research examining the effects of Tier 1

PBIS for students with disabilities. We also indicate the types of research that support these findings.

Improved SEB Outcomes
. . . . . Preliminary research indicates students with disabilities experience improved SEB outcomes in altepnative,
. e' g,’ ecrease C Inlca Syl , 'p tol ' 'S, In terna Izln g an special education, and inclusive settings in schools that implement Tier 1 PBIS with fidelity.
e When schools implement Tier 1 PBIS with fidelity, students, including those with disabilities,
L . . increase prosocial behavior and emotional regulation. as demonstrated in group experimental (e.g..
externalizing behavior, concentration problems) S B e
e In addition, students with disabilities experience fewer SEB challenges when schools implement Tier
1 PBIS with fidelity (e.g., decreased clinical symptoms, intemalizing and externalizing behavier,
concentration problems), as demonstrated in group experimental (Bradshaw et al., 2012),
experimental single case design (Loman et al., 2018); quasi-experimental (pretest-posttest) design

— SW D S m a y re Ce ive fe We r Offi Ce d iS Ci p | i n e refe r ra I S (Benner et al., 2010), and descriptive case study (Simonsen et al., 2010) research.

— SWDs may be less likely to experience suspension

P CENTER ON

www.pbis.org PBIS [t ports



https://www.pbis.org/resource/why-implement-tier-1-pbis-for-students-with-disabilities-what-does-research-say

academic achievement

(Angus & Nelson, 2021; Horner et al., 2009; Lassen et al., 2006; Nelson et al., 2002)

prosocial behavior

(Metzler et al., 2001; Nelson et al., 2002)

attendance

(Flannery et al., 2020*; Freeman et al., 2015%)

emotional regulation

(Bradshaw, Waasdorp, & Leaf, 2012)

reduced bullying behaviors

(Ross & Horner, 2009; Waasdorp, Bradshaw, & Leaf, 2012)

decreased rates of drug/alcohol use

(Bastable et al., 2015*; Bradshaw et al., 2012)

social & academic outcomes for SWDs

(Lewis, 2017; Tobin, Horner, Vincent, & Swain-Bradway, 2012)
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office discipline referrals

(Bradshaw, Mitchell, & Leaf, 2010; Bradshaw et al., 2012; Bradshaw et al., 2021*

Elrod et al., 2022*; Flannery et al., 2014*; Freeman et al., 2015*; Horner et al., 2005;

Horner et al., 2009; Metzler et al., 2001; Nelson et al., 2002, Solomon et al., 2012)

suspensions

(Bradshaw, Mitchell, & Leaf, 2010*; Freeman et al., 2015; *Gage et al., 2018; Gage
et al., 2019; Nelson, 1996; Nelson et al., 2002; Solomon et al., 2012)

restraint and seclusion

(Reynolds et al., 2016; Simonsen, Britton, & Young, 2010)

racial inequities
(Fox et al., 2021; Gion et al., 2022; Mcintosh et al., 2018; Mcintosh et al., 2021a;
Mcintosh et al., 2021b; Muldrew & Miller, 2021; Payno-Simmons, 2021, Swain-
Bradway et al., 2019)

teacher efficacy & well-being

(Kelm & Mcintosh, 2012; Ross & Horner, 2006; Ross, Romer, & Horner, 2012)

teacher-student relationships

(Condiliffe et al., 2022)

student engagement & instructional time

(Algozzine & Algozzine, 2007; Condliffe et al., 2022; Flannery et al., 2020%*)

school culture & organizational health

(Bradshaw et al., 2008; Bradshaw et al., 2009; Mcintosh et al., 2021; Meng et al., 2016)

climate & safety

(Elrod et al., 2022*; Horner et al., 2009; Mcintosh et al., 2021)

When Implementing Positive Behavior Interventions and Supports (PBIS) with Fidelity
A -




Positive Behavior Support (PBS) is Implemented Worldwide
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U.S. Schools Using PBIS

Octfober 2022
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Transform into a highly
successful district or school
by identifying needs,
providing the supports and
creating safe learning spaces
that are equitable for all



Recommendations for
High Quality Inclusive Education

§ ’EO\C\A\V\S Ky\cw\e.o\ge

leadership common
preparation and \/ prioritization philosophy, vision,
training and mission

funding and teacher training
resources and coaching

effective practices

effective co-

: Soares, Harrison, Melloy, Baran & Mohlmann (2022)
teaching

UNIVERSITY of

SOUTH FLORIDA




A UMaine System
Collaboration

Mission s I
positive

behavioral

* PBIS Maine supports districts, schools and i o iy  Intervention &
community-based organizations in et supports
developing sustainable systems of '

evidence-based practices that promote
the behavioral, social-emotional and
academic growth of all children.



https://www.mainepbis.org/

Tracey Anne Marie
Whitlock Adamson

Maine PBIS
DOE Partners




Maine PBIS
Coaches and Trainers

PBIS of Maine (mainepbis.orqg)


https://www.mainepbis.org/
https://www.mainepbis.org/
https://www.mainepbis.org/

Tiered Model of School Supports and SUPBIS
the Problem-Solving Process A

Classroom Mirrors Tier 1
ACADEMIC and SEB SYSTEMS Supports for All Students

Uses data to make decisions

Tier 3: Intensive, Individualized Interventions & Supports Utilizes prevention strategies
The most intense (increased time, narrowed focus, reduced group size) ' )
instruction and intervention based upon individual student need provided in Teaches & reinforces
addition to and aligned with Tier 1 & 2 academic and behavior instruction and appropriate behavior
supports. .
Supports effective classroom
Tier 2: Targeted, Supplemental Interventions & Supports practices
More targeted instruction/intervention and supplemental support in addition
to and aligned with the core academic and behavior curriculum.

Utilizes effective response
strategies
Tier 1: Core, Universal Instruction & Supports Engages in progress

General academic and behavior |rhlstruct|or.1 and support provided to all monitoring & evaluation
students in all settings.

PBIS in the Classroom!

UNIVERSITY of Florida’s State Transformation Team on Rtl

SOUTH FLORIDA (Dec. 3, 2009)




Core Features of
Implementing PBIS to
Support All Students,

including SWDs SUPPORTING
STUDENTS WITH
1) Invest in prevention DISABILITIES IN
2) Integrate classroom THE CLASSROOM
practices WITHIN A PBIS
FRAMEWORK

3) Tier 1is for all

4) All means all

September 2020


https://www.pbis.org/resource/supporting-students-with-disabilities-in-the-classroom-within-a-pbis-framework

CENTER ON

P B I Positive Behavioral
Interventions & Supports

Physical Environment

Teach Predictable Routines

3-5 Positive Expectations

Active Engagement

Prompts and Pre-Corrections

Active Supervision

Behavior Specific Praise

Behavior Specific Error Corrections

Favorable Ratio of 5:1

Fidelity and Outcome Data

Top 10 Intervention Strategies

Design and Adapt The Physical Environment of the Classroom to Meet the Needs of All Students.

Develop and Explicitly Teach Predictable Classroom Routines to Maximize Students’ Ability to Independently Navigate the Classroom.

Post, Define, and Teach 3-5 Positive Classroom Expectations

Promote Active Engagement with High Rates of Opportunities to Respond.

Provide Prompts, Pre-Corrections, and Other Reminders to Set Students Up for Success

Engage in Active Supervision to Monitor Student Behavior

SUPPORTING
STUDENTS WITH
DISABILITIES IN
THE CLASSROOM
WITHIN A PBIS
FRAMEWORK

September 2020

Deliver Behavior Specific Praise and Other Strategies to Acknowledge Behavior that is Appropriate for the Context

Provide Behavior Specific Error Corrections and Other Strategies to Respond Instructionally to Behavior that is Inappropriate for the

Context.

Ensure Each Student Experiences a Favorable Ratio of Positive to Negative Interactions (e.g., Praise to Corrections).

Collect And Use Fidelity and Outcome Data to Guide Implementation and Differentiation of Practices



https://www.pbis.org/resource/supporting-students-with-disabilities-in-the-classroom-within-a-pbis-framework

CENTER ON

PB Is Positive Behavioral
Interventions & Supports

National Center on

Key
Practices Ay MTSss

Develop, teach, review, remind, and
reinforce predictable routines and

expectations.

Use efficient and effective instructional

strategies to maximize benefit. SUPPORTING STUDENTS

If your student has more intensive needs,

provide targeted or intensive support. WITH DISABILITIES AT
Enhance relationships between home and SCHOOL AND HOME

school to support your student (and each

other). A Guide for Teachers to

If your student is not being successful, ask

for help. Support Families and
Students



https://www.pbis.org/resource/supporting-students-with-disabilities-at-school-and-home-a-guide-for-teachers-to-support-families-and-students

1. Develop, Teach, Review, Remind, and
@ Reinforce Predictable Routines and Expectations

e Create a classroom environment (in person or online) that is a predictable, positive,
and safe to support social, emotional, behavioral, and cognitive growth.

& ; . . .
8+ Develop predictable routines that work for your * Provide positive feedback when students meet
=  classroom, teach those clearly, and create expectations
M reminders (written schedule, pictures) o help AlMTss
ﬁ students follow routines * |Jse positive calm redirections or corrective W
0 feedback, reminding the student what they should
ﬁ * Design a schedule that alternates between do, when students make mistakes or behave in
challenging and easier tasks ways not consistent with classroom expectations
l—l SUPPORTING STUDENTS
h . .. . : . , WITH DISABILITIES AT
] Explicitly teach positive school expectations in * Provide more positive than corrective feedback SCHOOL AND HOME:
the context of your classroom routines, and provide (at least 5 positives for each corrective) A Guide for Teachers to
reminders of expectations at the start of new or Support Families and
. . Students
difficult routines
WWW' p b IS' O rg P B Is EO’cZirt\ir‘é?ltlig grtllsa \:?ieogellllpports



https://www.pbis.org/resource/supporting-students-with-disabilities-at-school-and-home-a-guide-for-teachers-to-support-families-and-students

2. Use Efficient and Effective Instructional

@ Strategies to Maximize Benefit

e Set challenging goals for students, use research-based approaches, collect and use
data to drive adjustments to instruction, and celebrate successes.

m National Center on

ﬁ * Use research-based instructional practices, ke »  Provide structured practice opporiunities to AIMTSS

v explicitinstruction, to efficiently support studentsin - ensure students develop fluency with basic skills [ PR

_g developing and re-establishing basic skills

U

0

= * Consider using scripted direct instruction SUPPORTING STUDENTS
| to help students id - WITH DISABILITIES AT
essons to help students rapidly grow in areas ScHOOTAND HOME:

targeted for skill development A Guide for Teachers to

Support Families and
Students

i

CENTER ON

WWW. pbls.o rg P B Is Positive Behavioral



https://www.pbis.org/resource/supporting-students-with-disabilities-at-school-and-home-a-guide-for-teachers-to-support-families-and-students

3. If Your Student has More Intensive Needs,
Provi

e To support students with more intensive support needs, target or individualize
support, collect and use data to drive adjustments to instruction, and celebrate

successes.
@ PBIS 3557,
* Increase the structure, predictability, and * To provide individualized instruction, follow AIMTss
reminders of expectations and strategies amodel (I do), lead (we do), and test (you do) format S

fo show, practice, and provide feedback on
individualized skills (e.g., appropriate behaviors
fargeted to replace challenging behaviors, following

To provide targeted instruction, use scripted
direct instruction materials to explicitly teach

i'ZI Teacher Tips

- - SUPPORTING STUDENTS
o Icture sequence fo complete an activi

skills in identified areas, and use research-based P ] P y) WITH DISABILITIES AT
programs that provide supplemental practice in : - N ) O AN
needed areas * |ncrease practice opportunities for key skills during A Guide for Teachers to

daily routines and provide feedback to support growth grpé’“tt i

uaents
. I CENTER ON P t B h . I
www.pbis.org PBIS [ e o



https://www.pbis.org/resource/supporting-students-with-disabilities-at-school-and-home-a-guide-for-teachers-to-support-families-and-students

4. Enhance Relationships Between Home and School
@ to Support Your Student (and Each Other)

e Collaborating with your student and their family is important for their success.
Establish a positive, open, and reciprocal relationship from the beginning; celebrate
successes; and anticipate and address challenges.

National Center on

B‘ * RE..EDgﬂiEE the expertise that families and teachers * Ask questions to learn more about your student's ...

F" bring history in school, and engage the family as an Ay I-MTSS

M » Families know their child's strengths and active partner in education

-ﬁ needs and know what has (and has not)

= worked in the past * Ask your student what they see as a need and

E * Students know what they like and what works ST b T SUPPORTING STUDENTS
I_l for them WITH DISABILITIES AT
.h o ) * Learn more about engaging and collaborating with SCHOOL AND HOME:

* Teachers have expertise in their content, families _
A Guide for Teachers to

instructional strategies, and what has worked

. Support Families and
with other students Students

CENTER ON

WWW' p b IS - O rg P B Is EO’cZirt\ir‘é?ltlig grtllsa \:?ieogellllpports



https://www.pbis.org/resource/supporting-students-with-disabilities-at-school-and-home-a-guide-for-teachers-to-support-families-and-students

5. If Your Student is Not Being Successful,
Ask For Help

e As described in practice 4, partner with your student’s family in implementing
practices 1-3. If your student needs additional support, ask for help from a mentor,
school psychologist, social worker, counselor, or administrator in your school or
district.

m National Center on

n INTENSIVE INT‘ESZnE‘ﬂTION L

IH . -

B+ + Request help to ensure you are implementing * Request help to identify additional need areas A7 1-MTSS

E support as intended (1.e., with fidelity) and that that may be preventing student from responding

T supports are contextually appropriate for your to current supports

o student, their family, and your classroom

H SUPPORTING STUDENTS

. WITH DISABILITIES AT

Request help to adjust supports fo better meet SCHOOL AND HOME:

=]

the student’s need A Guide for Teachers to
Support Families and

Students

CENTER ON
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https://www.pbis.org/resource/supporting-students-with-disabilities-at-school-and-home-a-guide-for-teachers-to-support-families-and-students

USE DATA
WISELY

Next Steps



MTSS/PBIS Foundational Sys’re ms PBIS Festve seraion

Interventions & Supports

{

* An intervention team
with a coordinator

* Content expertise

* Fidelity and outcome
data are collected

* A screening process
to identify students
needing Tier 2
support

Targeted/Tier 2

i
-
D
e
5
=
c
=

Intensive/Tier 3

* Access to training
and technical
assistance

3 tiers does not always equate to 3 teams! Understand the functions
required at each tier to determine how to best formulate your team(s).




r Vv
When

thinking
about your

What do SOME need?
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SUPPORTING AND p— SUPPORTING AND
RESPONDING TO 1 PBI Positive Behavioral RESPONDING

_____________________________ Interventions & Supports TO EDUCATORS’
CLASSROOM PBIS
IMPLEMENTATION
NEEDS:
Guide to Classroom

STUDENTS' SOCIAL,
EMOTIONAL, AND
BEHAVIORAL NEEDS:
Evidence-Based Practices

for Educators
Systems and Data

January 2022

January 2023



https://www.pbis.org/resource/supporting-and-responding-to-educators-classroom-pbis-implementation-needs-guide-to-classroom-systems-and-data
https://www.pbis.org/resource/supporting-and-responding-to-behavior-evidence-based-classroom-strategies-for-teachers

MTSS Framework in Classrooms

Prevent

Teach

Respond

Decide

Tier 3 fIndividualized)

* Monitor fidelity

* Individualize physical design

* Individualize routines

* Intensify connections

* Intensify & individualize
prompts for SEB skills

+ Implement individualized
antecedent manipulations

* Individualize & intensify
explicit instruction in SEB skills

* Individualize & intensify
academic instruction

= Align individualized SEB skills
with classroom and school
norms or expectations

* Intensify and individualize
specific positive and supportive
feedback

* Intensify and individualize
recognition strategies

* Enhance strategies to decrease
future SEB challenges

* Monitor student

outcomes E

* Make data-based E
decisions to [

. I . h
maintain or modify ~
.

support 2
pp =

Tier 1 {Universal)

Provide Robust Foundation
of Universal Support

* Increase structure

* Re-teach routines

* Increase connections

* Target prompts & supervision

* Implement targeted
antecedent manipulations

* Effectively design space

* Develop & teach predictable
routines

* Connect with students

* Select & define classroom
norms and critical SEB skills

* Prompt expected SEB skills

* Actively supervise

» Engage in effective instruction

* Explicitly teach targeted SEB
skills

* Connect targeted instruction
to tier 1 norms or
expectations

* Explicitly teach positively-
stated classroom norms
* Explicitly teach SEB skills

* Increase specific positive &
supportive feedback

* Enhance continuum of
recognition strategies

* Enhance strategies to
decrease SEB challenges

* Provide specific positive
feedback on SEB skills

* Provide supportive corrective
feedback to address SEB errors

* Maintain a high ratio of
positive to corrective feedback

o
&) PBIS pmsn,..

MULTI-TIERED SYSTEM
OF SUPPORTS (MTSS) IN
THE CLASSROOM

November 2021



https://www.pbis.org/resource/multi-tiered-system-of-supports-mtss-in-the-classroom

Practices that Work!

CENTER ON
Positive Behavioral

P BI Interventions & Supports

& peiIs e

WHAT IS IT

HOW DO WE DO IT?

BASIC STEPS:

VARIATION &

VARIATION 2.

VARIATION 3:

PBIS

» Bohanioral
reations & Supports

BIS [ sensaoma
Intanestians & Sepports

n * Crates
For 3
o
sounds (el . pird—
sntecadns . .
Antecedent Behavior Consequence.
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https://www.pbis.org/resource/positive-greetings-at-the-door
https://www.pbis.org/resource/habits-of-effective-classroom-practice
https://www.pbis.org/resource/effective-instruction-as-a-protective-factor
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Equity work has long been associated with the notion that educational outcomes will improve if only
practitioners can provids the right support o the right students. Typically these right students” are
students of color, students from marginaized groups, and students who are underserved by our societal
systems in general The idea that * could i only i

uitimately harmful to all students because it implies within-student problems and ignores the role of
systems, including education, in outcomes. While it may be more comfortable to point to within-student
causes for the reality is that ¥: mai eely e
since their establishment over 100 years 2go. These systems were created and maintained by
predominantly White. college-educated, middle class educators and have a far greater impact on students
academic outcomes than most other factors. In recent years, COVID-related issues have served to magnify
systemic ineqities, subsequently increasing disparities in student outcomes.

b . - USING A PBIS

o et e e e o e T FRAMEWORK: WORKING
SMARTER, NOT HARDER
IN RURAL SCHOOLS

etal, 2021) coupled with the
provides teams with specific directions that are directly connected to the essential features of Universal
PBIS. For schools implementing PBIS, we recommend using the TF to measure the efficacy of PBIS across
tiers. The CR Field Guide provides a framework process, and activities to determine the level of influence:
school staff's personal experiences have on decisions that lead to disparate outcomes across student
groups. The CR Field Guide also provides examples of actionable steps for leadership teams to incorporate
student and family voice in meaningful and authentic ways.

Data
Points of Entry
One important way to begin this work s to closely examine systemic data. The Center on PBIS has

August 2021

Mcintosh et al. 2014) and
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Positive Behavior Support (PBS) is an ew disabilities. School-wide Positive Behavioral
dence-based approach used to design inclu Interventions and Supports (PBIS) is a three

Sive environments and prevent and decrease
challenging behavior (Kincaid et al, 2016). PBS
was first described in the 19805 as a per
son-centered and effective way to improve life
outcomes and reduce challenging behavior
for people with significant disabilties. it was
developed a5 an alternative to commonly used
punishment.based interventions. Over time.
P8S expanded into  broader system that can
support all the students in a school of Bistrict,
including students with sgnificant cognitive
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tiered system now used in schools across the
USS. and is often combined with a three-tiered
system of academic support to form a com-
prehensive Multi-tiered System of Support
(MTSS).

PBIS is designed to support all students. How-
ever, many students with significant cognitive
disabilities, especially those served in self-con
tained special education settings, do not al
ways receive the full range of support within
PBIS (Walker et al. 2018). This Brief discusses



https://www.pbis.org/resource/using-a-pbis-framework-working-smarter-not-harder-in-rural-schools
https://www.pbis.org/resource/providing-access-to-school-wide-positive-behavioral-interventions-and-supports-for-students-with-significant-cognitive-disabilities
https://www.pbis.org/resource/beginning-to-address-equity-in-tier-1-systems
https://www.pbis.org/resource/a-literature-review-of-school-wide-positive-behavioral-interventions-and-supports-for-students-with-extensive-support-needs
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CONSIDERATIONS FOR
CONDUCTING VIRTUAL
FUNCTIONAL BEHAVIOR
ASSESSMENTS &

TIER 3 STUDENT-LEVEL BEHAVIOR INTERVENTION

SYSTEMS GUIDE PLANS (FBAs & BIPs)

February 2022
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TIER 3 SCHOOL-LEVEL
SYSTEMS GUIDE

TIER 3 DISTRICT-LEVEL
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https://www.pbis.org/resource/tier-3-brief-functional-behavior-assessment-fba-guide
https://www.pbis.org/resource/tier-3-comprehensive-functional-behavior-assessment-fba-guide
https://www.pbis.org/resource/tier-3-student-level-systems-guide
https://www.pbis.org/resource/tier-3-school-level-systems-guide
https://www.pbis.org/resource/considerations-for-conducting-virtual-functional-behavior-assessments-behavior-intervention-plans-fbas-bips
https://www.pbis.org/resource/tier-3-district-level-systems-guide

Check out this article from Disability Scoop:
https://www.disabilityscoop.com/2023/02/02/ed-department-urges-schools-to-limit-
suspensions-of-students-with-disabilities/30224/

Office of Special Education and Rehabilitative e InJuly 2022, OSERS issued the most comprehensive guidance on IDEA’s
.‘; Services Blog discipline provisions since the law was reauthorized in 2004
U5 Department of Education — a footnote included that OSERS intends to review its previously stated

[ bome | mens | Resources | govosens | position regarding whether an FBA is an evaluation under IDEA

Discipline Discussions: Our Discipline Policies Reflect Our Priorities e Check out the new blog series to further explain topics of interest included in
OSEP’s discipline/behavior guidance package and to connect stakeholders to
relevant resources to encourage the shift to proactively, positively and
preventatively addressing challenging behavior.

DISCIPLINE AND BEHA\

Our Discipline Policies Reflect Our Priorities

1,591,473

This is the total number of disciplinary removals students with
disabilities experienced over the 2019-20 school year. Each removal
represents a child’s time away from their typical learning . . . .
emironment: time away from their teachers, their peers, and their How can schools or early childhood programs begin to make a shift toward prevention
friends. For many children with disabilities, particularly those who Wlliams usi ng MTSS?
find comfort in routines, it can be an uprooting and distressing Director, Office of
experience. It is hard for a child to learn when they are removed Special Education
. Programs.
from their class.

— What is a preventative model of addressing behavior? Is it effective?

— What advice do you have for educators who want to move toward a preventative model

1,591,473 . .
for addressing behavior?

— For schools or early childhood programs already embracing MTSS, how should they check
And yet, these data are not an anomaly. In fact, the number of disciplinary removals for to ensure they are implementing W|th fldellty?

children with disabilities has remained fairly consistent over the last decade (see Previous
Civil Rights Data Collection Reports). | mentioned in my last blog, Discipline Discussions:

— How can schools and families work collaboratively to address the behavioral needs of a
child?



https://www.disabilityscoop.com/2023/02/02/ed-department-urges-schools-to-limit-suspensions-of-students-with-disabilities/30224/
https://www.disabilityscoop.com/2023/02/02/ed-department-urges-schools-to-limit-suspensions-of-students-with-disabilities/30224/
https://sites.ed.gov/osers/2023/01/discipline-discussions-our-discipline-policies-reflect-our-priorities/
https://www.pbis.org/current/positive-proactive-approaches-to-supporting-children-with-disabilities
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Support the social, emotional, .
ph)%)ical]é and mental health Squortlve, and

needs of all students through Fair School
evidence-based strategies Climates

Adequately support high-quality
teaching and learning by
increasing educator capacity

Five Guiding Aod =

Recruit and retain a diverse
educator workforce

Ensure the fair administration of [ R aoewees
student discipline policiesin

ways that treat students with

dignity and respect



https://www2.ed.gov/policy/gen/guid/school-discipline/guiding-principles.pdf

The takeaways...

1

We
organize
our
resources
Using a

multi-tiered
approach

UNIVERSITY of

SOUTH FLORIDA

<

So, teachers
AND students
get help early

Actions based on outcomes
(data!), not procedures

Utilize effective professional
development strategies to
develop skills

Maintain a prevention mindset

We do stuff
that’s
likely to work
Use evidence-

based
interventions

e

And make sure
they’re
successful

Progress monitor interventions

Use a problem-solving
(continuous improvement)
process

Increase levels of intensity as
needed




You Are All Change Agents!

\

ACTION PLA

e

* The stakes are high and NO ONE IS EXEMPT!
 Get back to basics - do what works and do it well!

* There are no quick fixes - you'll make mistakes, so

leverage existing systems and keep plugging away!

e There will be barriers to overcome — invest in
prevention and integrate practices to impact all!

 Build a diverse team that communicates well,
respects differences, and maintains a data-based
action plan!

« Acknowledge and celebrate the successes!

UNIVERSITY of

SOUTH FLORIDA




&

Visit pbis.org for the latest resources and research

, Follow us on Twitter @CenterOnPBIS

ﬁ Like us on Facebook /CenterOnPBIS

Content from this presentation was supported from funds provided by the Center on PBIS cooperative grant supported by the Office of Special

Education Programs (OSEP) and Office of Elementary and Secondary Education (OESE) of the U.S. Department of Education (H326S180001).

Mohamed (“Medo”) Soliman serves as the project officer. The views expressed do not necessarily represent the positions or policies of the U.S.
Department of Education, OSEP, or OESE and no official endorsement is intended or should be inferred.
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htttp://www.pbis.org/
https://twitter.com/CenterOnPBIS
https://www.facebook.com/CenterOnPBIS
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