
DRAFT

The Personalized Alternate Assessment Portfolio (PAAP) Rubrics

Including Definitions of PAAP Levels of Assistance

In order to inform teaching and learning, provide accountability, and certify 
student progress towards Maine's Learning Results , all students must be a 
part of state and district components of the Local Comprehensive 
Assessment System. The system must be flexible enough to ensure access 
for all students while maintaining technical soundness (validity and 
reliability). To these ends, the Personalized Alternate Assessment Portfolio 
(PAAP) has been designed to provide an appropriate avenue to the MEA for 
those students who require accommodations so significant that they would 
compromise the content validity of the assessment.  

The PAAP allows integration of the assessment with the individual student's 
instructional program. Drafts of state rubrics in the content areas assessed 
by the PAAP (English/Language Arts, Mathematics, Science and Technology, 
and Social Studies) have been developed to support this integration; serving 
as common elements for planning and scoring.  The intent of the rubrics is to 
ensure entry to assessment for all students by defining developmental steps 
towards the Learning Results  Performance Indicators. They have been 
reviewed by both content area experts, and special education personnel, to 
ensure that the integrity and validity of the Content Standards have not 
been compromised, that the descriptors are flexible enough to support the 
use of age appropriate tasks, whatever the assigned grade level of a 
student, and that the language used does not limit access (i.e., avoiding tasks 
that limit evidence to spoken or written language).

Three levels of assistance are built into the rubrics:  1) Support 2) Prompting 3) 
Limited Prompting.  These levels are related to student response formats rather 
than to formats for delivery of directions related to the tasks to be performed. In 
order to provide for consistency of administration, each of these terms has been 
defined. ASSISTANCE IS ALLOWED IN ORDER TO ENSURE THAT ALL 
STUDENTS CAN ACCURATELY DEMONSTRATE THE LEVEL OF THEIR 
ACHIEVEMENT RELATIVE TO MAINE'S LEARNING RESULTS. ASSISTANCE 
WHICH IMPACTS THE PERFORMANCE LEVEL OF THE STUDENT IS NOT 
PERMITTED. Clarification of the levels follows:



Support is a level of assistance that is specific to the task, may require the 
use of materials, and requires significant time on the part of the teacher to 
prepare, and/or of both the teacher and student for use, in most instances. 
This level of assistance is characterized by such techniques as:
      > Repeated modeling
      > Providing/structure specific to the task
      > Teacher highlighting
      > Breaking down a task into pieces and focusing student attention 
           on one specific aspect or piece of the task at a time
 
Prompting is a level of assistance that is specific to the task, may be 
provided verbally, visually, or through other non-verbal means, and usually 
requires less time for implementation than support. This level of assistance 
is characterized by such techniques as:
      > Use of general cues (ex., Questions – "What strategies do you    
          use to figure out a word you don't know?" or Gestures – pointing, 
          signing, touch cues)
      > Use of clues (ex., "Read the rest of the sentence.  What word    
          might make sense there? What letter does it begin with?", or   
          circling beginning letter/underlining key word to call student 
          attention to it).
      > Framing question linguistically for English as a Second Language  
          population
      > Setting the parameters of thought (ex., providing a web for  
          student use, or asking clarifying questions that help generate    
          thought but don't provide clues to specific answers)
      > Encouragement specific to the task
 
Limited Prompting is a level of assistance that is not specific to the 
task. It is provided to keep the student focused on the question, and 
requires little time for implementation.  This level of assistance is 
characterized by such techniques as:
      > Responding to student answer by saying, "Tell me more", or  
          signaling student that you want more information.
      > Giving general statements of encouragement (ex., "You're doing  
          a great job.  You have only two more questions to answer.")

During the baseline years 2001-2002, and 2002-2003, feedback 
related to the rubrics will be gathered from those using them, in order 
to make final revisions prior to 2003-2004, when PAAP scores will be 
submitted to the state for aggregation and disaggregation.



1.1.1 1.1.2 1.1.3 1.1.4 Learning Results 
Performance Indicators

Portfolio contains evidence that: Portfolio contains evidence that: Portfolio contains evidence that: Portfolio contains evidence that: Students will be able to:

A1.  Student can follow 
classroom rules with 
prompting.

A1.  Student can  follow 
classroom rules 
independently.

A1.   Student can 
participate in a process to 
establish classroom rules, 
with prompting, and follow 
the rules independently.

A1.  Student can follow 
and participate in a 
process to establish 
classroom rules and follow 
the rules, independently.

A1.  Identify and 
practice classroom 
rights and 
responsibilities.

Draft  Entry Level 1 - PAAP Social Studies Performance Indicator Rubric 
Content Standard - Civics and Government A - Rights, Responsibilities, and Participation

Students will understand the rights and responsibilities of civic life and will employ the skills of effective civic participation.



1.2.1 1.2.2 1.2.3 1.2.4 Learning Results 
Performance Indicators

Portfolio contains evidence that: Portfolio contains evidence that: Portfolio contains evidence that: Portfolio contains evidence that: Students will be able to:

A1.  Student can identify 
individual rights he/she has 
within the school (ex. to be 
safe), with prompting.

A1.  Student can identify 
individual rights he/she has 
within the school (e.g., to be 
safe), independently.

A1.   Student can identify 
important individual rights 
(e.g., freedom of religion, 
speech, ownership of 
property) which people have 
beyond the school, with 
prompting.

A1.  Student can identify 
important individual rights 
(e.g., freedom of religion, 
speech, ownership of 
property) which people have 
beyond school, 
independently.

A1.  Identify important 
individual rights (e.g., 
freedom of religion, 
speech, ownership of 
property).

A2.  Student can identify one 
responsibility of democratic 
society (ex., voting, to obey 
laws, to respect the rights of 
others), independently.

A2.  Student can identify two 
or more responsibilities of 
democratic society (ex. 
voting, to obey laws, to 
respect the rights of others), 
with limited prompting.

A2.  Student can explain why 
certain responsibilities of 
democratic society are 
important, with prompting.

A2.  Student can explain why 
certain responsibilities of 
democratic society are 
important, independently.

A2.  Explain why certain 
responsibilities of 
democratic society are 
important.

A3.  Student can identify 
functions of government at 
school (ex. keep students 
safe, make rules, provide 
education), independently.

A3.  Student can identify at 
least one function of 
government at school and 
one function of government 
at the local level (ex., safety, 
maintenance of roads, tax 
collection), independently.

A3.  Student can identify 
functions of government at 
the school, local, and state 
levels (ex., making laws, 
collecting taxes, providing 
courts), with prompting. 

A3.  Student can identify 
functions of government at 
the school, local and state 
levels, independently.

A3.  Identify the functions 
of government at school, 
locally, and at the state 
level.

Content Standard - Civics and Government A - Rights, Responsibilities, and Participation
Students will understand the rights and responsibilities of civic life and will employ the skills of effective civic participation.

Draft  Entry Level 2 - Social Studies Performance Indicator Rubric 



1.1.1 1.1.2 1.1.3 1.1.4 Learning Results 
Performance Indicators

Portfolio contains evidence that: Portfolio contains evidence that: Portfolio contains evidence that: Portfolio contains evidence that: Students will be able to:

B1.  Student can identify 
the person(s) in charge of 
a particular group, with 
prompting.

B1.  Student can identify 
the role of a leader, with 
prompting.

B1.  Student can 
demonstrate knowledge 
that all nations have 
leaders, with limited 
prompting.

B1.  Student can 
demonstrate knowledge 
that all nations have 
governments, 
independently.

B1.  Understand that 
all nations have 
governments.

Students will understand the types and purposes of governments, their evolution, and their relationships with the governed.

Draft  Entry Level 1 -PAAP Social Studies Performance Indicator Rubric 
Content Standard - Civics and Government B - Purpose and Types of Government



1.2.1 1.2.2 1.2.3 1.2.4 Learning Results 
Performance Indicators

Portfolio contains evidence that: Portfolio contains evidence that: Portfolio contains evidence that: Portfolio contains evidence that: Students will be able to:

B1.  Student can identify two 
functions of government, 
independently.

B1.  Student can identify 
multiple functions of 
government and describe one 
(e.g., law and order, defense, 
roads, schools), with limited 
prompting.

B1.  Student can identify 
multiple functions of 
government (e.g., law and 
order, defense, roads, 
schools) and describe one, 
independently.

B1.  Student can give a 
description of why we need 
governments (e.g., law and 
order, defense, roads, 
schools), independently.

B1.  Describe why we 
need governments (e.g., 
law and order, defense, 
roads, and schools).

B2.  Student can identify at 
least one basic part of his/her 
local government (School 
Board, Board of Selectmen, 
Town Manager, Budget 
Committee, City Council, 
etc.), with limited prompting.

B2.  Student can identify at 
least one basic part of his/her 
local government (School 
Board, Board of Selectmen, 
Town Manager, Budget 
Committee, City Council, 
etc.), with limited prompting.

B2.  Student can describe at 
least one part of the basic 
structure of  state 
government (ex., 3 branches: 
executive, legislative, 
judicial), with prompting.

B2.  Student can describe the 
basic structure of local and 
state governments (ex., 3 
branches:  executive, 
legistlative, judicial), 
independently.

B2.  Describe the basic 
structure of local and 
state governments.

Draft  Entry Level 2 -PAAP Social Studies Performance Indicator Rubric 
Content Standard - Civics and Government B - Purpose and Types of Government

Students will understand the types and purposes of governments, their evolution, and their relationships with the governed.



1.1.1 1.1.2 1.1.3 1.1.4 Learning Results 
Performance Indicators

Portfolio contains evidence that: Portfolio contains evidence that: Portfolio contains evidence that: Portfolio contains evidence that: Students will be able to:

A1.  Student can identify 
one or more individual or 
family experiences, with 
support.

A1.  Student can identify 
one or more individual or 
family experiences, with 
prompting.

A1.   Student can connect 
three or more individual 
and/or family events in 
appropriate sequence, 
with prompting.

A1.  Student can place 
three or more individual 
and/or family events in 
appropriate sequence, 
independently.

A1.  Place individual 
and family experiences 
in historical time and 
place.

A2.  Student can identify 
one way in which two 
individual or family 
experiences are alike, with 
prompting.

A2.  Student can identify 
one way in which two 
individual or family events, 
are alike, independently.

A2.  Student can identify 
at least one way in which 
two individual or family 
events are alike and 
different, with prompting.

A2.  Student can  identify 
at least two individual or 
family events that are 
alike, and two that are 
different, independently.

A2.  Distinguish 
similarities and 
differences among 
historical events.

Draft  Entry Level 1 -PAAP Social Studies Performance Indicator Rubric 
Social Studies Content Standard - History A - Chronology

Students will use the chronology of history and major eras to demonstrate the relationships of events and people.



1.2.1 1.2.2 1.2.3 1.2.4 Learning Results 
Performance Indicators

Portfolio contains evidence that: Portfolio contains evidence that: Portfolio contains evidence that: Portfolio contains evidence that: Students will be able to:

A1.  Student can identify 
two individuals who have 
made significant 
contributions to society in 
different eras, 
independently.  

A1.  Student can identify 
two individuals who have 
made significant 
contributions to society in 
different eras, and identify 
those contributions, with 
prompting.

A1.   Student can identify 
similarities or differences 
in the characteristics of 
individuals who have made 
significant contributions to 
society in different eras.

A1.  Student can identify 
similarities and 
differences in the 
characteristics of 
individuals who have made 
significant contributions to 
society in different eras, 
independently.

A1.  Identify 
similarities and 
differences in the 
characteristics of 
individuals who have 
made significant 
contributions to 
society in different 
eras.

A2.  Student can place in 
chronological order two or 
more significant events, 
groups, or people in the 
history of Maine and within 
his/her lifetime, with 
prompting.

A2.  Student can place in 
chronological order two or 
more significant events, 
groups, or people in the 
history of Maine and within 
his/her lifetime, 
independently.

A2.  Student can place in 
chronological order 
multiple events, groups or 
people in the history of 
Maine, with prompting.

A2.  Student can place in 
chronological order 
multiple events, groups, 
and people in the history 
of Maine, independently.

A2.  Place in 
chronological order, 
significant events, 
groups, and people in 
the history of Maine.

  Social Studies Content Standard - History A - Chronology

Students will use the chronology of history and major eras to demonstrate the relationships of events and people.

Draft  Entry Level 2 -PAAP Social Studies Performance Indicator Rubric 



1.1.1 1.1.2 1.1.3 1.1.4 Learning Results 
Performance Indicators

Portfolio contains evidence that: Portfolio contains evidence that: Portfolio contains evidence that: Portfolio contains evidence that: Students will be able to:

B1.  Student can match 
pictures of people 
engaged in daily activities 
from a historical period, to 
daily activities in which 
he/she is involved, with 
support.

B1.  Student can match 
pictures of people 
engaged in similar daily 
activities, from two 
different historical periods 
(ex., Native Americans 
cooking/modern day 
person cooking), with 
prompting.

B1.  Student can identify 
similarities between 
families now and in the 
past, including aspects of 
daily life, with prompting.

B1.  Student can identify 
similarities between 
families now and in the 
past, including aspects of 
daily life, independently.

B1.  Demonstrate an 
understanding of the 
similarities between 
families now and in the 
past, including daily 
life today and in other 
times.

B2.  Student can 
participate in customs 
which originated in places 
around the world, with 
prompting.

B2.  Student can draw, 
describe, or otherwise 
demonstrate knowledge of 
a custom or belief, with 
prompting.

B2.  Student can draw, 
describe, or otherwise 
demonstrate knowledge of 
one custom or belief that 
originated in a place 
around the world other 
than the United States, 
with prompting.

B2.  Student can draw, 
describe, or otherwise 
demonstrate knowledge of 
two or more customs or 
beliefs that originated in 
places around the world 
other than the United 
States, independently.

B2.  Demonstrate an 
understanding of 
cultural origins of 
customs and beliefs in 
several places around 
the world.

Students will develop historical knowledge of major events, people, and enduring themes in the United States, Maine, and 

Draft   Entry Level 1 - PAAP Social Studies Performance Indicator Rubric 
Social Studies Content Standard - History B - Historical Knowledge, Concepts, and Patterns



1.2.1 1.2.2 1.2.3 1.2.4 Learning Results 
Performance Indicators

Portfolio contains evidence that: Portfolio contains evidence that: Portfolio contains evidence that: Portfolio contains evidence that: Students will be able to:

B1.  Student can identify one 
event in his/her life and one 
event occurring in the 
community, independently.

B1.  Student can identify one 
similarity between one life 
event and one community 
event, with prompting.

B1.  Student can make 
connections between and 
among events in his/her life 
and those occurring in the 
community, with support.

B1.  Student can make 
connections between and 
among events in his/her life 
and those occurring in the 
community, independently.

B1.  Make connections 
between and among 
events in their personal 
lives and those occurring 
in the community.

B2.  Student can identify a 
major historical event or 
person in United States or 
Maine history, independently.

B2.  Student can identify at 
least one major historical 
event or person and a 
person in United States or 
Maine history, independently.

B2.  Student can identify 
multiple major events and 
people in United States or 
Maine history, with limited 
prompting.

B2.  Student can identify 
multiple major events and 
people in United States and 
Maine history, independently.

B2.  Demonstrate an 
awareness of major 
events and people in 
United States and Maine 
history:

  *Who lives here? and 
how did they get here? 
(immigrants, 
demographics, ethnic and 
religious groups)

  *Important people in 
United States and Maine 
history

  *Different kinds of 
communities in Maine, 
the United States, and 
selected world regions.

Draft  Entry Level 2 - PAAP Social Studies Performance Indicator Rubric 
Social Studies Content Standard - History B - Historical Knowledge, Concepts, and Patterns

Students will develop historical knowledge of major events, people, and enduring themes in the United States, in Maine, and 



1.1.1 1.1.2 1.1.3 1.1.4 Learning Results 
Performance Indicators

Portfolio contains evidence that: Portfolio contains evidence that: Portfolio contains evidence that: Portfolio contains evidence that: Students will be able to:

C1.  Given at least two 
artifacts, student can identify 
those from the past  (ex., 
quill pen, ballpoint pen), with 
prompting.

C1.  Student can identify the 
use of at least one given 
artifact, with prompting.

C1.   Given artifacts and 
documents from the past, 
student can list ways in which 
they might have been used, 
with support.

C1.  Given artifacts and 
documents from the past, 
student can list ways in which 
they might have been used, 
independently. 

C1.  Use artifacts and  
documents to gather 
information about the 
past.

Example
*Given a "history box" 
containing artifacts 
belonging to a specific 
time, make deductions 
concerning form and use 
of the objects and what 
they tell us about life in 
the past.

Draft  Entry Level 1 - PAAP Social Studies Performance Indicator Rubric 
Social Studies Content Standard - History C - Historical Inquiry, Analysis, and Interpretation

Students will learn to evaluate resource material such as documents, artifacts, maps, artworks, and literature, and to make judgments about the perspectives of 



1.2.1 1.2.2 1.2.3 1.2.4 Learning Results 
Performance Indicators

Portfolio contains evidence that: Portfolio contains evidence that: Portfolio contains evidence that: Portfolio contains evidence that: Students will be able to:

C1.  Student can identify 
events occurring in his/her 
daily life, independently.

C1.  Student can identify 
changes currently occurring 
in his/her daily life, with 
limited prompting. 

C1.   Student can identify 
changes currently occurring 
in his/her daily life and a 
change in daily life during a 
time in history, with 
prompting. 

C1.  Student can identify 
changes currently occurring 
in his/her daily life and make 
at least two comparisons 
between these and changes 
in daily life during a specific 
historic era, independently. 

C1.  Identify changes 
currently occurring in 
their daily lives and 
compare these to changes 
in daily life during a 
specific historic era.

EXAMPLE
*Construct a time capsule 
in which students place 
artifacts and documents 
which they feel would 
serve as an accurate 
guide to life in the late 
twentieth century for 
future students.

Social Studies Content Standard - History C - Historical Inquiry, Analysis, and Interpretation
Students will learn to evaluate resource material such as documents, artifacts, maps, artworks, and literature, and to make 

Draft  Entry Level 2 - PAAP Social Studies Performance Indicator Rubric



1.1.1 1.1.2 1.1.3 1.1.4 Learning Results 
Performance Indicators

Portfolio contains evidence that: Portfolio contains evidence that: Portfolio contains evidence that: Portfolio contains evidence that: Students will be able to:

A1.  Student can use visuals to 
locate areas/objects in the 
classroom (ex., symbol on paper 
matching symbol on bookcase), 
with support.

A1.  Student can use visuals to 
locate areas or objects within the 
school environment, with 
prompting.  

A1.  Student can use maps and 
other visuals to describe 
geographic location, direction, 
size and shape, with prompting.

A1.  Student can use and 
construct maps and other visuals 
to describe geographic locations, 
direction, size, and shape, 
independently.

A1.  Use and construct 
maps and other visuals to 
describe geographic 
location, direction, size, 
and shape.

 EXAMPLE
*Use maps of world 
climatic regions to 
discuss the types of 
clothing, housing, 
outdoor activity, etc., 
which might be found in a 
specific area.

Students will know how to construct and interpret maps and use globes and other geographic tools to locate and derive information about people, places, regions, and environments.

Draft  Entry Level 1 - PAAP Social Studies Performance Indicator Rubric 
 Social Studies Content Standard - Geography A - Skills and Tools



1.2.1 1.2.2 1.2.3 1.2.4 Learning Results 
Performance Indicators

Portfolio contains evidence that: Portfolio contains evidence that: Portfolio contains evidence that: Portfolio contains evidence that: Students will be able to:

A1.  Student can 
construct/arrange a map of 
Maine, the United States, or a 
region of the world (ex., put 
together a United States puzzle), 
with limited prompting.

A1.  Student can construct a 
map of Maine, the United States, 
or a region of the world and 
name some geographical 
features on the map (ex., put 
together a puzzle of Maine and 
identify  mountains and lakes on 
it), with limited prompting.

A1.  Student can construct maps 
of Maine, the United States, 
and/or regions of the world and 
compare them to interpret 
geographical features (ex., 
construct relief maps of two 
places and compare  features like 
mountains and rivers), with 
support. 

A1.  Student can construct and 
compare maps of Maine, the 
United States, and regions of the 
world to interpret geographical 
features and draw conclusions 
about physical patterns, 
independently.

A1.  Construct and 
compare maps of Maine, 
the United States, and 
regions of the world to 
interpret geographical 
features and draw 
conclusions about 
physical patterns.

A2.  Student can locate his/her 
town on a map of Maine, with 
limited prompting.

A2.  Student can locate his/her 
town and major cities in Maine 
on a map, with limited 
prompting. 

A2.  Student can locate major 
United States cities on a map 
and identify one reason  why 
they emerged in their particular 
regions, with limited prompting.

A2.  Student can locate major 
cities of the world and 
discuss/demonstrate why they 
emerged in that particular 
region, independently.

A2.  Locate major cities of 
the world and discuss 
why they emerged in that 
particular region.

Draft  Entry Level 2 - PAAP Social Studies Performance Indicator Rubric 
Social Studies Content Standard  - Geography A - Skills and Tools

Students will know how to construct and interpret maps and use globes and other geographic tools to locate and derive information about people, places, regions, and environments.



1.1.1 1.1.2 1.1.3 1.1.4 Learning Results 
Performance Indicators

Portfolio contains evidence that: Portfolio contains evidence that: Portfolio contains evidence that: Portfolio contains evidence that: Students will be able to:

B1.  Given three pictures, the 
student can identify the two 
that represent things found 
in the classroom, with 
prompting.

B1.  Student can use 
manipulatives or visual 
materials to identify the 
human and/or physical 
characteristics of his/her 
school environment, with 
prompting.

B1.  Student can use a 
variety of visual materials, 
data sources, and/or 
narratives to list the human 
and physical characteristics of 
their immediate environment 
(ex., classroom, school, 
home), with prompting.

B1.  Student can use a 
variety of visual materials, 
data sources, and/or 
narratives to 
describe/demonstrate the 
human and physical 
characteristics of the 
immediate environment, 
independently.

B1.  Describe the human 
and physical 
characteristics of the  
immediate environment.

EXAMPLE
*Using a variety of visual 
materials, data sources, 
and/or narratives, 
describe the human and 
physical characteristics of 
a region.

Draft  Entry Level 1 - PAAP Social Studies Performance Indicator Rubric 
Social Studies Content Standard  - Geography B - Human Interaction with Environments

Students will understand and analyze the relationships among people and their physical environment.



1.2.1 1.2.2 1.2.3 1.2.4 Learning Results 
Performance Indicators

Portfolio contains evidence that: Portfolio contains evidence that: Portfolio contains evidence that: Portfolio contains evidence that: Students will be able to:

B1.  Student can identify a 
community with many people and a 
community with few people, with 
limited prompting.

B1.  Student can identify two or 
more communities that have many 
people and two or more 
communities that have few people, 
with limited prompting.

B1.  Student can list reasons why 
some communities have many 
people and others have few people, 
with prompting.

B1.  Student can 
explain/demonstrate reasons why 
people would want to live in a 
particular area, and relate their 
reasons to the population of the 
area, independently.

B1.  Demonstrate an 
understanding of why certain 
areas of the world are more 
densely populated than others.

B2.  Student can identify one way in 
which a community reflects the 
backgrounds of its inhabitants (ex., 
ethnic foods available in local 
markets, variety of places of 
worship), with limited prompting.

B2.  Student can identify one way in 
which his/her community reflects 
the backgrounds of its inhabitants 
and give two reasons why, with 
prompting.

B2.  Student can identify one way in 
which his/her community reflects 
the backgrounds of its inhabitants 
and give two reasons why, 
independently.

B2.  Student can explain reasons 
why people would want to live in a 
particular area, and relate his/her 
reasons to the population of the 
area, independently.

B2.  Explain ways in which 
communities reflect the 
backgrounds of their 
inhabitants.

B3.  Student can give examples of 
human activities in the local 
community that are supported by 
the physical environment, with 
limited prompting.

B3.  Student can give examples of 
human activities in the local 
community that are supported by 
the physical environment, and 
explain/demonstrate what about the 
physical environment supports the 
activities, with prompting.

B3.  Student can identify and 
explain why a particular human 
activity that can occur in the local 
community is not possible in 
another community because of the 
physical environment, with limited 
prompting.

B3.  Student can identify and 
explain why a particular human 
activity that can occur in the local 
community is not possible in 
another community because of the 
physical environment, 
independently.

B3.  Use a variety of materials 
and geographic tools to explain 
how the physical environment 
supports and constrains human 
activities.

EXAMPLE
*Explain how the founders of a 
settlement might have 
evaluated a site, in terms of its 
resources and environmental 
characteristics, relative to their 
needs.

  Social Students Content Standard - Geography B - Human Interaction with Environments
Students will understand and analyze the relationships among people and their physical environment.

Draft  Entry Level 2 - PAAP Social Studies Performance Indicator Rubric 



1.1.1 1.1.2 1.1.3 1.1.4 Learning Results 
Performance Indicators

Portfolio contains evidence that: Portfolio contains evidence that: Portfolio contains evidence that: Portfolio contains evidence that: Students will be able to:

A1.  Student can identify 
at least three goods that 
they use in their daily 
lives, with prompting.

A1.  Student can identify 
at least three services they 
use in their daily lives, with 
prompting.

A1.   Given examples of 
goods and services, 
student can sort them 
appropriately into the two 
categories, with limited 
prompting.

A1.  Student can give at 
least two examples of 
goods and at least two 
examples of services, 
independently.

A1.  Identify goods and 
services, giving 
examples.

Students will understand that economic decisions are based on the availability of resources and th e costs and benefits of choices.

Draft  Entry Level 1 - PAAP Social Studies Performance Indicator Rubric 
Social Students Content Standard - Economics A - Personal and Consumer Economics



1.2.1 1.2.2 1.2.3 1.2.4 Learning Results 
Performance Indicators

Portfolio contains evidence that: Portfolio contains evidence that: Portfolio contains evidence that: Portfolio contains evidence that: Students will be able to:

A1.  Student will identify at 
least three things he/she 
must use money to get, 
independently.

A1.  Student can identify at 
least three things for which 
people might barter, with 
prompting.

A1.   Student can 
describe/demonstrate 
knowledge of the difference 
between barter and money, 
with prompting.

A1.  Student can 
describe/demonstrate 
knowledge of barter and 
money and how each is used 
in the exchange of resources, 
goods, and services, 
independently.

A1.  Describe barter and 
money and how each is 
used in the exchange of 
resources, goods, and 
services.

A2.  Student will identify 
something that is plentiful 
and something that is scarce, 
with prompting.

A2.  Students will identify one 
plentiful and one scarce 
resource, with limited 
prompting.

A2.  Student can list 
resources, either plentiful or 
scarce that impact him/her 
personally, with limited 
prompting.

A2.  Student will identify a 
situation in which he/she 
made a decision about the 
use of scarce resources, 
independently.

A2.  Identify a situation in 
which a personal decision 
is made about the use of 
scarce resources (e.g., 
deciding to use allowance 
to go to the movies 
instead of buying a gift 
for a family member). 

Draft  Entry Level 2 - PAAP Social Studies Performance Indicator Rubric 
Social Studies - Content Standard - Economics A - Personal and Consumer Economics

Students will understand that economic decisions are based on the availability of resources and the costs and benefits of choices.



1.1.1 1.1.2 1.1.3 1.1.4 Learning Results 
Performance Indicators

Portfolio contains evidence that: Portfolio contains evidence that: Portfolio contains evidence that: Portfolio contains evidence that: Students will be able to:

B1.  Student can identify at 
least three products that 
he/she uses in his/her daily 
life, with prompting.

B1.  Student can match at 
least three products with 
their consumers, with 
prompting. 

B1.  Student can draw, 
describe, or otherwise explain 
the terms consumer and 
product, with prompting.

B1.  Student can draw, 
describe, or otherwise explain 
the terms consumer and 
product, independently.

B1.  Explain the terms 
consumer and product.

Draft  Entry Level 1 - PAAP Social Studies Performance Indicator Rubric 
Social Studies Content Standard B - Economics - Economic Systems of the United States

Students will understand that economic decisions are based on the availability of resources and the costs and benefits of choices.



1.2.1 1.2.2 1.2.3 1.2.4 Learning Results 
Performance Indicators

Portfolio contains evidence that: Portfolio contains evidence that: Portfolio contains evidence that: Portfolio contains evidence that: Students will be able to:

B1.  Given examples of 
multiple products, students 
can identify those produced, 
with prompting.

B1.  Student can provide 
examples of at least three 
items produced, with limited 
prompting.

B1.  Student can identify 
three products produced in 
the United States and 
describe/demonstrate  how 
they're produced, with 
prompting.

B1.  Student can identify 
three products produced in 
the United States and 
describe/demonstrate how 
they're produced and for 
whom they are produced, 
independently.

B1.  Identify the three 
basic economic questions 
all economic systems 
must answer:  What to 
produce? how? and for 
whom?

B2.  Student can provide one 
fact about the Maine 
economy, independently.

B2.  Student can provide a 
fact about the Maine 
economy and explain how it 
affects his/her family, with 
prompting.

B2.  Student can give an 
explanation/demonstration of 
how the economy of Maine 
affects his/her family and 
community, with prompting.

B2.  Student can give an 
explanation of how the 
economy of Maine affects 
families and communities. 

B2.  Explain how the 
economy of Maine affects 
families and communities.

 Content Standard B - Economics - Economic Systems of the United States
Students will understand the economic system of the United States, including its principles, development, and institutions.

Draft  Entry Level 2 - PAAP Social Studies Performance Indicator Rubric 


