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ACADIA Academy is a proposed Charter School (formerly
proposed as All of ME Academy) to serve children in the
Lewiston-Auburn catchment area. ACADIA Academy has been
developed to educate children using evidence-based teaching
practices in conjunction with very carefully selected curriculum to
mect the needs of children academically, socially, behaviorally and
physically. In addition to mastery of core content, students will
actively pursue content area they pursue based on individual
interest and aptitude, providing for an individualized learning
program. In order to enhance student motivation and participation,
students will be an integral part of goal setting and attainment.
Students at ACADIA Academy will be offered a year round
educational program with experiential learning opportunities
throughout the month of June and August, minimizing summer
learning loss.
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community, addressing the individual learning needs of all children.

Target Population: All Children, grades Pre-k through 1st grade, adding grades 2l -6
Contact Person: Michelle Hathaway

Relationship to Applicant Entity: Director of Charter School Development, Director of the
Margaret Murphy Center for Children (program of John F. Murphy Hames, Inc.)

Name of Applicant Organization: John F. Murphy Homes, Inc.

Address: 415 Rodman Rd. Auburn, Maine 04210
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Acadia Academy Development Committee

The following professionals have been instrumental in the development of the Acadia Academy
Charter School Application. Their vision, passion and commitment to this project are evident in
the final product that we have submitted to the Charter School Commission. This process would
not have been completed without their insight, diligence and perseverance. Our future students
will benefit greatly from the work of these educators!

Jayne Boulos- Jayne is currently completing her doctoral internship in School Psychology
through the University of Southern Maine. As a School Psychologist and Licensed
Psychological Examiner, Jayne believes in quality education and equal educational opportunity
for all students. In her professional role, she has worked in Portland, Falmouth and Topsham
public schools, providing psychological assessments to students of varied background and ability
levels. Jayne is passionate about developmental disabilities, ADHD, behaviora) disorders and
reading instruction and intervention. Prior to entering the field of education, J ayne worked in the
hospital setting as a respiratory therapist. Jayne, the proud mother of four adult children,
currently resides in Cape Elizabeth with her husband, Chris, and is working in Auburn.

Tia Buckingham- Tia recently completed her Master’s Degree in Special Education. After
completing her Bachelor’s degree in Art History at Colby College, Tia received her certification
as both an elementary art teacher (620 K-8) and as a special education teacher (282 Birth to
Five). For the last eleven years, Tia has taught children with and without disabilities within the
Margaret Murphy Center for Children pre-school and child care program. She is a resident of
Greene with her husband and four-year-old son.

Allyson Feltis- Ally completed her Bachelor’s degree in elementary education at University of
Maine at Farmington in 2008. Afier receiving her certification as an elementary school teacher
(020, K-8), Ally decided to pursue her certification as a special education teacher (282, K-8) and
is now completing her Master’s degree in Special Education. Ally has been employed as a
Special Education teacher at the Margaret Murphy Center for Children for the last six years.

Michelle Hathaway- Michelle, Director of the Margaret Murphy Center for Children, is currently
a Doctoral Student at the University of Southern Maine in the School Psychology Program.

After completing a Bachelor’s degree in Psychology through Guilford College in North Carolina,
Michelle completed her Master’s Degree in Special Education at the University of Southern
Maine in 2008. In 2000, Michelle developed and opened the Margaret Murphy Center for
Children (MMCC), a Special Purpose Private School for children with Autism and
Developmental Disabilities. In 2005, Michelle expanded MMCC to include an early
childhood/childcare program for children birth to five. In 2009, this program expanded to
include a recreational and education summer camp program for children grades K-6. In 2010,
Michelle completed an advanced certificate of study in Applied Behavior Analysis, and achieved
national certification as a Behavior Analyst. She is currently certified as an 059 (Teaching



Principal), a 282 (Special Education Teacher, Birth to 8" grade) an 079 (Special Education
Consultant) and a BCBA (Board Certified Behavior Analyst). Michelle lives in Turner with her
husband and three sons, ages 4, 9 and 11. She is passionate about opportunities for educational
excellence for ALL children and strongly believes that educators must find ways to ensure
success for all children.

Lort Melanson- Lori graduated in 2000 from St. Michael’s college in Vermont with a Bachelor's
degree in Elementary Education and Psychology. In 2000, Lori was hired as an “original”
member of the Margaret Murphy Center and has furthered her professional development
continuously, becoming certificd as a Special Education Teacher (282 Pre-k to 6) in 2005 and
completing her Master’s Degree in 2014 from the University of Southern Maine. Lori is
passionate about children learning in environments that foster emotional well-being and self-
advocacy skills in addition to academic excellence. Lori lives in Turner with her husband, son
and daughter.

Jacqueline Perry- Jackie retired from the Lewiston Public School system after 31 years, pursuing
a position at the Margaret Murphy Center for children as an Administrative Assistant in 2012.
Prior to this, Jackie served as an Education Technician (1 year), Special Education Teacher (12
years), Special Education Coordinator (11 years) and Assistant Special Education Director (8
years). Jackie has contributed her vast knowledge of the educational system and has an excellent
understanding of local and state resources. She completed her Bachelor’s Degree in Elementary
Education and Special Education in 1979 and completed her Master’s Degree in Special
Education in 1989. Jackie has three adult children, two grandchildren and another on the way!
She lives in Lewiston with her husband.

William Roy- Will graduated from University of Farmington with a Bachelor’s Degree in
Psychology and English. In 2013, Will completed a Master’s Degree in Educational Psychology
and became a Board Certified Behavior Analyst. As a student in the Doctoral Program at the
University of Southern Maine, Will has pursued clinical training and experience in academic
assessment and intervention for students of all ability and need, PBIS framework and school
culture, curriculum selection and instruction, teacher training and development. Will currently
provides behavioral consultation to children with autism and developmental disabilities within a
private school setting and provides teacher consultation and staff development within public
elementary schools. This fall, Will is teaching a Reading Methods course for the staff in RSU
#10. Will lives in Buckfield with his wife.




SPECIAL NOTE:

ACADIA Academy (formerly submitted as All of ME Academy)
Executive Summary

ACADIA Academy was re-named (formerly submitted as All of
ME Academy) following planning retreats with the Development
Committee. This name change is representative of a more
cohesive vision and proposed educational program of excellence
for children within the Lewiston-Auburn area.




Section 11
A. Education Plan

The education plan for the students at ACADIA Academy is comprehensive, one buiit
from extensive research and the recommendations of experts within the field of education.

Students enrolled within the ACADIA Academy Charter School will demonstrate growth
in all areas of development, reflecting their academic, behavioral, social emotional and physical
potential.

Students enrolled within the ACADIA Academy Charter School will participate in a
unique learning environment, one that provides a carefully selected evidence-based curriculum to
address the needs of children in a highly structured, systematic program that includes direct
instruction, mastery of critical skills and concepts and generalization opportunities to extend
student learning into meaningful and authentic extension activities. This biend will promote a
higher level of learning and true understanding and mastery of content, moving beyond rote
learning. Our students will participate in a program designed to extend learning opportunities in
our extended summer program. Although optional, we anticipate high levels of student
participation in our summer programming option, designed to increase opportunities for
authentic learning opportunities and to decrease “learning loss” and the plateau evidenced when
children are without opportunity during the summer months. While critical for students
identified with special learning needs, we believe that this option is highly beneficial to all
children, and our staff are committed to this opportunity for our students.

Students enrolled within the ACADIA Academy Charter School will be monitored
closely to ensure success. This progress monitoring will include “best practices” methods for
progress monitoring, including ongoing use of curriculum-based measurements, work
sample/portfolio evidence and demonstrated skill mastery. The curriculums that have been
selected for reading and mathematics incorporate protocols for mastery demonstration that will
be utilized for instructional decision-making. Students in the 3™ through 6™ grades will
participate in standardized testing. Students will participate in goal-setting and progress
monitoring, recording and reporting their own data in skill acquisition. Done to promote
investment and accountability, this is one factor in promoting student involvement and in making
the process of learning and growth a transparent one for our students. Student growth is to be
celebrated and our students will play a critical role in this process.

Students enrolled within the ACADIA Academy Charter School will participate in a
supportive environment, surrounded by faculty and staff that truly believe in the potential of
every child to succeed in their own growth- academically, behaviorally, socially, emotionally
and physically. The faculty and staff believe that children can and will learn, when the
appropriate curriculum, support and structure are in place. The faculty and staff will strive to
create a successful and positive learning environment that is respectful, safe, structured and
predictable for students, challenging them as a collective group and as individual learners. The
faculty and staff will provide specialized instruction for those children who have identified
special needs, language learning needs or need for acceleration. Our curriculum has been
selected carefully to support learning needs of all students.




The students enrolled within ACADIA Academy will participate in carefully selected
curriculum and activities that incorporate the adopted Common Core, the Maine Learning
Results and NextGen Science Standards. Our curriculum reflects the learning standards
addressed in each one of these vast and comprehensive guides. In addition to group and teacher-
directed lesson plans, students will pursue “Choice Study Units™ that are designed to capitalize
on unique interests and aptitudes. These units will include hands-on and experiential
opportunities, guest teachers and lecturers for students and are designed to further student
learning and growth. This is a further step towards promoting student investment, buy-in and
increased accountability for their own personal learning.

It is our belief that Section 11 of this application will clearly outline an Education Plan
that is comprehensive in nature, with the demonstrated and significant potential to promote
phenomenal growth in our students.




Section I1

A.1 Mission, Vision, Identification of targeted student popuiation and the
community the school hopes to serve

Mission Statement

The mission of the Staff and of the Board of Directors of the ACADIA Academy
is simple and yet profound, to educate all of our students, wholly and fully,
assisting them to excel in the critical areas of their development; academically,
behaviorally, socially, emotionally and physically, while culminating abilities
demonstrative of responsibility and accountability for themselves and ultimately,
for their learning. If we are to truly cultivate lifelong learners, we must promote
student interest, responsibility and commitment to the process of their unique
educational journey. Itis our intent to support our students in developing their
maximum potential as individual learners, while promoting student collaboration,
meaningful contribution to and participation within our community, outlined
within our Vision.

Vision Statement

The ACADIA Academy will support our students in their pursuit of  excellence
and goal attainment and will maximize the abilities of each of our students by
providing them with a structured learning environment that embraces a unique
and comprehensive blend of direct and systematic instruction paired with
experiential and authentic learning opportunities, allowing students to participate
meaningfully within their communities and generalizing their knowledge into
deeper and more complex understanding of academic material.

The ACADIA Academy embraces standards-based learning, utilizing the
benchmarks set forth by the Common Core, the Maine Learning Results and the
newly adopted NextGen Science Standards. In addition to these rigorous and
clearly defined standards, the ACADIA Academy staff, Board members, parents
and students will establish benchmarks to clearly identify skills and characteristics
indicative of student investment, responsibility and commitment to the process of
their unique educational journey.

Our curricula has been carefully selected to meet the needs of a diverse
population of learners, including those who are considered gifted, those with
special education needs, those with English Language Learner needs and those
who may simply benefit most from experiences that exceed the walls of the
traditional classroom. We have selected a core curricula to be implemented with
all students as well as secondary intervention curricula for students identified in
need of intervention and support, with or without identification of special learning
needs.




Learning Objectives for each area of development will be presented to students in
a transparent and clear manner, with measurable goals and objectives to indicate
mastery. Students will be an integral part of their individualized learning plans;
including individual goal setting, performance data collection, reporting on
progress and working with staff to identify their own needs, challenges and
strengths. In a structured learning environment, students will work cooperatively
with students with similar learning needs, will work with staff to ensure progress,
and will receive individualized instruction in areas requiring remediation and/or
excelled courses of study. By embracing a tiered model of student support, staff
will ensure that appropriate and individualized programming is provided for all
students, by-passing a more traditional “wait and fail model”. This tiered system
is developed to support the whole child, academically, socially, emotionally, and
physically.

In addition to core content instruction, utilizing the standards set forth by the
Common Core, the Maine Learning Results and the NextGen Science Standards,
students will exercise their right to choose courses of study based on their
budding interests and special aptitudes. This program, designed to increase
student engagement and investment will be comprised of a “Student Choice™
program, to be offered for defined periods of study that allow students the
opportunity to interact with additional faculty, “guest teachers™ and other students
within an advanced and in-depth unit of study. These units will incorporate and
extend the standards identified within the Common Core, Maine Learning Results
and NextGen Standards. Fridays will be utilized for the weekly Choice programs
and will incorporate community- based learning opportunities. This routine,
consistent commitment to student driven enrichment assures that it is given
adequate priority in planning, preparation and student participation time. Itis
important that all members of the ACADIA Academy recognize that enrichment
and student choice allows students the opportunity to explore aptitudes and
interests while utilizing and further developing essential foundation skills
identified within the Common Core, Maine Learning Results and NextGen
Standards. This enrichment program allows staff and students to fully and
genuinely engage with one another, in authentic units of study that capture student
interest. These units of study will be identified and developed based on surveys
and interviews that capture student interest.

The ACADIA Academy will offer the structure of common classrooms without
some of the traditional constraints. In keeping with and embracing an
‘ndividualized and standards-based educational experience, students are assigned
to a classroom comprised of same-age peers. This classroom will be led by,
guided by, monitored by and mentored by one teacher who will work
collaboratively with colleagues to provide a comprehensive educational
experience. It is the expectation that students will be assigned to this teacher for
rwo consecutive school years. It is the expectation that students continuously
work towards individually set benchmarks that may exceed their expected grade
level performance or represent benchmarks needing remediation at a grade level
that is below expectations.




Tn order to support faculty in providing absolute “best practices” with instruction
for specific content delivery, The Director will designate Content Specialty Staff
within each grade. For example, one teacher of kindergarteners will be
responsible for the core instruction of literacy and the other will be responsible for
the core instruction of math for all of the kindergarteners within the program.
This model allows for increased, devoted and focused instructional efforts on
critical content area. Scheduling will be carefully developed to ensure that all
kindergarten students are available for literacy instruction at the same time. The
Content Specialty Staff will oversee lesson plan development, implementation
and student assessment, monitoring and remediation or acceleration. The
Content Specialty Staff will “direct™ the literacy block, utilizing the co-teacher,
aides and support staff as appropriate to meet the needs of all learners.

For example, in one literacy block, the Literacy Specialty Staft for kindergarten
may conduct small groups for direct instruction in phonetic decoding. The other
kindergarten teacher conducts a small group read-a-loud with comprehension
building strategies. The kindergarten classroom aide conducts sound fluency drills
with individual students while another small group utilizes IPADS for individual
instruction in high-frequency sight words. These groups rotate through each
planned activity. Staff conduct appropriate data collection and samples of
progress. Each student is responsible for bringing data notebooks to each activity
where they record their achievement. This is verified by the supervising staff
member and may include a sample for the activity, to be collected as a piece
authentic measurement. This data notebook is used by students to set and monitor
progress towards goals and is utilized by the specialty content arca as a means for
progress monitoring, intervention and lesson planning. The Literacy Content
Specialty Teacher reviews these data points to determine effectiveness of
instruction, need for remediation and/or need for acceleration. In addition,
student “groups” will continuously be re-assigned based on on-going student
growth and performance.

The whole group (all kindergarten students) may convene together for a project,
for direct instruction or for shared reading opportunities. The whole group
opportunity allows for effective use of instructional time and supports the
development of community with all of the same-aged students and same-aged
staff. Student progress and skill mastery will be recognized and celebrated in
whole group opportunities (as well as in whole-school opportunities).

This model allows the Content Specialty Teacher to evaluate students together as
a whole group and as individuals, based on skill and need, rather than on
traditional classroom assignment. Consistent and frequent assessment, conducted
by the Content Specialty Teacher, will ensure that appropriate progress is being
made by each student, and by students as a whole group, or that remediation is
necessary. In addition, this allows staff the opportunity to develop skills and
excel in one critical area of instruction, working closely with support staff
(Special Education, Instructors of English Language Learners, Gifted and
Talented) without relying on “pull-out” services., Maximized efforts can be given




to a larger and more varied group of learners without sacrificing the needs of one
group over the other. Resources will be utilized efficiently and effectively. True
attention to instructional differentiation may be given within this model.

As a support to Staff Development, it may be unreasonable to expect teachers to
be highly effective and fluent in the mastery and delivery of instruction across
multiple content areas. This model allows for true excellence and mastery of
specified Content arca.

Within their individual classrooms, the same-grade staff will implement the same
curricula for writing, science, social studies, social-emotional and leadership
development. Shared planning time will be assigned to same-grade classroom
staff to ensure that joint lesson plans are developed for implementation.  This
ensures that all children have access to the same educational experiences,
regardless of their assigned classroom teacher and their abilities, interests or
selection of curricula. This allows for teachers to utilize the strengths and skills
of one another, to further their professional development and to collaborate in a
manner most beneficial to all students at the ACADIA Academy.

The ACADIA Academy extends far beyond the academic development of its
students. Woven throughout the school day, the school community and the
curriculum are the expectations of responsibility, accountability and investment in
one’s education, defined and explicitly taught by all Staff at the academy. These
expectations include expected behavior, expected participation, expected
communication, accountability measures and consistent clear methods for
measuring student participation and growth.

Finally, the understanding of students and staff at the ACADIA Academy is that
excellence and mastery of one’s education does not occur solely within the
traditional school year. In addition to a rigorous school year calendar, students
will be extended opportunities to attend summer sessions, designed not only to
imaintain skills achieved in the traditional school year, but to extend and maximize
learning opportunitics throughout the summer months. This summer program
will greatly reduce “skill loss”. For students needing to “close the achievement
gap”, these summer learning opportunities provide invaluable additional
‘nstruction and remediation. For many students, the summer months also provide
additional opportunity to explore a varicty of topics and units of study often
ignored in traditional school year programming. Summer programming will be
offered throughout the month of June and on Tuesdays, Wednesdays and
Thursdays during the month of August. During this summer session, students will
be offered a choice of themed units of study, designed to capitalize on many units
that are available in the summer (examples: gardening, ocean studies, lobstering,
camping, summer tourinsm, etc.)

Educational Foundation

Our educational foundation is one that is built on the foundation that all children
can and will learn, given the right opportunities and support within their




educational setting. Recognizing that our students will enroll will vastly different
early childhood experiences and skills sets, our educational team recognizes the
importance of immediately identifying skills and needs, for the individual and of
the group. There is a wealth of literature throughout our application that will
support the need for a positive and responsive school climate, for addressing
children’s social-emotional needs and for the demonstrated benefits provided by
utilizing and adopting both a PBIS (Positive Behavioral Intervention System) and
RTI (Response to Intervention) model for instruction.

Furthermore, we assert that teaching is a science, one that can and should be
informed and driven by evidence of mastery or need. Thereis a wealth of
literature throughout our application that will support the curriculum and teaching
mcthodologies that we have very carefully sclected, including our specific
curriculums (Reading Mastery, Saxon Math, Foss Science, etc.) and teaching
methodologies (Direct Instruction, Systematic Instruction, Experiential and
Authentic Learning Opportunities). We have paid close attention to and provided
a wealth of evidence that is supportive of our program approach for children with
identified Special Education needs, English Language Learners and Children
identified with Gifted and Talented Exceptionality.

We believe that children can and must become involved, invested, and
committed to their individual educational journey in order to evolve as a lifelong
learner. This is evidenced in the comprchensive information provided about
children and the need to develop self-determinism and self-advocacy skills. This
area of research is further reinforced by the information provided in the PBIS
framework and methodology.

Lastly, we believe that children and their parents/guardians deserve the right to
chaose an educational program that effectively meets their needs. This
fundamental right, provided by the Charter School legislation and process, is the
driving reason that we have proposed the opening of ACADIA Academy.

We anticipate a varied student population, one representative of many learning
needs and abilities. We have carefully developed our curriculum to be inclusive
of children with these varied needs, evidenced by the successful application of
these same curriculums and instructional techniques to very similar populations
and student need.

Student Population

The ACADIA Academy is designed to meet the needs of unique learners within
our Community, identified as the Lewiston-Auburn catchment area. As defined
demographically, we anticipate learners from low socio-economic status with
limited means, from homes of modest and middle-aged income brackets and
students from more affluent socio-economic status. We anticipate students with
special learning needs, with current identification rates for Special Education
services being at approximately 18% in both cities. We anticipate students




identified as English Language Learners (3% of Students in Lewiston), with a
large Somali-American population residing within the twin cities.

We anticipate students with need for accelerated and enriched opportunities for
learning. Finally, we anticipate students in need of a consistent, nurturing,
predictable and safe environment, recognizing that local families involved with
DHHS for concerns of child abuse/neglect have reached an alarmingly high rate.

The initial year for the ACADIA Academy includes a comprehensive pre-school
(4 year old), Kindergarten and First Grade program to meet the needs of primary
students. The need for a comprehensive pre-school program is an absolute
necessity for children in this region. Both Auburn and Lewiston public school
pre-k programs have historically held a lottery for pre-k slots and are unable to fill
the need of students attempting to enroll. Although the Lewiston School
Department has recently published pre-k availability, the scope of the program 1s
limiting for many families. In the last several years, long-standing pre-k
programs within our community (Kiddie Kampus, Pooh’s Corner, Smart Start)
have closed for reasons not related to need or student enrollment.

‘The Margaret Murphy Center for Children (owned and operated by John F.
Murphy Homes, Inc.), sister program to ACADIA Academy, has had a long-
standing wait list for pre-k slots within its pre-k and child care program. These
wait-list slots have included children with families able to private pay the tuition,
children eligible for DHHS child-care vouchers and children with special
education needs’ referred by Child Development Services. Our pre-k families
have requested that we expand our services to provide a private elementary school
program for years and we have sadly seen some of our families re-locate to other
areas, searching for more educational opportunity and choice as their children
have reached school age. Within our current (and full) four year old program, all
families have the option for public (free) pre-k and have left their students
enrolled within our program. The vast majority (9 of 11) have requested
enrollment information and are actively willing to assist in any way for the start-
up of ACADIA Academy. In addition, as we publicly announce our plans for
ACADIA Academy, our former “graduates™ are inquiring about enrollment and
registration. Our long standing and high satisfaction rate with parents (as
evidenced by formal parent satisfaction surveys) assures for a successtul Charter
with enrollment filled to capacity.

In addition, despite high levels of identified special education students, ELL
students, children from impoverished backgrounds and high rates of DHHS
involvement (ALL identified risk factors for poor achievement and increased rates
of drop-out, which is at 2.8% for Lewiston), the public pre-k programming for
students in this community is provided at a minimal level, 12 hours per week (for
weeks without workshops, holidays, snow days, early release days or late
dismissals) during the regular school year. With daily schedules that include
recess, snack time, meal time, toileting and arrival/dismissal times, these pre-k
students receive approximately an hour and a half a day of instruction, four days a
weck. While this program may be “suitable” for students without risk factors




associated with low achievement and school failure, a growing number of
students within the Lewiston-Auburn area need much more if our goal is to close
the achievement gap. The evidence, presented in research provided within our
Academic Program outline (Tab A.2) clearly identified the need for intensive
language-based and highly structured learning opportunities at a much higher rate
of frequency and duration in order to close the achievement gap and to increase
student performance.

For many families, there are few if any “real” options to consider. DHHS has
reduced the number of available child-care vouchers. Many child care and pre-k
programs are unable to accept more students with the vouchers. A number of
families just exceed the income requirements for the local Head Start programs,
making this an unaffordablc option. When families do qualify, the wait lists for
the local Head Start programs have been significant. If families receive a “lottery
slot” for the public pre-k programs, they must decide how and if they can arrange
for necessary care and educational opportunities around a partial schedule. Many
families are unable to shuffle children to partial programs and instead opt for a
childcare program that is less educational or specialized in nature because it 1
available and less disruptive than placing a child in multiple settings throughout
the day and week.

In addition to the described need for pre-k program, there arc fewer options for
families of elementary-aged students within the Lewiston-Auburn area. As of
today, there are two private school options within the cities’, both with religious
affiliation (St. Dom’s, Central Maine Christian Academy). Tuition is not
affordable for many families and others are not looking for a parochial school
experience. There is not a single non-parochial private school within forty-five
minutes of Lewiston-Auburn area, with the nearest being offered in Freeport and
Portland (Cricket Hunt School, St Michael’s, Waynfleet Academy). If a student
s able to afford tuition and secure transportation to these schools, they may have
greater choice for their education. However, the demographics of the Lewiston-
Auburn area suggest that the majority of students do not have this choice. Even
awarded a scholarship, we submit that these students are greatly in need of
extended year programming, specialized instruction and community involvement-
found within the ACADIA Academy.

Current Student performance within the Lewiston- Auburn area suggests that
current public programming is meeting the needs of some of their students. In
addition to the previously identified demographics regarding ELL, special-
education and drop-out rates, school performance data indicates incredible need
for ACADIA Academy. For example, students within one elementary (LES)
school in Lewiston participated in NECAP testing in 2013. Less than 25% of
these students achieved proficiency in Math and Reading. These students, as
evidenced by a demonstrated rate of high poverty, 95% receiving frec/reduced
lunch, do not have school choice, despite poor test scores and evidence of the
need for a different program option. For a broader view, 2013 scores for Lewiston
High School indicate that less than 35% of high school students achieved math




proficiency while less than 45% of high school students achieved reading
proficiency. Drop-out rates for the high schools within Androscoggin County
(proposed county of location for ACADIA Acadia) is currently averaging at about
6%. All of these statistics indicated that school choice is needed for children
within the area.

Tt is our belief that you will find, throughout this application that we have
designed and developed a proposal with the needs of this student population in
mind. Student demographics and information suggest that students are in need of
strong academic, behavioral, social, emotional and physical development. The
risk factors of low socio-economic status, elevated levels of abuse and neglect,
ELL needs and special education needs are evident within our proposed student
population. The needs of these students are clearly identified and addressed in
our curriculum selection (Section A2), Teaching Methods (Sections A2, A3, A4,
A5) and Services (Sections A3, A4, A3S).




Tab 1: Map of Catchment Area

. The Catchment are includes both Lewiston and Auburn, Maine locatexd in southern Androscoggin
County.

References:

1. http//www . maps.com/map.aspx?pid=5357




Map of Lewiston/Auburn Area
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A.2 Academic Programming

All instruction at ACADIA Academy will be delivered within a Response to Intervention
(RTI) model. RTI, otherwise known as Multi-Tiered Systems of Student Supports (MTSS), is an
approach to increasing the effectiveness and efficiency of education by combining high quality
instruction, frequent formative assessment, and data-based decision making.' In his recent,
ongoing synthesis of over 800 meta-analyses relating to school achievement, Dr. John Hattie has
found RTI/MTSS to be one of the top two most powerful innovations in boosting student
achievement out of more than 140 different educational advances.? At the heart of RTT is the
provision of three tiers of academic support. Tier 1 instruction is comprised of the universal
curriculum that all students will receive. Typically, 80% of students will make adequate progress
when a scientifically-validated core curriculum is delivered with fidelity at Tier 1. Tier 2
instruction is supplemental to the universal curriculum and typically consists of extra practice
delivered in a small group setting. Many students who need additional instruction will respond
favorably to Tier 2 instruction, however, some will need even more help. Tier 3 instruction often
involves individualized, 1:1 instruction, but can also be carried out in a more intensive group
setting.

Response to intervention in a multi-tiered system of student Supports is oftentimes
tracked using psychometrically sound, brief screening assessments known as curriculum-based
measurements (CBMs). Each student is evaluated using these measures at least three times per
school year, once each in the fall, winter, and spring. Each individual student is measured against
either national or local normative data to determine if he/she requires additional instruction in a
given skill area. When secondary and tertiary levels of instruction are provided to students in
addition to the core curricula, these students are administered additional forms of the CBMs in
order to monitor their ongoing response to academic interventions. This level of progress
monitoring can occur anywhere from once a month to as frequently as once a week. Data from
these progress monitoring measures enable educators to make timely, data-based decisions about
what particular students need in order to acquire important skills. ACADIA Academy will use
this approach in tracking student growth and progress with core academic subjects including
language arts and mathematics.

ACADIA Academy will also endeavor to offer accelerated learning experiences for
students exceeding the Maine state standards in any content areas. This emphasis on acceleration
will allow students to explore topics that are of particular interest to them while continuing to
hone fundamental academic skills. Basic skill acquisition, or competence, is central to
developing self-determined learners. Thus, once students have demonstrated mastery of basic
skills and have met state standards, they will be directed down a path of acceleration that will
help them to become truly self-determined learners.
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Mathematics Programming

In keeping with the mission statement of ACADIA Academy to provide evidence-based,
high quality instruction to all students, the school will use well-validated mathematics curricula
beginning at the prekindergarten Ievel. All mathematics instruction at the school will be
delivered within a RTI model. While the success of RTI at the clementary, middle, and high
school levels has been well-documented, the application of RTI/MTSS to the preschool level
remains in its infancy.” ACADIA Academy will implement RTI/MTSS for mathematics at the
preschool level by using effective, research-based core curriculum at Tier 1 with intentional
teaching while providing universal screening to determine which students need additional
support. Tier 2 will consist of explicit smali-group interventions and progress monitoring, while
Tier 3 will include the addition of individualized scaffolding and more frequent progress
monitoring. Due to the expertise required to implement RT/MTSS, there are few examples of
this framework being carried out at the prekindergarten level. This is especially true in the
ACADIA Academy catchment area. There is compelling evidence that high quality preschool
experiences can reduce early academic achievement gaps.* ACADIA Academy endeavors to
offer high quality preschool within the framework of RTI/MTSS to a catchment area that has a
shortage of public prekindergarten services.

Currently, there is one set of preschool mathematics screening and progress monitoring
measures which offers national norms, local norms, and cut-scores for making data-based
decisions within an RTI/MTSS framework.” My Indicators of Individual Growth and
Development (MyIGDIs) are a set of five early literacy measures and four early numeracy
measures. The numeracy measures are known as the Preschool Numeracy Indicators (PNIs) and
were developed by researchers at the University of Memphis.® The PNIs are curriculum-based




measures of one-to-one correspondence counting fluency, oral counting fluency, number naming
fluency, and quantity comparison fluency. These measures were initiall y shown to have excellent
technical features when tested with a sample of 163 preschool-aged chi Idren, including adequate
reliability, as well as concurrent validity with several well-validated standardized tests of early
math skills. ACADIA Academy plans to use the MyIGDIs assessment suite for universal
screening and progress monitoring of preschool students, including the PNIs.

Although explicit mathematics instruction has historically been absent from preschool
classrooms, two influential documents were published in the early 21st century that helped to
shift preschool mathematics philosophy. The first was a report by the N ational Council of
Teachers of Mathematics (NCTM) which emphasized greater active teacher involvement in
fostering mathematical thinking in preschoolers.” The report by the NCTM entitled Principles
and Standards for School Mathematics emphasized the importance of scaffolding the everyday
experiences of preschoolers in order to promote the development of early skills in numeracy and
geometry. In addition to the NCTM report, the National Mathematics Panel called for ecarly
childhood educators to be made aware of the importance of carly math skills, as well as for
continued research on effective mathematics instruction at the preschool level.® The report of the
National Mathematics Advisory Panel, as well as the NCTM report, along with accumulating
data that the United States was behind internationally in mathematics achievement, helped to set
the stage for a major revision of preschool mathematics instruction during the twenty-first

century.

The final report of the National Mathematics Panel called for the end of extreme
positions on “teacher-directed” and “student-centered” learning, suggesting that a balanced
approach incorporating both strategies is needed for effective math instruction. This federally
endorsed position opened the door to a new era of comprehensive preschool math curricula.
ACADIA Academy will use a comprehensive program, SRA’s Building Blocks, to provide Tier
1 instruction in prekindergarten mathematics. Building Blocks is based on years of research on
preschool mathematics learning trajectories.” These leaming trajectories outline the component
skills of broader mathematical concepts and the instructional hierarchy inherent to each concept.
The curriculum combines direct instruction methods, guided practice, interactive learning
strategies, and cutting edge software to foster mathematics achievement in young children, while
emphasizing frequent formative assessment to ensure that all learners are making progress along
the learning trajectories. Moreover, Building Blocks is heavily focused on making math
meaningful, enjoyable, and playful for prekindergarten children, in order to ignite a lifelong
appreciation of math within students.

In one investigation, a randomized controlled design was used in which 68 New York
state preschoolers were assigned to one of two conditions: (a) the Building Blocks curriculum or
(b) a control condition consisting of less structured mathematics instruction. Though infrequently
used, the randomized controlled research design is considered the gold standard in educational
research. In order to measure the effectiveness of each condition on mathematics achievement, a
pretest/posttest design was employed, using a researcher designed assessment of early
mathematics skills. Preschoolers receiving the Building Blocks curriculum made significantly
greater gains at posttest than students in the control group.'’

In a second, expanded investigation in New York State, 927 preschoolers from 42
different schools received instruction using Building Blocks, while a control group of 378




preschoolers received instruction using either Where Bright Futures Begin or Opening Worlds of
Learning over a school year.'' Once again a randomized, controlled pretest/posttest design was
employed. Children receiving instruction using the Building Blocks curriculum showed
significantly greater growth at posttest than the control group, with an overall effect size of
+0.72. Given these well-designed studies, there is adequate evidence to suggest that Building
Blocks is likely to be effective as a core mathematics curriculum at the preschool level. Building
Blocks is aligned with Maine’s early childhood learning guidelines (see Exhibit A2.1).

Another prekindergarten mathematics program that has been well-researched is the Pre-K
Mathematics curriculum.' In a large-scale study across 40 public preschool and Head Start
classrooms in California and New York, including nearly 300 preschool students, Pre-K
Mathematics was compared to a control group of students recetving typical prekindergarten
mathematics instruction. Children in the experimental group received 58 small group (4-6
students) lessons that were approximately 20 minutes in length each. Lessons spanned seven
units including (a) counting and number, (b) understanding arithmetic operations part 1, (c)
spatial sense and geometry, (d) patterns, (e) understanding arithmetic operations part 2, (f)
measurement and data, and (g) logical reasoning. Children in the contro] group received 21
minutes a day of math instruction from several curricula, including Montessori, High/Scope, and
the Creative Curriculum. In order to measure the effectiveness of the instruction, a
pretest/posttest design was employed, using the Woodcock-Johnson-11I (WJ-II) Applied
Problems subtest, Child Math Assessment-Abbreviated (CMA-A), and a researcher-designed
Shape Composition Task. While the control and experimental groups both showed significant
improvement on the CMA-A from pretest to posttest, the experimental group improved by an
additional 8 points on average than the control group. Morcover, the effect size of the
intervention on the WJ-III Applied Problems measure was calculated to be a robust +0.22 at
posttest.'® Given these findings, as well as the small-group format of the curriculum, ACADIA
Academy plans to use Pre-K Mathematics for Tier 2 preschool mathematics instruction. Pre-K
Mathematics is also aligned with Maine’s early childhood learning guidelines (see Exhibit A2.2).

For grades K-6, ACADIA Academy plans to provide Tier 1 mathematics instruction
using Saxon Math, published by Houghton Mifflin Harcourt. Saxon Math is a core curriculum for
students in grades K5 that has 100% alignment with the Common Core State Standards (CCS8)
for mathematics (see Exhibit A2.3). Saxon uses an incremental approach for instruction and
assessment, teaching each concept to mastery before moving on to the next, This approach is
intended to minimize the amount of new math content delivered to students each day while
giving them time for ample practice in order to develop procedural fluency with all skills. This is
an approach to math instruction that was explicitly endorsed in the Final Report of the National
Mathematics Advisory Panel. Procedural fluency has been shown to be a prerequisite to solving
higher order mathematical problems. In Saxon, new concepts are introduced in a gradual manner
and incorporated with previously taught content so that concepts are constantly reviewed and
practiced. Saxon addresses the same leamning trajectories in Building Blocks, thus creating a
cohesive continuum of mathematical instruction across the age levels of ACADIA Academy.
Saxon’s instructional approach is built around meaningful conversations about math,
mathematical activities involving numerous manipulatives, and classic paper and pencil drilis.
The program has frequent, formative assessments built into it, making it a natural fit in an
RTI/MTSS framework. Starting in grade 3, the primary focus shifts from teacher-directed




instruction to a more student-directed, independent learning approach. This shift is important to
the overall mission of ACADIA Academy to create self-determined learners.

Saxon has been validated for use in K-6 classrooms using randomized controlled trials.
110 elementary schools participated in a randomized, controlled experiment that measured the
relative effectiveness of four core math curricula on student achievement.'* Of the four curricula,
Saxon yielded the greatest gains in mathematical achievement. Saxon is currently recognized by
the What Works Clearinghouse as having the most evidence of efficacy for core elementary math
curricula. Given these data, Saxon is an appropriate choice for Tier 1 muath instruction at the K-6
level. Saxon also aligns with the overall mission of ACADIA Academy in that it helps to foster
self-efficacy and self-directed problem solving through highly challenging mathematics.

ACADIA Academy plans to use a combination of empirically validated programs to
provide Tier 2 mathematics instruction including Number Worlds, published by SRA/McGraw
Hill, as well as Peer Assisted Learning Strategies (PALS), published by Vanderbilt University.
Number Worlds extends some of the learning strategies employed in the Building Blocks
curriculum, while providing supplemental, intensive mathematics instraction for children in need
of extra support with computational fluency, conceptual understanding, and overall math
engagement. Number Worlds is also 100% aligned to the CCSS for math (see Exhibit A2.4)
PALS is a peer tutoring approach to providing supplemental math instruction for grades K-6 that
has shown to be highly effective in boosting student achievement in mathematics.'> PALS
explicitly teaches students how to engage in peer-tutoring in pairs or small groups, including
how to constructively give one another immediate performance feedback. PALS not only helps
to develop student skill levels in the realm of math, but also helps foster interpersonal growth
and development in the context of meaningful problem solving. Tier 3 instruction in mathematics
will be individualized to meet the needs of struggling students and will be based on data resulting
from functional academic assessment. All Tier 3 instruction will be based on empirically
validated intervention strategies such as flash card drills and cover/copy/compare.'®

Universal screening for mathematics at the elementary level will be conducted using a
combination of Aimsweb curriculum-based measures (CBMs) for math, as well as mathematics
measures included in the Formative Assessment System for Teachers (FAST). These measures
are brief, reliable, and valid indicators of which students are on track with skill acquisition and
which students need additional instruction. Student-level CBM data will be considered in the
context of national normative data and local normative data to identify students in need of Tier 2
intervention in mathematics. Alternate forms of the CBMs can then be used to monitor student
progress. Students needing additional intervention beyond Tier 2 will receive Tier 3 intervention
and have their progress monitored more frequently using CBMs,

Reading Programming

In keeping with ACADIA Academy’s delivery of academic programming in a response
to mtervention model, universal screening will conducted several times each school year to
identify students in need of more intensive instruction. Currently, there are many options for
screening pre-school and early elementary children for reading skills. The Formative Assessment
System for Teachers (FAST) is an evidence-based screening and progress monitoring measures
which offers national norms, local norms, and cut-scores for making data-based decisions within
an RTI/MTSS framework.'® Within the FAST program there are several levels which break the
progress monitoring and benchmarking by skills. earlyReading is an evidence-based assessment




used to screen and monitor student progress. Typically administered in Grades K- 1, they may be
used for screening up through Grade 3 and for frequent progress monitoring at any grade. Each
assessment is design to be highly efficient and inform instruction. FAST's earlyReading
assessments are comprised of twelve subtests, Of those twelve subtests, FAST recommends a
composite of four specific subtests to be given per benchmark period. ‘The composite varies
from fall, winter, or spring, per grade level so as to best match reading skill development and
reliably assess risk. The composite is typically completed in 5-10 minutes per student. The
remaining assessments may be used as needed to further evaluate skill deficits (i.e. concepts of
print, onset sounds, letter names, letter sounds). Results help identify student risk while
informing instruction.

Along with the FAST System, another benchmarking and progress montitoring tool that is
widely used is the AIMSWER monitoring system. According to their website, AIMSWERB is one
of the leading CBM tools available for classroom use. Within the AIMSWERB product line, there
arc several things that can be measured, for example, oral reading fluency and math computation.
ACADIA Academy will utilize these evidence-based programs to monitor all students’ progress
with acquisition of reading skills. Specifically, students who are in the beginning stages of
reading development will be screened and monitored using the FAST system of reading CBMs,
which offers a greater variety of early reading measures. Students who are in the later stages of
reading development will be screened and monitored using the AIMSWEB monitoring system,
which offers superb psychometric properties, as well as normative data on students who are
English Language Learners.

A key component of any reading curriculum is using an effective evidence-based
program that will boost achievement for all learners. ACADIA Academy will be using Reading
Mastery, formerly the reading component of the Direct Instruction System for Teaching and
Remediation (DISTAR) program. Reading Mastery is an evidence-based program that uses the
Direct Instruction model and is 100% Common Core aligned (See Exhibit A2.5). In the largest
cducational research project in the history of the United States, Project Follow Through, the
DISTAR model outperformed all other approaches on measures of reading and language over a
period of nine years."” Continuing educational research has found Reading Mastery to be a
highly successful approach to teaching reading not only with typical learners, but also with
individuals identified with specific learning disabilities, English Language Learners, and children
with autism spectrum disorders.”’ According to the McGraw-Hill/'SRA website:

“Reading Mastery is a complete basal reading program that uses the Direct Instruction
method to help students master essential decoding and comprehension skills. The program places
particular emphasis on teaching thinking skills and helping students acquire background
knowledge. Program materials include fully scripted lessons to guide teachers through carefully
constructed instructional steps - modeling new content, providing guided practice, offering
individualized practice and applying skills. It also utilizes a special orthography designed to
assist students identify letter sounds. The special font is later phased out and replaced with
traditional orthography. Signals and group responses are used to keep students involved, help
them stay on task and help with lesson pacing, Teachers assess student performance throughout
the program, and struggling students receive practice through remedial exercises. Each level of
the program typically spans one academic year. A typical 30- to 45-minute lesson includes seven
to nine short activities encompassing multiple strands of content essential for reading (i.e. letter
sounds, vocabulary, phonemic awareness).”!




If children are not progressing with Tier 1 instruction, as measured by universal screening
using curriculum-based measurement and progress monitoring evaluations, then those students
will be provided Tier 2 reading intervention. One approach to Tier 2 intervention at ACADIA
Academy will be supplemental instruction using the Orton-Gillingham approach to reading
instruction. According to their website:

“Orton-Gillingham is an instructional approach intended primarily for use with persons
who have difficulty with reading, spelling, and writing of the sort associated with dyslexia. It is
most properly understood and practiced as an approach, not a method, program, system or
technique. In the hands of a well-trained and experienced instructor, it is a powerful tool of
exceptional breadth, depth, and flexibility.”*?

ACADIA Academy will utilize the multisensory strategies inherent to the Orton-
Gillingham approach to structure additional scaffolding for students in need of more intensive
reading instruction. A packaged Orton-Gillingham program, Sounds Sensible, will be provided
for students needing additional instruction in the area of phonological awareness. According to
their website:

“Sounds Sensible® is uniquely effective as phonological awareness and beginning phonics
instruction for beginning or struggling readers:

» For beginning readers — essential instruction that builds the foundational skills of
reading to prevent reading failure before it starts

 For struggling readers — an Orton-Gillingham based reading intervention for any grade
level that serves as Pre-Level 1 of the S.PZRE® program

Sounds Sensible® provides hands-on instruction in the most reliable indicators of reading
success: phonological awareness, alphabet knowledge, and an understanding of letter-sound
relationships, as well as handwriting. Included are structured, sequential, 5-step (45-minute)
lessons fgg the mastery of 20 consonants and a short a. Sounds Sensible can be completed in 6-8
months.”

In addition to Sounds Sensible and teacher developed Orton-Gillingham strategies,
ACADIA Academy will also provide Tier 3 intervention that will be individualized to meet the
needs of the student using evidence-based strategies and instruction including repeated readings,
flash card drills, explicit comprehension strategy development, explicit vocabulary instruction,
and phrase drill procedures. This robust, multi-tiered system of student supports will ensure that
all students meet and exceed the Common Core state standards for reading skills.

Writing Programming

Writing is another key area that will be developed at the ACADIA Academy in line with
the Common Core Standards. Early writing is one of the best predictors of children's later
reading success.** Specifically, early writing is part of a set of important foundational literacy
skills that serve as necessary precursors to conventional reading, including developing
understandings of both print (i.c., print concept and alphabet knowledge) and sound (i.e.,
phonological awareness). Using the same RTI approach that will be in place for readin g and
math instruction, students will be monitored for basic writing skills that will lead them to become
strong writers as they grow. An extensive review of writing programs has found that The




Teachers College at Columbia College offers a research based program that aligns well with the
Common Core Curriculum (See Exhibit A2.8). The Units of Opinion, Information, and Narrative
Writing uses a series of six research principles that have been spearheaded, developed and used
extensively by the Teachers College Reading and Writing Project (TCRWP). This curriculum is
not only aligned with state standards, but is based on years of research on best practices in
writing instruction such as explicit strategy development, immediate feedback to students, and
the workshop approach to writing instruction. According to their website the six research
principles underlying The Units curriculum are:

“1) There are fundamental qualities of all good writing, and students write well when
they learn these qualitics as well as the specific qualities of different genres, or types, of writing.

2) Using a writing process to teach the complex task of writing increases student
achievement.

3) Students benefit from teaching that offers direct instruction, guided practice, and
independent practice

4) To write well, writers need ample time to write every day, with clear expectations for
stamina and volume.

5) A successful curriculum provides differentiated instruction for students of all ability
levels and support for English language learners

6) Writing and reading are joined processes, and students learn best when writing and
reading instruction are coordinated.”*®

Writing will permeate all subject areas at ACADIA Academy with a special emphasis on
teaching students to write clearly about their passions and interests. The Units of Study
curriculum provides an effective framework for developing student writers with the ability to
write informatively, creatively, and persuasively.

Science Programming

ACADIA Academy will provide science instruction for grades K-6 using the Full Option
Science System (FOSS) 3™ Edition. FOSS is 100% aligned to the Next Generation Science
Standards (NGSS) which have recently been adopted by the state of Maine (see Exhibit A2.6).
Additionally, FOSS boasts strong alignments with the CCSS, especially in the arena of reading
and comprehending informational texts (see Exhibit A2.7). FOSS is a kit-based, inquiry-focused
science curriculum that includes textbooks, software, and a multitude of manipulatives. FOSS
endeavors to demystify science while incorporating scientific thinking and language across all
aspects of the school day. In his synthesis of 800 meta-analyses related to academic achievement,
Dr. John Hattie identified kit-based, enhanced-content, inquiry-focused science education as
being the most successful approach to fostering scientific thinking in young learners®’. The
FOSS system meets all of these criteria and is intended to develop scientifically-minded learners
who possess the skills to explore their own curiosities and inquiries. This skill development
occurs through the scaffolding of carefully designed investigations into NGSS core subjects such
as weather, energy and electromagnetism, and systems of life. FOSS also offers several built-in
formative assessments and tools for progress monitoring students, making it a good fit in an
RTI/MTSS framework.




FOSS relies heavily on cooperative learning experiences, thus swupporting the further
development of interpersonal learning and problem solving skills. Students work together to
solve scientific problems in a hands-on approach that mimics the laboratories of the real world.
FOSS is an important key to developing the kind of self-directed learners ACADIA Academy
hopes to cultivate. The FOSS system has been demonstrated to be very effective, including
yielding a +0.48 effect size on science achievement in a randomized controlled experiment in
which FOSS was compared to a textbook-centered science curriculum?®. FOSS also offers a
multitude of opportunities for accelerated learning in science and technolo gy for students who
exceed the NGSS standards. FOSS has been endorsed by the National Science Foundation as a
good resource for Science Technology Engineering and Math (STEM) education. Given these
considerations, FOSS is a natural fit for science instruction at ACADIA Academy.

In addition to FOSS as a core science curriculum, ACADIA Academy plans to offer a
variety of supplemental, project-based learning experiences in science and technology. These
learning experiences will be heavily experiential and will recruit the €xpertise of community
members with unique skill sets. For example, ACADIA Academy may offer a unit on Lego®
engineering during which students are taught to design, build, and troubleshoot structures and
vehicles using Lego® building blocks. This unit would include the assistance of local engineers,
architects, and robotics experts. Such a unit would be aligned with best practices in elementary
science education, as well as the standards outlined in the NGSS. Another example may involve
exploring the weather content outlined in the kindergarten level of the NGSS by recruiting a
local meteorologist to help students understand local weather patterns and conditions, as well as
the implications of different weather events. FOSS will provide the foundation of NGSS-aligned
learning; experiential learning opportunities will help students to appreciate the ever increasing
role of science, technology, engineering, and math in our world.

For our prekindergarten students, hands-on science learning will be provided using the
prekindergarten science discovery kits published by Delta Education. These kits provide a fun,
interactive introduction to scientific thinking and study for young children, while preparing them
for the kit-based, inquiry-focused approach inherent to the FOSS curricula. The Delta discovery
kits cover a range of science topics including body and senses, health and nutrition, insects and
spiders, oceans, trees, and weather. These kits are aligned with Maine’s early childhood learning
guidelines (sce Exhibit A2.9). Enrichment programs in science will also be provided at the
prekindergarten level, including exposure to real-world science experiences such as meteorology,
agriculture, and oceanography. Guest instructors will help to promote a love of scientific
learning in our youngest students by providing real world examples of how science impacts our
lives.

Direct Instruction in English Language

ACADIA Academy intends to provide a continuum of instruction for PreK-6™ grade in
oral and written language skills using the SRA direct instruction programs Language for
Learning, Language for Thinking, and Language for Writing. These programs provide explicit
English language instruction targeting a range of children including those who are English
language leamers (ELL). Although basic language instruction would be unnecessary if all
children entered school with well-developed oral language skills, many children begin school
with less developed oral language. In a landmark study, Hart and Risley provided detailed
information about the social and linguistic environments in which typical children learn to talk.




Over two and a half years of research with children from 42 diverse families, Hart and Risley
conducted monthly hour-long observations of everything said by, to, and around each of the 42
children during unstructured activities in their homes. Children living in poverty were found to
have acquired less than a third of the vocabulary of families of high socioeconomic status (SES)
by the age of three. Vocabulary acquisition was highly correlated with the number of language
experiences in the home. In a typical hour the average child in a high SES family heard 2,153
words while a child in a low SES family heard only 616 words. By the time they reach school
age, students from low SES families will have heard about 30 million fewer words than their
counterparts from high SES families. These disparities correlated strongly with future
achievement, vocabulary, and even 1Q*. Given the rate of students qualifying for free and
reduced lunch in the ACADIA Academy catchment area, these data must be strongly considered.

In recognizing this language gap that many children will be coming to school with,
ACADIA Academy will provide direct instruction in English language skills for all students.
Students will be differentiated according to placement testing and provided with instruction from
the continuum of learning offered by the SRA direct instruction in language series. This
approach will provide an inclusive environment for students who are English language learners
to expand their academic English skills alongside non-ELL peers. According to McGraw
Hill/SRA:

“The Direct Instruction language curriculum focuses on the language used in schools and
textbooks. A major premise of this curriculum is that students must understand the
language used for instruction in classrooms, as well as the language that appears in texts
and workbooks. ... instructional language [includes] the directions and verbal
demonstrations used by instructors to teach arithmetic, reading, social studies, science,
and other school subjects; the language used by teachers to direct the sequence of events
during a school day; the directions and instruction sequences that appear in textbooks and
workbooks; a broad array of background knowledge and the vocabulary associated with
it; [and] a wide variety of English grammatical structures.”*°

This approach fits with ACADIA Academy’s philosophy that every skill a student is expected to
possess must be explicitly taught. The direct instruction language programs use continuous
assessment and mastery criteria as a means of ensuring all students are meeting oral language
standards. Language for Learning, Language for Thinking, and Language for Writing have
alignment to the CCSS as well as Maine’s early childhood learning guidelines. Several rigorous
studies have documented the efficacy of direct instruction language programs in boosting student
achievement.”’

Social Studies Programming

According to the Maine Learning Results, “The primary purpose of social studies is to develop
the ability to make informed and reasoned decisions for the public good as citizens of a culturally
diverse, democratic society in an independent world***? (National Council of the Social Studies,
1994, p.3). ACADIA Academy will meet these standards by providing experiential learnin g2
opportunities to the students to provide a hands-on experience that will allow the students to
learn through ““doing” rather than just reading or hearing about it.




Experiential learning is a teaching approach providing a holistic model of learning where
' “knowledge is created through the transformation of experience.”

David A. Kolb’s Experiential Learning Cycle

In the experiential learning cycle, there are two of means of grasping information: Concrete
Experiences (CE) and Abstract Conceptualization (AC). Concrete Experiences are when
individuals are learning immediately or by their feelings of an occurrence. This is when

. individuals are able to relate to other individuals and learning from their experiences. Abstract
Conceptualization is when individuals learn by thinking; there is thoughtful planning and
analysis of an experience occurs in order to attain an intellectual understanding of experiences.
The two means of transforming experiences are Reflective Observation (RO} and Active
Experimentation (AE). Reflective Observations are when individuals are learning by watching
and listening, carefully observing before decisions are made and looking at an experience from
all perspectives. Active Experimentation is when individuals learn by doing; there are risks
taken in this type of learning in order to gain knowledge about the individuals’ experiences,

Within the leaming cycle there are also learning styles accounted for:

“Accommodator - combines active experimentation and concrete experience. Accommodators
tend to be people-oriented and learn through trial-and-error problem solving.

Diverger - combines concrete experience and reflective observation. Divergers tend to use
information from their senses and feelings.

Assimilator - combines reflective observation and abstract conceptualization. Assimilators are
characterized by abstract thinking and a theoretical orientation.

Converger - combines abstract conceptualization and active experimentation. Convergers tend
to have a good understanding of practical ideas and their application.” **

ACADIA Academy will encompass the aspects of Kolb’s Experiential Learning Cycle by
creating opportunities the students are interested in while exposing them to the various learning
. styles. Our experiential learning strategy will encourage student curiosity about the world of the




past present and future. “Brain-based learning research has shown that learning is best
accomplished when the learning activity is connected directly to physical experience” **

Some instructional principles ACADIA Academy will embed in our experiential/interest
focused learning include: beginning with what is familiar by building vapon interests and prior
knowledge, emphasizing clear communications and offering opportuni ties for decision making
which leads to developing a sense of self-worth.>* Along with these instructional principles, we
will expand upon fostering relationships and creating a community within the classroom and
school as a whole.

ACADIA Academy will meet the social studies standards of the Maine Learning Results
by teaching the following:

A. Applications of Social Studies Processes, Knowledge, and Skills
1. Researching and Developing Positions on Cur