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GIFTED AND TALENTED EDUCATIONAL PROGRAM  
INITIAL APPLICATION  

2015-16 

State of Maine 
Department of Education 

 
Gifted and Talented Educational Program  

Initial Application  
2015-16 

 
Gifted and Talented Educational Program Initial Applications are to be submitted 
electronically to GT.DOE@maine.gov by September 30, 2015.   
 
Below is the Maine statute and accompanying Maine Department of Education rules 
pertaining to Gifted and Talented Educational Programs. 

Maine Revised Statutes Title 20-A, Chapter 311, section 8101-A(1) and (2) state:   

1. Implementation. Each school administrative unit (SAU) shall implement a gifted and talented 
education program.  The Commissioner may provide technical assistance to a SAU in planning and 
implementing its gifted and talented education program.   

2. Costs; approval. Costs of gifted and talented education programs approved by the Department are 
subsidizable costs under the Essential Programs and Services Funding Act. 
 
 

Maine Department of Education (05-071) Rules Chapter 104:  

104.13 Program Approval: General Principles.  Each SAU shall apply annually to the Department for 
approval of its gifted and talented program(s) on forms provided by the Department.  The 
superintendent of the SAU is responsible for supplying all information necessary for a determination 
that the program is entitled to approval.  The application form must be signed by the superintendent 
of the SAU in which the program is located certifying that the form contains information that is 
accurate at the time of reporting. 
 
104.14 (Initial) Program Approval Application.  The Application for program approval must represent 
full implementation of the gifted and talented program.  The following information (Items 1 – 9 on 
application) shall be required and must reflect the degree of implementation at the time of reporting.  
 
***Failure to submit required reports and applications in a timely manner shall be grounds for loss of 
program approval and of State subsidy aid. 
 
All final applications and accompanying approval/non-approval letters and budgets will be posted 
on the Maine Department of Education’s gifted and talented website.  

mailto:GT.DOE@maine.gov
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Initial Application 

The following information shall be required and must describe the complete plan for identification, 
programming, and evaluation of the gifted and talented academic and arts programs. Refer to the 
companion Instructions document for clarification. If additional space is necessary, please include a 
separate sheet(s) at end of application. 

1. Provide the school administrative unit’s (SAU) philosophy for the gifted and talented program(s)
(by academic and arts).

 Academic program philosophy: 

 Arts program philosophy: 
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2. Provide a program abstract which describes the children to be served and the program(s) to be
implemented in the school(s) of the unit (by academics and arts).

 

 

Academic program abstract: 

Arts program abstract: 
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3. Provide the goals, objectives and activities for each program component, K-12 (by academics 
and arts). 

 
Academics 

Goals: 

 

 

 

 

Objectives: 

 

 

 

 

Activities 

 

 

 

 

 
Arts 

Goals: 
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Objectives: 

Activities 

4. Provide a description of the identification processes (for general intellectual ability, academic
aptitude and artistic ability) for each of the following program components: screening,
selection, placement, and review of policies and procedures

General Intellectual Ability 

Screening: 

Selection: 

Placement: 
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Academic Aptitude 

Screening:   

 

 

 

 

 

Selection:   

 

 

 

 

 

Placement:   

 

 

 

 

 

 
Artistic Ability 

Screening:   
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Selection:   

 

 

 

Placement:   

 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Exit Procedure: 

Process for transfer students: 
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5. Provide a description of the staff development that takes place in order to implement the 
program(s). 

 

 

 

 

 

 

 

 

6. Provide a description of the staffing and management of the program(s); including completing 
the staffing tables.  
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

Process for appeals: 
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Indicate the professional staff for the K-12 Gifted and Talented Program. 
 

 
Indicate the Auxiliary Staff: Educational Technician 

 
7. Provide a description of the annual program self-evaluation process. 

 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Name of Staff 

 

690 
Endorsement 
Yes/No 

Teacher or 
Administrator 
 
 

Grade 
level 

Indicate  Full-Time 
or Part-Time in GT 

     
     
     
     

 
Name of Staff 

 

Role 690 
Endorsement 
Yes/No 

Grade 
level 

Name and position of 
supervisor 

Indicate  Full-
Time or Part-
Time in GT 
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8. Provide a description of the costs to be incurred to implement the program(s). 
 
 
 
 
 
 
 
 
 
 

 

 

 

9. For those school units requesting approval of allowable program costs for State subsidy, 
complete the following budget proposal.  These amounts must be reported in the Maine 
Education Data Management System (MEDMS) financial system as part of the Annual Budget 
Reporting.   

 
Professional Staff Name Elementary  

(salary with benefits) 
Secondary  
(salary with benefits) 

   
   
   
   
Subtotal   
 

Auxiliary Staff Name Elementary  
(salary with benefits) 

Secondary 
(salary with benefits) 

   
   
   
Subtotal   
 

Independent Contractor Name Elementary  
(contract amount) 

Secondary  
(contract amount) 

   
   
   
   
Subtotal   
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Please list individual product names and costs associated with the district’s gifted and talented program(s).  
 
A. Educational Materials and Supplies: 

 
Elementary:  Material/Supply name Cost Secondary: Material/Supply name Cost 
    
    
    
    
    
    
    
    

Subtotal  Subtotal  
 

B. Other allowable costs: 
 

Elementary:  Item name Cost Secondary: Item name Cost 
    
    
    
    
    
    

Subtotal  Subtotal  
 

C. Student Tuition: 
 

Elementary:  Program name Cost Secondary: Program name Cost 
    
    
    
    

Subtotal  Subtotal  
 

D. Staff Tuition/Professional Development: 
 

Elementary:  Title Cost Secondary: Title Cost 
    
    
    
    

Subtotal  Subtotal  
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Totals 

Subtotals from above Elementary Costs: Secondary Costs: 
Professional Staff   
Auxiliary Staff   
Independent Contractors   
A. Materials & Supplies   
B. Other Allowable Costs   
C. Student Tuition   
D. Staff Tuition/PD   

Total   
 
 


	Academic program philosophy: The Boothbay-Boothbay Harbor Community School District offers a Grades K-12 program geared to meet the needs of all students, including the approximately two to five percent of the student population that excel or have the potential to excel, beyond their age peers in the regular school program. Instruction is carried out through differentiated educational experiences to enhance student learning. Those experiences, aligned to the Maine Learning Results may take the form of activities in lieu of classroom work of activities specifically designed to meet identified needs not met in the current school offerings, activities designed to allow for individual pursuit of critical and creative thinking about a given topic, and/or activities that enrich the classroom perspective.

Professional development in differentiated instruction is key.  The Parallel Curriculum Model provides one way to differentiate as do attendance at "differentiated instruction" conferences, district professional offerings such as study groups using ASCD tapes:  Differentiating Instruction for Mixed Ability Groups.

Aligned with the system of Maine's Learning Results in mathematics, ELA, science and social studies, units of study are being structured to assure a variety of learning tasks and modes during the unit which are accessible and challenging for all students.

Assurance that every student is challenged at an appropriate level, that every student is learning new material and skills and processes is the goal.  To assure that all special program services are integrated is essential enriching the entire curricular offerings; when the school is unable to meet the needs of the identified five percent within the general program, then special services will be provided.

Regardless of the services provided, students will be in programs aligned to the system of the MLR and students must demonstrate that they are meeting the MLR through the local assessment system.

	Arts program philosophy: 
AOS 98 ( Boothbay / Boothbay Harbor, Edgecomb, Georgetown, and Southport ) offers a K - 12 program geared to meet the needs of all students, including the approximately two to five percent of the student population that excel or have the potential to excel, beyond their age peers in the visual and performing arts program.  Instruction is to be carried out through differentiated educational experiences to enhance student learning.  Those experiences, aligned to the Maine Learning Results may take the form of activities in lieu of classroom work of activities specifically designed to meet identified needs not met in the current school offerings, activities designed to allow for individual pursuit of critical and creative thinking about a given topic, and/or activities that enrich the classroom perspective.

Professional development in differentiated instruction is key.  The Parallel Curriculum Model provides one way to differentiate as do attendance at "differentiated instruction" conferences, district professional offerings such as study groups using ASCD tapes:  Differentiating Instruction for Mixed Ability Groups.

Aligned with the system of Maine's Learning Results in the visual and performing arts, units of study are being structured to assure a variety of learning tasks and modes during the unit which are accessible and challenging for all students.

Assurance that every student is challenged at an appropriate level, that every student is learning new material and skills and processes is the goal.  To assure that all special program services are integrated is essential enriching the entire curricular offerings; when the school is unable to meet the needs of the identified five percent within the general program, then special services will be provided.

Regardless of the services provided, students will be in programs aligned to the system of the MLR and students must demonstrate that they are meeting the MLR through the local assessment system.

	Academic program abstract: 
The program may consist of but not be limited to acceleration, enrichment, differentiation, mentorships and virtual classes that take place in lieu of the regular classroom curriculum.  The AOS identifies students in grade 3 and provides gifted and talented options beginning formally with grade 4.  Students who appear to need differentiation prior to grade 4 will be assessed and their needs attended to through differentiation within the classroom.  Students who excel well beyond their grade and the accommodations that can be met by the classroom teacher may attend classes through a variety of options:  the content in a higher grade for the area(s) of need, enrollment in high school classes, mentorships, and participation in community college or university classes, and/or virtual classes.
	Arts program abstract: 
At the early stages of implementation, the district identifies the visual arts and the performing arts ( music and drama ).  The understanding is that the district seeks a model based upon differentiated instruction within the classroom as the primary source of meeting the student's identified needs.  When it is recognized that the classroom is unable to provide the differentiation needed, sources outside the classroom either within the school and/or within the community will be sought.

Each of the elementary schools provides instructional opportunities in slightly different formats but all provide visual and performing arts as identified above.  Opportunities to extend and enhance student participation include participation in regional and state events, work with local artists and performers, seasonal events about the region, and community events connecting students to citizens and their artistic talents.

At the high school level, students will be provided with the opportunity to participate in studio art classes, select chorus, band, and theatrical presentations.  In addition, they are encouraged to prepare a portfolio for review.  Students who have exhausted the resources available at the high school, may work with professional artists, a community mentor, or attend classes at the nearby university.

	Goals: 
Goal 1: Identification- To properly develop and manage assessment evidence to identify Gifted and Talented students and provide differentiated and proper accommodations based on that assessment evidence.

Goal 2: Collaboration- Administrators, teachers, and parents use expertise to develop, implement, and manage the identified needs and accommodations for identified students with a variety of interests and potential.
	Objectives: 
Objective 1: Provide timely district assessment measures that support and provide evidence for the identification process.

Objective 2: To develop and provide services for identified students using multiple approaches to accelerate learning as part of our proficiency based education efforts.

	Activities: 
Activity 1: Educators use multiple assessment evidence to screen, evaluate and support Gifted and Talented students.

Activity 2 : Expand options for accelerated learning including compacting the curriculum, skipping classes.  Expand opportunities for mentorships, online courses and independent study.

 
	Goals_2: 
Goal 1: Students with gifts and talents demonstrate growth in personal competence and dispositions for exceptional creative productivity. 
Goal 2: Students with gifts and talents develop competence in interpersonal and technical communication skills. They demonstrate advanced creative expression. 

	Objectives_2: 
Objective 1: Educators provide opportunities for self-exploration, development and pursuit of interests, and development of identities supportive of achievement, e.g., through mentors and role models. 
Objective 2: Educators provide resources to enhance artistic forms of expression.

	Activities_2: 

Goal 1: Provide large-group, small ensemble, and individual instruction in vocal and instrumental music. Provide multiple mediums and opportunities for expression in the visual arts. Provide venues for students to perform/display their artistic achievements.  Support students in pursuing advanced achievement in performing arts . 
Goal 2: a) Provide individual students the opportunity to work with professional artists in a variety of mediums that enable more advanced levels of communication and expression.


	Screening: 
Students meeting the criterea for General Intelectual Ability must meet the criteria established for the academic areas of reading and math plus one additional area (science or social studies) as outlined below for Academic Aptitude.
	Selection: 
A team of three or more qualified professionals shall select children for placement in the gifted and talented program.  The team must consist of an administrator and at least two others such as a building administrator, classroom teacher, director of special services, arts teacher, etc.  The team will also review identification criteria to determine if any adjustments need to made.

The district identification process will be set at Grade 4 and again in Grade 8 with Grades K-3 completing an informal process using teacher, parent and other assessment tools. At these times students will be assessed and/or reassessed for their eligibility to receive special services. This allows for recognizing and adapting services for the exceptional reader or math student in kindergarten while also allowing for others who need richer opportunities after "catch up" with schooling. After the initial screening at Kindergarten, the next school-wide assessment session will be taken in Grade 4 to identify whether or not the identified population has changed or shifted. To be identified once does not mean for the duration of schooling since the goal is to assure that students' needs as they change are being met.
	Placement: Information derived from any one of the selected screening methods may qualify a child for further consideration. An initial screening at the grade level by the classroom teacher, the building administrator, and the curriculum coordinator will be held in late spring or early fall.  These individuals will select the top ten percent of all students for review based upon available data in each of the content areas. Students initially identified will be reviewed by a team composed of the classroom teacher, the level representative, the guidance counselor and a building administrator. Optional team members include appropriate individuals about the school or community who has direct knowledge of the students especial needs.
With identification completed, a review by the team will result in reviewing the types of differentiated experiences the student will require to meet the identified needs. Later in the year a check on student progress will be handled through review of both formative and summative results to ascertain what modifications, if any, need to take place. 


The qualifying test scores are based on the top 5% of the local population.  No student will be eliminated from the talent pool based on one test score.  The committee will meet and consider all of the collected information.   
	Screening_2: 
Reading:  DRA scores; NWEA scores; NECAP/MEA scores; PSAT, and SAT
Math: NWEA scores; NECAP scores, PSAT, and SAT
Science: ( NWEA scores at grade 9); NWEA “informational text” goal results, grades, NECAP/MEA scores, PSAT, and SAT
Social studies: NWEA “informational text” goal results, grades

Additional tools: Cognitive Abilities Test, teacher nomination.
	Selection_2: A team of three or more qualified professionals shall select children for placement in the gifted and talented program.  The team must consist of an administrator and at least two others such as a building administrator, classroom teacher, director of special services, arts teacher, etc.  The team will also review identification criteria to determine if any adjustments need to made.

The district identification process will be set at Grade 4 and again in Grade 8 with Grades K-3 completing an informal process using teacher, parent and other assessment tools. At these times students will be assessed and/or reassessed for their eligibility to receive special services. This allows for recognizing and adapting services for the exceptional reader or math student in kindergarten while also allowing for others who need richer opportunities after "catch up" with schooling. After the initial screening at Kindergarten, the next school-wide assessment session will be taken in Grade 4 to identify whether or not the identified population has changed or shifted. To be identified once does not mean for the duration of schooling since the goal is to assure that students' needs as they change are being met.
	Placement_2: 
Information derived from any one of the selected screening methods may qualify a child for further consideration. An initial screening at the grade level by the classroom teacher, the building administrator, and the curriculum coordinator will be held in late spring or early fall.  These individuals will select the top ten percent of all students for review based upon available data in each of the content areas. Students initially identified will be reviewed by a team composed of the classroom teacher, the level representative, the guidance counselor and a building administrator. Optional team members include appropriate individuals about the school or community who has direct knowledge of the students especial needs.
With identification completed, a review by the team will result in reviewing the types of differentiated experiences the student will require to meet the identified needs. Later in the year a check on student progress will be handled through review of both formative and summative results to ascertain what modifications, if any, need to take place. 


The qualifying test scores are based on the top 5% of the local population.  No student will be eliminated from the talent pool based on one test score.  The committee will meet and consider all of the collected information.   
	Screening_3: The purpose of screening is to ensure that all students are assessed equitably for possible exceptional abilities and to locate students who either clearly need the program or students who need further assessment in order to determine if there is a need for services.  All the tools used in the screening process target the student’s achievement.  
Students are screened for specialized gifted and talented programming in VPA based upon demonstrated aptitude and performance. Student work, performances, grades, student self-referrals, parent referrals, community member referrals, and teacher referrals are all employed to identify students who might benefit specialized programming. 
	Selection_3: 
Annually a team of three or more qualified professionals shall select children for placement in the gifted and talented program.  The team must consist of an administrator and at least two others such as a building administrator, classroom teacher, director of special services, arts teacher, etc.  The team will also review identification criteria to determine if any adjustments need to made.
	Placement_3: The committee will meet and consider all of the collected information. Only 5% of the population may be identified in the arts.  This may or may not be a different 5% from the academic area.
Placement will follow the inclusion model in most instances.  Where enrichment or acceleration cannot be accomplished within the regular classroom, every reasonable effort will be made to connect the student to others with similar interests and abilities.  Examples of enrichment activities include a variety of drama / musical performances allowing for directing, acting, costuming, etc. and art exhibitions as well as opportunities to create works of art and / or theater, and playing in the area’s various community groups.  The visual arts placement will be similar in process.  Examples of enrichment include specialized mentorships and opportunities to create for local and statewide events.
	Process for transfer students: As previously mentioned, students who transition to CSD 3 from one of the sending, public schools with an identification as gifted and talented will maintain that identification upon entering the high school. Students who transfer to CSD 3 from another school or from a home-school setting with no formal identification from that school as gifted and talented may be identified after transferring through the normal identification process outlined above. When a student transfers to CSD 3 with an existing identification as gifted and talented, an ad hoc review of available data about the student (such as test scores, teacher referrals, records of past academic performance, samples of student work, etc.) shall be performed by the G/T identification committee to make a final determination whether the student's identification as gifted and talented will be maintained at CSD 3.  Any change in a transfer student's identification will be communicated to parents, student, and staff via writing in a timely fashion.


	Exit Procedure: A student can exit the G/T program for a variety of reasons, whether student, parent, or teacher initiated. In each case, the request for exit will be reviewed by the identification committee after a parent and student meeting. Depending the situation, data, and circumstances, the committee can elect to exit the student or place the student on conditional status. A parent can refuse "services" at any time and exit their child from the G/T program. If the student is moved out of the program or placed upon conditional status, the results will be sent in writing to the appropriate parties including parents, teachers, and administrators in a timely fashion.
	Process for appeals: Appeals of all identification determinations are directed to the G/T teacher who brings the identification team back together to reconsider the data and appeal, and gather more data if necessary. The results of the appeal will be sent in writing to the appropriate parties including parents, teachers, and administrators in a timely fashion. If a parent is dissatisfied with the committee's review, they may make an appeal to the Principal.  If dissatisfied with the Principal's decision, a further appeal may be made to the Superintendent.

If the identification committee exits a student and the parent disagrees, they can appeal that decision to the Superintendent. An appeals process will include a thorough review of testing data and current performance.
	Staff development: Driven by three forces--personnel goal--setting, school and district needs, and meeting the requirements of the various laws both national and state--the local professional development supports the district improvement plan.  Essential to the district evolution in attempting to meet all students' needs is a growing understanding and comfort with differentiated instruction.  To that end, differentiated instruction will be on an ongoing part of the district professional development over the next five years.  Opportunity to learn and to practice differentiated instruction will be provided by the local system--both through local in-service and conferences and workshops outside the system.
Use of NWEA data along with the data collected from both the MEA and the LCAS results will be utilized in Grades K-12 to inform instruction and help guide the district to better understanding of the requirements and possibilities in differentiated instruction.  At least one in-service per year will deal directly with the acquired data and what it suggests the needs of the students are.  Close-up review of the data will be held by the building principals and the classroom teacher with support from the curriculum coordinator.  This data will be used to focus instruction in order to meet the specialized needs.
Part of the district LCAS provides review of data after each scoring session.  Review will focus in part on the students with perceived needs.  Students attaining "4"s repeatedly will require careful review to assure that they are receiving appropriate critical thinking challenges through meaningful process and product expectations. This information in addition to MEA results of "4" will become part of the review data.  NWEA results, a nationally-normed, adaptive achievement test, provide Gifted and Talented-cut scores for reading, language usage, and math will complete the external data.

	Staffing/Management: Oversight of the curriculum in the district is done by the curriculum coordinator who holds a Grades K-12 administrative certificate and who has attended the past three Gifted and Talented conferences sponsored by the Maine Department of Education.  This individual, along with the administrative team and the local assessment team, plan and schedule the professional development series for the district.  The curriculum coordinator maintains the staffing tables.
The following responsibilities ultimately lie with the building principal and the curriculum coordinator:
A.	Notification of the students identified to the superintendent
B.	A description of the modifications for each student
C.	Maintenance of records for each student's modifications

The superintendent of schools shall establish a procedure to review the identification of children for the program.  Requests for such a review may be made for the following reasons:
A.	To reconsider the eligibility of a child to be selected for inclusion in the 	program
B.	To review the student's progress and appropriate placement to meet 	his/her needs.		

	Name1: Shawn Carlson
	Yes/No1: No
	Role1: Administrator
	Grade level1: k-12
	FT/PT: PT
	Name2: 
	Yes/No2: 
	Role2: 
	Grade level2: 
	FT/PT2: 
	Name3: 
	Yes/No3: 
	Role3: 
	Grade level3: 
	FT/PT3: 
	Name4: 
	Yes/No4: 
	Role4: 
	Grade level4: 
	FT/PT4: 
	Name5: 
	Role5: 
	Yes/No5: 
	Grade level5: 
	Supervisor: 
	FT/PT5: 
	Name6: 
	Role6: 
	Yes/No6: 
	Grade level6: 
	Supervisor2: 
	FT/PT6: 
	Name7: 
	Role7: 
	Yes/No7: 
	Grade level7: 
	Supervisor3: 
	FT/PT7: 
	Self-evaluation process: Program evaluation will include evaluation of the following areas:

A.	Identification Process--will review the degree of success of each of the following:  screening tools, identification team, selection and placement, and enrollment
B.	Program Review--will review and assess each program for differentiation, alignment to the Maine Learning Results (MLR), and conceptual complexity appropriate to the individual
C.	Student Academic Success/Growth

	Description of costs: 5% of the curriculum coordinators job description and times is devoted to the over seeing and implementation of the Gifted and Talented Program.  Materials, books, and supplies are ordered by the curriculum coordinator for the program and professional development plans and costs are organized by the curriculum coordinator.
	Professional Staff NameRow1: 
	Elementary salary with benefitsRow1: 
	Secondary salary with benefitsRow1: 
	Professional Staff NameRow2: 
	Elementary salary with benefitsRow2: 
	Secondary salary with benefitsRow2: 
	Professional Staff NameRow3: 
	Elementary salary with benefitsRow3: 
	Secondary salary with benefitsRow3: 
	Professional Staff NameRow4: 
	Elementary salary with benefitsRow4: 
	Secondary salary with benefitsRow4: 
	Elementary salary with benefitsSubtotal: 
	Secondary salary with benefitsSubtotal: 
	Auxiliary Staff NameRow1: 
	Elementary salary with benefitsRow1_2: 
	Secondary salary with benefitsRow1_2: 
	Auxiliary Staff NameRow2: 
	Elementary salary with benefitsRow2_2: 
	Secondary salary with benefitsRow2_2: 
	Auxiliary Staff NameRow3: 
	Elementary salary with benefitsRow3_2: 
	Secondary salary with benefitsRow3_2: 
	Elementary salary with benefitsSubtotal_2: 
	Secondary salary with benefitsSubtotal_2: 
	Independent Contractor NameRow1: 
	Elementary contract amountRow1: 
	Secondary contract amountRow1: 
	Independent Contractor NameRow2: 
	Elementary contract amountRow2: 
	Secondary contract amountRow2: 
	Independent Contractor NameRow3: 
	Elementary contract amountRow3: 
	Secondary contract amountRow3: 
	Independent Contractor NameRow4: 
	Elementary contract amountRow4: 
	Secondary contract amountRow4: 
	Elementary contract amountSubtotal: 
	Secondary contract amountSubtotal: 
	Elementary MaterialSupply nameRow1: 
	CostRow1: 
	Secondary MaterialSupply nameRow1: 
	CostRow1_2: 
	Elementary MaterialSupply nameRow2: 
	CostRow2: 
	Secondary MaterialSupply nameRow2: 
	CostRow2_2: 
	Elementary MaterialSupply nameRow3: 
	CostRow3: 
	Secondary MaterialSupply nameRow3: 
	CostRow3_2: 
	Elementary MaterialSupply nameRow4: 
	CostRow4: 
	Secondary MaterialSupply nameRow4: 
	CostRow4_2: 
	Elementary MaterialSupply nameRow5: 
	CostRow5: 
	Secondary MaterialSupply nameRow5: 
	CostRow5_2: 
	Elementary MaterialSupply nameRow6: 
	CostRow6: 
	Secondary MaterialSupply nameRow6: 
	CostRow6_2: 
	Elementary MaterialSupply nameRow7: 
	CostRow7: 
	Secondary MaterialSupply nameRow7: 
	CostRow7_2: 
	Elementary MaterialSupply nameRow8: 
	CostRow8: 
	Secondary MaterialSupply nameRow8: 
	CostRow8_2: 
	CostSubtotal: 
	CostSubtotal_2: 
	Elementary Item nameRow1: 
	CostRow1_3: 
	Secondary Item nameRow1: 
	CostRow1_4: 
	Elementary Item nameRow2: 
	CostRow2_3: 
	Secondary Item nameRow2: 
	CostRow2_4: 
	Elementary Item nameRow3: 
	CostRow3_3: 
	Secondary Item nameRow3: 
	CostRow3_4: 
	Elementary Item nameRow4: 
	CostRow4_3: 
	Secondary Item nameRow4: 
	CostRow4_4: 
	Elementary Item nameRow5: 
	CostRow5_3: 
	Secondary Item nameRow5: 
	CostRow5_4: 
	Elementary Item nameRow6: 
	CostRow6_3: 
	Secondary Item nameRow6: 
	CostRow6_4: 
	CostSubtotal_3: 
	CostSubtotal_4: 
	Elementary Program nameRow1: 
	CostRow1_5: 
	Secondary Program nameRow1: 
	CostRow1_6: 
	Elementary Program nameRow2: 
	CostRow2_5: 
	Secondary Program nameRow2: 
	CostRow2_6: 
	Elementary Program nameRow3: 
	CostRow3_5: 
	Secondary Program nameRow3: 
	CostRow3_6: 
	Elementary Program nameRow4: 
	CostRow4_5: 
	Secondary Program nameRow4: 
	CostRow4_6: 
	CostSubtotal_5: 
	CostSubtotal_6: 
	Elementary TitleRow1: 
	CostRow1_7: 
	Secondary TitleRow1: 
	CostRow1_8: 
	Elementary TitleRow2: 
	CostRow2_7: 
	Secondary TitleRow2: 
	CostRow2_8: 
	Elementary TitleRow3: 
	CostRow3_7: 
	Secondary TitleRow3: 
	CostRow3_8: 
	Elementary TitleRow4: 
	CostRow4_7: 
	Secondary TitleRow4: 
	CostRow4_8: 
	CostSubtotal_7: 
	CostSubtotal_8: 
	Elementary CostsProfessional Staff: 
	Secondary CostsProfessional Staff: 
	Elementary CostsAuxiliary Staff: 
	Secondary CostsAuxiliary Staff: 
	Elementary CostsIndependent Contractors: 
	Secondary CostsIndependent Contractors: 
	Elementary CostsA Materials  Supplies: 
	Secondary CostsA Materials  Supplies: 
	Elementary CostsB Other Allowable Costs: 
	Secondary CostsB Other Allowable Costs: 
	Elementary CostsC Student Tuition: 
	Secondary CostsC Student Tuition: 
	Elementary CostsD Staff TuitionPD: 
	Secondary CostsD Staff TuitionPD: 
	Elementary CostsTotal: 
	Secondary CostsTotal: 


