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Standard One: Initial Teacher Candidate Performance

Candidates preparing to work in schools as teachers or other professional school personnel know and demonstrate
the content, pedagogical, and professional knowledge, skills, and abilities necessary to help all students learn.
Assessments indicate that candidates meet professional, state, and institutional standards.

Recommendations by State Review Board, 2007:

All syllabi should reference Maine’s Ten Initial Teacher Certification Standards as a goal of the
Teacher Education program, and course assignments need to be more consistently aligned with
the Standards. In an effort to strengthen the link between theory and practice, syllabi should
explicitly identify the Standards, Maine Learning Results and the Conceptual Framework.
Syllabi, lesson/unit plans, and assessment measures must illustrate connections among these
elements as well as provide a more explicit articulation of the self-reflective components of the
coursework.

Response by Unity College, 2009:

Syllabi for seven out of nine education courses are fully aligned to Maine’s Ten Initial Teaching
Certification Standards. The remaining two courses will be aligned within the 2009-2010
academic year. Course assignments are consistently aligned with the standards (see artifact a
attached). The Conceptual Framework has been incorporated into the practicum sequence as
well as in Teaching Science in the Secondary Schools course. Students are expected to engage
in self-reflective writing in most of our education courses. We have re-designed our field
experience observation forms for Foundations of Education, Practicum | and Practicum Il to
include observation and an in-depth reflection. The logs are scored using a rubric that
encourages a metacognitive approach to the assignment. (See attached syllabi, field
experience logs and rubric in artifact b-e) Students complete reflective essays about education,
their role in the field of education and their coursework in Foundations of Education,
Instruction and Evaluation Design, and Teaching Science in the Secondary Schools (samples
provided, artifact f).



Standard Two: Assessment System and Unit Evaluation

The unit has an assessment system that collects and analyzes data on the qualifications of applicants, the
performance of candidates and graduates, and on unit operations to evaluate and improve the unit and its
programs.

Recommendations, 2007:

The Teacher Education Program must closely align its evaluation tools with Maine’s Ten Initial
Teacher Certification Standards. To strengthen connections between Unity coursework and
field experiences, detailed requirements for placement progressions are needed throughout
course syllabi and cooperating teacher documents.

Response by Unity College, 2009:

A matrix showing alignment of course assignments with Initial Certification Standards has been
established for each course (refer to artifact a). A rubric based on the Initial Certification
Standards has been developed for use with the students’ portfolio. The rubric is used as
formative assessment periodically throughout the program with key checkpoints in Practicum I,
Practicum Il and in applying for student teaching. It is used for summative assessment following
student teaching.

Expectations for all field experiences have been clarified and aligned with the Program’s
Conceptual Framework and Certification Standards, and included in our Teacher Education
Program Manual. These expectations are communicated to cooperating teachers through
written documents delivered in personal visits and by the students as they begin field
observations (see artifact g).

Standard Three: Field Experiences and Clinical Practices

The unit and its school partners design, implement and evaluate field experiences and clinical practice so that
teacher candidates and other school personnel develop and demonstrate the knowledge and skills necessary to help
all students learn.

Recommendations, 2007:

The Unity Teacher Education program needs to create the student teaching and seminar course
and develop a matrix of competencies for all practicum and field experience courses so the
experiences are coordinated and understood by the teacher candidates.

The program should create and implement a formal process for consistent communication with
the host teachers regarding course connections and expectations. It should also continue to
prioritize building and maintaining professional partnerships in the field.



Response, 2009:

Coordination of field experience and communication with partner schools and host teachers
has been a major effort. To help address the problem, the College hired a Co- Director of
Teacher Education. This is a 0.5 Professional Staff position. The primary responsibility of this
position is placement of students in field experiences and communication with partner schools.

The rubric for evaluation of the Student Portfolio has been revised to a format based on the
Initial Teacher Certification Standards. In addition, a rubric for the presentation of the portfolio
to the Teacher Education Committee has been developed (artifact h).

Individual faculty members have become more explicit about the expectations of the field
experiences associated with their courses. In some cases, this has taken the form of a
“contract” signed by the student and host teacher (see artifact i). These expectations are
communicated to host teachers through personal meetings, in written introductory materials
provided to teachers in advance, and then again directly delivered by the students. Course
expectations and forms are also available to students and host teachers through our website.

The range of potential field sites is being expanded. A formal Memo of Understanding has been
established with MCI. This site will provide expanded opportunities for working with diverse
populations including English Language Learners and a wider range of students with special
needs. Additional field placements are being made at: Sebasticook Valley Middle School, China
Middle School, Vassalboro Community School, Camp Chewonki, Maine Discovery Museum,
Camp Tanglewood, and Friends of Unity Wetlands. These placements are used strategically
because of particular strengths at the site, or to accommodate numbers of students beyond the
capacity of our formal partner schools.

The Student Teaching course is being administered as a 12 hour internship. This works within
the general graduation requirements of the college, and required the least administrative
changes (artifact j, Sample Internship Agreement). No formal student teaching seminar class
has been established. However, students are observed a minimum of every-other week, with
weekly e-mail correspondence reflecting on the experience and responding to focused
guestions. Student teaching placements are made within a 50 mile radius of Unity to allow
diversity of experience beyond what is available through our local partner schools.



Standard Four: Diversity

The unit designs implements and evaluates curriculum and experiences for candidates to acquire and apply the
knowledge and skills necessary to help all students learn. These experiences include working with diverse higher
education and school faculty, diverse candidates and diverse students in P-12 schools.

Recommendations, 2007:
None

Response, 2009:

Although no specific recommendations were made in the 2007 Accreditation Report, we have
worked to expand the opportunities our students have to work with diverse populations.
Examples of this work include field trips to Portland area schools and a formal partnership with
MCI. MCI offers our students the opportunity to observe and work with international students,
English language learners and a wide range of students with special needs.

Standard Five: Faculty Quality, Performance and Development

Faculty are qualified and model best professional practices in scholarship, service and teaching, including assessment
of their own effectiveness as related to candidate performance; they also collaborate with colleagues in the
disciplines and schools. The unity systematically evaluates faculty performance and facilitates professional

Recommendations, 2007:
Clarity should be brought to the staffing needs of the program as it cannot be effectively
sustained by one full-time faculty member in the absence of clinical placement support.

Response, 2009:

To help address the problem, the College hired a Co- Director of Teacher Education. This is a 0.5
Professional Staff position. The primary responsibilities of this position are communication with
partner schools, placement of students in field experiences associated with courses and
communication with the Maine Department of Education. Additional responsibilities have
included teaching the Practicum | seminar and meeting with partner school personnel. To
increase the breadth of expertise students experience during their course work, the co-director
has been hired as an adjunct to teach Foundations of Education (artifact k). The individual
hired has experience as a classroom teacher, administrator, and coordinator of professional
development for educators, district and county-wide.

Standard Six: Unit Governance and Resources

The unit has the leadership, authority, budget, personnel, facilities and resources, including information technology
resources, for the preparation of candidates to meet professional, state and institutional standards.




Recommendations, 2007:
The unit needs to articulate and support a clear structure of governance for the Teacher
Education program.

The unit must have leadership, responsibility, and accountability for budget, personnel, and
operational resources to adequately address the instructional needs of the Teacher Education
program.

A technology plan needs to be developed and implemented, enabling more technology
resources to become available to professors and students for use in both content and
educational coursework.

Response, 2009:

At Unity College, the Teacher Certification program is one of five programs within the Center
for Experiential and Environmental Education. The Center is lead by a “Center Director” who
provides general supervision of associated faculty, course scheduling and assignment of faculty
workload. For the Teacher Education program specific course assignment is done with
advisement from the co-directors of the Teacher Education program. The Center also provides
for coordination of curriculum for courses shared between majors, program development and
cross program initiatives.

The Teacher Education program is directly administered by co-directors of Teacher Education.

These consist of one education faculty with three credit course release per semester and a 0.5
time staff member. The designated course release and hiring of the administrative staff person
have both been implemented since the accreditation visit in March 2006.

Because of its special nature as a cross-discipline and State Accredited program, the co-
directors of Teacher Education report directly to the VP for Academic Affairs. The co-directors
are responsible for field placement, budget administration, curriculum development, and
administration of the Teacher Certification program. At the suggestion of the accreditation
team, a portion of the budget has been earmarked for the Teacher Education program (see
artifact I).

To provide communication with the broader constituencies involved in the Teacher
Certification program, an internal Teacher Education Committee and an external Advisory
Board have been established. The Teacher Education Committee consists of faculty teaching
education courses and faculty representatives of the certification areas offered by the College.
This committee provides broad oversight, helps set program policy, and provides for
communication between education and content faculty to promote more effective
development of our teacher candidates. The Advisory Board is made up representatives of our



partner schools and community members actively involved in k-12 science teacher preparation.
This board provides feedback from the broader constituencies involved in our teacher
education program, promotes direct feedback from our partner schools and provides guidance
for program development (artifact m, list of current members).

The Teacher Certification program has adopted a technology plan to improve the technology
resources available for our students, the use of technology within classes and the expectations
of how our students use technology in the teaching (see artifact n). We have purchased 6
MacBooks that have the majority of the programs available to Maine students through the
MLTI program. Incoming students are developing their comprehensive assessment portfolios as
digital portfolios using Noteshare. Modeling applications of technology is becoming an integral
part of Foundations of Education, Practicum | and Il and Methods of Teaching Secondary
Science. In these courses, students are expected to model appropriate applications of
technology in teaching. Science faculty are also including more applications of technology for
data collection and interpretation. The co-directors are also participating in MLTI and other
professional development training sessions to improve our knowledge and skills which can then
be used for internal professional development of other faculty. The Co-Directors of the Teacher
Education Program have participated in training specifically related to EcoBeaker Maine,
podcasting, Noteshare, My World, and use of webinars. The program has also hosted on-site
consultation with Phil Brookhouse, MLTI training coordinator, during the 2008-2009 academic
year. The newly hired co-director was involved in the MLTI pilot project with School Union 98
and received extensive training at the teacher and administrator level in the use of technology
in the classroom over the past 11 years.



