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How to submit Homework to Becky Noréus and George Shaler

1).  By email:


a)  Create your logic model using the Logic Model Handout.  Save to your computer.


b)  Open your email software and create a new mail message. 


c)  Address it to rnoreus@usm.maine.edu or gshaler@usm.maine.edu and type LM Session #1 (or applicable session number) in the Subject line.


d)  Attach your logic model to the email.


e)  Click Send.


2).  By mail:


a)  Create your logic model using the Logic Model Handout.  Save to your computer.


b)  With your logic model open, click File in the menubar.  Verify the printer is the one you want to use. Click All, and click Ok.


[image: image1.png] 


c)  Mail your results to: 

George Shaler or Becky Noréus, USM, PO Box 9300, Portland, ME  04404-9300


How to submit Check on Learning results to Kathryn McGloin


1).  By email:


a)  With the Check on Learning Results slide open, press CTRL + PrtSc (or the Print Screen button on your keyboard)

b) Open your email software and create a new mail message. 


c)  Address it to kathryn.mcgloin@maine.gov and type LM Session #1 (or applicable session number) in the Subject line.


d) In the body of the email, click CTRL + V to paste your results into the email.


e) Click Send.


2).  By mail:


a)  With the Check on Learning Results slide open, click File in the menubar.  Verify the printer is the one you want to use. To print only this slide from the presentation, click Current View, and click OK.
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b) Mail your results to:


Kathryn McGloin


Juvenile Justice Advisory Group


#111 State House Station, MDOC


Augusta, ME 04333-0111





Evaluation Planning Tools: How To Assess Community Corrections Programs


Session 3 User’s Guide with Presenter’s Notes
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Evaluation Planning Tools: How to Assess Community Corrections Programs


Session 3


Becky Noréus, Research Analyst, USM


George Shaler, Research Associate, USMMichele Polacsek, University of New England




		Welcome back to Evaluation Planning Tools: How to Assess Community Correction Programs.  This is session #3 out of four sessions.


If you are a Juvenile Justice Advisory Group sub-grantee, you should have received confirmation from Becky Noréus or George Shaler that you are ready to begin this session, based on the Data Exercise Worksheet you submitted at the end of session 2. You will want this worksheet as well as your draft logic model worksheet to review as we go thru today’s session.
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Adobe Presenter Buttons


•Navigation buttons in Presenter


–Pause/Play–Back–Next–Volume


•Attachments (paperclip)


–Print–Save


•Full Screen


ContinueGo BackShow me!




		Please take a few moments to review the navigation buttons in Presenter


Please click on the attachments (paperclip) to open and print or save these documents to your computer.


When you have identified the navigation buttons, and have saved or printed the attachments, please press continue to resume the presentation. Now would also be a great time to get your initial Logic Model, and your Data Exercise Worksheet, if you haven’t already done so.
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PauseBackNextMake Full ScreenVolumeMaximize Window




		These buttons are located at the bottom of your screen. You may press pause to stop the presentation at any time. Press Back to review the last slide again, or press Next to move forward to the next slide. You can adjust the volume of the presentation by pressing the Volume button. You can make the presentation full screen by moving the navigation buttons from the bottom to the side, so that they take up less room on your screen. Lastly, you can make the window full screen, by pressing the Maximize Window button.
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Play


ContinueGo Back


View Attachments




		Once you have pressed the Pause button, it turns into a Play button, so that you may start the presentation at the same point where it was stopped.  Additionally,  a few documents have been attached to this presentation. View them by clicking on the paperclip. Go ahead and click the paperclip on your screen now. From this window, you can open these documents for printing, or you can save these documents to your computer. Saving the documents to your computer will allow you to edit the document, and electronically submit it to the George and Becky when you are ready.  This paperclip is available throughout the presentation, so whether you save or print the documents now, or later, is up to you. Also, please note the Outline and Notes tabs that are available to you. The Notes tab is a written narrative of the audio, and the Outline tab is a listing of slide titles, to allow you to go back and review a topic if you would like.  Occasionally, additional buttons have been inserted into the presentation. The Go Back and Continue buttons work the same as the Back and Next buttons. Visually, they are an indicator that the presentation will automatically stop at the end of the slide to allow you to conduct an exercise, jot down notes, or reflect on the material just presented. You will need to click one of these buttons to move the presentation along. Click Go Back to review the material on the slide again, or Continue to move to the next slide in the presentation. 


When you have identified the navigation buttons, and have saved or printed the attachments, please press continue to resume the presentation. Now would also be a great time to get your initial Logic Model, if you haven’t already done so.
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Steps in the Evaluation Process


1. EngageStakeholders2. DescribeProgram3. Determine EvaluationDesign4. CollectData5. Analyze andInterpret Data6. Ensure Use and ShareLessons LearnedSTART HERE




		Session 2 focused on Step 3 of the evaluation process. We used the Data Exercise Worksheet to help us determine our evaluation design.
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Session #2 Re -Cap


•Develop evaluation questions


–How–Why


•Create performance indicators•SMART•Performance measures




		Let’s do a quick recap from the last session. We discussed the importance of evaluation questions. That they are based on your identified outcomes  and need to reflect them clearly. Evaluation questions provide focus to your identified outcomes, can identify a timeframe, and guide data collection and analysis. 


Once evaluation questions have been created, we enhance them by creating performance indicators. Performance indicators help a program define and measure progress towards it’s identified outcomes, and answer what, for whom, how much and by when.


Performance indicators need to be written in a SMART manner. SMART is an acronym for Specific, Measurable, Achievable, Realistic, and Time bound.


Performance measures translate performance indicators into specific measurable parts.  


We can see examples of each of these in the following slide.
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Measures Exercise


Long-TermOutcomeIntermediate OutcomeInitial OutcomeInterventionsEvaluationQuestionsPerformance IndicatorsMeasureImproved school attendanceHave RLP students’ overall attendance improved  when they return to their sending school?1 year after completing the program, 25% of 60 (15 of 60) students will have improved their attendance by 5% when they return to their sending school. % of students who improved their attendance when they return to their sending school.Students will attend RLP regularlyDid student attend RLP regularly?During each quarter in RLP 70 % (42 of 60) of students will not have more than 5 unexcused absences. (full day)% of students who will not have more than 5 unexcused absences. 


ContinueGo BackHelp




		This is the Data Exercise Worksheet we were working on for the Restorative Learning Program. Last time, we: learned how to populate this worksheet from the logic model; we created evaluation questions based on those outcomes; we created performance indicators for those outcomes, and we identified how those outcomes were going to be measured. This slide depicts the first two outcomes for the Restorative Learning Program.
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Measures Exercise


Long-TermOutcomeIntermediate OutcomeInitial OutcomeInterventionsEvaluationQuestionsPerformance IndicatorsMeasureStudents will develop positive attitudes towardsschoolDid students develop positive attitudes toward school?Upon completion of RLP 65% (41 of 60) of students will report having a more positive attitude towards school.% of students who report an increase in their positive attitude towards school. Restorative Learning ProgramWere the students satisfied with the Restorative Learning Program?By Fall 2008, 65%  (41 of 60)  of student will report they are ‘very satisfied’ with the program.  % of students who report being very satisfied with the program. 


ContinueGo BackHelp




		This slide depicts the last two outcomes that we were looking at for the Restorative Learning Program. This is just a sampling of the outcomes they chose to look at, and their full data exercise worksheet is multiple pages. You may find yours getting bigger as we go through this process as well. 
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Measures Exercise


Long-TermOutcomeIntermediate OutcomeInitial OutcomeInterventionsEvaluationQuestionsPerformanceIndicatorMeasure


ContinueGo Back




		Please pull out your reviewed Data Exercise Worksheet that you received back from Becky and George, as well as your draft logic model. Do your logic model components need to be revised in any way based on the feedback from Becky and George? Please take a few moments and make those revisions now. Please press Continue when you are ready to resume the presentation.
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Training Objectives  -Today


•Refine your logic models


•Complete Data Exercises Worksheet•Understand data collection


–What to collect–When




		Our training objectives for this session are to refine your logic models, complete your Data Exercise Worksheets, and gain understanding with the data collection process; what to collect and when.
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1. EngageStakeholders2. DescribeProgram3. Determine EvaluationDesign4. CollectData5. Analyze andInterpret Data6. Ensure Use andShare LessonsLearnedSTART HERE


Steps in the Evaluation Process




		The past two sessions have explored Steps 1-3 in the evaluation process.


Today, we will look at data collection.
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Determine Evaluation Design/Method


1.Have logic model


2.Develop evaluation questions3.Create relevant performance 


indicators and measures


4.Choose data sources and time lines




		In order to measure your outcomes, you need to collect data.


Today, we will start by focusing on data sources and timelines.  


Data sources are places you will go to get the information to answer your evaluation questions 


Just as important as where is when. When is the best time to capture this data? 
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Data: Things to Think About


•Multiple sources and types (qualitative and quantitative)


•Quality (reliability and validity), 


quantity and logistics


•Collecting data (cost, skills, 


confidentiality, etc)


•Comparability across sites




		When you are considering data, there are many things to keep in mind:


There can be multiple sources and types of information – Can you get the information from another source, like the Maine Department of Education for example, or do you have to collect the data yourself?


You want to consider quality, quantity and logistics of the data. – How good is the data? How much do you need? How ,and where, can you get it?


You'll want to consider cost, skills, and confidentiality associated with collecting the data – What information do you need? How will you collect it? Are there special considerations that need to be kept in mind? Choose a strategy within your capabilities and budget.


 You also need to consider the skills of the person collecting the data. 


Also, you will want to consider Comparability across sites – If looking at other programs – ensure that their questions and answers line up with yours. For example: “How many students have good attendance?” One program may consider good program attendance as having only one unexcused absence per month, and another may think that it’s OK to have one a week. There's a big difference in interpreting the results of the same question. We will look at each of these concepts in greater detail...
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Data Types


•Qualitative Data: Information gathered from words, observations and descriptions having been gained from documents, diaries, case studies, interviews, or focus groups


•Quantitative Data : Information focusing on 


things that can be counted, categorized and subjected to statistical analysis




		There are two types of data that can be collected. Qualitative Data is information gathered from words, observations and descriptions from documents, diaries, or focus groups. It is subjective, and based on individual thoughts and feelings.


Where, quantitative data is information that focuses on things that can be counted, and categorized. It is objective, but the numbers can’t tell you why.  For example: 4 students were absent on Tuesday. That is quantitative data. The individual reasons that they were absent is not answered…


 For this reason, it is necessary to collect both types of data to get the full picture of a situation.
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Data Quality


•Reliability: The extent to which a technique/instrument applied repeatedly will produce the same result (measure or score) if applied two or more times, reproducibility


•Validity: Measuring what you intended to 


measure 




		In regards to data quality, it is important to consider the reliability and validity of the data. Reliability will yield consistent results regardless of where the tool is used. It is important to ask people things they are likely to know.  Things that are relevant to them. 


With validity, it is  important to keep in mind that you design an instrument that actually measures what you need.  Ask questions that are clear, not vague. For example asking the question “Did you get into a fight last week?” yes responses could be due to verbal argument, or a physical scuffle.  Or, we could ask “How many times did your eat at home” would not get at the answer of how many home cooked meals a person ate last week. They could have eaten at home every night, but it could have been takeout, a frozen box meal, or mom’s homemade from scratch chili. Such quantitative questions will not tell you why…  It is important to define such terms to ensure consistent interpretation of the  question.
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Confidentiality


•Means ensuring that any data gathered from an individual or organization is done so without harming their privacy. Unless permission is granted, any data that are released should not reveal a person’s identity.


•National Institutes of Health website 


http://grants.nih.gov/grants/policy/hs/index.htm


ContinueGo Back




		Another thing to consider when collecting data is confidentiality.  At USM and any other academic institution we have to submit all research and evaluation oriented activities to an Office of Research Compliance.  While you may not have to submit your survey instruments to such a body, you should consider what might happen if any of your surveys, data, etc ever was stolen or lost.  What might happen to the people who completed the instrument? Working with juveniles, women who are pregnant, prisoners, elderly, or individuals with disabilities are protected populations due to their vulnerability. Extra precautions should be followed to ensure protection of their privacy. To learn more about confidentiality issues and to see a list of training resources, please visit the National Institutes of Health website on Research Involving Human Subjects at the address indicated on your screen.  Please press continue when you are ready to continue the presentation.
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Comparability


•Maine Dept of Education  –tracks educational information for the children in Maine


•MYDAUS(Maine Youth Drug and Alcohol Use Survey)  –


tracks tobacco and alcohol use for children in Maine


•BRFSS(Behavioral Risk Factor Surveillance system)  –


national data about health risks, can get state data


•Kids Count –tracks the status of children in the US, can 


get state data


•Maine Marks –tracks delivery of services to Maine 


children. They collect info from a variety of sources.


ContinueGo Back




		Listed here are a few good sources of data. Some provide national data, and others are state specific.


These sites also have some great survey questions should you choose to incorporate a survey into your evaluation process. Just remember, when you are obtaining data from other sources, it is important to cite their work if you use it, and ensure that their evaluation questions and responses are clearly defined to ensure that they line up with yours. It is important to interpret their results and compare them to your own findings correctly. 
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Logic Model


ProgramComponentsInitialOutcomesLong-TermOutcomes


Interventions


IntermediateOutcomes


ProcessImpactOutcome


ContinueGo Back




		We have seen this slide quite a few times, but we have yet to address the words “Process”, “Impact”, and “Outcome”. Those are the three levels of evaluation.  You can see how the different levels of evaluation correspond to different logic model components….
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Process


HOW a program is implemented


•What activities were conducted?•What materials or services did participants 


receive?


•What did people experience ?




		In some of the worksheets that we have reviewed, some people are mixing up behavioral outcomes that are impact oriented with process outcomes.


Process outcomes look at how a program is implemented  


what activities were conducted?


what materials or services did participants receive?


What did people experience?


Process outcomes measure interventions – How many people attended class? It can measure satisfaction by asking questions like “Did you like the program?”
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Impact


Immediate effects or benefits of a program


•Did the program have effects such as policy 


or environmental changes?


•Did knowledge, attitudes, beliefs or 


practices change as a result of the program?




		The Impact level of data looks at immediate effects or benefits of a program


Did the program have effects such as policy or environmental changes?


Did knowledge, attitudes, beliefs or practices change as a result of the program?


Impact outcomes measure changes in knowledge attitudes, norms, or skill or changes in behavior. These changes can be collected thru surveys, self reports, or by observation.
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Outcome


Longer term effects on criminal activity


•What changes in recidivism occurred? 


(because of the program)




		The Outcome level of data measures the ultimate goals of the program, such as increases in program completion rates, decreases in recidivism rates, and others. These results can take 1-3 years or more to realize, and they may extend far beyond your programs funding cycle.
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Examples of Data Sources


ProcessImpactOutcome


MinutesRegistration records


Planning productsObservationsProgress reportsFeedback surveys


Gallup reportSpecial Surveys orInventories


ObservationsQuarterly reportsInterviews


Criminal History   Records


Recidivism studies


Surveillancereports




		Here is a listing of some data sources and at which evaluation level it may be appropriate to use them.  It is important to keep in mind that all these sources can answer all types of outcomes, depending on the evaluation questions and indicators. 


If you want to look at How a Program is implemented, good sources of data could include minutes from meetings, planning products or observations.


If you want to look at the immediate effects from a program, you could conduct a survey, or observation, or review quarterly reports.


If you want to look at the long term effect of a program, you could look at historical records or studies conducted on recidivism. 


It is important to use products, assessments, and other tools that have already been created, that way you benefit from their lessons learned, and you may avoid making common initial mistakes. Most products, unless copyrighted, can be modified to fit your needs.
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Data Collection Methods


•Observation


•Focus Groups•Survey




		Some of the most common ways to collect data is thru observations, focus groups, and surveys. Let's look at each one in greater detail.
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Data Collection Method: Observation


•Qualitative and quantitative


•Strengths•Limitations•Considerations




		The observation method is good for capturing qualitative data, but can also capture quantitative data.


Strengths:  Alternative to relying on self-report, can use simple/straight forward checklist or be more detailed


Limitations: Limited to what observer sees, presence of observer can alter behavior or group dynamic


Considerations:  Who observes? How many times?  Inter-rater reliability – how are you going to ensure that each observer uses the same definition  for observed behavior? One observer may feel that slouching is a sign of disinterest, and another may interpret it as a sign of being uncomfortable. This can affect the write up of the observation. Data entry-is data going to be entered into a database? Does there need to be a list of observable behaviors identified to make data entry easier and more consistent?


Need a systematic approach to ensure objectivity – determine, how many times a month, who will do observing, will observations be ‘surprise’, or scheduled?  


Forms need to be created to ensure observers are looking for same things.  It is helpful, if the data is going to be entered into  database, that the information collected on the form is in the same order as the data would get entered into the database.


Quantitative information – number of times a specific observations observed


Considerations – need to establish process
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Observation


•Can collect


–Number of time specific behavior observed –Interactions –staff to clients, clients to clients


•Number of •Type of 


–Type of interventions delivered –How well clients apply new knowledge during 


class times 


ContinueGo Back




		Here are some examples of the types of information, both qualitative and quantitative, that observation forms can collect. When you are ready to proceed with the presentation, please click the Continue button.
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Additional Resources for Observation


•A Brief from the CDC has an overview of how to use observation to collect data can be found at this sitehttp://www.cdc.gov/healthyYouth/evaluation/pdf/brief16.pdf


•A Tip Sheet from Penn State that has some 


examples can be found at this site http://extension.psu.edu/Evaluation/pdf/TS37.pdf


ContinueGo Back




		Here are a few websites to review should you want to incorporate data collection thru observation into your evaluation process. Please press continue when you are ready to continue the presentation.
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Data Collection Method: Focus Groups


•Qualitative


•Strengths•Limitations•Considerations




		A focus group is a group interview of approximately six to twelve people who share similar characteristics or common interests. A facilitator guides the group based on a predetermined set of topics. The facilitator creates an environment that encourages participants to share their perceptions and points of view. 


Strengths:  Good for getting details about perceptions and feelings, and can be useful in interpreting quantitative data collection by answering why, Quick and relatively easy to set up. The group dynamic can provide useful information that individual data collection does not provide. Is useful in gaining insight into a topic that may be more difficult to gather through other data collection methods. 


Limitations: Susceptible to facilitator bias. The discussion can be dominated or sidetracked by a few individuals. Data analysis is time consuming and needs to be well planned in advance. Does not provide valid information at the individual level. The information is not necessarily representative of other groups. 


Considerations:  Confidentiality concerns- some people may be afraid to share, or group confidentiality can be compromised by an individual.
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Focus Groups


•Can collect


–Perceptions –Feelings –Use of knowledge gained  –Insights 




		Focus groups can collect data about 


Perceptions on why a behavior occurred


How clients felt about quality of services received


How clients use the new knowledge gained


Insights on how to make your program better






		Slide 29

		

[image: image29.emf]Juvenile Justice Advisory Group


USM, Muskie School of Public Service


Additional Resources for Focus Group


•A Brief from the CDC has an overview of how to use focus groups to collect data can be found at this site http://www.cdc.gov/healthyyouth/evaluation/pdf/brief13.pdf


ContinueGo Back




		Here is a link to a brief from the CDC about data collection thru the use of focus groups should you decide to incorporate focus groups into your evaluation process. Please press continue when you are ready to continue with the presentation.
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Data Collection Method: Surveys


•Quantitative and Qualitative


•Strengths•Limitations•Considerations




		Surveys are a way of collecting quantitative and qualitative information from clients. They are usually conducted face to face, telephonically, online, or mailed.


Strengths: gather a large amount of data from a large amount of clients.


Limitations: Many people do not respond to written surveys. This method may require intensive follow-up activities (i.e., second mailing of surveys, telephone contact). 


Considerations: Time and money can be wasted if expertise in survey design, implementation, and analysis is not utilized. If the planning group does not agree up-front as to the purpose of the survey, the process can lead to misunderstanding and disappointments later. Confidentiality of respondents is important, as is anonymity.
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Surveys


•Can collect


–Demographics –Number of sessions attended –Thoughts or feelings using a 5 point scale




		Surveys can collect information about: 


Demographics like race and ethnicity


Number of sessions attended


Thoughts or feelings using a 5 point scale, similar to a Likert scale, where 1 may be Excellent and 5 may be Poor.…
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Survey Links


•MYDAUS website


–http://www.maine.gov/maineosa/survey/hom


e.php


–Click on “Results For Each Survey Question” to 


see each question, based on a category.


•BFRSS website


–http://www.cdc.gov/brfss/–Click on a Questionnaire to see survey 


questions


ContinueGo Back




		Here are two websites that feature the use of surveys. You may be able to utilize similar survey questions that they use. 


Maine Youth Drug and Alcohol Survey (MYDAUS) website


From this page you can access data from:


Maine Youth Drug and Alcohol Survey (Office of Substance Abuse): 2000, 2002, 2004, 2006 and 2008


Youth Tobacco Survey (Maine Center for Disease Control and Prevention): 2004, 2006 and 2008


Click on “Results For Each Survey Question” to see each question, based on a category.


Behavioral Risk Factors Surveillance System (BFRSS) is a large, on-going telephone health survey system, tracking health conditions and risk behaviors in the United States yearly since 1984.


Click on a Questionnaire to see survey questions
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Design Conclusions


•Be practical


(keep it as simple as possible and 


affordable, use a logic model, get help, contact evaluation resources)


•Use multiple sources where possible•Use secondary (existing) data sources 


whenever possible




		Here are some final thoughts on the design of your evaluations process: keep it simple, use multiple sources, and try to use existing sources whenever possible.
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Timing:When the Data is Gathered/Collected


•How often?


•At regular or specific intervals?•Time of year•When, relative to the intervention




		When is the data going to be collected?


How often?


At regular or specific intervals? You could do a pre and post data collection method where you take a sample from the client when they first enter the program, and a sample when they have almost completed your program to capture a change in attitudes, behaviors, etc. This “sample” could be any one of the data sources listed a few moments ago.


Time of year? Depending on the data you are collecting, the time of year could be very critical to the success of your evaluation. If you wanted to evaluate student attitudes towards school, the data you collect in September, would be different than the data that is collected in December (prior to holiday break), which would be different than the data captured in June.


  In addition to collecting pre, and post data, a follow-up data collection may be useful to see if the impact noted upon completion of the program remains with the individual. With juveniles, it has been established that 90 – 120 days after release from commitment is the most riskiest time in terms of re-offending and re-commitment.
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Data Sources Exercise


Long-Term


Outcome


Intermediate OutcomeInitial OutcomeInterventionsEvaluation


Questions


Performance IndicatorsMeasureData SourcesTimingImproved school attendanceHave RLP students’ overall attendance improved  when they return to their sending school?1 year after completing the program, 25% of 60 (15 of 60) students will have improved their attendance by 5% when they return to their sending school. % of students who improved their attendance when they return to their sending school.Attendance records from sending schools.Baseline and 1 year upon completion. 


ContinueGo BackHelp


Long-Term


Outcome


Improved school attendanceEvaluation


Questions


Performance IndicatorsMeasureHave RLP students’ overall attendance improved  when they return to their sending school?1 year after completing the program, 25% of 60 (15 of 60) students will have improved their attendance by 5% when they return to their sending school. % of students who improved their attendance when they return to their sending school.Data SourcesTimingAttendance records from sending schools.Baseline and 1 year upon completion. 




		Lets see where this information will go onto the Data Exercise Worksheet. We have two more columns that are empty of our Data Exercise Worksheet. Let’s look at the Restorative Learning Program outcomes, and add data source and timing information to  each of the outcomes. We’ll do the first one together. First , look at the outcome and how it will be measured. We see that it has to do with improving attendance at the sending school. Based on that measurement, where would you find that data? That’s right, you could ask the sending school to provide attendance records for that student. When do we want to collect that data? In order to measure an improvement, you will need to know how frequently they were attending school prior to participating  in the Restorative Learning Program, that’s referred to here as the baseline. You will also need to know how frequently they attend school after completing the Restorative Learning Program. The timing piece comes in from the Performance indicator in this case. They established 1 year upon completion of their program as the benchmark, so in order for them to know that they met their performance indicator, this data collection must be done 1 year after completing the RLP. A handout has been created for you to print off to assist you with this exercise. Please click on the attachment icon and print the Data Sources Exercise Handout. Please press the Continue button when you are ready to continue the presentation. If you have any questions you can email Becky Noréus using the Help button.
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Data Sources Exercise


Long-TermOutcomeIntermediate OutcomeInitial OutcomeInterventionsEvaluationQuestionsPerformance IndicatorsMeasureData SourcesTimingStudents will attend RLP regularlyDid student attend RLP regularly?During each quarter in RLP 70 % (42 of 60) of students will not have more than 5 unexcused absences. (full day)% of students who will not have more than 5 unexcused absences. 


ContinueGo BackHelp




		Continue this Data Sources Exercise by identifying data sources and timings for each of the three remaining outcomes.
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Data Sources Exercise


Long-TermOutcomeIntermediate OutcomeInitial OutcomeInterventionsEvaluationQuestionsPerformance IndicatorsMeasureData SourcesTimingStudents will develop positive attitudes towardsschoolDid students develop positive attitudes toward school?Upon completion of RLP 65% (41 of 60) of students will report having a more positive attitude towards school.% of students who report an increase in their positive attitude towards school. 


ContinueGo BackHelp




		Press the Continue button when you are ready to continue the presentation. If you have any questions you can email Becky Noréus using the Help button.
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Data Sources Exercise


Long-TermOutcomeIntermediate OutcomeInitial OutcomeInterventionsEvaluationQuestionsPerformance IndicatorsMeasureData SourcesTimingRestorative Learning ProgramWere the students satisfied with the Restorative Learning Program?By Fall 2008, 65%  (41 of 60)  of student will report they are ‘very satisfied’ with the program.  % of students who report being very satisfied with the program. 


ContinueGo BackHelp




		When you are ready to see the answers to this exercise, please press the Continue button. If you have any questions you can email Becky Noréus using the Help button.






		Slide 39

		

[image: image39.emf]Juvenile Justice Advisory Group


USM, Muskie School of Public Service


Data Sources Exercise


Long-TermOutcomeIntermediate OutcomeInitial OutcomeInterventionsEvaluationQuestionsPerformance IndicatorsMeasureData SourcesTimingStudents will attend RLP regularlyDid student attend RLP regularly?During each quarter in RLP 70 % (42 of 60) of students will not have more than 5 unexcused absences. (full day)% of students who will not have more than 5 unexcused absences. Attendance records in RLP.Upon completion of the RLP program. 


ContinueGo BackHelp


Data SourcesTimingAttendance records in RLP.Upon completion of the RLP program. 




		Here are our suggested data sources and timings for the Intermediate Outcome “Students will attend RLP regularly”. Press the Continue button when you are ready to continue to see the remaining two outcomes, and compare with your answers. If you have any questions you can email Becky Noréus using the Help button.
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Data Sources Exercise


Long-TermOutcomeIntermediate OutcomeInitial OutcomeInterventionsEvaluationQuestionsPerformance IndicatorsMeasureData SourcesTimingStudents will develop positive attitudes towardsschoolDid students develop positive attitudes toward school?Upon completion of RLP 65% (41 of 60) of students will report having a more positive attitude towards school.% of students who report an increase in their positive attitude towards school. Student surveys.Baseline & upon completion of the program. 


ContinueGo BackHelp


Data SourcesTimingStudent surveys.Baseline & upon completion of the program.




		For the Initial Outcome “Students will develop positive attitudes towards school” potential data source that has been identified was student survey. The RLP decided that the best product that would meet their needs would be to poll students about their attitudes towards school. In order to ensure that the performance indicator was met, they needed to conduct this survey twice. Once at the beginning of the program, and once at the end, and that the change in responses would indicate if students had changed their attitude about school.  Press the Continue button when you are ready to continue the presentation. If you have any questions you can email Becky Noréus using the Help button.
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Data Sources Exercise


Long-TermOutcomeIntermediate OutcomeInitial OutcomeInterventionsEvaluationQuestionsPerformance IndicatorsMeasureData SourcesTimingRestorative Learning ProgramWere the students satisfied with the Restorative Learning Program?By Fall 2008, 65%  (41 of 60)  of student will report they are ‘very satisfied’ with the program.  % of students who report being very satisfied with the program. Student exit survey. Upon completion of the program. 


ContinueGo BackHelp


Data SourcesTimingStudent exit survey. Upon completion of the program. 




		For the Intervention “Restorative Learning Program” a question could be added to the Student Exit Survey that gets conducted at the end of the program.  Press the Continue button when you are ready to continue the presentation. If you have any questions you can email Becky Noréus using the Help button.
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ContinueGo Back


Check on Learning




		Now it is time to check your learning. If you wish to review any, or all, of this presentation, before moving on to the Check On Learning, please do so now.


Please press Continue when you are ready to begin.
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Check On Learning


•Answer the following questions to check on your learning


•80% to pass•Select your answer, and press the Submit 


button.


•If you wish to change your answer, press 


the Clear button, then select your new answer


ContinueGo Back




		Please Answer the following questions to check on your learning


Remember an 80% or better is required to pass. 


Select your answer, and press the Submit button.


If you wish to change your answer, press the Clear button, then select your new answer


Please press continue when you are ready.


(Slides 44 – 53 have been removed as they displayed answers to the Check On Learning questions.)
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Check On Learning Results, Session #3


Question Feedback/Review Information Will Appear Here


Review QuizContinue


Your Score{score}Max Score{max-score}Accuracy{percent}Number of Quiz Attempts{total-attempts}




		Thank you for completing our Check On Learning Exercise. If you scored an 80% or higher; Congratulations, you are now ready to submit your results to Kathryn McGloin and start your homework. Instructions for sending the results to Kathryn are found in the attachments portion of this presentation. If you scored less than 80%, you may want to review the quiz before deciding if you need to restart session 2, or simply retaking the Check on Learning. Press the Continue button to move onto the Homework portion of this session.






		Slide 55

		

[image: image45.emf]Juvenile Justice Advisory Group


USM, Muskie School of Public Service


Identifying Data Sources and Timings for your program


ContinueGo Back


Homework, Part 1:




		Your homework for today’s session consists of two parts. Part 1 is to complete the Data Exercise Worksheet that was started in Session 2, and Part 2 is to write a paragraph about your current data collection measures and submit samples of those products to George and Becky. More details for each task are outlined on the following slides.
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Data Sources Exercise


Long-TermOutcomeIntermediate OutcomeInitial OutcomeInterventionsEvaluationQuestionsPerformance IndicatorsMeasuresData SourcesTiming


ContinueGo Back




		For Part 1 of the Homework assigned is to complete the Data Exercise Worksheet you began in session 2, by identifying your data sources for your program as well as the best time to collect that data. Sometimes the data sources are already being used, please indicate that such a data source is in existence. 
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Data Source Samples


ContinueGo Back


Homework, Part 2:  




		For Part 2, please write a paragraph about your current data collection measures and submit samples of those products to George and Becky.  This paragraph should identify what your current data collection looks like, and when it is collected. Please also address 1) how well these tools fit with the outcomes and questions you have just identified on your Data Exercise Worksheet. 2) can you revise these existing tools to fit your needs? Then gather samples of these tools and submit these to George or Becky.
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Next Steps


•Send Check On Learning Results to Kathryn McGloin


•Send Homework to George and Becky•Obtain approval from George or Becky 


prior to starting Session 4




		In order for JJAG sub-grantees to receive credit for this training, they must submit a Check on Learning Results to Kathryn McGloin, and send both portions of their homework to George and Becky. Please obtain prior approval from George or Becky prior to starting Session 4. 
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Please contact Becky Noréusrnoreus@usm.maine.edu Or (207) 780-5835


Questions or Comments  




		If you have any questions, comments or general feedback on this session, please feel free to contact Becky Noréus at the email and phone number provided on the screen. Thank you for training with us today. We look forward to seeing you at the next session.








Confidentiality


Means ensuring that any data gathered from an individual or organization is done so without harming their privacy. Unless permission is granted, any data that are released should not reveal a person’s identity.


National Institutes of Health website http://grants.nih.gov/grants/policy/hs/index.htm


Continue


Go Back
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Another thing to consider when collecting data is confidentiality.  At USM and any other academic institution we have to submit all research and evaluation oriented activities to an Office of Research Compliance.  While you may not have to submit your survey instruments to such a body, you should consider what might happen if any of your surveys, data, etc ever was stolen or lost.  What might happen to the people who completed the instrument? Working with juveniles, women who are pregnant, prisoners, elderly, or individuals with disabilities are protected populations due to their vulnerability. Extra precautions should be followed to ensure protection of their privacy. To learn more about confidentiality issues and to see a list of training resources, please visit the National Institutes of Health website on Research Involving Human Subjects at the address indicated on your screen.  Please press continue when you are ready to continue the presentation.










Data Collection Method: Observation


Qualitative and quantitative


Strengths


Limitations


Considerations
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The observation method is good for capturing qualitative data, but can also capture quantitative data.


Strengths:  Alternative to relying on self-report, can use simple/straight forward checklist or be more detailed


Limitations: Limited to what observer sees, presence of observer can alter behavior or group dynamic


Considerations:  Who observes? How many times?  Inter-rater reliability – how are you going to ensure that each observer uses the same definition  for observed behavior? One observer may feel that slouching is a sign of disinterest, and another may interpret it as a sign of being uncomfortable. This can affect the write up of the observation. Data entry-is data going to be entered into a database? Does there need to be a list of observable behaviors identified to make data entry easier and more consistent?


Need a systematic approach to ensure objectivity – determine, how many times a month, who will do observing, will observations be ‘surprise’, or scheduled?  


Forms need to be created to ensure observers are looking for same things.  It is helpful, if the data is going to be entered into  database, that the information collected on the form is in the same order as the data would get entered into the database.








Quantitative information – number of times a specific observations observed





Considerations – need to establish process
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Survey Links


MYDAUS website


http://www.maine.gov/maineosa/survey/home.php 


Click on “Results For Each Survey Question” to see each question, based on a category.


BFRSS website


http://www.cdc.gov/brfss/


Click on a Questionnaire to see survey questions


Continue


Go Back
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Here are two websites that feature the use of surveys. You may be able to utilize similar survey questions that they use. 





Maine Youth Drug and Alcohol Survey (MYDAUS) website


From this page you can access data from:


Maine Youth Drug and Alcohol Survey (Office of Substance Abuse): 2000, 2002, 2004, 2006 and 2008


Youth Tobacco Survey (Maine Center for Disease Control and Prevention): 2004, 2006 and 2008


Click on “Results For Each Survey Question” to see each question, based on a category.


Behavioral Risk Factors Surveillance System (BFRSS) is a large, on-going telephone health survey system, tracking health conditions and risk behaviors in the United States yearly since 1984.


Click on a Questionnaire to see survey questions
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Data Sources Exercise


			Long-Term
Outcome			Intermediate Outcome			Initial Outcome			Interventions			Evaluation
Questions			Performance Indicators			Measure			Data Sources			Timing


									Students will develop positive attitudes towards school						Did students develop positive attitudes toward school?			Upon completion of RLP 65% (41 of 60) of students will report having a more positive attitude towards school.
			% of students who report an increase in their positive attitude towards school. 
			Student surveys.			Baseline & upon completion of the program. 





Continue


Go Back


Help


			Data Sources			Timing


			Student surveys.			Baseline & upon completion of the program.
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For the Initial Outcome “Students will develop positive attitudes towards school” potential data source that has been identified was student survey. The RLP decided that the best product that would meet their needs would be to poll students about their attitudes towards school. In order to ensure that the performance indicator was met, they needed to conduct this survey twice. Once at the beginning of the program, and once at the end, and that the change in responses would indicate if students had changed their attitude about school.  Press the Continue button when you are ready to continue the presentation. If you have any questions you can email Becky Noréus using the Help button.










Check On Learning Results, 
Session #3


Question Feedback/Review Information Will Appear Here





Review Quiz





Continue


			Your Score			{score}


			Max Score			{max-score}


			Accuracy			{percent}


			Number of Quiz Attempts			{total-attempts}
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Thank you for completing our Check On Learning Exercise. If you scored an 80% or higher; Congratulations, you are now ready to submit your results to Kathryn McGloin and start your homework. Instructions for sending the results to Kathryn are found in the attachments portion of this presentation. If you scored less than 80%, you may want to review the quiz before deciding if you need to restart session 2, or simply retaking the Check on Learning. Press the Continue button to move onto the Homework portion of this session.
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Data Sources Exercise


			Long-Term
Outcome			Intermediate Outcome			Initial Outcome			Interventions			Evaluation
Questions			Performance Indicators			Measures			Data 
Sources			Timing


																											


																											


																											


																											





Continue
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For Part 1 of the Homework assigned is to complete the Data Exercise Worksheet you began in session 2, by identifying your data sources for your program as well as the best time to collect that data. Sometimes the data sources are already being used, please indicate that such a data source is in existence. 










Next Steps


Send Check On Learning Results to Kathryn McGloin


Send Homework to George and Becky


Obtain approval from George or Becky prior to starting Session 4
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In order for JJAG sub-grantees to receive credit for this training, they must submit a Check on Learning Results to Kathryn McGloin, and send both portions of their homework to George and Becky. Please obtain prior approval from George or Becky prior to starting Session 4. 
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Please contact Becky Noréus


rnoreus@usm.maine.edu 


Or (207) 780-5835


Questions or Comments  
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If you have any questions, comments or general feedback on this session, please feel free to contact Becky Noréus at the email and phone number provided on the screen. Thank you for training with us today. We look forward to seeing you at the next session.










Data Source Samples


Continue


Go Back


Homework, Part 2:  
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For Part 2, please write a paragraph about your current data collection measures and submit samples of those products to George and Becky.  This paragraph should identify what your current data collection looks like, and when it is collected. Please also address 1) how well these tools fit with the outcomes and questions you have just identified on your Data Exercise Worksheet. 2) can you revise these existing tools to fit your needs? Then gather samples of these tools and submit these to George or Becky.













Identifying Data Sources and 


Timings for your program


Continue
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Homework, Part 1:
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Your homework for today’s session consists of two parts. Part 1 is to complete the Data Exercise Worksheet that was started in Session 2, and Part 2 is to write a paragraph about your current data collection measures and submit samples of those products to George and Becky. More details for each task are outlined on the following slides.
















Continue
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Check on Learning
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Now it is time to check your learning. If you wish to review any, or all, of this presentation, before moving on to the  Check On Learning, please do so now.


Please press Continue when you are ready to begin.










Check On Learning


Answer the following questions to check on your learning


80% to pass


Select your answer, and press the Submit button.


If you wish to change your answer, press the Clear button, then select your new answer


Continue
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Please Answer the following questions to check on your learning


Remember an 80% or better is required to pass. 


Select your answer, and press the Submit button.


If you wish to change your answer, press the Clear button, then select your new answer


Please press continue when you are ready.
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Data Sources Exercise


			Long-Term
Outcome			Intermediate Outcome			Initial Outcome			Interventions			Evaluation
Questions			Performance Indicators			Measure			Data Sources			Timing


												Restorative Learning Program			Were the students satisfied with the Restorative Learning Program?			By Fall 2008, 65%  (41 of 60)  of student will report they are ‘very satisfied’ with the program.  
			% of students who report being very satisfied with the program. 			Student exit survey. 			Upon completion of the program. 





Continue
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Help


			Data Sources			Timing


			Student exit survey. 			Upon completion of the program. 
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For the Intervention “Restorative Learning Program” a question could be added to the Student Exit Survey that gets conducted at the end of the program.  Press the Continue button when you are ready to continue the presentation. If you have any questions you can email Becky Noréus using the Help button.










Data Sources Exercise


			Long-Term
Outcome			Intermediate Outcome			Initial Outcome			Interventions			Evaluation
Questions			Performance Indicators			Measure			Data Sources			Timing


						Students will attend RLP regularly									Did student attend RLP regularly?			During each quarter in RLP 70 % (42 of 60) of students will not have more than 5 unexcused absences. (full day)
			% of students who will not have more than 5 unexcused absences. 						
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Help
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Continue this Data Sources Exercise by identifying data sources and timings for each of the three remaining outcomes.










Data Sources Exercise


			Long-Term
Outcome			Intermediate Outcome			Initial Outcome			Interventions			Evaluation
Questions			Performance Indicators			Measure			Data Sources			Timing


												Restorative Learning Program			Were the students satisfied with the Restorative Learning Program?			By Fall 2008, 65%  (41 of 60)  of student will report they are ‘very satisfied’ with the program.  
			% of students who report being very satisfied with the program. 						





Continue


Go Back


Help
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When you are ready to see the answers to this exercise, please press the Continue button. If you have any questions you can email Becky Noréus using the Help button.










Data Sources Exercise


			Long-Term
Outcome			Intermediate Outcome			Initial Outcome			Interventions			Evaluation
Questions			Performance Indicators			Measure			Data Sources			Timing


						Students will attend RLP regularly									Did student attend RLP regularly?			During each quarter in RLP 70 % (42 of 60) of students will not have more than 5 unexcused absences. (full day)
			% of students who will not have more than 5 unexcused absences. 			Attendance records in RLP.
			Upon completion of the RLP program. 





Continue
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Help


			Data Sources			Timing


			Attendance records in RLP.
			Upon completion of the RLP program. 
















Juvenile Justice Advisory Group


USM, Muskie School of Public Service


39


Here are our suggested data sources and timings for the Intermediate Outcome “Students will attend RLP regularly”. Press the Continue button when you are ready to continue to see the remaining two outcomes, and compare with your answers. If you have any questions you can email Becky Noréus using the Help button.













Data Sources Exercise


			Long-Term
Outcome			Intermediate Outcome			Initial Outcome			Interventions			Evaluation
Questions			Performance Indicators			Measure			Data Sources			Timing


									Students will develop positive attitudes towards school						Did students develop positive attitudes toward school?			Upon completion of RLP 65% (41 of 60) of students will report having a more positive attitude towards school.
			% of students who report an increase in their positive attitude towards school. 
						





Continue
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Help
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Press the Continue button when you are ready to continue the presentation. If you have any questions you can email Becky Noréus using the Help button.










Timing:
When the Data is Gathered/Collected


How often?


At regular or specific intervals?


Time of year


When, relative to the intervention
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When is the data going to be collected?


How often?


At regular or specific intervals? You could do a pre and post data collection method where you take a sample from the client when they first enter the program, and a sample when they have almost completed your program to capture a change in attitudes, behaviors, etc. This “sample” could be any one of the data sources listed a few moments ago.


Time of year? Depending on the data you are collecting, the time of year could be very critical to the success of your evaluation. If you wanted to evaluate student attitudes towards school, the data you collect in September, would be different than the data that is collected in December (prior to holiday break), which would be different than the data captured in June.


  In addition to collecting pre, and post data, a follow-up data collection may be useful to see if the impact noted upon completion of the program remains with the individual. With juveniles, it has been established that 90 – 120 days after release from commitment is the most riskiest time in terms of re-offending and re-commitment.










Data Sources Exercise


			Long-Term
Outcome			Intermediate Outcome			Initial Outcome			Interventions			Evaluation
Questions			Performance Indicators			Measure			Data Sources			Timing


			Improved school attendance												Have RLP students’ overall attendance improved  when they return to their sending school?			1 year after completing the program, 25% of 60 (15 of 60) students will have improved their attendance by 5% when they return to their sending school. 			% of students who improved their attendance when they return to their sending school.
			Attendance records from sending schools.			Baseline and 1 year upon completion. 
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Help


			Long-Term
Outcome


			Improved school attendance





			Evaluation
Questions			Performance Indicators			Measure


			Have RLP students’ overall attendance improved  when they return to their sending school?			1 year after completing the program, 25% of 60 (15 of 60) students will have improved their attendance by 5% when they return to their sending school. 			% of students who improved their attendance when they return to their sending school.






			Data Sources			Timing


			Attendance records from sending schools.			Baseline and 1 year upon completion. 
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Lets see where this information will go onto the Data Exercise Worksheet. We have two more columns that are empty of our Data Exercise Worksheet. Let’s look at the Restorative Learning Program outcomes, and add data source and timing information to  each of the outcomes. We’ll do the first one together. First , look at the outcome and how it will be measured. We see that it has to do with improving attendance at the sending school. Based on that measurement, where would you find that data? That’s right, you could ask the sending school to provide attendance records for that student. When do we want to collect that data? In order to measure an improvement, you will need to know how frequently they were attending school prior to participating  in the Restorative Learning Program, that’s referred to here as the baseline. You will also need to know how frequently they attend school after completing the Restorative Learning Program. The timing piece comes in from the Performance indicator in this case. They established 1 year upon completion of their program as the benchmark, so in order for them to know that they met their performance indicator, this data collection must be done 1 year after completing the RLP. A handout has been created for you to print off to assist you with this exercise. Please click on the attachment icon and print the Data Sources Exercise Handout. Please press the Continue button when you are ready to continue the presentation. If you have any questions you can email Becky Noréus using the Help button.
















Design Conclusions


Be practical 


	(keep it as simple as possible and affordable, use a logic model, get help, contact evaluation resources)


Use multiple sources where possible


Use secondary (existing) data sources whenever possible
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Here are some final thoughts on the design of your evaluations process: keep it simple, use multiple sources, and try to use existing sources whenever possible.










Focus Groups


Can collect


Perceptions 


Feelings 


Use of knowledge gained  


Insights 














Juvenile Justice Advisory Group


USM, Muskie School of Public Service


Focus groups can collect data about 


Perceptions on why a behavior occurred


How clients felt about quality of services received


How clients use the new knowledge gained


Insights on how to make your program better
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Data Collection Method: Surveys


Quantitative and Qualitative


Strengths


Limitations


Considerations
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Surveys are a way of collecting quantitative and qualitative information from clients. They are usually conducted face to face, telephonically, online, or mailed.


Strengths: gather a large amount of data from a large amount of clients.


Limitations: Many people do not respond to written surveys. This method may require intensive follow-up activities (i.e., second mailing of surveys, telephone contact). 


Considerations: Time and money can be wasted if expertise in survey design, implementation, and analysis is not utilized. If the planning group does not agree up-front as to the purpose of the survey, the process can lead to misunderstanding and disappointments later. Confidentiality of respondents is important, as is anonymity.
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Surveys


Can collect


Demographics 


Number of sessions attended 


Thoughts or feelings using a 5 point scale
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Surveys can collect information about: 


Demographics like race and ethnicity


Number of sessions attended


Thoughts or feelings using a 5 point scale, similar to a Likert scale, where 1 may be Excellent and 5 may be Poor.…
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Additional Resources for Focus Group


A Brief from the CDC has an overview of how to use focus groups to collect data can be found at this site http://www.cdc.gov/healthyyouth/evaluation/pdf/brief13.pdf
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Here is a link to a brief from the CDC about data collection thru the use of focus groups should you decide to incorporate focus groups into your evaluation process. Please press continue when you are ready to continue with the presentation.
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Additional Resources for Observation


A Brief from the CDC has an overview of how to use observation to collect data can be found at this site http://www.cdc.gov/healthyYouth/evaluation/pdf/brief16.pdf


A Tip Sheet from Penn State that has some examples can be found at this site http://extension.psu.edu/Evaluation/pdf/TS37.pdf





Continue


Go Back








Juvenile Justice Advisory Group


USM, Muskie School of Public Service


Here are a few websites to review should you want to incorporate data collection thru observation into your evaluation process. Please press continue when you are ready to continue the presentation.
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Data Collection Method: Focus Groups


Qualitative


Strengths


Limitations


Considerations
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A focus group is a group interview of approximately six to twelve people who share similar characteristics or common interests. A facilitator guides the group based on a predetermined set of topics. The facilitator creates an environment that encourages participants to share their perceptions and points of view. 





Strengths:  Good for getting details about perceptions and feelings, and can be useful in interpreting quantitative data collection by answering why, Quick and relatively easy to set up. The group dynamic can provide useful information that individual data collection does not provide. Is useful in gaining insight into a topic that may be more difficult to gather through other data collection methods. 





Limitations: Susceptible to facilitator bias. The discussion can be dominated or sidetracked by a few individuals. Data analysis is time consuming and needs to be well planned in advance. Does not provide valid information at the individual level. The information is not necessarily representative of other groups. 


 


Considerations:  Confidentiality concerns- some people may be afraid to share, or group confidentiality can be compromised by an individual.
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Observation


Can collect


Number of time specific behavior observed 


Interactions – staff to clients, clients to clients


Number of 


Type of 


Type of interventions delivered 


How well clients apply new knowledge during class times 
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Here are some examples of the types of information, both qualitative and quantitative, that observation forms can collect. When you are ready to proceed with the presentation, please click the Continue button.
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Impact


Immediate effects or benefits of a program





Did the program have effects such as policy or environmental changes?


Did knowledge, attitudes, beliefs or practices change as a result of the program?
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The Impact level of data looks at immediate effects or benefits of a program





Did the program have effects such as policy or environmental changes?


Did knowledge, attitudes, beliefs or practices change as a result of the program?





Impact outcomes measure changes in knowledge attitudes, norms, or skill or changes in behavior. These changes can be collected thru surveys, self reports, or by observation.










Examples of Data Sources





			Process			Impact			Outcome


			Minutes
Registration 
  records
Planning products
Observations
Progress reports
Feedback surveys			Gallup report
Special Surveys or
  Inventories
Observations
Quarterly reports
Interviews			Criminal History   
  Records
Recidivism studies
Surveillance
  reports
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Here is a listing of some data sources and at which evaluation level it may be appropriate to use them.  It is important to keep in mind that all these sources can answer all types of outcomes, depending on the evaluation questions and indicators. 


If you want to look at How a Program is implemented, good sources of data could include minutes from meetings, planning products or observations.


If you want to look at the immediate effects from a program, you could conduct a survey, or observation, or review quarterly reports.


If you want to look at the long term effect of a program, you could look at historical records or studies conducted on recidivism. 


It is important to use products, assessments, and other tools that have already been created, that way you benefit from their lessons learned, and you may avoid making common initial mistakes. Most products, unless copyrighted, can be modified to fit your needs.










Data Collection Methods


Observation


Focus Groups


Survey
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Some of the most common ways to collect data is thru observations, focus groups, and surveys. Let's look at each one in greater detail.
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Outcome


Longer term effects on criminal activity


What changes in recidivism occurred? (because of the program)
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The Outcome level of data measures the ultimate goals of the program, such as increases in program completion rates, decreases in recidivism rates, and others. These results can take 1-3 years or more to realize, and they may extend far beyond your programs funding cycle.










Logic Model


Program


Components


Initial


Outcomes


Long-Term


Outcomes









































Interventions


Intermediate


Outcomes




















Process


Impact


Outcome
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We have seen this slide quite a few times, but we have yet to address the words “Process”, “Impact”, and “Outcome”. Those are the three levels of evaluation.  You can see how the different levels of evaluation correspond to different logic model components….










Process


HOW a program is implemented  


What activities were conducted?


What materials or services did participants receive?


What did people experience?
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In some of the worksheets that we have reviewed, some people are mixing up behavioral outcomes that are impact oriented with process outcomes.


Process outcomes look at how a program is implemented  


what activities were conducted?


what materials or services did participants receive?


What did people experience?


Process outcomes measure interventions – How many people attended class? It can measure satisfaction by asking questions like “Did you like the program?”













Comparability


Maine Dept of Education – tracks educational information for the children in Maine


MYDAUS (Maine Youth Drug and Alcohol Use Survey) – tracks tobacco and alcohol use for children in Maine


BRFSS (Behavioral Risk Factor Surveillance system) – national data about health risks, can get state data


Kids Count – tracks the status of children in the US, can get state data


Maine Marks – tracks delivery of services to Maine children. They collect info from a variety of sources.
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Listed here are a few good sources of data. Some provide national data, and others are state specific.


These sites also have some great survey questions should you choose to incorporate a survey into your evaluation process. Just remember, when you are obtaining data from other sources, it is important to cite their work if you use it, and ensure that their evaluation questions and responses are clearly defined to ensure that they line up with yours. It is important to interpret their results and compare them to your own findings correctly. 
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Measures Exercise


			Long-Term
Outcome			Intermediate Outcome			Initial Outcome			Interventions			Evaluation
Questions			Performance Indicators			Measure


									Students will develop positive attitudes towards school						Did students develop positive attitudes toward school?			Upon completion of RLP 65% (41 of 60) of students will report having a more positive attitude towards school.
			% of students who report an increase in their positive attitude towards school. 



												Restorative Learning Program			Were the students satisfied with the Restorative Learning Program?			By Fall 2008, 65%  (41 of 60)  of student will report they are ‘very satisfied’ with the program.  
			% of students who report being very satisfied with the program. 
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This slide depicts the last two outcomes that we were looking at for the Restorative Learning Program. This is just a sampling of the outcomes they chose to look at, and their full data exercise worksheet is multiple pages. You may find yours getting bigger as we go through this process as well. 










Determine Evaluation Design/Method


Have logic model


Develop evaluation questions


Create relevant performance indicators and measures


Choose data sources and time lines
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In order to measure your outcomes, you need to collect data.


Today, we will start by focusing on data sources and timelines.  


Data sources are places you will go to get the information to answer your evaluation questions 


Just as important as where is when. When is the best time to capture this data? 










Data Types


Qualitative Data: Information gathered from words, observations and descriptions having been gained from documents, diaries, case studies, interviews, or focus groups





Quantitative Data: Information focusing on things that can be counted, categorized and subjected to statistical analysis
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There are two types of data that can be collected. Qualitative Data is information gathered from words, observations and descriptions from documents, diaries, or focus groups. It is subjective, and based on individual thoughts and feelings.





Where, quantitative data is information that focuses on things that can be counted, and categorized. It is objective, but the numbers can’t tell you why.  For example: 4 students were absent on Tuesday. That is quantitative data. The individual reasons that they were absent is not answered…


 For this reason, it is necessary to collect both types of data to get the full picture of a situation.
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Data Quality


Reliability: The extent to which a technique/instrument applied repeatedly will produce the same result (measure or score) if applied two or more times, reproducibility





Validity: Measuring what you intended to measure 
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In regards to data quality, it is important to consider the reliability and validity of the data. Reliability will yield consistent results regardless of where the tool is used. It is important to ask people things they are likely to know.  Things that are relevant to them. 


With validity, it is  important to keep in mind that you design an instrument that actually measures what you need.  Ask questions that are clear, not vague. For example asking the question “Did you get into a fight last week?” yes responses could be due to verbal argument, or a physical scuffle.  Or, we could ask “How many times did your eat at home” would not get at the answer of how many home cooked meals a person ate last week. They could have eaten at home every night, but it could have been takeout, a frozen box meal, or mom’s homemade from scratch chili. Such quantitative questions will not tell you why…  It is important to define such terms to ensure consistent interpretation of the  question.
















Data: Things to Think About


Multiple sources and types (qualitative and quantitative)





Quality (reliability and validity), quantity and logistics





Collecting data (cost, skills, confidentiality, etc)





Comparability across sites
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When you are considering data, there are many things to keep in mind:


There can be multiple sources and types of information – Can you get the information from another source, like the Maine Department of Education for example, or do you have to collect the data yourself?





You want to consider quality, quantity and logistics of the data. – How good is the data? How much do you need? How ,and where, can you get it?





You'll want to consider cost, skills, and confidentiality associated with collecting the data – What information do you need? How will you collect it? Are there special considerations that need to be kept in mind? Choose a strategy within your capabilities and budget.


 You also need to consider the skills of the person collecting the data. 


Also, you will want to consider Comparability across sites – If looking at other programs – ensure that their questions and answers line up with yours. For example: “How many students have good attendance?” One program may consider good program attendance as having only one unexcused absence per month, and another may think that it’s OK to have one a week. There's a big difference in interpreting the results of the same question. We will look at each of these concepts in greater detail...










Training Objectives - Today


Refine your logic models


Complete Data Exercises Worksheet


Understand data collection


What to collect


When
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Our training objectives for this session are to refine your logic models, complete your Data Exercise Worksheets, and gain understanding with the data collection process; what to collect and when.










1. Engage


Stakeholders


2. Describe


Program


3. Determine 


Evaluation


Design


4. Collect


Data


5. Analyze 


and


Interpret 


Data


6. Ensure Use 


and


Share Lessons


Learned




















START HERE





Steps in the Evaluation Process
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The past two sessions have explored Steps 1-3 in the evaluation process.


Today, we will look at data collection.













Measures Exercise


			Long-Term
Outcome			Intermediate Outcome			Initial Outcome			Interventions			Evaluation
Questions			Performance
Indicator			Measure
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Please pull out your reviewed Data Exercise Worksheet that you received back from Becky and George, as well as your draft logic model. Do your logic model components need to be revised in any way based on the feedback from Becky and George? Please take a few moments and make those revisions now. Please press Continue when you are ready to resume the presentation.



















Play


Continue





Go Back


View Attachments











Juvenile Justice Advisory Group


USM, Muskie School of Public Service


Once you have pressed the Pause button, it turns into a Play button, so that you may start the presentation at the same point where it was stopped.  Additionally,  a few documents have been attached to this presentation. View them by clicking on the paperclip. Go ahead and click the paperclip on your screen now. From this window, you can open these documents for printing, or you can save these documents to your computer. Saving the documents to your computer will allow you to edit the document, and electronically submit it to the George and Becky when you are ready.  This paperclip is available throughout the presentation, so whether you save or print the documents now, or later, is up to you. Also, please note the Outline and Notes tabs that are available to you. The Notes tab is a written narrative of the audio, and the Outline tab is a listing of slide titles, to allow you to go back and review a topic if you would like.  Occasionally, additional buttons have been inserted into the presentation. The Go Back and Continue buttons work the same as the Back and Next buttons. Visually, they are an indicator that the presentation will automatically stop at the end of the slide to allow you to conduct an exercise, jot down notes, or reflect on the material just presented. You will need to click one of these buttons to move the presentation along. Click Go Back to review the material on the slide again, or Continue to move to the next slide in the presentation. 


When you have identified the navigation buttons, and have saved or printed the attachments, please press continue to resume the presentation. Now would also be a great time to get your initial Logic Model, if you haven’t already done so.
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Session #2 Re-Cap


Develop evaluation questions


How


Why


Create performance indicators


SMART


Performance measures
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Let’s do a quick recap from the last session. We discussed the importance of evaluation questions. That they are based on your identified outcomes  and need to reflect them clearly. Evaluation questions provide focus to your identified outcomes, can identify a timeframe, and guide data collection and analysis. 


Once evaluation questions have been created, we enhance them by creating performance indicators. Performance indicators help a program define and measure progress towards it’s identified outcomes, and answer what, for whom, how much and by when.


Performance indicators need to be written in a SMART manner. SMART is an acronym for Specific, Measurable, Achievable, Realistic, and Time bound.


Performance measures translate performance indicators into specific measurable parts.  


We can see examples of each of these in the following slide.










Measures Exercise



			Long-Term
Outcome			Intermediate Outcome			Initial Outcome			Interventions			Evaluation
Questions			Performance Indicators			Measure


			Improved school attendance												Have RLP students’ overall attendance improved  when they return to their sending school?			1 year after completing the program, 25% of 60 (15 of 60) students will have improved their attendance by 5% when they return to their sending school. 			% of students who improved their attendance when they return to their sending school.



						Students will attend RLP regularly									Did student attend RLP regularly?			During each quarter in RLP 70 % (42 of 60) of students will not have more than 5 unexcused absences. (full day)
			% of students who will not have more than 5 unexcused absences. 
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This is the Data Exercise Worksheet we were working on for the Restorative Learning Program. Last time, we: learned how to populate this worksheet from the logic model; we created evaluation questions based on those outcomes; we created performance indicators for those outcomes, and we identified how those outcomes were going to be measured. This slide depicts the first two outcomes for the Restorative Learning Program.










Steps in the Evaluation Process


1. Engage


Stakeholders


2. Describe


Program


3. Determine 


Evaluation


Design


4. Collect


Data


5. Analyze 


and


Interpret 


Data


6. Ensure Use 


and Share


Lessons 


Learned




















START HERE











Juvenile Justice Advisory Group


USM, Muskie School of Public Service


5


Session 2 focused on Step 3 of the evaluation process. We used the Data Exercise Worksheet to help us determine our evaluation design.
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Please take a few moments to review the navigation buttons in Presenter


Please click on the attachments (paperclip) to open and print or save these documents to your computer.





When you have identified the navigation buttons, and have saved or printed the attachments, please press continue to resume the presentation. Now would also be a great time to get your initial Logic Model, and your Data Exercise Worksheet, if you haven’t already done so.
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These buttons are located at the bottom of your screen. You may press pause to stop the presentation at any time. Press Back to review the last slide again, or press Next to move forward to the next slide. You can adjust the volume of the presentation by pressing the Volume button. You can make the presentation full screen by moving the navigation buttons from the bottom to the side, so that they take up less room on your screen. Lastly, you can make the window full screen, by pressing the Maximize Window button.
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Welcome back to Evaluation Planning Tools: How to Assess Community Correction Programs.  This is session #3 out of four sessions.


If you are a Juvenile Justice Advisory Group sub-grantee, you should have received confirmation from Becky Noréus or George Shaler that you are ready to begin this session, based on the Data Exercise Worksheet you submitted at the end of session 2. You will want this worksheet as well as your draft logic model worksheet to review as we go thru today’s session.
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Measures Exercise


Long-TermOutcomeIntermediate OutcomeInitial OutcomeInterventionsEvaluationQuestionsPerformance IndicatorsMeasureImproved school attendanceHave RLP students’ overall attendance improved  when they return to their sending school?1 year after completing the program, 25% of 60 (15 of 60) students will have improved their attendance by 5% when they return to their sending school. % of students who improved their attendance when they return to their sending school.Students will attend RLP regularlyDid student attend RLP regularly?During each quarter in RLP 70 % (42 of 60) of students will not have more than 5 unexcused absences. (full day)% of students who will not have more than 5 unexcused absences. 
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Measures Exercise


Long-TermOutcomeIntermediate OutcomeInitial OutcomeInterventionsEvaluationQuestionsPerformance IndicatorsMeasureStudents will develop positive attitudes towardsschoolDid students develop positive attitudes toward school?Upon completion of RLP 65% (41 of 60) of students will report having a more positive attitude towards school.% of students who report an increase in their positive attitude towards school. Restorative Learning ProgramWere the students satisfied with the Restorative Learning Program?By Fall 2008, 65%  (41 of 60)  of student will report they are ‘very satisfied’ with the program.  % of students who report being very satisfied with the program. 
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Measures Exercise


Long-TermOutcomeIntermediate OutcomeInitial OutcomeInterventionsEvaluationQuestionsPerformanceIndicatorMeasure
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Data: Things to Think About
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Data Types


•Qualitative Data: Information gathered from words, observations and descriptions having been gained from documents, diaries, case studies, interviews, or focus groups


•Quantitative Data : Information focusing on 


things that can be counted, categorized and subjected to statistical analysis
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Data Quality


•Reliability: The extent to which a technique/instrument applied repeatedly will produce the same result (measure or score) if applied two or more times, reproducibility


•Validity: Measuring what you intended to 


measure 
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Confidentiality


•Means ensuring that any data gathered from an individual or organization is done so without harming their privacy. Unless permission is granted, any data that are released should not reveal a person’s identity.


•National Institutes of Health website 


http://grants.nih.gov/grants/policy/hs/index.htm
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Comparability


•Maine Dept of Education  –tracks educational information for the children in Maine


•MYDAUS(Maine Youth Drug and Alcohol Use Survey)  –


tracks tobacco and alcohol use for children in Maine


•BRFSS(Behavioral Risk Factor Surveillance system)  –


national data about health risks, can get state data


•Kids Count –tracks the status of children in the US, can 


get state data


•Maine Marks –tracks delivery of services to Maine 


children. They collect info from a variety of sources.
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Process


HOW a program is implemented


•What activities were conducted?•What materials or services did participants 


receive?


•What did people experience ?
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Impact


Immediate effects or benefits of a program


•Did the program have effects such as policy 


or environmental changes?


•Did knowledge, attitudes, beliefs or 


practices change as a result of the program?
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Outcome


Longer term effects on criminal activity


•What changes in recidivism occurred? 


(because of the program)
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Examples of Data Sources


ProcessImpactOutcome


MinutesRegistration records


Planning productsObservationsProgress reportsFeedback surveys


Gallup reportSpecial Surveys orInventories


ObservationsQuarterly reportsInterviews


Criminal History   Records


Recidivism studies


Surveillancereports
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Data Collection Methods


•Observation


•Focus Groups•Survey
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Data Collection Method: Observation


•Qualitative and quantitative


•Strengths•Limitations•Considerations
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Observation


•Can collect


–Number of time specific behavior observed –Interactions –staff to clients, clients to clients


•Number of •Type of 


–Type of interventions delivered –How well clients apply new knowledge during 


class times 


ContinueGo Back
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Additional Resources for Observation


•A Brief from the CDC has an overview of how to use observation to collect data can be found at this sitehttp://www.cdc.gov/healthyYouth/evaluation/pdf/brief16.pdf


•A Tip Sheet from Penn State that has some 


examples can be found at this site http://extension.psu.edu/Evaluation/pdf/TS37.pdf


ContinueGo Back
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Data Collection Method: Focus Groups


•Qualitative


•Strengths•Limitations•Considerations
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Focus Groups


•Can collect


–Perceptions –Feelings –Use of knowledge gained  –Insights 
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Additional Resources for Focus Group


•A Brief from the CDC has an overview of how to use focus groups to collect data can be found at this site http://www.cdc.gov/healthyyouth/evaluation/pdf/brief13.pdf


ContinueGo Back
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Data Collection Method: Surveys


•Quantitative and Qualitative


•Strengths•Limitations•Considerations
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Surveys


•Can collect


–Demographics –Number of sessions attended –Thoughts or feelings using a 5 point scale
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Survey Links


•MYDAUS website


–http://www.maine.gov/maineosa/survey/hom


e.php


–Click on “Results For Each Survey Question” to 


see each question, based on a category.


•BFRSS website


–http://www.cdc.gov/brfss/–Click on a Questionnaire to see survey 


questions


ContinueGo Back




		___________________________________


___________________________________


___________________________________


___________________________________


___________________________________


___________________________________


___________________________________



		Slide 33

		

[image: image33.emf]Juvenile Justice Advisory Group


USM, Muskie School of Public Service


Design Conclusions


•Be practical


(keep it as simple as possible and 


affordable, use a logic model, get help, contact evaluation resources)


•Use multiple sources where possible•Use secondary (existing) data sources 


whenever possible
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Timing:When the Data is Gathered/Collected


•How often?


•At regular or specific intervals?•Time of year•When, relative to the intervention
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Data Sources Exercise


Long-Term


Outcome


Intermediate OutcomeInitial OutcomeInterventionsEvaluation


Questions


Performance IndicatorsMeasureData SourcesTimingImproved school attendanceHave RLP students’ overall attendance improved  when they return to their sending school?1 year after completing the program, 25% of 60 (15 of 60) students will have improved their attendance by 5% when they return to their sending school. % of students who improved their attendance when they return to their sending school.Attendance records from sending schools.Baseline and 1 year upon completion. 


ContinueGo BackHelp


Long-Term


Outcome


Improved school attendanceEvaluation


Questions


Performance IndicatorsMeasureHave RLP students’ overall attendance improved  when they return to their sending school?1 year after completing the program, 25% of 60 (15 of 60) students will have improved their attendance by 5% when they return to their sending school. % of students who improved their attendance when they return to their sending school.Data SourcesTimingAttendance records from sending schools.Baseline and 1 year upon completion. 
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Data Sources Exercise


Long-TermOutcomeIntermediate OutcomeInitial OutcomeInterventionsEvaluationQuestionsPerformance IndicatorsMeasureData SourcesTimingStudents will attend RLP regularlyDid student attend RLP regularly?During each quarter in RLP 70 % (42 of 60) of students will not have more than 5 unexcused absences. (full day)% of students who will not have more than 5 unexcused absences. 
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Data Sources Exercise


Long-TermOutcomeIntermediate OutcomeInitial OutcomeInterventionsEvaluationQuestionsPerformance IndicatorsMeasureData SourcesTimingStudents will develop positive attitudes towardsschoolDid students develop positive attitudes toward school?Upon completion of RLP 65% (41 of 60) of students will report having a more positive attitude towards school.% of students who report an increase in their positive attitude towards school. 


ContinueGo BackHelp
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Data Sources Exercise


Long-TermOutcomeIntermediate OutcomeInitial OutcomeInterventionsEvaluationQuestionsPerformance IndicatorsMeasureData SourcesTimingRestorative Learning ProgramWere the students satisfied with the Restorative Learning Program?By Fall 2008, 65%  (41 of 60)  of student will report they are ‘very satisfied’ with the program.  % of students who report being very satisfied with the program. 


ContinueGo BackHelp
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Data Sources Exercise


Long-TermOutcomeIntermediate OutcomeInitial OutcomeInterventionsEvaluationQuestionsPerformance IndicatorsMeasureData SourcesTimingStudents will attend RLP regularlyDid student attend RLP regularly?During each quarter in RLP 70 % (42 of 60) of students will not have more than 5 unexcused absences. (full day)% of students who will not have more than 5 unexcused absences. Attendance records in RLP.Upon completion of the RLP program. 


ContinueGo BackHelp


Data SourcesTimingAttendance records in RLP.Upon completion of the RLP program. 
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Data Sources Exercise


Long-TermOutcomeIntermediate OutcomeInitial OutcomeInterventionsEvaluationQuestionsPerformance IndicatorsMeasureData SourcesTimingStudents will develop positive attitudes towardsschoolDid students develop positive attitudes toward school?Upon completion of RLP 65% (41 of 60) of students will report having a more positive attitude towards school.% of students who report an increase in their positive attitude towards school. Student surveys.Baseline & upon completion of the program. 


ContinueGo BackHelp


Data SourcesTimingStudent surveys.Baseline & upon completion of the program.
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Data Sources Exercise


Long-TermOutcomeIntermediate OutcomeInitial OutcomeInterventionsEvaluationQuestionsPerformance IndicatorsMeasureData SourcesTimingRestorative Learning ProgramWere the students satisfied with the Restorative Learning Program?By Fall 2008, 65%  (41 of 60)  of student will report they are ‘very satisfied’ with the program.  % of students who report being very satisfied with the program. Student exit survey. Upon completion of the program. 


ContinueGo BackHelp


Data SourcesTimingStudent exit survey. Upon completion of the program. 
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ContinueGo Back


Check on Learning
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Check On Learning


•Answer the following questions to check on your learning


•80% to pass•Select your answer, and press the Submit 


button.


•If you wish to change your answer, press 


the Clear button, then select your new answer


ContinueGo Back




		(Slides 44 – 53 have been removed as they displayed the answers to the Check On Learning questions.)
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Check On Learning Results, Session #3


Question Feedback/Review Information Will Appear Here


Review QuizContinue


Your Score{score}Max Score{max-score}Accuracy{percent}Number of Quiz Attempts{total-attempts}
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Identifying Data Sources and Timings for your program


ContinueGo Back


Homework, Part 1:




		___________________________________


___________________________________


___________________________________


___________________________________


___________________________________


___________________________________


___________________________________



		Slide 56

		

[image: image46.emf]Juvenile Justice Advisory Group


USM, Muskie School of Public Service


Data Sources Exercise


Long-TermOutcomeIntermediate OutcomeInitial OutcomeInterventionsEvaluationQuestionsPerformance IndicatorsMeasuresData SourcesTiming


ContinueGo Back
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Data Source Samples


ContinueGo Back


Homework, Part 2:  
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Next Steps


•Send Check On Learning Results to Kathryn McGloin


•Send Homework to George and Becky•Obtain approval from George or Becky 


prior to starting Session 4
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Please contact Becky Noréusrnoreus@usm.maine.edu Or (207) 780-5835


Questions or Comments  




		___________________________________


___________________________________


___________________________________


___________________________________


___________________________________


___________________________________


___________________________________





Confidentiality


Means ensuring that any data gathered from an individual or organization is done so without harming their privacy. Unless permission is granted, any data that are released should not reveal a person’s identity.


National Institutes of Health website http://grants.nih.gov/grants/policy/hs/index.htm


Continue
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Another thing to consider when collecting data is confidentiality.  At USM and any other academic institution we have to submit all research and evaluation oriented activities to an Office of Research Compliance.  While you may not have to submit your survey instruments to such a body, you should consider what might happen if any of your surveys, data, etc ever was stolen or lost.  What might happen to the people who completed the instrument? Working with juveniles, women who are pregnant, prisoners, elderly, or individuals with disabilities are protected populations due to their vulnerability. Extra precautions should be followed to ensure protection of their privacy. To learn more about confidentiality issues and to see a list of training resources, please visit the National Institutes of Health website on Research Involving Human Subjects at the address indicated on your screen.  Please press continue when you are ready to continue the presentation.










Data Collection Method: Observation


Qualitative and quantitative


Strengths


Limitations


Considerations
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The observation method is good for capturing qualitative data, but can also capture quantitative data.


Strengths:  Alternative to relying on self-report, can use simple/straight forward checklist or be more detailed


Limitations: Limited to what observer sees, presence of observer can alter behavior or group dynamic


Considerations:  Who observes? How many times?  Inter-rater reliability – how are you going to ensure that each observer uses the same definition  for observed behavior? One observer may feel that slouching is a sign of disinterest, and another may interpret it as a sign of being uncomfortable. This can affect the write up of the observation. Data entry-is data going to be entered into a database? Does there need to be a list of observable behaviors identified to make data entry easier and more consistent?


Need a systematic approach to ensure objectivity – determine, how many times a month, who will do observing, will observations be ‘surprise’, or scheduled?  


Forms need to be created to ensure observers are looking for same things.  It is helpful, if the data is going to be entered into  database, that the information collected on the form is in the same order as the data would get entered into the database.








Quantitative information – number of times a specific observations observed





Considerations – need to establish process
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Survey Links


MYDAUS website


http://www.maine.gov/maineosa/survey/home.php 


Click on “Results For Each Survey Question” to see each question, based on a category.


BFRSS website


http://www.cdc.gov/brfss/


Click on a Questionnaire to see survey questions


Continue
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Here are two websites that feature the use of surveys. You may be able to utilize similar survey questions that they use. 





Maine Youth Drug and Alcohol Survey (MYDAUS) website


From this page you can access data from:


Maine Youth Drug and Alcohol Survey (Office of Substance Abuse): 2000, 2002, 2004, 2006 and 2008


Youth Tobacco Survey (Maine Center for Disease Control and Prevention): 2004, 2006 and 2008


Click on “Results For Each Survey Question” to see each question, based on a category.


Behavioral Risk Factors Surveillance System (BFRSS) is a large, on-going telephone health survey system, tracking health conditions and risk behaviors in the United States yearly since 1984.


Click on a Questionnaire to see survey questions
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Data Sources Exercise


			Long-Term
Outcome			Intermediate Outcome			Initial Outcome			Interventions			Evaluation
Questions			Performance Indicators			Measure			Data Sources			Timing


									Students will develop positive attitudes towards school						Did students develop positive attitudes toward school?			Upon completion of RLP 65% (41 of 60) of students will report having a more positive attitude towards school.
			% of students who report an increase in their positive attitude towards school. 
			Student surveys.			Baseline & upon completion of the program. 





Continue
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Help


			Data Sources			Timing


			Student surveys.			Baseline & upon completion of the program.
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For the Initial Outcome “Students will develop positive attitudes towards school” potential data source that has been identified was student survey. The RLP decided that the best product that would meet their needs would be to poll students about their attitudes towards school. In order to ensure that the performance indicator was met, they needed to conduct this survey twice. Once at the beginning of the program, and once at the end, and that the change in responses would indicate if students had changed their attitude about school.  Press the Continue button when you are ready to continue the presentation. If you have any questions you can email Becky Noréus using the Help button.










Check On Learning Results, 
Session #3


Question Feedback/Review Information Will Appear Here





Review Quiz





Continue


			Your Score			{score}


			Max Score			{max-score}


			Accuracy			{percent}


			Number of Quiz Attempts			{total-attempts}
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Thank you for completing our Check On Learning Exercise. If you scored an 80% or higher; Congratulations, you are now ready to submit your results to Kathryn McGloin and start your homework. Instructions for sending the results to Kathryn are found in the attachments portion of this presentation. If you scored less than 80%, you may want to review the quiz before deciding if you need to restart session 2, or simply retaking the Check on Learning. Press the Continue button to move onto the Homework portion of this session.
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Data Sources Exercise


			Long-Term
Outcome			Intermediate Outcome			Initial Outcome			Interventions			Evaluation
Questions			Performance Indicators			Measures			Data 
Sources			Timing
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For Part 1 of the Homework assigned is to complete the Data Exercise Worksheet you began in session 2, by identifying your data sources for your program as well as the best time to collect that data. Sometimes the data sources are already being used, please indicate that such a data source is in existence. 










Next Steps


Send Check On Learning Results to Kathryn McGloin


Send Homework to George and Becky


Obtain approval from George or Becky prior to starting Session 4








Juvenile Justice Advisory Group


USM, Muskie School of Public Service


In order for JJAG sub-grantees to receive credit for this training, they must submit a Check on Learning Results to Kathryn McGloin, and send both portions of their homework to George and Becky. Please obtain prior approval from George or Becky prior to starting Session 4. 
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Please contact Becky Noréus


rnoreus@usm.maine.edu 


Or (207) 780-5835


Questions or Comments  
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If you have any questions, comments or general feedback on this session, please feel free to contact Becky Noréus at the email and phone number provided on the screen. Thank you for training with us today. We look forward to seeing you at the next session.










Data Source Samples


Continue
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Homework, Part 2:  
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For Part 2, please write a paragraph about your current data collection measures and submit samples of those products to George and Becky.  This paragraph should identify what your current data collection looks like, and when it is collected. Please also address 1) how well these tools fit with the outcomes and questions you have just identified on your Data Exercise Worksheet. 2) can you revise these existing tools to fit your needs? Then gather samples of these tools and submit these to George or Becky.













Identifying Data Sources and 


Timings for your program


Continue
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Your homework for today’s session consists of two parts. Part 1 is to complete the Data Exercise Worksheet that was started in Session 2, and Part 2 is to write a paragraph about your current data collection measures and submit samples of those products to George and Becky. More details for each task are outlined on the following slides.
















Continue
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Check on Learning
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Now it is time to check your learning. If you wish to review any, or all, of this presentation, before moving on to the  Check On Learning, please do so now.


Please press Continue when you are ready to begin.










Check On Learning


Answer the following questions to check on your learning


80% to pass


Select your answer, and press the Submit button.


If you wish to change your answer, press the Clear button, then select your new answer


Continue
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Please Answer the following questions to check on your learning


Remember an 80% or better is required to pass. 


Select your answer, and press the Submit button.


If you wish to change your answer, press the Clear button, then select your new answer


Please press continue when you are ready.
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Data Sources Exercise


			Long-Term
Outcome			Intermediate Outcome			Initial Outcome			Interventions			Evaluation
Questions			Performance Indicators			Measure			Data Sources			Timing


												Restorative Learning Program			Were the students satisfied with the Restorative Learning Program?			By Fall 2008, 65%  (41 of 60)  of student will report they are ‘very satisfied’ with the program.  
			% of students who report being very satisfied with the program. 			Student exit survey. 			Upon completion of the program. 
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Help


			Data Sources			Timing


			Student exit survey. 			Upon completion of the program. 
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For the Intervention “Restorative Learning Program” a question could be added to the Student Exit Survey that gets conducted at the end of the program.  Press the Continue button when you are ready to continue the presentation. If you have any questions you can email Becky Noréus using the Help button.










Data Sources Exercise


			Long-Term
Outcome			Intermediate Outcome			Initial Outcome			Interventions			Evaluation
Questions			Performance Indicators			Measure			Data Sources			Timing


						Students will attend RLP regularly									Did student attend RLP regularly?			During each quarter in RLP 70 % (42 of 60) of students will not have more than 5 unexcused absences. (full day)
			% of students who will not have more than 5 unexcused absences. 						
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Continue this Data Sources Exercise by identifying data sources and timings for each of the three remaining outcomes.










Data Sources Exercise


			Long-Term
Outcome			Intermediate Outcome			Initial Outcome			Interventions			Evaluation
Questions			Performance Indicators			Measure			Data Sources			Timing


												Restorative Learning Program			Were the students satisfied with the Restorative Learning Program?			By Fall 2008, 65%  (41 of 60)  of student will report they are ‘very satisfied’ with the program.  
			% of students who report being very satisfied with the program. 						
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When you are ready to see the answers to this exercise, please press the Continue button. If you have any questions you can email Becky Noréus using the Help button.










Data Sources Exercise


			Long-Term
Outcome			Intermediate Outcome			Initial Outcome			Interventions			Evaluation
Questions			Performance Indicators			Measure			Data Sources			Timing


						Students will attend RLP regularly									Did student attend RLP regularly?			During each quarter in RLP 70 % (42 of 60) of students will not have more than 5 unexcused absences. (full day)
			% of students who will not have more than 5 unexcused absences. 			Attendance records in RLP.
			Upon completion of the RLP program. 
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Help


			Data Sources			Timing


			Attendance records in RLP.
			Upon completion of the RLP program. 
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Here are our suggested data sources and timings for the Intermediate Outcome “Students will attend RLP regularly”. Press the Continue button when you are ready to continue to see the remaining two outcomes, and compare with your answers. If you have any questions you can email Becky Noréus using the Help button.













Data Sources Exercise


			Long-Term
Outcome			Intermediate Outcome			Initial Outcome			Interventions			Evaluation
Questions			Performance Indicators			Measure			Data Sources			Timing


									Students will develop positive attitudes towards school						Did students develop positive attitudes toward school?			Upon completion of RLP 65% (41 of 60) of students will report having a more positive attitude towards school.
			% of students who report an increase in their positive attitude towards school. 
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Press the Continue button when you are ready to continue the presentation. If you have any questions you can email Becky Noréus using the Help button.










Timing:
When the Data is Gathered/Collected


How often?


At regular or specific intervals?


Time of year


When, relative to the intervention
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When is the data going to be collected?


How often?


At regular or specific intervals? You could do a pre and post data collection method where you take a sample from the client when they first enter the program, and a sample when they have almost completed your program to capture a change in attitudes, behaviors, etc. This “sample” could be any one of the data sources listed a few moments ago.


Time of year? Depending on the data you are collecting, the time of year could be very critical to the success of your evaluation. If you wanted to evaluate student attitudes towards school, the data you collect in September, would be different than the data that is collected in December (prior to holiday break), which would be different than the data captured in June.


  In addition to collecting pre, and post data, a follow-up data collection may be useful to see if the impact noted upon completion of the program remains with the individual. With juveniles, it has been established that 90 – 120 days after release from commitment is the most riskiest time in terms of re-offending and re-commitment.










Data Sources Exercise


			Long-Term
Outcome			Intermediate Outcome			Initial Outcome			Interventions			Evaluation
Questions			Performance Indicators			Measure			Data Sources			Timing


			Improved school attendance												Have RLP students’ overall attendance improved  when they return to their sending school?			1 year after completing the program, 25% of 60 (15 of 60) students will have improved their attendance by 5% when they return to their sending school. 			% of students who improved their attendance when they return to their sending school.
			Attendance records from sending schools.			Baseline and 1 year upon completion. 
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Help


			Long-Term
Outcome


			Improved school attendance





			Evaluation
Questions			Performance Indicators			Measure


			Have RLP students’ overall attendance improved  when they return to their sending school?			1 year after completing the program, 25% of 60 (15 of 60) students will have improved their attendance by 5% when they return to their sending school. 			% of students who improved their attendance when they return to their sending school.






			Data Sources			Timing


			Attendance records from sending schools.			Baseline and 1 year upon completion. 
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Lets see where this information will go onto the Data Exercise Worksheet. We have two more columns that are empty of our Data Exercise Worksheet. Let’s look at the Restorative Learning Program outcomes, and add data source and timing information to  each of the outcomes. We’ll do the first one together. First , look at the outcome and how it will be measured. We see that it has to do with improving attendance at the sending school. Based on that measurement, where would you find that data? That’s right, you could ask the sending school to provide attendance records for that student. When do we want to collect that data? In order to measure an improvement, you will need to know how frequently they were attending school prior to participating  in the Restorative Learning Program, that’s referred to here as the baseline. You will also need to know how frequently they attend school after completing the Restorative Learning Program. The timing piece comes in from the Performance indicator in this case. They established 1 year upon completion of their program as the benchmark, so in order for them to know that they met their performance indicator, this data collection must be done 1 year after completing the RLP. A handout has been created for you to print off to assist you with this exercise. Please click on the attachment icon and print the Data Sources Exercise Handout. Please press the Continue button when you are ready to continue the presentation. If you have any questions you can email Becky Noréus using the Help button.
















Design Conclusions


Be practical 


	(keep it as simple as possible and affordable, use a logic model, get help, contact evaluation resources)


Use multiple sources where possible


Use secondary (existing) data sources whenever possible
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Here are some final thoughts on the design of your evaluations process: keep it simple, use multiple sources, and try to use existing sources whenever possible.










Focus Groups


Can collect


Perceptions 


Feelings 


Use of knowledge gained  


Insights 
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Focus groups can collect data about 


Perceptions on why a behavior occurred


How clients felt about quality of services received


How clients use the new knowledge gained


Insights on how to make your program better
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Data Collection Method: Surveys


Quantitative and Qualitative


Strengths


Limitations


Considerations
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Surveys are a way of collecting quantitative and qualitative information from clients. They are usually conducted face to face, telephonically, online, or mailed.


Strengths: gather a large amount of data from a large amount of clients.


Limitations: Many people do not respond to written surveys. This method may require intensive follow-up activities (i.e., second mailing of surveys, telephone contact). 


Considerations: Time and money can be wasted if expertise in survey design, implementation, and analysis is not utilized. If the planning group does not agree up-front as to the purpose of the survey, the process can lead to misunderstanding and disappointments later. Confidentiality of respondents is important, as is anonymity.
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Surveys


Can collect


Demographics 


Number of sessions attended 


Thoughts or feelings using a 5 point scale
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Surveys can collect information about: 


Demographics like race and ethnicity


Number of sessions attended


Thoughts or feelings using a 5 point scale, similar to a Likert scale, where 1 may be Excellent and 5 may be Poor.…
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Additional Resources for Focus Group


A Brief from the CDC has an overview of how to use focus groups to collect data can be found at this site http://www.cdc.gov/healthyyouth/evaluation/pdf/brief13.pdf
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Here is a link to a brief from the CDC about data collection thru the use of focus groups should you decide to incorporate focus groups into your evaluation process. Please press continue when you are ready to continue with the presentation.
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Additional Resources for Observation


A Brief from the CDC has an overview of how to use observation to collect data can be found at this site http://www.cdc.gov/healthyYouth/evaluation/pdf/brief16.pdf


A Tip Sheet from Penn State that has some examples can be found at this site http://extension.psu.edu/Evaluation/pdf/TS37.pdf
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Here are a few websites to review should you want to incorporate data collection thru observation into your evaluation process. Please press continue when you are ready to continue the presentation.
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Data Collection Method: Focus Groups


Qualitative


Strengths


Limitations


Considerations
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A focus group is a group interview of approximately six to twelve people who share similar characteristics or common interests. A facilitator guides the group based on a predetermined set of topics. The facilitator creates an environment that encourages participants to share their perceptions and points of view. 





Strengths:  Good for getting details about perceptions and feelings, and can be useful in interpreting quantitative data collection by answering why, Quick and relatively easy to set up. The group dynamic can provide useful information that individual data collection does not provide. Is useful in gaining insight into a topic that may be more difficult to gather through other data collection methods. 





Limitations: Susceptible to facilitator bias. The discussion can be dominated or sidetracked by a few individuals. Data analysis is time consuming and needs to be well planned in advance. Does not provide valid information at the individual level. The information is not necessarily representative of other groups. 


 


Considerations:  Confidentiality concerns- some people may be afraid to share, or group confidentiality can be compromised by an individual.
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Observation


Can collect


Number of time specific behavior observed 


Interactions – staff to clients, clients to clients


Number of 


Type of 


Type of interventions delivered 


How well clients apply new knowledge during class times 
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Here are some examples of the types of information, both qualitative and quantitative, that observation forms can collect. When you are ready to proceed with the presentation, please click the Continue button.
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Impact


Immediate effects or benefits of a program





Did the program have effects such as policy or environmental changes?


Did knowledge, attitudes, beliefs or practices change as a result of the program?
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The Impact level of data looks at immediate effects or benefits of a program





Did the program have effects such as policy or environmental changes?


Did knowledge, attitudes, beliefs or practices change as a result of the program?





Impact outcomes measure changes in knowledge attitudes, norms, or skill or changes in behavior. These changes can be collected thru surveys, self reports, or by observation.










Examples of Data Sources





			Process			Impact			Outcome


			Minutes
Registration 
  records
Planning products
Observations
Progress reports
Feedback surveys			Gallup report
Special Surveys or
  Inventories
Observations
Quarterly reports
Interviews			Criminal History   
  Records
Recidivism studies
Surveillance
  reports
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Here is a listing of some data sources and at which evaluation level it may be appropriate to use them.  It is important to keep in mind that all these sources can answer all types of outcomes, depending on the evaluation questions and indicators. 


If you want to look at How a Program is implemented, good sources of data could include minutes from meetings, planning products or observations.


If you want to look at the immediate effects from a program, you could conduct a survey, or observation, or review quarterly reports.


If you want to look at the long term effect of a program, you could look at historical records or studies conducted on recidivism. 


It is important to use products, assessments, and other tools that have already been created, that way you benefit from their lessons learned, and you may avoid making common initial mistakes. Most products, unless copyrighted, can be modified to fit your needs.










Data Collection Methods


Observation


Focus Groups


Survey
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Some of the most common ways to collect data is thru observations, focus groups, and surveys. Let's look at each one in greater detail.
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Outcome


Longer term effects on criminal activity


What changes in recidivism occurred? (because of the program)
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The Outcome level of data measures the ultimate goals of the program, such as increases in program completion rates, decreases in recidivism rates, and others. These results can take 1-3 years or more to realize, and they may extend far beyond your programs funding cycle.










Logic Model


Program


Components


Initial


Outcomes


Long-Term


Outcomes









































Interventions


Intermediate


Outcomes




















Process


Impact


Outcome
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We have seen this slide quite a few times, but we have yet to address the words “Process”, “Impact”, and “Outcome”. Those are the three levels of evaluation.  You can see how the different levels of evaluation correspond to different logic model components….










Process


HOW a program is implemented  


What activities were conducted?


What materials or services did participants receive?


What did people experience?
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In some of the worksheets that we have reviewed, some people are mixing up behavioral outcomes that are impact oriented with process outcomes.


Process outcomes look at how a program is implemented  


what activities were conducted?


what materials or services did participants receive?


What did people experience?


Process outcomes measure interventions – How many people attended class? It can measure satisfaction by asking questions like “Did you like the program?”













Comparability


Maine Dept of Education – tracks educational information for the children in Maine


MYDAUS (Maine Youth Drug and Alcohol Use Survey) – tracks tobacco and alcohol use for children in Maine


BRFSS (Behavioral Risk Factor Surveillance system) – national data about health risks, can get state data


Kids Count – tracks the status of children in the US, can get state data


Maine Marks – tracks delivery of services to Maine children. They collect info from a variety of sources.


Continue


Go Back








Juvenile Justice Advisory Group


USM, Muskie School of Public Service


Listed here are a few good sources of data. Some provide national data, and others are state specific.


These sites also have some great survey questions should you choose to incorporate a survey into your evaluation process. Just remember, when you are obtaining data from other sources, it is important to cite their work if you use it, and ensure that their evaluation questions and responses are clearly defined to ensure that they line up with yours. It is important to interpret their results and compare them to your own findings correctly. 
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Measures Exercise


			Long-Term
Outcome			Intermediate Outcome			Initial Outcome			Interventions			Evaluation
Questions			Performance Indicators			Measure


									Students will develop positive attitudes towards school						Did students develop positive attitudes toward school?			Upon completion of RLP 65% (41 of 60) of students will report having a more positive attitude towards school.
			% of students who report an increase in their positive attitude towards school. 



												Restorative Learning Program			Were the students satisfied with the Restorative Learning Program?			By Fall 2008, 65%  (41 of 60)  of student will report they are ‘very satisfied’ with the program.  
			% of students who report being very satisfied with the program. 
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This slide depicts the last two outcomes that we were looking at for the Restorative Learning Program. This is just a sampling of the outcomes they chose to look at, and their full data exercise worksheet is multiple pages. You may find yours getting bigger as we go through this process as well. 










Determine Evaluation Design/Method


Have logic model


Develop evaluation questions


Create relevant performance indicators and measures


Choose data sources and time lines











Juvenile Justice Advisory Group


USM, Muskie School of Public Service


12


In order to measure your outcomes, you need to collect data.


Today, we will start by focusing on data sources and timelines.  


Data sources are places you will go to get the information to answer your evaluation questions 


Just as important as where is when. When is the best time to capture this data? 










Data Types


Qualitative Data: Information gathered from words, observations and descriptions having been gained from documents, diaries, case studies, interviews, or focus groups





Quantitative Data: Information focusing on things that can be counted, categorized and subjected to statistical analysis
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There are two types of data that can be collected. Qualitative Data is information gathered from words, observations and descriptions from documents, diaries, or focus groups. It is subjective, and based on individual thoughts and feelings.





Where, quantitative data is information that focuses on things that can be counted, and categorized. It is objective, but the numbers can’t tell you why.  For example: 4 students were absent on Tuesday. That is quantitative data. The individual reasons that they were absent is not answered…


 For this reason, it is necessary to collect both types of data to get the full picture of a situation.
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Data Quality


Reliability: The extent to which a technique/instrument applied repeatedly will produce the same result (measure or score) if applied two or more times, reproducibility





Validity: Measuring what you intended to measure 
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In regards to data quality, it is important to consider the reliability and validity of the data. Reliability will yield consistent results regardless of where the tool is used. It is important to ask people things they are likely to know.  Things that are relevant to them. 


With validity, it is  important to keep in mind that you design an instrument that actually measures what you need.  Ask questions that are clear, not vague. For example asking the question “Did you get into a fight last week?” yes responses could be due to verbal argument, or a physical scuffle.  Or, we could ask “How many times did your eat at home” would not get at the answer of how many home cooked meals a person ate last week. They could have eaten at home every night, but it could have been takeout, a frozen box meal, or mom’s homemade from scratch chili. Such quantitative questions will not tell you why…  It is important to define such terms to ensure consistent interpretation of the  question.
















Data: Things to Think About


Multiple sources and types (qualitative and quantitative)





Quality (reliability and validity), quantity and logistics





Collecting data (cost, skills, confidentiality, etc)





Comparability across sites
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When you are considering data, there are many things to keep in mind:


There can be multiple sources and types of information – Can you get the information from another source, like the Maine Department of Education for example, or do you have to collect the data yourself?





You want to consider quality, quantity and logistics of the data. – How good is the data? How much do you need? How ,and where, can you get it?





You'll want to consider cost, skills, and confidentiality associated with collecting the data – What information do you need? How will you collect it? Are there special considerations that need to be kept in mind? Choose a strategy within your capabilities and budget.


 You also need to consider the skills of the person collecting the data. 


Also, you will want to consider Comparability across sites – If looking at other programs – ensure that their questions and answers line up with yours. For example: “How many students have good attendance?” One program may consider good program attendance as having only one unexcused absence per month, and another may think that it’s OK to have one a week. There's a big difference in interpreting the results of the same question. We will look at each of these concepts in greater detail...










Training Objectives - Today


Refine your logic models


Complete Data Exercises Worksheet


Understand data collection


What to collect


When
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Our training objectives for this session are to refine your logic models, complete your Data Exercise Worksheets, and gain understanding with the data collection process; what to collect and when.










1. Engage


Stakeholders


2. Describe


Program


3. Determine 


Evaluation


Design


4. Collect


Data


5. Analyze 


and


Interpret 


Data


6. Ensure Use 


and


Share Lessons


Learned




















START HERE





Steps in the Evaluation Process
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The past two sessions have explored Steps 1-3 in the evaluation process.


Today, we will look at data collection.













Measures Exercise


			Long-Term
Outcome			Intermediate Outcome			Initial Outcome			Interventions			Evaluation
Questions			Performance
Indicator			Measure
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Please pull out your reviewed Data Exercise Worksheet that you received back from Becky and George, as well as your draft logic model. Do your logic model components need to be revised in any way based on the feedback from Becky and George? Please take a few moments and make those revisions now. Please press Continue when you are ready to resume the presentation.



















Play


Continue





Go Back


View Attachments
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Once you have pressed the Pause button, it turns into a Play button, so that you may start the presentation at the same point where it was stopped.  Additionally,  a few documents have been attached to this presentation. View them by clicking on the paperclip. Go ahead and click the paperclip on your screen now. From this window, you can open these documents for printing, or you can save these documents to your computer. Saving the documents to your computer will allow you to edit the document, and electronically submit it to the George and Becky when you are ready.  This paperclip is available throughout the presentation, so whether you save or print the documents now, or later, is up to you. Also, please note the Outline and Notes tabs that are available to you. The Notes tab is a written narrative of the audio, and the Outline tab is a listing of slide titles, to allow you to go back and review a topic if you would like.  Occasionally, additional buttons have been inserted into the presentation. The Go Back and Continue buttons work the same as the Back and Next buttons. Visually, they are an indicator that the presentation will automatically stop at the end of the slide to allow you to conduct an exercise, jot down notes, or reflect on the material just presented. You will need to click one of these buttons to move the presentation along. Click Go Back to review the material on the slide again, or Continue to move to the next slide in the presentation. 


When you have identified the navigation buttons, and have saved or printed the attachments, please press continue to resume the presentation. Now would also be a great time to get your initial Logic Model, if you haven’t already done so.
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Session #2 Re-Cap


Develop evaluation questions


How


Why


Create performance indicators


SMART


Performance measures
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Let’s do a quick recap from the last session. We discussed the importance of evaluation questions. That they are based on your identified outcomes  and need to reflect them clearly. Evaluation questions provide focus to your identified outcomes, can identify a timeframe, and guide data collection and analysis. 


Once evaluation questions have been created, we enhance them by creating performance indicators. Performance indicators help a program define and measure progress towards it’s identified outcomes, and answer what, for whom, how much and by when.


Performance indicators need to be written in a SMART manner. SMART is an acronym for Specific, Measurable, Achievable, Realistic, and Time bound.


Performance measures translate performance indicators into specific measurable parts.  


We can see examples of each of these in the following slide.










Measures Exercise



			Long-Term
Outcome			Intermediate Outcome			Initial Outcome			Interventions			Evaluation
Questions			Performance Indicators			Measure


			Improved school attendance												Have RLP students’ overall attendance improved  when they return to their sending school?			1 year after completing the program, 25% of 60 (15 of 60) students will have improved their attendance by 5% when they return to their sending school. 			% of students who improved their attendance when they return to their sending school.



						Students will attend RLP regularly									Did student attend RLP regularly?			During each quarter in RLP 70 % (42 of 60) of students will not have more than 5 unexcused absences. (full day)
			% of students who will not have more than 5 unexcused absences. 
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This is the Data Exercise Worksheet we were working on for the Restorative Learning Program. Last time, we: learned how to populate this worksheet from the logic model; we created evaluation questions based on those outcomes; we created performance indicators for those outcomes, and we identified how those outcomes were going to be measured. This slide depicts the first two outcomes for the Restorative Learning Program.










Steps in the Evaluation Process
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Session 2 focused on Step 3 of the evaluation process. We used the Data Exercise Worksheet to help us determine our evaluation design.
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Please take a few moments to review the navigation buttons in Presenter


Please click on the attachments (paperclip) to open and print or save these documents to your computer.





When you have identified the navigation buttons, and have saved or printed the attachments, please press continue to resume the presentation. Now would also be a great time to get your initial Logic Model, and your Data Exercise Worksheet, if you haven’t already done so.
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These buttons are located at the bottom of your screen. You may press pause to stop the presentation at any time. Press Back to review the last slide again, or press Next to move forward to the next slide. You can adjust the volume of the presentation by pressing the Volume button. You can make the presentation full screen by moving the navigation buttons from the bottom to the side, so that they take up less room on your screen. Lastly, you can make the window full screen, by pressing the Maximize Window button.
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Welcome back to Evaluation Planning Tools: How to Assess Community Correction Programs.  This is session #3 out of four sessions.


If you are a Juvenile Justice Advisory Group sub-grantee, you should have received confirmation from Becky Noréus or George Shaler that you are ready to begin this session, based on the Data Exercise Worksheet you submitted at the end of session 2. You will want this worksheet as well as your draft logic model worksheet to review as we go thru today’s session.
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		 Once&#x20;you&#x20;have&#x20;pressed&#x20;the&#x20;Pause&#x20;button,&#x20;it&#x20;turns&#x20;into&#x20;a&#x20;Play&#x20;button,&#x20;so&#x20;that&#x20;you&#x20;may&#x20;start&#x20;the&#x20;presentation&#x20;at&#x20;the&#x20;same&#x20;point&#x20;where&#x20;it&#x20;was&#x20;stopped.&#x20;&#x20;Additionally,&#x20;&#x20;a&#x20;few&#x20;documents&#x20;have&#x20;been&#x20;attached&#x20;to&#x20;this&#x20;presentation.&#x20;View&#x20;them&#x20;by&#x20;clicking&#x20;on&#x20;the&#x20;paperclip.&#x20;Go&#x20;ahead&#x20;and&#x20;click&#x20;the&#x20;paperclip&#x20;on&#x20;your&#x20;screen&#x20;now.&#x20;From&#x20;this&#x20;window,&#x20;you&#x20;can&#x20;open&#x20;these&#x20;documents&#x20;for&#x20;printing,&#x20;or&#x20;you&#x20;can&#x20;save&#x20;these&#x20;documents&#x20;to&#x20;your&#x20;computer.&#x20;Saving&#x20;the&#x20;documents&#x20;to&#x20;your&#x20;computer&#x20;will&#x20;allow&#x20;you&#x20;to&#x20;edit&#x20;the&#x20;document,&#x20;and&#x20;electronically&#x20;submit&#x20;it&#x20;to&#x20;the&#x20;George&#x20;and&#x20;Becky&#x20;when&#x20;you&#x20;are&#x20;ready.&#x20;&#x20;This&#x20;paperclip&#x20;is&#x20;available&#x20;throughout&#x20;the&#x20;presentation,&#x20;so&#x20;whether&#x20;you&#x20;save&#x20;or&#x20;print&#x20;the&#x20;documents&#x20;now,&#x20;or&#x20;later,&#x20;is&#x20;up&#x20;to&#x20;you.&#x20;Also,&#x20;please&#x20;note&#x20;the&#x20;Outline&#x20;and&#x20;Notes&#x20;tabs&#x20;that&#x20;are&#x20;available&#x20;to&#x20;you.&#x20;The&#x20;Notes&#x20;tab&#x20;is&#x20;a&#x20;written&#x20;narrative&#x20;of&#x20;the&#x20;audio,&#x20;and&#x20;the&#x20;Outline&#x20;tab&#x20;is&#x20;a&#x20;listing&#x20;of&#x20;slide&#x20;titles,&#x20;to&#x20;allow&#x20;you&#x20;to&#x20;go&#x20;back&#x20;and&#x20;review&#x20;a&#x20;topic&#x20;if&#x20;you&#x20;would&#x20;like.&#x20;&#x20;Occasionally,&#x20;additional&#x20;buttons&#x20;have&#x20;been&#x20;inserted&#x20;into&#x20;the&#x20;presentation.&#x20;The&#x20;Go&#x20;Back&#x20;and&#x20;Continue&#x20;buttons&#x20;work&#x20;the&#x20;same&#x20;as&#x20;the&#x20;Back&#x20;and&#x20;Next&#x20;buttons.&#x20;Visually,&#x20;they&#x20;are&#x20;an&#x20;indicator&#x20;that&#x20;the&#x20;presentation&#x20;will&#x20;automatically&#x20;stop&#x20;at&#x20;the&#x20;end&#x20;of&#x20;the&#x20;slide&#x20;to&#x20;allow&#x20;you&#x20;to&#x20;conduct&#x20;an&#x20;exercise,&#x20;jot&#x20;down&#x20;notes,&#x20;or&#x20;reflect&#x20;on&#x20;the&#x20;material&#x20;just&#x20;presented.&#x20;You&#x20;will&#x20;need&#x20;to&#x20;click&#x20;one&#x20;of&#x20;these&#x20;buttons&#x20;to&#x20;move&#x20;the&#x20;presentation&#x20;along.&#x20;Click&#x20;Go&#x20;Back&#x20;to&#x20;review&#x20;the&#x20;material&#x20;on&#x20;the&#x20;slide&#x20;again,&#x20;or&#x20;Continue&#x20;to&#x20;move&#x20;to&#x20;the&#x20;next&#x20;slide&#x20;in&#x20;the&#x20;presentation.&#x20;<br>When&#x20;you&#x20;have&#x20;identified&#x20;the&#x20;navigation&#x20;buttons,&#x20;and&#x20;have&#x20;saved&#x20;or&#x20;printed&#x20;the&#x20;attachments,&#x20;please&#x20;press&#x20;continue&#x20;to&#x20;resume&#x20;the&#x20;presentation.&#x20;Now&#x20;would&#x20;also&#x20;be&#x20;a&#x20;great&#x20;time&#x20;to&#x20;get&#x20;your&#x20;initial&#x20;Logic&#x20;Model,&#x20;if&#x20;you&#x20;haven&#x2019;t&#x20;already&#x20;done&#x20;so.<br>
		 
	 
		 Steps in the Evaluation Process 
		 Juvenile Justice Advisory Group USM, Muskie School of Public Service Steps in the Evaluation Process 1. Engage Stakeholders 2. Describe Program 3. Determine  Evaluation Design 4. Collect Data 5. Analyze  and Interpret  Data 6. Ensure Use  and Share Lessons  Learned START HERE 
		 Session&#x20;2&#x20;focused&#x20;on&#x20;Step&#x20;3&#x20;of&#x20;the&#x20;evaluation&#x20;process.&#x20;We&#x20;used&#x20;the&#x20;Data&#x20;Exercise&#x20;Worksheet&#x20;to&#x20;help&#x20;us&#x20;determine&#x20;our&#x20;evaluation&#x20;design.<br>
		 
	 
		 Session #2 Re-Cap 
		 Juvenile Justice Advisory Group USM, Muskie School of Public Service Session #2 Re-Cap Develop evaluation questions How Why Create performance indicators SMART Performance measures  
		 Let&#x2019;s&#x20;do&#x20;a&#x20;quick&#x20;recap&#x20;from&#x20;the&#x20;last&#x20;session.&#x20;We&#x20;discussed&#x20;the&#x20;importance&#x20;of&#x20;evaluation&#x20;questions.&#x20;That&#x20;they&#x20;are&#x20;based&#x20;on&#x20;your&#x20;identified&#x20;outcomes&#x20;&#x20;and&#x20;need&#x20;to&#x20;reflect&#x20;them&#x20;clearly.&#x20;Evaluation&#x20;questions&#x20;provide&#x20;focus&#x20;to&#x20;your&#x20;identified&#x20;outcomes,&#x20;can&#x20;identify&#x20;a&#x20;timeframe,&#x20;and&#x20;guide&#x20;data&#x20;collection&#x20;and&#x20;analysis.&#x20;<br>Once&#x20;evaluation&#x20;questions&#x20;have&#x20;been&#x20;created,&#x20;we&#x20;enhance&#x20;them&#x20;by&#x20;creating&#x20;performance&#x20;indicators.&#x20;Performance&#x20;indicators&#x20;help&#x20;a&#x20;program&#x20;define&#x20;and&#x20;measure&#x20;progress&#x20;towards&#x20;it&#x2019;s&#x20;identified&#x20;outcomes,&#x20;and&#x20;answer&#x20;what,&#x20;for&#x20;whom,&#x20;how&#x20;much&#x20;and&#x20;by&#x20;when.<br>Performance&#x20;indicators&#x20;need&#x20;to&#x20;be&#x20;written&#x20;in&#x20;a&#x20;SMART&#x20;manner.&#x20;SMART&#x20;is&#x20;an&#x20;acronym&#x20;for&#x20;Specific,&#x20;Measurable,&#x20;Achievable,&#x20;Realistic,&#x20;and&#x20;Time&#x20;bound.<br>Performance&#x20;measures&#x20;translate&#x20;performance&#x20;indicators&#x20;into&#x20;specific&#x20;measurable&#x20;parts.&#x20;&#x20;<br>We&#x20;can&#x20;see&#x20;examples&#x20;of&#x20;each&#x20;of&#x20;these&#x20;in&#x20;the&#x20;following&#x20;slide.<br>
		 
	 
		 Measures Exercise  
		 Juvenile Justice Advisory Group USM, Muskie School of Public Service Measures Exercise  Continue Go Back Help Long-Term Outcome Intermediate Outcome Initial Outcome Interventions Evaluation Questions Performance Indicators Measure Improved school attendance Have RLP students’ overall attendance improved  when they return to their sending school? 1 year after completing the program, 25% of 60 (15 of 60) students will have improved their attendance by 5% when they return to their sending school.  % of students who improved their attendance when they return to their sending school.  Students will attend RLP regularly Did student attend RLP regularly? During each quarter in RLP 70 % (42 of 60) of students will not have more than 5 unexcused absences. (full day)  % of students who will not have more than 5 unexcused absences.  
		 This&#x20;is&#x20;the&#x20;Data&#x20;Exercise&#x20;Worksheet&#x20;we&#x20;were&#x20;working&#x20;on&#x20;for&#x20;the&#x20;Restorative&#x20;Learning&#x20;Program.&#x20;Last&#x20;time,&#x20;we:&#x20;learned&#x20;how&#x20;to&#x20;populate&#x20;this&#x20;worksheet&#x20;from&#x20;the&#x20;logic&#x20;model;&#x20;we&#x20;created&#x20;evaluation&#x20;questions&#x20;based&#x20;on&#x20;those&#x20;outcomes;&#x20;we&#x20;created&#x20;performance&#x20;indicators&#x20;for&#x20;those&#x20;outcomes,&#x20;and&#x20;we&#x20;identified&#x20;how&#x20;those&#x20;outcomes&#x20;were&#x20;going&#x20;to&#x20;be&#x20;measured.&#x20;This&#x20;slide&#x20;depicts&#x20;the&#x20;first&#x20;two&#x20;outcomes&#x20;for&#x20;the&#x20;Restorative&#x20;Learning&#x20;Program.<br>
		 
	 
		 Measures Exercise 
		 Juvenile Justice Advisory Group USM, Muskie School of Public Service Measures Exercise Continue Go Back Help Long-Term Outcome Intermediate Outcome Initial Outcome Interventions Evaluation Questions Performance Indicators Measure Students will develop positive attitudes towards school Did students develop positive attitudes toward school? Upon completion of RLP 65% (41 of 60) of students will report having a more positive attitude towards school.  % of students who report an increase in their positive attitude towards school.   Restorative Learning Program Were the students satisfied with the Restorative Learning Program? By Fall 2008, 65%  (41 of 60)  of student will report they are ‘very satisfied’ with the program.    % of students who report being very satisfied with the program.  
		 This&#x20;slide&#x20;depicts&#x20;the&#x20;last&#x20;two&#x20;outcomes&#x20;that&#x20;we&#x20;were&#x20;looking&#x20;at&#x20;for&#x20;the&#x20;Restorative&#x20;Learning&#x20;Program.&#x20;This&#x20;is&#x20;just&#x20;a&#x20;sampling&#x20;of&#x20;the&#x20;outcomes&#x20;they&#x20;chose&#x20;to&#x20;look&#x20;at,&#x20;and&#x20;their&#x20;full&#x20;data&#x20;exercise&#x20;worksheet&#x20;is&#x20;multiple&#x20;pages.&#x20;You&#x20;may&#x20;find&#x20;yours&#x20;getting&#x20;bigger&#x20;as&#x20;we&#x20;go&#x20;through&#x20;this&#x20;process&#x20;as&#x20;well.&#x20;<br>
		 
	 
		 Measures Exercise 
		 Juvenile Justice Advisory Group USM, Muskie School of Public Service Measures Exercise Continue Go Back Long-Term Outcome Intermediate Outcome Initial Outcome Interventions Evaluation Questions Performance Indicator Measure 
		 Please&#x20;pull&#x20;out&#x20;your&#x20;reviewed&#x20;Data&#x20;Exercise&#x20;Worksheet&#x20;that&#x20;you&#x20;received&#x20;back&#x20;from&#x20;Becky&#x20;and&#x20;George,&#x20;as&#x20;well&#x20;as&#x20;your&#x20;draft&#x20;logic&#x20;model.&#x20;Do&#x20;your&#x20;logic&#x20;model&#x20;components&#x20;need&#x20;to&#x20;be&#x20;revised&#x20;in&#x20;any&#x20;way&#x20;based&#x20;on&#x20;the&#x20;feedback&#x20;from&#x20;Becky&#x20;and&#x20;George?&#x20;Please&#x20;take&#x20;a&#x20;few&#x20;moments&#x20;and&#x20;make&#x20;those&#x20;revisions&#x20;now.&#x20;Please&#x20;press&#x20;Continue&#x20;when&#x20;you&#x20;are&#x20;ready&#x20;to&#x20;resume&#x20;the&#x20;presentation.<br><br>
		 
	 
		 Training Objectives - Today 
		 Juvenile Justice Advisory Group USM, Muskie School of Public Service Training Objectives - Today Refine your logic models Complete Data Exercises Worksheet Understand data collection What to collect When      
		 Our&#x20;training&#x20;objectives&#x20;for&#x20;this&#x20;session&#x20;are&#x20;to&#x20;refine&#x20;your&#x20;logic&#x20;models,&#x20;complete&#x20;your&#x20;Data&#x20;Exercise&#x20;Worksheets,&#x20;and&#x20;gain&#x20;understanding&#x20;with&#x20;the&#x20;data&#x20;collection&#x20;process;&#x20;what&#x20;to&#x20;collect&#x20;and&#x20;when.<br>
		 
	 
		 Steps in the Evaluation Process Evaluation Process: Step 4
		 Juvenile Justice Advisory Group USM, Muskie School of Public Service 1. Engage Stakeholders 2. Describe Program 3. Determine  Evaluation Design 4. Collect Data 5. Analyze  and Interpret  Data 6. Ensure Use  and Share Lessons Learned START HERE Steps in the Evaluation Process 
		 The&#x20;past&#x20;two&#x20;sessions&#x20;have&#x20;explored&#x20;Steps&#x20;1-3&#x20;in&#x20;the&#x20;evaluation&#x20;process.<br>Today,&#x20;we&#x20;will&#x20;look&#x20;at&#x20;data&#x20;collection.<br><br>
		 
	 
		 Determine Evaluation Design/Method 
		 Juvenile Justice Advisory Group USM, Muskie School of Public Service Determine Evaluation Design/Method Have logic model Develop evaluation questions Create relevant performance indicators and measures Choose data sources and time lines  
		 In&#x20;order&#x20;to&#x20;measure&#x20;your&#x20;outcomes,&#x20;you&#x20;need&#x20;to&#x20;collect&#x20;data.<br>Today,&#x20;we&#x20;will&#x20;start&#x20;by&#x20;focusing&#x20;on&#x20;data&#x20;sources&#x20;and&#x20;timelines.&#x20;&#x20;<br>Data&#x20;sources&#x20;are&#x20;places&#x20;you&#x20;will&#x20;go&#x20;to&#x20;get&#x20;the&#x20;information&#x20;to&#x20;answer&#x20;your&#x20;evaluation&#x20;questions&#x20;<br>Just&#x20;as&#x20;important&#x20;as&#x20;where&#x20;is&#x20;when.&#x20;When&#x20;is&#x20;the&#x20;best&#x20;time&#x20;to&#x20;capture&#x20;this&#x20;data?&#x20;<br>
		 
	 
		 Data: Things to Think About 
		 Juvenile Justice Advisory Group USM, Muskie School of Public Service Data: Things to Think About Multiple sources and types (qualitative and quantitative)  Quality (reliability and validity), quantity and logistics  Collecting data (cost, skills, confidentiality, etc)  Comparability across sites 
		 When&#x20;you&#x20;are&#x20;considering&#x20;data,&#x20;there&#x20;are&#x20;many&#x20;things&#x20;to&#x20;keep&#x20;in&#x20;mind:<br>There&#x20;can&#x20;be&#x20;multiple&#x20;sources&#x20;and&#x20;types&#x20;of&#x20;information&#x20;&#x2013;&#x20;Can&#x20;you&#x20;get&#x20;the&#x20;information&#x20;from&#x20;another&#x20;source,&#x20;like&#x20;the&#x20;Maine&#x20;Department&#x20;of&#x20;Education&#x20;for&#x20;example,&#x20;or&#x20;do&#x20;you&#x20;have&#x20;to&#x20;collect&#x20;the&#x20;data&#x20;yourself?<br><br>You&#x20;want&#x20;to&#x20;consider&#x20;quality,&#x20;quantity&#x20;and&#x20;logistics&#x20;of&#x20;the&#x20;data.&#x20;&#x2013;&#x20;How&#x20;good&#x20;is&#x20;the&#x20;data?&#x20;How&#x20;much&#x20;do&#x20;you&#x20;need?&#x20;How&#x20;,and&#x20;where,&#x20;can&#x20;you&#x20;get&#x20;it?<br><br>You&apos;ll&#x20;want&#x20;to&#x20;consider&#x20;cost,&#x20;skills,&#x20;and&#x20;confidentiality&#x20;associated&#x20;with&#x20;collecting&#x20;the&#x20;data&#x20;&#x2013;&#x20;What&#x20;information&#x20;do&#x20;you&#x20;need?&#x20;How&#x20;will&#x20;you&#x20;collect&#x20;it?&#x20;Are&#x20;there&#x20;special&#x20;considerations&#x20;that&#x20;need&#x20;to&#x20;be&#x20;kept&#x20;in&#x20;mind?&#x20;Choose&#x20;a&#x20;strategy&#x20;within&#x20;your&#x20;capabilities&#x20;and&#x20;budget.<br>&#x20;You&#x20;also&#x20;need&#x20;to&#x20;consider&#x20;the&#x20;skills&#x20;of&#x20;the&#x20;person&#x20;collecting&#x20;the&#x20;data.&#x20;<br>Also,&#x20;you&#x20;will&#x20;want&#x20;to&#x20;consider&#x20;Comparability&#x20;across&#x20;sites&#x20;&#x2013;&#x20;If&#x20;looking&#x20;at&#x20;other&#x20;programs&#x20;&#x2013;&#x20;ensure&#x20;that&#x20;their&#x20;questions&#x20;and&#x20;answers&#x20;line&#x20;up&#x20;with&#x20;yours.&#x20;For&#x20;example:&#x20;&#x201c;How&#x20;many&#x20;students&#x20;have&#x20;good&#x20;attendance?&#x201d;&#x20;One&#x20;program&#x20;may&#x20;consider&#x20;good&#x20;program&#x20;attendance&#x20;as&#x20;having&#x20;only&#x20;one&#x20;unexcused&#x20;absence&#x20;per&#x20;month,&#x20;and&#x20;another&#x20;may&#x20;think&#x20;that&#x20;it&#x2019;s&#x20;OK&#x20;to&#x20;have&#x20;one&#x20;a&#x20;week.&#x20;There&apos;s&#x20;a&#x20;big&#x20;difference&#x20;in&#x20;interpreting&#x20;the&#x20;results&#x20;of&#x20;the&#x20;same&#x20;question.&#x20;We&#x20;will&#x20;look&#x20;at&#x20;each&#x20;of&#x20;these&#x20;concepts&#x20;in&#x20;greater&#x20;detail...<br>
		 
	 
		 Data Types 
		 Juvenile Justice Advisory Group USM, Muskie School of Public Service Data Types Qualitative Data: Information gathered from words, observations and descriptions having been gained from documents, diaries, case studies, interviews, or focus groups  Quantitative Data: Information focusing on things that can be counted, categorized and subjected to statistical analysis 
		 There&#x20;are&#x20;two&#x20;types&#x20;of&#x20;data&#x20;that&#x20;can&#x20;be&#x20;collected.&#x20;Qualitative&#x20;Data&#x20;is&#x20;information&#x20;gathered&#x20;from&#x20;words,&#x20;observations&#x20;and&#x20;descriptions&#x20;from&#x20;documents,&#x20;diaries,&#x20;or&#x20;focus&#x20;groups.&#x20;It&#x20;is&#x20;subjective,&#x20;and&#x20;based&#x20;on&#x20;individual&#x20;thoughts&#x20;and&#x20;feelings.<br><br>Where,&#x20;quantitative&#x20;data&#x20;is&#x20;information&#x20;that&#x20;focuses&#x20;on&#x20;things&#x20;that&#x20;can&#x20;be&#x20;counted,&#x20;and&#x20;categorized.&#x20;It&#x20;is&#x20;objective,&#x20;but&#x20;the&#x20;numbers&#x20;can&#x2019;t&#x20;tell&#x20;you&#x20;why.&#x20;&#x20;For&#x20;example:&#x20;4&#x20;students&#x20;were&#x20;absent&#x20;on&#x20;Tuesday.&#x20;That&#x20;is&#x20;quantitative&#x20;data.&#x20;The&#x20;individual&#x20;reasons&#x20;that&#x20;they&#x20;were&#x20;absent&#x20;is&#x20;not&#x20;answered&#x2026;<br>&#x20;For&#x20;this&#x20;reason,&#x20;it&#x20;is&#x20;necessary&#x20;to&#x20;collect&#x20;both&#x20;types&#x20;of&#x20;data&#x20;to&#x20;get&#x20;the&#x20;full&#x20;picture&#x20;of&#x20;a&#x20;situation.<br><br>
		 
	 
		 Data Quality 
		 Juvenile Justice Advisory Group USM, Muskie School of Public Service Data Quality Reliability: The extent to which a technique/instrument applied repeatedly will produce the same result (measure or score) if applied two or more times, reproducibility  Validity: Measuring what you intended to measure  
		 In&#x20;regards&#x20;to&#x20;data&#x20;quality,&#x20;it&#x20;is&#x20;important&#x20;to&#x20;consider&#x20;the&#x20;reliability&#x20;and&#x20;validity&#x20;of&#x20;the&#x20;data.&#x20;Reliability&#x20;will&#x20;yield&#x20;consistent&#x20;results&#x20;regardless&#x20;of&#x20;where&#x20;the&#x20;tool&#x20;is&#x20;used.&#x20;It&#x20;is&#x20;important&#x20;to&#x20;ask&#x20;people&#x20;things&#x20;they&#x20;are&#x20;likely&#x20;to&#x20;know.&#x20;&#x20;Things&#x20;that&#x20;are&#x20;relevant&#x20;to&#x20;them.&#x20;<br>With&#x20;validity,&#x20;it&#x20;is&#x20;&#x20;important&#x20;to&#x20;keep&#x20;in&#x20;mind&#x20;that&#x20;you&#x20;design&#x20;an&#x20;instrument&#x20;that&#x20;actually&#x20;measures&#x20;what&#x20;you&#x20;need.&#x20;&#x20;Ask&#x20;questions&#x20;that&#x20;are&#x20;clear,&#x20;not&#x20;vague.&#x20;For&#x20;example&#x20;asking&#x20;the&#x20;question&#x20;&#x201c;Did&#x20;you&#x20;get&#x20;into&#x20;a&#x20;fight&#x20;last&#x20;week?&#x201d;&#x20;yes&#x20;responses&#x20;could&#x20;be&#x20;due&#x20;to&#x20;verbal&#x20;argument,&#x20;or&#x20;a&#x20;physical&#x20;scuffle.&#x20;&#x20;Or,&#x20;we&#x20;could&#x20;ask&#x20;&#x201c;How&#x20;many&#x20;times&#x20;did&#x20;your&#x20;eat&#x20;at&#x20;home&#x201d;&#x20;would&#x20;not&#x20;get&#x20;at&#x20;the&#x20;answer&#x20;of&#x20;how&#x20;many&#x20;home&#x20;cooked&#x20;meals&#x20;a&#x20;person&#x20;ate&#x20;last&#x20;week.&#x20;They&#x20;could&#x20;have&#x20;eaten&#x20;at&#x20;home&#x20;every&#x20;night,&#x20;but&#x20;it&#x20;could&#x20;have&#x20;been&#x20;takeout,&#x20;a&#x20;frozen&#x20;box&#x20;meal,&#x20;or&#x20;mom&#x2019;s&#x20;homemade&#x20;from&#x20;scratch&#x20;chili.&#x20;Such&#x20;quantitative&#x20;questions&#x20;will&#x20;not&#x20;tell&#x20;you&#x20;why&#x2026;&#x20;&#x20;It&#x20;is&#x20;important&#x20;to&#x20;define&#x20;such&#x20;terms&#x20;to&#x20;ensure&#x20;consistent&#x20;interpretation&#x20;of&#x20;the&#x20;&#x20;question.<br><br><br>
		 
	 
		 Confidentiality 
		 Juvenile Justice Advisory Group USM, Muskie School of Public Service Confidentiality Means ensuring that any data gathered from an individual or organization is done so without harming their privacy. Unless permission is granted, any data that are released should not reveal a person’s identity. National Institutes of Health website http://grants.nih.gov/grants/policy/hs/index.htm Continue Go Back 
		 Another&#x20;thing&#x20;to&#x20;consider&#x20;when&#x20;collecting&#x20;data&#x20;is&#x20;confidentiality.&#x20;&#x20;At&#x20;USM&#x20;and&#x20;any&#x20;other&#x20;academic&#x20;institution&#x20;we&#x20;have&#x20;to&#x20;submit&#x20;all&#x20;research&#x20;and&#x20;evaluation&#x20;oriented&#x20;activities&#x20;to&#x20;an&#x20;Office&#x20;of&#x20;Research&#x20;Compliance.&#x20;&#x20;While&#x20;you&#x20;may&#x20;not&#x20;have&#x20;to&#x20;submit&#x20;your&#x20;survey&#x20;instruments&#x20;to&#x20;such&#x20;a&#x20;body,&#x20;you&#x20;should&#x20;consider&#x20;what&#x20;might&#x20;happen&#x20;if&#x20;any&#x20;of&#x20;your&#x20;surveys,&#x20;data,&#x20;etc&#x20;ever&#x20;was&#x20;stolen&#x20;or&#x20;lost.&#x20;&#x20;What&#x20;might&#x20;happen&#x20;to&#x20;the&#x20;people&#x20;who&#x20;completed&#x20;the&#x20;instrument?&#x20;Working&#x20;with&#x20;juveniles,&#x20;women&#x20;who&#x20;are&#x20;pregnant,&#x20;prisoners,&#x20;elderly,&#x20;or&#x20;individuals&#x20;with&#x20;disabilities&#x20;are&#x20;protected&#x20;populations&#x20;due&#x20;to&#x20;their&#x20;vulnerability.&#x20;Extra&#x20;precautions&#x20;should&#x20;be&#x20;followed&#x20;to&#x20;ensure&#x20;protection&#x20;of&#x20;their&#x20;privacy.&#x20;To&#x20;learn&#x20;more&#x20;about&#x20;confidentiality&#x20;issues&#x20;and&#x20;to&#x20;see&#x20;a&#x20;list&#x20;of&#x20;training&#x20;resources,&#x20;please&#x20;visit&#x20;the&#x20;National&#x20;Institutes&#x20;of&#x20;Health&#x20;website&#x20;on&#x20;Research&#x20;Involving&#x20;Human&#x20;Subjects&#x20;at&#x20;the&#x20;address&#x20;indicated&#x20;on&#x20;your&#x20;screen.&#x20;&#x20;Please&#x20;press&#x20;continue&#x20;when&#x20;you&#x20;are&#x20;ready&#x20;to&#x20;continue&#x20;the&#x20;presentation.<br>
		 
	 
		 Comparability 
		 Juvenile Justice Advisory Group USM, Muskie School of Public Service Comparability Maine Dept of Education – tracks educational information for the children in Maine MYDAUS (Maine Youth Drug and Alcohol Use Survey) – tracks tobacco and alcohol use for children in Maine BRFSS (Behavioral Risk Factor Surveillance system) – national data about health risks, can get state data Kids Count – tracks the status of children in the US, can get state data Maine Marks – tracks delivery of services to Maine children. They collect info from a variety of sources. Continue Go Back 
		 Listed&#x20;here&#x20;are&#x20;a&#x20;few&#x20;good&#x20;sources&#x20;of&#x20;data.&#x20;Some&#x20;provide&#x20;national&#x20;data,&#x20;and&#x20;others&#x20;are&#x20;state&#x20;specific.<br>These&#x20;sites&#x20;also&#x20;have&#x20;some&#x20;great&#x20;survey&#x20;questions&#x20;should&#x20;you&#x20;choose&#x20;to&#x20;incorporate&#x20;a&#x20;survey&#x20;into&#x20;your&#x20;evaluation&#x20;process.&#x20;Just&#x20;remember,&#x20;when&#x20;you&#x20;are&#x20;obtaining&#x20;data&#x20;from&#x20;other&#x20;sources,&#x20;it&#x20;is&#x20;important&#x20;to&#x20;cite&#x20;their&#x20;work&#x20;if&#x20;you&#x20;use&#x20;it,&#x20;and&#x20;ensure&#x20;that&#x20;their&#x20;evaluation&#x20;questions&#x20;and&#x20;responses&#x20;are&#x20;clearly&#x20;defined&#x20;to&#x20;ensure&#x20;that&#x20;they&#x20;line&#x20;up&#x20;with&#x20;yours.&#x20;It&#x20;is&#x20;important&#x20;to&#x20;interpret&#x20;their&#x20;results&#x20;and&#x20;compare&#x20;them&#x20;to&#x20;your&#x20;own&#x20;findings&#x20;correctly.&#x20;<br>
		 
	 
		 Logic Model 
		 Juvenile Justice Advisory Group USM, Muskie School of Public Service Logic Model Program Components Initial Outcomes Long-Term Outcomes Interventions Intermediate Outcomes Process Impact Outcome Continue Go Back 
		 We&#x20;have&#x20;seen&#x20;this&#x20;slide&#x20;quite&#x20;a&#x20;few&#x20;times,&#x20;but&#x20;we&#x20;have&#x20;yet&#x20;to&#x20;address&#x20;the&#x20;words&#x20;&#x201c;Process&#x201d;,&#x20;&#x201c;Impact&#x201d;,&#x20;and&#x20;&#x201c;Outcome&#x201d;.&#x20;Those&#x20;are&#x20;the&#x20;three&#x20;levels&#x20;of&#x20;evaluation.&#x20;&#x20;You&#x20;can&#x20;see&#x20;how&#x20;the&#x20;different&#x20;levels&#x20;of&#x20;evaluation&#x20;correspond&#x20;to&#x20;different&#x20;logic&#x20;model&#x20;components&#x2026;.<br>
		 
	 
		 Process 
		 Juvenile Justice Advisory Group USM, Muskie School of Public Service Process HOW a program is implemented   What activities were conducted? What materials or services did participants receive? What did people experience? 
		 In&#x20;some&#x20;of&#x20;the&#x20;worksheets&#x20;that&#x20;we&#x20;have&#x20;reviewed,&#x20;some&#x20;people&#x20;are&#x20;mixing&#x20;up&#x20;behavioral&#x20;outcomes&#x20;that&#x20;are&#x20;impact&#x20;oriented&#x20;with&#x20;process&#x20;outcomes.<br>Process&#x20;outcomes&#x20;look&#x20;at&#x20;how&#x20;a&#x20;program&#x20;is&#x20;implemented&#x20;&#x20;<br>what&#x20;activities&#x20;were&#x20;conducted?<br>what&#x20;materials&#x20;or&#x20;services&#x20;did&#x20;participants&#x20;receive?<br>What&#x20;did&#x20;people&#x20;experience?<br>Process&#x20;outcomes&#x20;measure&#x20;interventions&#x20;&#x2013;&#x20;How&#x20;many&#x20;people&#x20;attended&#x20;class?&#x20;It&#x20;can&#x20;measure&#x20;satisfaction&#x20;by&#x20;asking&#x20;questions&#x20;like&#x20;&#x201c;Did&#x20;you&#x20;like&#x20;the&#x20;program?&#x201d;<br><br>
		 
	 
		 Impact 
		 Juvenile Justice Advisory Group USM, Muskie School of Public Service Impact Immediate effects or benefits of a program  Did the program have effects such as policy or environmental changes? Did knowledge, attitudes, beliefs or practices change as a result of the program? 
		 The&#x20;Impact&#x20;level&#x20;of&#x20;data&#x20;looks&#x20;at&#x20;immediate&#x20;effects&#x20;or&#x20;benefits&#x20;of&#x20;a&#x20;program<br><br>Did&#x20;the&#x20;program&#x20;have&#x20;effects&#x20;such&#x20;as&#x20;policy&#x20;or&#x20;environmental&#x20;changes?<br>Did&#x20;knowledge,&#x20;attitudes,&#x20;beliefs&#x20;or&#x20;practices&#x20;change&#x20;as&#x20;a&#x20;result&#x20;of&#x20;the&#x20;program?<br><br>Impact&#x20;outcomes&#x20;measure&#x20;changes&#x20;in&#x20;knowledge&#x20;attitudes,&#x20;norms,&#x20;or&#x20;skill&#x20;or&#x20;changes&#x20;in&#x20;behavior.&#x20;These&#x20;changes&#x20;can&#x20;be&#x20;collected&#x20;thru&#x20;surveys,&#x20;self&#x20;reports,&#x20;or&#x20;by&#x20;observation.<br>
		 
	 
		 Outcome 
		 Juvenile Justice Advisory Group USM, Muskie School of Public Service Outcome Longer term effects on criminal activity What changes in recidivism occurred? (because of the program) 
		 The&#x20;Outcome&#x20;level&#x20;of&#x20;data&#x20;measures&#x20;the&#x20;ultimate&#x20;goals&#x20;of&#x20;the&#x20;program,&#x20;such&#x20;as&#x20;increases&#x20;in&#x20;program&#x20;completion&#x20;rates,&#x20;decreases&#x20;in&#x20;recidivism&#x20;rates,&#x20;and&#x20;others.&#x20;These&#x20;results&#x20;can&#x20;take&#x20;1-3&#x20;years&#x20;or&#x20;more&#x20;to&#x20;realize,&#x20;and&#x20;they&#x20;may&#x20;extend&#x20;far&#x20;beyond&#x20;your&#x20;programs&#x20;funding&#x20;cycle.<br>
		 
	 
		 Examples of Data Sources 
		 Juvenile Justice Advisory Group USM, Muskie School of Public Service Examples of Data Sources Process Impact Outcome Minutes Registration    records Planning products Observations Progress reports Feedback surveys Gallup report Special Surveys or   Inventories Observations Quarterly reports Interviews Criminal History      Records Recidivism studies Surveillance   reports 
		 Here&#x20;is&#x20;a&#x20;listing&#x20;of&#x20;some&#x20;data&#x20;sources&#x20;and&#x20;at&#x20;which&#x20;evaluation&#x20;level&#x20;it&#x20;may&#x20;be&#x20;appropriate&#x20;to&#x20;use&#x20;them.<b>&#x20;&#x20;</b>It&#x20;is&#x20;important&#x20;to&#x20;keep&#x20;in&#x20;mind&#x20;that&#x20;all&#x20;these&#x20;sources&#x20;can&#x20;answer&#x20;all&#x20;types&#x20;of&#x20;outcomes,&#x20;depending&#x20;on&#x20;the&#x20;evaluation&#x20;questions&#x20;and&#x20;indicators.&#x20;<br>If&#x20;you&#x20;want&#x20;to&#x20;look&#x20;at&#x20;How&#x20;a&#x20;Program&#x20;is&#x20;implemented,&#x20;good&#x20;sources&#x20;of&#x20;data&#x20;could&#x20;include&#x20;minutes&#x20;from&#x20;meetings,&#x20;planning&#x20;products&#x20;or&#x20;observations.<br>If&#x20;you&#x20;want&#x20;to&#x20;look&#x20;at&#x20;the&#x20;immediate&#x20;effects&#x20;from&#x20;a&#x20;program,&#x20;you&#x20;could&#x20;conduct&#x20;a&#x20;survey,&#x20;or&#x20;observation,&#x20;or&#x20;review&#x20;quarterly&#x20;reports.<br>If&#x20;you&#x20;want&#x20;to&#x20;look&#x20;at&#x20;the&#x20;long&#x20;term&#x20;effect&#x20;of&#x20;a&#x20;program,&#x20;you&#x20;could&#x20;look&#x20;at&#x20;historical&#x20;records&#x20;or&#x20;studies&#x20;conducted&#x20;on&#x20;recidivism.&#x20;<br>It&#x20;is&#x20;important&#x20;to&#x20;use&#x20;products,&#x20;assessments,&#x20;and&#x20;other&#x20;tools&#x20;that&#x20;have&#x20;already&#x20;been&#x20;created,&#x20;that&#x20;way&#x20;you&#x20;benefit&#x20;from&#x20;their&#x20;lessons&#x20;learned,&#x20;and&#x20;you&#x20;may&#x20;avoid&#x20;making&#x20;common&#x20;initial&#x20;mistakes.&#x20;Most&#x20;products,&#x20;unless&#x20;copyrighted,&#x20;can&#x20;be&#x20;modified&#x20;to&#x20;fit&#x20;your&#x20;needs.<br>
		 
	 
		 Data Collection Methods 
		 Juvenile Justice Advisory Group USM, Muskie School of Public Service Data Collection Methods Observation Focus Groups Survey   
		 Some&#x20;of&#x20;the&#x20;most&#x20;common&#x20;ways&#x20;to&#x20;collect&#x20;data&#x20;is&#x20;thru&#x20;observations,&#x20;focus&#x20;groups,&#x20;and&#x20;surveys.&#x20;Let&apos;s&#x20;look&#x20;at&#x20;each&#x20;one&#x20;in&#x20;greater&#x20;detail.<br>
		 
	 
		 Data Collection Method: Observation 
		 Juvenile Justice Advisory Group USM, Muskie School of Public Service Data Collection Method: Observation Qualitative and quantitative Strengths Limitations Considerations  
		 The&#x20;observation&#x20;method&#x20;is&#x20;good&#x20;for&#x20;capturing&#x20;qualitative&#x20;data,&#x20;but&#x20;can&#x20;also&#x20;capture&#x20;quantitative&#x20;data.<br>Strengths:&#x20;&#x20;Alternative&#x20;to&#x20;relying&#x20;on&#x20;self-report,&#x20;can&#x20;use&#x20;simple/straight&#x20;forward&#x20;checklist&#x20;or&#x20;be&#x20;more&#x20;detailed<br>Limitations:&#x20;Limited&#x20;to&#x20;what&#x20;observer&#x20;sees,&#x20;presence&#x20;of&#x20;observer&#x20;can&#x20;alter&#x20;behavior&#x20;or&#x20;group&#x20;dynamic<br>Considerations:&#x20;&#x20;Who&#x20;observes?&#x20;How&#x20;many&#x20;times?&#x20;&#x20;Inter-rater&#x20;reliability&#x20;&#x2013;&#x20;how&#x20;are&#x20;you&#x20;going&#x20;to&#x20;ensure&#x20;that&#x20;each&#x20;observer&#x20;uses&#x20;the&#x20;same&#x20;definition&#x20;&#x20;for&#x20;observed&#x20;behavior?&#x20;One&#x20;observer&#x20;may&#x20;feel&#x20;that&#x20;slouching&#x20;is&#x20;a&#x20;sign&#x20;of&#x20;disinterest,&#x20;and&#x20;another&#x20;may&#x20;interpret&#x20;it&#x20;as&#x20;a&#x20;sign&#x20;of&#x20;being&#x20;uncomfortable.&#x20;This&#x20;can&#x20;affect&#x20;the&#x20;write&#x20;up&#x20;of&#x20;the&#x20;observation.&#x20;Data&#x20;entry-is&#x20;data&#x20;going&#x20;to&#x20;be&#x20;entered&#x20;into&#x20;a&#x20;database?&#x20;Does&#x20;there&#x20;need&#x20;to&#x20;be&#x20;a&#x20;list&#x20;of&#x20;observable&#x20;behaviors&#x20;identified&#x20;to&#x20;make&#x20;data&#x20;entry&#x20;easier&#x20;and&#x20;more&#x20;consistent?<br>Need&#x20;a&#x20;systematic&#x20;approach&#x20;to&#x20;ensure&#x20;objectivity&#x20;&#x2013;&#x20;determine,&#x20;how&#x20;many&#x20;times&#x20;a&#x20;month,&#x20;who&#x20;will&#x20;do&#x20;observing,&#x20;will&#x20;observations&#x20;be&#x20;&#x2018;surprise&#x2019;,&#x20;or&#x20;scheduled?&#x20;&#x20;<br>Forms&#x20;need&#x20;to&#x20;be&#x20;created&#x20;to&#x20;ensure&#x20;observers&#x20;are&#x20;looking&#x20;for&#x20;same&#x20;things.&#x20;&#x20;It&#x20;is&#x20;helpful,&#x20;if&#x20;the&#x20;data&#x20;is&#x20;going&#x20;to&#x20;be&#x20;entered&#x20;into&#x20;&#x20;database,&#x20;that&#x20;the&#x20;information&#x20;collected&#x20;on&#x20;the&#x20;form&#x20;is&#x20;in&#x20;the&#x20;same&#x20;order&#x20;as&#x20;the&#x20;data&#x20;would&#x20;get&#x20;entered&#x20;into&#x20;the&#x20;database.<br><br><br>Quantitative&#x20;information&#x20;&#x2013;&#x20;number&#x20;of&#x20;times&#x20;a&#x20;specific&#x20;observations&#x20;observed<br><br>Considerations&#x20;&#x2013;&#x20;need&#x20;to&#x20;establish&#x20;process<br>
		 
	 
		 Observation 
		 Juvenile Justice Advisory Group USM, Muskie School of Public Service Observation Can collect Number of time specific behavior observed  Interactions – staff to clients, clients to clients Number of  Type of  Type of interventions delivered  How well clients apply new knowledge during class times     Continue Go Back 
		 Here&#x20;are&#x20;some&#x20;examples&#x20;of&#x20;the&#x20;types&#x20;of&#x20;information,&#x20;both&#x20;qualitative&#x20;and&#x20;quantitative,&#x20;that&#x20;observation&#x20;forms&#x20;can&#x20;collect.&#x20;When&#x20;you&#x20;are&#x20;ready&#x20;to&#x20;proceed&#x20;with&#x20;the&#x20;presentation,&#x20;please&#x20;click&#x20;the&#x20;Continue&#x20;button.<br>
		 
	 
		 Additional Resources for Observation 
		 Juvenile Justice Advisory Group USM, Muskie School of Public Service Additional Resources for Observation A Brief from the CDC has an overview of how to use observation to collect data can be found at this site http://www.cdc.gov/healthyYouth/evaluation/pdf/brief16.pdf A Tip Sheet from Penn State that has some examples can be found at this site http://extension.psu.edu/Evaluation/pdf/TS37.pdf  Continue Go Back 
		 Here&#x20;are&#x20;a&#x20;few&#x20;websites&#x20;to&#x20;review&#x20;should&#x20;you&#x20;want&#x20;to&#x20;incorporate&#x20;data&#x20;collection&#x20;thru&#x20;observation&#x20;into&#x20;your&#x20;evaluation&#x20;process.&#x20;Please&#x20;press&#x20;continue&#x20;when&#x20;you&#x20;are&#x20;ready&#x20;to&#x20;continue&#x20;the&#x20;presentation.<br>
		 
	 
		 Data Collection Method: Focus Groups 
		 Juvenile Justice Advisory Group USM, Muskie School of Public Service Data Collection Method: Focus Groups Qualitative Strengths Limitations Considerations  
		 A&#x20;focus&#x20;group&#x20;is&#x20;a&#x20;group&#x20;interview&#x20;of&#x20;approximately&#x20;six&#x20;to&#x20;twelve&#x20;people&#x20;who&#x20;share&#x20;similar&#x20;characteristics&#x20;or&#x20;common&#x20;interests.&#x20;A&#x20;facilitator&#x20;guides&#x20;the&#x20;group&#x20;based&#x20;on&#x20;a&#x20;predetermined&#x20;set&#x20;of&#x20;topics.&#x20;The&#x20;facilitator&#x20;creates&#x20;an&#x20;environment&#x20;that&#x20;encourages&#x20;participants&#x20;to&#x20;share&#x20;their&#x20;perceptions&#x20;and&#x20;points&#x20;of&#x20;view.&#x20;<br><br>Strengths:&#x20;&#x20;Good&#x20;for&#x20;getting&#x20;details&#x20;about&#x20;perceptions&#x20;and&#x20;feelings,&#x20;and&#x20;can&#x20;be&#x20;useful&#x20;in&#x20;interpreting&#x20;quantitative&#x20;data&#x20;collection&#x20;by&#x20;answering&#x20;why,&#x20;Quick&#x20;and&#x20;relatively&#x20;easy&#x20;to&#x20;set&#x20;up.&#x20;The&#x20;group&#x20;dynamic&#x20;can&#x20;provide&#x20;useful&#x20;information&#x20;that&#x20;individual&#x20;data&#x20;collection&#x20;does&#x20;not&#x20;provide.&#x20;Is&#x20;useful&#x20;in&#x20;gaining&#x20;insight&#x20;into&#x20;a&#x20;topic&#x20;that&#x20;may&#x20;be&#x20;more&#x20;difficult&#x20;to&#x20;gather&#x20;through&#x20;other&#x20;data&#x20;collection&#x20;methods.&#x20;<br><br>Limitations:&#x20;Susceptible&#x20;to&#x20;facilitator&#x20;bias.&#x20;The&#x20;discussion&#x20;can&#x20;be&#x20;dominated&#x20;or&#x20;sidetracked&#x20;by&#x20;a&#x20;few&#x20;individuals.&#x20;Data&#x20;analysis&#x20;is&#x20;time&#x20;consuming&#x20;and&#x20;needs&#x20;to&#x20;be&#x20;well&#x20;planned&#x20;in&#x20;advance.&#x20;Does&#x20;not&#x20;provide&#x20;valid&#x20;information&#x20;at&#x20;the&#x20;individual&#x20;level.&#x20;The&#x20;information&#x20;is&#x20;not&#x20;necessarily&#x20;representative&#x20;of&#x20;other&#x20;groups.&#x20;<br>&#x20;<br>Considerations:&#x20;&#x20;Confidentiality&#x20;concerns-&#x20;some&#x20;people&#x20;may&#x20;be&#x20;afraid&#x20;to&#x20;share,&#x20;or&#x20;group&#x20;confidentiality&#x20;can&#x20;be&#x20;compromised&#x20;by&#x20;an&#x20;individual.<br><br>
		 
	 
		 Focus Groups 
		 Juvenile Justice Advisory Group USM, Muskie School of Public Service Focus Groups Can collect Perceptions  Feelings  Use of knowledge gained   Insights    
		 Focus&#x20;groups&#x20;can&#x20;collect&#x20;data&#x20;about&#x20;<br>Perceptions&#x20;on&#x20;why&#x20;a&#x20;behavior&#x20;occurred<br>How&#x20;clients&#x20;felt&#x20;about&#x20;quality&#x20;of&#x20;services&#x20;received<br>How&#x20;clients&#x20;use&#x20;the&#x20;new&#x20;knowledge&#x20;gained<br>Insights&#x20;on&#x20;how&#x20;to&#x20;make&#x20;your&#x20;program&#x20;better<br>
		 
	 
		 Additional Resources for Focus Group 
		 Juvenile Justice Advisory Group USM, Muskie School of Public Service Additional Resources for Focus Group A Brief from the CDC has an overview of how to use focus groups to collect data can be found at this site http://www.cdc.gov/healthyyouth/evaluation/pdf/brief13.pdf  Continue Go Back 
		 Here&#x20;is&#x20;a&#x20;link&#x20;to&#x20;a&#x20;brief&#x20;from&#x20;the&#x20;CDC&#x20;about&#x20;data&#x20;collection&#x20;thru&#x20;the&#x20;use&#x20;of&#x20;focus&#x20;groups&#x20;should&#x20;you&#x20;decide&#x20;to&#x20;incorporate&#x20;focus&#x20;groups&#x20;into&#x20;your&#x20;evaluation&#x20;process.&#x20;Please&#x20;press&#x20;continue&#x20;when&#x20;you&#x20;are&#x20;ready&#x20;to&#x20;continue&#x20;with&#x20;the&#x20;presentation.<br>
		 
	 
		 Data Collection Method: Surveys 
		 Juvenile Justice Advisory Group USM, Muskie School of Public Service Data Collection Method: Surveys Quantitative and Qualitative Strengths Limitations Considerations  
		 Surveys&#x20;are&#x20;a&#x20;way&#x20;of&#x20;collecting&#x20;quantitative&#x20;and&#x20;qualitative&#x20;information&#x20;from&#x20;clients.&#x20;They&#x20;are&#x20;usually&#x20;conducted&#x20;face&#x20;to&#x20;face,&#x20;telephonically,&#x20;online,&#x20;or&#x20;mailed.<br>Strengths:&#x20;gather&#x20;a&#x20;large&#x20;amount&#x20;of&#x20;data&#x20;from&#x20;a&#x20;large&#x20;amount&#x20;of&#x20;clients.<br>Limitations:&#x20;Many&#x20;people&#x20;do&#x20;not&#x20;respond&#x20;to&#x20;written&#x20;surveys.&#x20;This&#x20;method&#x20;may&#x20;require&#x20;intensive&#x20;follow-up&#x20;activities&#x20;(i.e.,&#x20;second&#x20;mailing&#x20;of&#x20;surveys,&#x20;telephone&#x20;contact).&#x20;<br>Considerations:&#x20;Time&#x20;and&#x20;money&#x20;can&#x20;be&#x20;wasted&#x20;if&#x20;expertise&#x20;in&#x20;survey&#x20;design,&#x20;implementation,&#x20;and&#x20;analysis&#x20;is&#x20;not&#x20;utilized.&#x20;If&#x20;the&#x20;planning&#x20;group&#x20;does&#x20;not&#x20;agree&#x20;up-front&#x20;as&#x20;to&#x20;the&#x20;purpose&#x20;of&#x20;the&#x20;survey,&#x20;the&#x20;process&#x20;can&#x20;lead&#x20;to&#x20;misunderstanding&#x20;and&#x20;disappointments&#x20;later.&#x20;Confidentiality&#x20;of&#x20;respondents&#x20;is&#x20;important,&#x20;as&#x20;is&#x20;anonymity.<br><br><br><br>
		 
	 
		 Surveys 
		 Juvenile Justice Advisory Group USM, Muskie School of Public Service Surveys Can collect Demographics  Number of sessions attended  Thoughts or feelings using a response scale (e.g. 5 point scale)    
		 Surveys&#x20;can&#x20;collect&#x20;information&#x20;about:&#x20;<br>Demographics&#x20;like&#x20;race&#x20;and&#x20;ethnicity<br>Number&#x20;of&#x20;sessions&#x20;attended<br>Thoughts&#x20;or&#x20;feelings&#x20;using&#x20;a&#x20;5&#x20;point&#x20;scale,&#x20;similar&#x20;to&#x20;a&#x20;Likert&#x20;scale,&#x20;where&#x20;1&#x20;may&#x20;be&#x20;Excellent&#x20;and&#x20;5&#x20;may&#x20;be&#x20;Poor.&#x2026;<br><br>
		 
	 
		 Survey Links 
		 Juvenile Justice Advisory Group USM, Muskie School of Public Service Survey Links MYDAUS website http://www.maine.gov/maineosa/survey/home.php  Click on “Results For Each Survey Question” to see each question, based on a category. BFRSS website http://www.cdc.gov/brfss/ Click on a Questionnaire to see survey questions Continue Go Back 
		 Here&#x20;are&#x20;two&#x20;websites&#x20;that&#x20;feature&#x20;the&#x20;use&#x20;of&#x20;surveys.&#x20;You&#x20;may&#x20;be&#x20;able&#x20;to&#x20;utilize&#x20;similar&#x20;survey&#x20;questions&#x20;that&#x20;they&#x20;use.&#x20;<br><br>Maine&#x20;Youth&#x20;Drug&#x20;and&#x20;Alcohol&#x20;Survey&#x20;(MYDAUS)&#x20;website<br>From&#x20;this&#x20;page&#x20;you&#x20;can&#x20;access&#x20;data&#x20;from:<br>Maine&#x20;Youth&#x20;Drug&#x20;and&#x20;Alcohol&#x20;Survey&#x20;(Office&#x20;of&#x20;Substance&#x20;Abuse):&#x20;2000,&#x20;2002,&#x20;2004,&#x20;2006&#x20;and&#x20;2008<br>Youth&#x20;Tobacco&#x20;Survey&#x20;(Maine&#x20;Center&#x20;for&#x20;Disease&#x20;Control&#x20;and&#x20;Prevention):&#x20;2004,&#x20;2006&#x20;and&#x20;2008<br>Click&#x20;on&#x20;&#x201c;Results&#x20;For&#x20;Each&#x20;Survey&#x20;Question&#x201d;&#x20;to&#x20;see&#x20;each&#x20;question,&#x20;based&#x20;on&#x20;a&#x20;category.<br>Behavioral&#x20;Risk&#x20;Factors&#x20;Surveillance&#x20;System&#x20;(BFRSS)&#x20;is&#x20;a&#x20;large,&#x20;on-going&#x20;telephone&#x20;health&#x20;survey&#x20;system,&#x20;tracking&#x20;health&#x20;conditions&#x20;and&#x20;risk&#x20;behaviors&#x20;in&#x20;the&#x20;United&#x20;States&#x20;yearly&#x20;since&#x20;1984.<br>Click&#x20;on&#x20;a&#x20;Questionnaire&#x20;to&#x20;see&#x20;survey&#x20;questions<br><br>
		 
	 
		 Design Conclusions 
		 Juvenile Justice Advisory Group USM, Muskie School of Public Service Design Conclusions Be practical   (keep it as simple as possible and affordable, use a logic model, get help, contact evaluation resources) Use multiple sources where possible Use secondary (existing) data sources whenever possible  
		 Here&#x20;are&#x20;some&#x20;final&#x20;thoughts&#x20;on&#x20;the&#x20;design&#x20;of&#x20;your&#x20;evaluations&#x20;process:&#x20;keep&#x20;it&#x20;simple,&#x20;use&#x20;multiple&#x20;sources,&#x20;and&#x20;try&#x20;to&#x20;use&#x20;existing&#x20;sources&#x20;whenever&#x20;possible.<br>
		 
	 
		 Timing: When the Data is Gathered/Collected Timing
		 Juvenile Justice Advisory Group USM, Muskie School of Public Service Timing: When the Data is Gathered/Collected How often? At regular or specific intervals? Time of year When, relative to the intervention 
		 When&#x20;is&#x20;the&#x20;data&#x20;going&#x20;to&#x20;be&#x20;collected?<br>How&#x20;often?<br>At&#x20;regular&#x20;or&#x20;specific&#x20;intervals?&#x20;You&#x20;could&#x20;do&#x20;a&#x20;pre&#x20;and&#x20;post&#x20;data&#x20;collection&#x20;method&#x20;where&#x20;you&#x20;take&#x20;a&#x20;sample&#x20;from&#x20;the&#x20;client&#x20;when&#x20;they&#x20;first&#x20;enter&#x20;the&#x20;program,&#x20;and&#x20;a&#x20;sample&#x20;when&#x20;they&#x20;have&#x20;almost&#x20;completed&#x20;your&#x20;program&#x20;to&#x20;capture&#x20;a&#x20;change&#x20;in&#x20;attitudes,&#x20;behaviors,&#x20;etc.&#x20;This&#x20;&#x201c;sample&#x201d;&#x20;could&#x20;be&#x20;any&#x20;one&#x20;of&#x20;the&#x20;data&#x20;sources&#x20;listed&#x20;a&#x20;few&#x20;moments&#x20;ago.<br>Time&#x20;of&#x20;year?&#x20;Depending&#x20;on&#x20;the&#x20;data&#x20;you&#x20;are&#x20;collecting,&#x20;the&#x20;time&#x20;of&#x20;year&#x20;could&#x20;be&#x20;very&#x20;critical&#x20;to&#x20;the&#x20;success&#x20;of&#x20;your&#x20;evaluation.&#x20;If&#x20;you&#x20;wanted&#x20;to&#x20;evaluate&#x20;student&#x20;attitudes&#x20;towards&#x20;school,&#x20;the&#x20;data&#x20;you&#x20;collect&#x20;in&#x20;September,&#x20;would&#x20;be&#x20;different&#x20;than&#x20;the&#x20;data&#x20;that&#x20;is&#x20;collected&#x20;in&#x20;December&#x20;(prior&#x20;to&#x20;holiday&#x20;break),&#x20;which&#x20;would&#x20;be&#x20;different&#x20;than&#x20;the&#x20;data&#x20;captured&#x20;in&#x20;June.<br>&#x20;&#x20;In&#x20;addition&#x20;to&#x20;collecting&#x20;pre,&#x20;and&#x20;post&#x20;data,&#x20;a&#x20;follow-up&#x20;data&#x20;collection&#x20;may&#x20;be&#x20;useful&#x20;to&#x20;see&#x20;if&#x20;the&#x20;impact&#x20;noted&#x20;upon&#x20;completion&#x20;of&#x20;the&#x20;program&#x20;remains&#x20;with&#x20;the&#x20;individual.&#x20;With&#x20;juveniles,&#x20;it&#x20;has&#x20;been&#x20;established&#x20;that&#x20;90&#x20;&#x2013;&#x20;120&#x20;days&#x20;after&#x20;release&#x20;from&#x20;commitment&#x20;is&#x20;the&#x20;most&#x20;riskiest&#x20;time&#x20;in&#x20;terms&#x20;of&#x20;re-offending&#x20;and&#x20;re-commitment.<br>
		 
	 
		 Data Sources Exercise Data Sources Exercise: Long term Outcome
		 Juvenile Justice Advisory Group USM, Muskie School of Public Service Data Sources Exercise Continue Go Back Help Long-Term Outcome Intermediate Outcome Initial Outcome Interventions Evaluation Questions Performance Indicators Measure Data Sources Timing Improved school attendance Have RLP students’ overall attendance improved  when they return to their sending school? 1 year after completing the program, 25% of 60 (15 of 60) students will have improved their attendance by 5% when they return to their sending school.  % of students who improved their attendance when they return to their sending school.  Attendance records from sending schools. Baseline and 1 year upon completion.  Long-Term Outcome Improved school attendance Evaluation Questions Performance Indicators Measure Have RLP students’ overall attendance improved  when they return to their sending school? 1 year after completing the program, 25% of 60 (15 of 60) students will have improved their attendance by 5% when they return to their sending school.  % of students who improved their attendance when they return to their sending school.  Data Sources Timing Attendance records from sending schools. Baseline and 1 year upon completion.  
		 Lets&#x20;see&#x20;where&#x20;this&#x20;information&#x20;will&#x20;go&#x20;onto&#x20;the&#x20;Data&#x20;Exercise&#x20;Worksheet.&#x20;We&#x20;have&#x20;two&#x20;more&#x20;columns&#x20;that&#x20;are&#x20;empty&#x20;of&#x20;our&#x20;Data&#x20;Exercise&#x20;Worksheet.&#x20;Let&#x2019;s&#x20;look&#x20;at&#x20;the&#x20;Restorative&#x20;Learning&#x20;Program&#x20;outcomes,&#x20;and&#x20;add&#x20;data&#x20;source&#x20;and&#x20;timing&#x20;information&#x20;to&#x20;&#x20;each&#x20;of&#x20;the&#x20;outcomes.&#x20;We&#x2019;ll&#x20;do&#x20;the&#x20;first&#x20;one&#x20;together.&#x20;First&#x20;,&#x20;look&#x20;at&#x20;the&#x20;outcome&#x20;and&#x20;how&#x20;it&#x20;will&#x20;be&#x20;measured.&#x20;We&#x20;see&#x20;that&#x20;it&#x20;has&#x20;to&#x20;do&#x20;with&#x20;improving&#x20;attendance&#x20;at&#x20;the&#x20;sending&#x20;school.&#x20;Based&#x20;on&#x20;that&#x20;measurement,&#x20;where&#x20;would&#x20;you&#x20;find&#x20;that&#x20;data?&#x20;That&#x2019;s&#x20;right,&#x20;you&#x20;could&#x20;ask&#x20;the&#x20;sending&#x20;school&#x20;to&#x20;provide&#x20;attendance&#x20;records&#x20;for&#x20;that&#x20;student.&#x20;When&#x20;do&#x20;we&#x20;want&#x20;to&#x20;collect&#x20;that&#x20;data?&#x20;In&#x20;order&#x20;to&#x20;measure&#x20;an&#x20;improvement,&#x20;you&#x20;will&#x20;need&#x20;to&#x20;know&#x20;how&#x20;frequently&#x20;they&#x20;were&#x20;attending&#x20;school&#x20;prior&#x20;to&#x20;participating&#x20;&#x20;in&#x20;the&#x20;Restorative&#x20;Learning&#x20;Program,&#x20;that&#x2019;s&#x20;referred&#x20;to&#x20;here&#x20;as&#x20;the&#x20;baseline.&#x20;You&#x20;will&#x20;also&#x20;need&#x20;to&#x20;know&#x20;how&#x20;frequently&#x20;they&#x20;attend&#x20;school&#x20;after&#x20;completing&#x20;the&#x20;Restorative&#x20;Learning&#x20;Program.&#x20;The&#x20;timing&#x20;piece&#x20;comes&#x20;in&#x20;from&#x20;the&#x20;Performance&#x20;indicator&#x20;in&#x20;this&#x20;case.&#x20;They&#x20;established&#x20;1&#x20;year&#x20;upon&#x20;completion&#x20;of&#x20;their&#x20;program&#x20;as&#x20;the&#x20;benchmark,&#x20;so&#x20;in&#x20;order&#x20;for&#x20;them&#x20;to&#x20;know&#x20;that&#x20;they&#x20;met&#x20;their&#x20;performance&#x20;indicator,&#x20;this&#x20;data&#x20;collection&#x20;must&#x20;be&#x20;done&#x20;1&#x20;year&#x20;after&#x20;completing&#x20;the&#x20;RLP.&#x20;A&#x20;handout&#x20;has&#x20;been&#x20;created&#x20;for&#x20;you&#x20;to&#x20;print&#x20;off&#x20;to&#x20;assist&#x20;you&#x20;with&#x20;this&#x20;exercise.&#x20;Please&#x20;click&#x20;on&#x20;the&#x20;attachment&#x20;icon&#x20;and&#x20;print&#x20;the&#x20;Data&#x20;Sources&#x20;Exercise&#x20;Handout.&#x20;Please&#x20;press&#x20;the&#x20;Continue&#x20;button&#x20;when&#x20;you&#x20;are&#x20;ready&#x20;to&#x20;continue&#x20;the&#x20;presentation.&#x20;If&#x20;you&#x20;have&#x20;any&#x20;questions&#x20;you&#x20;can&#x20;email&#x20;Becky&#x20;Nor&#x00e9;us&#x20;using&#x20;the&#x20;Help&#x20;button.<br><br><br>
		 
	 
		 Data Sources Exercise Data Sources Exercise: Intermediate Outcome
		 Juvenile Justice Advisory Group USM, Muskie School of Public Service Data Sources Exercise Continue Go Back Help Long-Term Outcome Intermediate Outcome Initial Outcome Interventions Evaluation Questions Performance Indicators Measure Data Sources Timing Students will attend RLP regularly Did student attend RLP regularly? During each quarter in RLP 70 % (42 of 60) of students will not have more than 5 unexcused absences. (full day)  % of students who will not have more than 5 unexcused absences.  
		 Continue&#x20;this&#x20;Data&#x20;Sources&#x20;Exercise&#x20;by&#x20;identifying&#x20;data&#x20;sources&#x20;and&#x20;timings&#x20;for&#x20;each&#x20;of&#x20;the&#x20;three&#x20;remaining&#x20;outcomes.<br>
		 
	 
		 Data Sources Exercise Data Sources Exercise: Initial Outcome
		 Juvenile Justice Advisory Group USM, Muskie School of Public Service Data Sources Exercise Continue Go Back Help Long-Term Outcome Intermediate Outcome Initial Outcome Interventions Evaluation Questions Performance Indicators Measure Data Sources Timing Students will develop positive attitudes towards school Did students develop positive attitudes toward school? Upon completion of RLP 65% (41 of 60) of students will report having a more positive attitude towards school.  % of students who report an increase in their positive attitude towards school.   
		 Press&#x20;the&#x20;Continue&#x20;button&#x20;when&#x20;you&#x20;are&#x20;ready&#x20;to&#x20;continue&#x20;the&#x20;presentation.&#x20;If&#x20;you&#x20;have&#x20;any&#x20;questions&#x20;you&#x20;can&#x20;email&#x20;Becky&#x20;Nor&#x00e9;us&#x20;using&#x20;the&#x20;Help&#x20;button.<br>
		 
	 
		 Data Sources Exercise Data Sources Exercise: Intervention
		 Juvenile Justice Advisory Group USM, Muskie School of Public Service Data Sources Exercise Continue Go Back Help Long-Term Outcome Intermediate Outcome Initial Outcome Interventions Evaluation Questions Performance Indicators Measure Data Sources Timing Restorative Learning Program Were the students satisfied with the Restorative Learning Program? By Fall 2008, 65%  (41 of 60)  of student will report they are ‘very satisfied’ with the program.    % of students who report being very satisfied with the program.  
		 When&#x20;you&#x20;are&#x20;ready&#x20;to&#x20;see&#x20;the&#x20;answers&#x20;to&#x20;this&#x20;exercise,&#x20;please&#x20;press&#x20;the&#x20;Continue&#x20;button.&#x20;If&#x20;you&#x20;have&#x20;any&#x20;questions&#x20;you&#x20;can&#x20;email&#x20;Becky&#x20;Nor&#x00e9;us&#x20;using&#x20;the&#x20;Help&#x20;button.<br>
		 
	 
		 Data Sources Exercise Data Sources Exercise: Intermediate Solution
		 Juvenile Justice Advisory Group USM, Muskie School of Public Service Data Sources Exercise Continue Go Back Help Long-Term Outcome Intermediate Outcome Initial Outcome Interventions Evaluation Questions Performance Indicators Measure Data Sources Timing Students will attend RLP regularly Did student attend RLP regularly? During each quarter in RLP 70 % (42 of 60) of students will not have more than 5 unexcused absences. (full day)  % of students who will not have more than 5 unexcused absences.  Attendance records in RLP.  Upon completion of the RLP program.  Data Sources Timing Attendance records in RLP.  Upon completion of the RLP program.       
		 Here&#x20;are&#x20;our&#x20;suggested&#x20;data&#x20;sources&#x20;and&#x20;timings&#x20;for&#x20;the&#x20;Intermediate&#x20;Outcome&#x20;&#x201c;Students&#x20;will&#x20;attend&#x20;RLP&#x20;regularly&#x201d;.&#x20;Press&#x20;the&#x20;Continue&#x20;button&#x20;when&#x20;you&#x20;are&#x20;ready&#x20;to&#x20;continue&#x20;to&#x20;see&#x20;the&#x20;remaining&#x20;two&#x20;outcomes,&#x20;and&#x20;compare&#x20;with&#x20;your&#x20;answers.&#x20;If&#x20;you&#x20;have&#x20;any&#x20;questions&#x20;you&#x20;can&#x20;email&#x20;Becky&#x20;Nor&#x00e9;us&#x20;using&#x20;the&#x20;Help&#x20;button.<br><br>
		 
	 
		 Data Sources Exercise Data Sources Exercise: Initial Outcome Solution
		 Juvenile Justice Advisory Group USM, Muskie School of Public Service Data Sources Exercise Continue Go Back Help Long-Term Outcome Intermediate Outcome Initial Outcome Interventions Evaluation Questions Performance Indicators Measure Data Sources Timing Students will develop positive attitudes towards school Did students develop positive attitudes toward school? Upon completion of RLP 65% (41 of 60) of students will report having a more positive attitude towards school.  % of students who report an increase in their positive attitude towards school.   Student surveys. Baseline & upon completion of the program.  Data Sources Timing Student surveys. Baseline & upon completion of the program.       
		 For&#x20;the&#x20;Initial&#x20;Outcome&#x20;&#x201c;Students&#x20;will&#x20;develop&#x20;positive&#x20;attitudes&#x20;towards&#x20;school&#x201d;&#x20;potential&#x20;data&#x20;source&#x20;that&#x20;has&#x20;been&#x20;identified&#x20;was&#x20;student&#x20;survey.&#x20;The&#x20;RLP&#x20;decided&#x20;that&#x20;the&#x20;best&#x20;product&#x20;that&#x20;would&#x20;meet&#x20;their&#x20;needs&#x20;would&#x20;be&#x20;to&#x20;poll&#x20;students&#x20;about&#x20;their&#x20;attitudes&#x20;towards&#x20;school.&#x20;In&#x20;order&#x20;to&#x20;ensure&#x20;that&#x20;the&#x20;performance&#x20;indicator&#x20;was&#x20;met,&#x20;they&#x20;needed&#x20;to&#x20;conduct&#x20;this&#x20;survey&#x20;twice.&#x20;Once&#x20;at&#x20;the&#x20;beginning&#x20;of&#x20;the&#x20;program,&#x20;and&#x20;once&#x20;at&#x20;the&#x20;end,&#x20;and&#x20;that&#x20;the&#x20;change&#x20;in&#x20;responses&#x20;would&#x20;indicate&#x20;if&#x20;students&#x20;had&#x20;changed&#x20;their&#x20;attitude&#x20;about&#x20;school.&#x20;&#x20;Press&#x20;the&#x20;Continue&#x20;button&#x20;when&#x20;you&#x20;are&#x20;ready&#x20;to&#x20;continue&#x20;the&#x20;presentation.&#x20;If&#x20;you&#x20;have&#x20;any&#x20;questions&#x20;you&#x20;can&#x20;email&#x20;Becky&#x20;Nor&#x00e9;us&#x20;using&#x20;the&#x20;Help&#x20;button.<br>
		 
	 
		 Data Sources Exercise Data Sources: Intervention Solution
		 Juvenile Justice Advisory Group USM, Muskie School of Public Service Data Sources Exercise Continue Go Back Help Long-Term Outcome Intermediate Outcome Initial Outcome Interventions Evaluation Questions Performance Indicators Measure Data Sources Timing Restorative Learning Program Were the students satisfied with the Restorative Learning Program? By Fall 2008, 65%  (41 of 60)  of student will report they are ‘very satisfied’ with the program.    % of students who report being very satisfied with the program.  Student exit survey.  Upon completion of the program.  Data Sources Timing Student exit survey.  Upon completion of the program.       
		 For&#x20;the&#x20;Intervention&#x20;&#x201c;Restorative&#x20;Learning&#x20;Program&#x201d;&#x20;a&#x20;question&#x20;could&#x20;be&#x20;added&#x20;to&#x20;the&#x20;Student&#x20;Exit&#x20;Survey&#x20;that&#x20;gets&#x20;conducted&#x20;at&#x20;the&#x20;end&#x20;of&#x20;the&#x20;program.&#x20;&#x20;Press&#x20;the&#x20;Continue&#x20;button&#x20;when&#x20;you&#x20;are&#x20;ready&#x20;to&#x20;continue&#x20;the&#x20;presentation.&#x20;If&#x20;you&#x20;have&#x20;any&#x20;questions&#x20;you&#x20;can&#x20;email&#x20;Becky&#x20;Nor&#x00e9;us&#x20;using&#x20;the&#x20;Help&#x20;button.<br>
		 
	 
		 Check on Learning 
		 Juvenile Justice Advisory Group USM, Muskie School of Public Service   Continue Go Back Check on Learning 
		 Now&#x20;it&#x20;is&#x20;time&#x20;to&#x20;check&#x20;your&#x20;learning.&#x20;If&#x20;you&#x20;wish&#x20;to&#x20;review&#x20;any,&#x20;or&#x20;all,&#x20;of&#x20;this&#x20;presentation,&#x20;before&#x20;moving&#x20;on&#x20;to&#x20;the&#x20;&#x20;Check&#x20;On&#x20;Learning,&#x20;please&#x20;do&#x20;so&#x20;now.<br>Please&#x20;press&#x20;Continue&#x20;when&#x20;you&#x20;are&#x20;ready&#x20;to&#x20;begin.<br>
		 
	 
		 Check On Learning 
		 Juvenile Justice Advisory Group USM, Muskie School of Public Service Check On Learning Answer the following questions to check on your learning 80% to pass Select your answer, and press the Submit button. If you wish to change your answer, press the Clear button, then select your new answer Continue Go Back 
		 Please&#x20;Answer&#x20;the&#x20;following&#x20;questions&#x20;to&#x20;check&#x20;on&#x20;your&#x20;learning<br>Remember&#x20;an&#x20;80%&#x20;or&#x20;better&#x20;is&#x20;required&#x20;to&#x20;pass.&#x20;<br>Select&#x20;your&#x20;answer,&#x20;and&#x20;press&#x20;the&#x20;Submit&#x20;button.<br>If&#x20;you&#x20;wish&#x20;to&#x20;change&#x20;your&#x20;answer,&#x20;press&#x20;the&#x20;Clear&#x20;button,&#x20;then&#x20;select&#x20;your&#x20;new&#x20;answer<br>Please&#x20;press&#x20;continue&#x20;when&#x20;you&#x20;are&#x20;ready.<br>
		 
	 
		 Data sources are places where you will  get the information you need to  answer your evaluation questions. 
		 Juvenile Justice Advisory Group USM, Muskie School of Public Service Data sources are places where you will  get the information you need to  answer your evaluation questions. Correct - Click anywhere to continue Incorrect - Click anywhere to continue You answered this correctly! Your answer: The correct answer is: You did not answer this question completely You must answer the question before continuing Submit Clear A)  True B)  False 
		 
		 
	 
		 Identifying the best time to collect the  data is not as important as where  you are collecting the data. 
		 Juvenile Justice Advisory Group USM, Muskie School of Public Service Identifying the best time to collect the  data is not as important as where  you are collecting the data. Correct - Click anywhere to continue Incorrect - Click anywhere to continue You answered this correctly! Your answer: The correct answer is: You did not answer this question completely You must answer the question before continuing Submit Clear A)  True B)  False 
		 
		 
	 
		 Please identify all that apply. Good data sources to obtain data from could be: 
		 Juvenile Justice Advisory Group USM, Muskie School of Public Service Please identify all that apply. Good data sources to obtain data from could be: Correct - Click anywhere to continue Incorrect - Click anywhere to continue You answered this correctly! Your answer: The correct answer is: You did not answer this question completely You must answer the question before continuing Submit Clear A)  A similar partner agency B)  The Maine Department of Education C)  People passing by your office  D)  Registration forms from participants in your program 
		 
		 
	 
		 Please identify all that apply.  When collecting data, it is  important to consider: 
		 Juvenile Justice Advisory Group USM, Muskie School of Public Service Please identify all that apply.  When collecting data, it is  important to consider: Correct - Click anywhere to continue Incorrect - Click anywhere to continue You answered this correctly! Your answer: The correct answer is: You did not answer this question completely You must answer the question before continuing Submit Clear A)  the quality of the data B)  the cost associated with collecting the data C)  the confidentiality of the data D)  only the responses that support your outcome 
		 
		 
	 
		 Data that is gathered from words  and observations is: 
		 Juvenile Justice Advisory Group USM, Muskie School of Public Service Data that is gathered from words  and observations is: Correct - Click anywhere to continue Incorrect - Click anywhere to continue You answered this correctly! Your answer: The correct answer is: You did not answer this question completely You must answer the question before continuing Submit Clear A)  qualitative data B)  quantitative data C)  reliable data D)  valid data 
		 
		 
	 
		 Data that is obtained by counting things is: 
		 Juvenile Justice Advisory Group USM, Muskie School of Public Service Data that is obtained by counting things is: Correct - Click anywhere to continue Incorrect - Click anywhere to continue You answered this correctly! Your answer: The correct answer is: You did not answer this question completely You must answer the question before continuing Submit Clear A)  quantitative data B)  qualitative data C)  reliable data D)  valid data 
		 
		 
	 
		 Data that yields consistent results  regardless of tool used is: 
		 Juvenile Justice Advisory Group USM, Muskie School of Public Service Data that yields consistent results  regardless of tool used is: Correct - Click anywhere to continue Incorrect - Click anywhere to continue You answered this correctly! Your answer: The correct answer is: You did not answer this question completely You must answer the question before continuing Submit Clear A)  reliable data B)  quantitative data C)  qualitative data D)  valid data 
		 
		 
	 
		 Data that measures what you  intended to measure is: 
		 Juvenile Justice Advisory Group USM, Muskie School of Public Service Data that measures what you  intended to measure is: Correct - Click anywhere to continue Incorrect - Click anywhere to continue You answered this correctly! Your answer: The correct answer is: You did not answer this question completely You must answer the question before continuing Submit Clear A)  valid data B)  reliable data C)  qualitative data D)  quantitative data 
		 
		 
	 
		 Please identify all that apply.  Examples of data sources are: 
		 Juvenile Justice Advisory Group USM, Muskie School of Public Service Please identify all that apply.  Examples of data sources are: Correct - Click anywhere to continue Incorrect - Click anywhere to continue You answered this correctly! Your answer: The correct answer is: You did not answer this question completely You must answer the question before continuing Submit Clear A)  client satisfaction surveys B)  an unplanned discussion during a group activity C)  school attendance reports  D)  untrained observers 
		 
		 
	 
		 To gather a complete picture of your data, it is important to collect both qualitative and quantitative data. 
		 Juvenile Justice Advisory Group USM, Muskie School of Public Service To gather a complete picture of your data, it is important to collect both qualitative and quantitative data. Correct - Click anywhere to continue Incorrect - Click anywhere to continue You answered this correctly! Your answer: The correct answer is: You did not answer this question completely You must answer the question before continuing Submit Clear A)  True B)  False 
		 
		 
	 
		 Check On Learning Results,  Session #3 
		 Juvenile Justice Advisory Group USM, Muskie School of Public Service Check On Learning Results,  Session #3 Question Feedback/Review Information Will Appear Here Review Quiz Continue Your Score {score} Max Score {max-score} Accuracy {percent} Number of Quiz Attempts {total-attempts} 
		 Thank&#x20;you&#x20;for&#x20;completing&#x20;our&#x20;Check&#x20;On&#x20;Learning&#x20;Exercise.&#x20;If&#x20;you&#x20;scored&#x20;an&#x20;80%&#x20;or&#x20;higher;&#x20;Congratulations,&#x20;you&#x20;are&#x20;now&#x20;ready&#x20;to&#x20;submit&#x20;your&#x20;results&#x20;to&#x20;Kathryn&#x20;McGloin&#x20;and&#x20;start&#x20;your&#x20;homework.&#x20;Instructions&#x20;for&#x20;sending&#x20;the&#x20;results&#x20;to&#x20;Kathryn&#x20;are&#x20;found&#x20;in&#x20;the&#x20;attachments&#x20;portion&#x20;of&#x20;this&#x20;presentation.&#x20;If&#x20;you&#x20;scored&#x20;less&#x20;than&#x20;80%,&#x20;you&#x20;may&#x20;want&#x20;to&#x20;review&#x20;the&#x20;quiz&#x20;before&#x20;deciding&#x20;if&#x20;you&#x20;need&#x20;to&#x20;restart&#x20;session&#x20;2,&#x20;or&#x20;simply&#x20;retaking&#x20;the&#x20;Check&#x20;on&#x20;Learning.&#x20;Press&#x20;the&#x20;Continue&#x20;button&#x20;to&#x20;move&#x20;onto&#x20;the&#x20;Homework&#x20;portion&#x20;of&#x20;this&#x20;session.<br><br>
		 
	 
		 Homework, Part 1: 
		 Juvenile Justice Advisory Group USM, Muskie School of Public Service  Identifying Data Sources and  Timings for your program Continue Go Back Homework, Part 1: 
		 Your&#x20;homework&#x20;for&#x20;today&#x2019;s&#x20;session&#x20;consists&#x20;of&#x20;two&#x20;parts.&#x20;Part&#x20;1&#x20;is&#x20;to&#x20;complete&#x20;the&#x20;Data&#x20;Exercise&#x20;Worksheet&#x20;that&#x20;was&#x20;started&#x20;in&#x20;Session&#x20;2,&#x20;and&#x20;Part&#x20;2&#x20;is&#x20;to&#x20;write&#x20;a&#x20;paragraph&#x20;about&#x20;your&#x20;current&#x20;data&#x20;collection&#x20;measures&#x20;and&#x20;submit&#x20;samples&#x20;of&#x20;those&#x20;products&#x20;to&#x20;George&#x20;and&#x20;Becky.&#x20;More&#x20;details&#x20;for&#x20;each&#x20;task&#x20;are&#x20;outlined&#x20;on&#x20;the&#x20;following&#x20;slides.<br>
		 
	 
		 Data Sources Exercise 
		 Juvenile Justice Advisory Group USM, Muskie School of Public Service Data Sources Exercise Continue Go Back Long-Term Outcome Intermediate Outcome Initial Outcome Interventions Evaluation Questions Performance Indicators Measures Data  Sources Timing 
		 For&#x20;Part&#x20;1&#x20;of&#x20;the&#x20;Homework&#x20;assigned&#x20;is&#x20;to&#x20;complete&#x20;the&#x20;Data&#x20;Exercise&#x20;Worksheet&#x20;you&#x20;began&#x20;in&#x20;session&#x20;2,&#x20;by&#x20;identifying&#x20;your&#x20;data&#x20;sources&#x20;for&#x20;your&#x20;program&#x20;as&#x20;well&#x20;as&#x20;the&#x20;best&#x20;time&#x20;to&#x20;collect&#x20;that&#x20;data.&#x20;Sometimes&#x20;the&#x20;data&#x20;sources&#x20;are&#x20;already&#x20;being&#x20;used,&#x20;please&#x20;indicate&#x20;that&#x20;such&#x20;a&#x20;data&#x20;source&#x20;is&#x20;in&#x20;existence.&#x20;<br>
		 
	 
		 Homework, Part 2:   
		 Juvenile Justice Advisory Group USM, Muskie School of Public Service Data Source Samples Continue Go Back Homework, Part 2:   
		 For&#x20;Part&#x20;2,&#x20;please&#x20;write&#x20;a&#x20;paragraph&#x20;about&#x20;your&#x20;current&#x20;data&#x20;collection&#x20;measures&#x20;and&#x20;submit&#x20;samples&#x20;of&#x20;those&#x20;products&#x20;to&#x20;George&#x20;and&#x20;Becky.&#x20;&#x20;This&#x20;paragraph&#x20;should&#x20;identify&#x20;what&#x20;your&#x20;current&#x20;data&#x20;collection&#x20;looks&#x20;like,&#x20;and&#x20;when&#x20;it&#x20;is&#x20;collected.&#x20;Please&#x20;also&#x20;address&#x20;1)&#x20;how&#x20;well&#x20;these&#x20;tools&#x20;fit&#x20;with&#x20;the&#x20;outcomes&#x20;and&#x20;questions&#x20;you&#x20;have&#x20;just&#x20;identified&#x20;on&#x20;your&#x20;Data&#x20;Exercise&#x20;Worksheet.&#x20;2)&#x20;can&#x20;you&#x20;revise&#x20;these&#x20;existing&#x20;tools&#x20;to&#x20;fit&#x20;your&#x20;needs?&#x20;Then&#x20;gather&#x20;samples&#x20;of&#x20;these&#x20;tools&#x20;and&#x20;submit&#x20;these&#x20;to&#x20;George&#x20;or&#x20;Becky.<br>
		 
	 
		 Next Steps 
		 Juvenile Justice Advisory Group USM, Muskie School of Public Service Next Steps Send Check On Learning Results to Kathryn McGloin Send Homework to George and Becky Obtain approval from George or Becky prior to starting Session 4 
		 In&#x20;order&#x20;for&#x20;JJAG&#x20;sub-grantees&#x20;to&#x20;receive&#x20;credit&#x20;for&#x20;this&#x20;training,&#x20;they&#x20;must&#x20;submit&#x20;a&#x20;Check&#x20;on&#x20;Learning&#x20;Results&#x20;to&#x20;Kathryn&#x20;McGloin,&#x20;and&#x20;send&#x20;both&#x20;portions&#x20;of&#x20;their&#x20;homework&#x20;to&#x20;George&#x20;and&#x20;Becky.&#x20;Please&#x20;obtain&#x20;prior&#x20;approval&#x20;from&#x20;George&#x20;or&#x20;Becky&#x20;prior&#x20;to&#x20;starting&#x20;Session&#x20;4.&#x20;<br>
		 
	 
		 Questions or Comments   
		 Juvenile Justice Advisory Group USM, Muskie School of Public Service Please contact Becky Noréus rnoreus@usm.maine.edu  Or (207) 780-5835 Questions or Comments   
		 If&#x20;you&#x20;have&#x20;any&#x20;questions,&#x20;comments&#x20;or&#x20;general&#x20;feedback&#x20;on&#x20;this&#x20;session,&#x20;please&#x20;feel&#x20;free&#x20;to&#x20;contact&#x20;Becky&#x20;Nor&#x00e9;us&#x20;at&#x20;the&#x20;email&#x20;and&#x20;phone&#x20;number&#x20;provided&#x20;on&#x20;the&#x20;screen.&#x20;Thank&#x20;you&#x20;for&#x20;training&#x20;with&#x20;us&#x20;today.&#x20;We&#x20;look&#x20;forward&#x20;to&#x20;seeing&#x20;you&#x20;at&#x20;the&#x20;next&#x20;session.<br>
		 




 
	 
		 Quiz
		 
			 
				 True/False
				 Data sources are places where you will  get the information you need to  answer your evaluation questions. 
				 
					  True 
					  False 
				
			
			 
				 True/False
				 Identifying the best time to collect the  data is not as important as where  you are collecting the data. 
				 
					  True 
					  False 
				
			
			 
				 Multiple choice
				 Please identify all that apply. Good data sources to obtain data from could be: 
				 
					  A similar partner agency 
					  The Maine Department of Education 
					  People passing by your office  
					  Registration forms from participants in your program 
				
			
			 
				 Multiple choice
				 Please identify all that apply.  When collecting data, it is  important to consider: 
				 
					  the quality of the data 
					  the cost associated with collecting the data 
					  the confidentiality of the data 
					  only the responses that support your outcome 
				
			
			 
				 Multiple choice
				 Data that is gathered from words  and observations is: 
				 
					  qualitative data 
					  quantitative data 
					  reliable data 
					  valid data 
				
			
			 
				 Multiple choice
				 Data that is obtained by counting things is: 
				 
					  quantitative data 
					  qualitative data 
					  reliable data 
					  valid data 
				
			
			 
				 Multiple choice
				 Data that yields consistent results  regardless of tool used is: 
				 
					  reliable data 
					  quantitative data 
					  qualitative data 
					  valid data 
				
			
			 
				 Multiple choice
				 Data that measures what you  intended to measure is: 
				 
					  valid data 
					  reliable data 
					  qualitative data 
					  quantitative data 
				
			
			 
				 Multiple choice
				 Please identify all that apply.  Examples of data sources are: 
				 
					  client satisfaction surveys 
					  an unplanned discussion during a group activity 
					  school attendance reports  
					  untrained observers 
				
			
			 
				 True/False
				 To gather a complete picture of your data, it is important to collect both qualitative and quantitative data. 
				 
					  True 
					  False 
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			 Title Slide
			 Welcome&#x20;back&#x20;to&#x20;Evaluation&#x20;Planning&#x20;Tools:&#x20;How&#x20;to&#x20;Assess&#x20;Community&#x20;Correction&#x20;Programs.&#x20;&#x20;This&#x20;is&#x20;session&#x20;#3&#x20;out&#x20;of&#x20;four&#x20;sessions.<br>If&#x20;you&#x20;are&#x20;a&#x20;Juvenile&#x20;Justice&#x20;Advisory&#x20;Group&#x20;sub-grantee,&#x20;you&#x20;should&#x20;have&#x20;received&#x20;confirmation&#x20;from&#x20;Becky&#x20;Nor&#x00e9;us&#x20;or&#x20;George&#x20;Shaler&#x20;that&#x20;you&#x20;are&#x20;ready&#x20;to&#x20;begin&#x20;this&#x20;session,&#x20;based&#x20;on&#x20;the&#x20;Data&#x20;Exercise&#x20;Worksheet&#x20;you&#x20;submitted&#x20;at&#x20;the&#x20;end&#x20;of&#x20;session&#x20;2.&#x20;You&#x20;will&#x20;want&#x20;this&#x20;worksheet&#x20;as&#x20;well&#x20;as&#x20;your&#x20;draft&#x20;logic&#x20;model&#x20;worksheet&#x20;to&#x20;review&#x20;as&#x20;we&#x20;go&#x20;thru&#x20;today&#x2019;s&#x20;session.<br>
			 
			 
			 
				 
			
			 
		
		 
			 
			 
			 
			 Adobe Presenter Buttons
			 Please&#x20;take&#x20;a&#x20;few&#x20;moments&#x20;to&#x20;review&#x20;the&#x20;navigation&#x20;buttons&#x20;in&#x20;Presenter<br>Please&#x20;click&#x20;on&#x20;the&#x20;attachments&#x20;(paperclip)&#x20;to&#x20;open&#x20;and&#x20;print&#x20;or&#x20;save&#x20;these&#x20;documents&#x20;to&#x20;your&#x20;computer.<br><br>When&#x20;you&#x20;have&#x20;identified&#x20;the&#x20;navigation&#x20;buttons,&#x20;and&#x20;have&#x20;saved&#x20;or&#x20;printed&#x20;the&#x20;attachments,&#x20;please&#x20;press&#x20;continue&#x20;to&#x20;resume&#x20;the&#x20;presentation.&#x20;Now&#x20;would&#x20;also&#x20;be&#x20;a&#x20;great&#x20;time&#x20;to&#x20;get&#x20;your&#x20;initial&#x20;Logic&#x20;Model,&#x20;and&#x20;your&#x20;Data&#x20;Exercise&#x20;Worksheet,&#x20;if&#x20;you&#x20;haven&#x2019;t&#x20;already&#x20;done&#x20;so.<br>
			 
			 
			 
				 
			
			 
		
		 
			 
			 
			 
			 
				 
			
			 Navigation Slide 1
			 These&#x20;buttons&#x20;are&#x20;located&#x20;at&#x20;the&#x20;bottom&#x20;of&#x20;your&#x20;screen.&#x20;You&#x20;may&#x20;press&#x20;pause&#x20;to&#x20;stop&#x20;the&#x20;presentation&#x20;at&#x20;any&#x20;time.&#x20;Press&#x20;Back&#x20;to&#x20;review&#x20;the&#x20;last&#x20;slide&#x20;again,&#x20;or&#x20;press&#x20;Next&#x20;to&#x20;move&#x20;forward&#x20;to&#x20;the&#x20;next&#x20;slide.&#x20;You&#x20;can&#x20;adjust&#x20;the&#x20;volume&#x20;of&#x20;the&#x20;presentation&#x20;by&#x20;pressing&#x20;the&#x20;Volume&#x20;button.&#x20;You&#x20;can&#x20;make&#x20;the&#x20;presentation&#x20;full&#x20;screen&#x20;by&#x20;moving&#x20;the&#x20;navigation&#x20;buttons&#x20;from&#x20;the&#x20;bottom&#x20;to&#x20;the&#x20;side,&#x20;so&#x20;that&#x20;they&#x20;take&#x20;up&#x20;less&#x20;room&#x20;on&#x20;your&#x20;screen.&#x20;Lastly,&#x20;you&#x20;can&#x20;make&#x20;the&#x20;window&#x20;full&#x20;screen,&#x20;by&#x20;pressing&#x20;the&#x20;Maximize&#x20;Window&#x20;button.<br>
			 
			 
			 
				 
			
			 
		
		 
			 
			 
			 
			 
				 
			
			 Navigation Slide 2
			 Once&#x20;you&#x20;have&#x20;pressed&#x20;the&#x20;Pause&#x20;button,&#x20;it&#x20;turns&#x20;into&#x20;a&#x20;Play&#x20;button,&#x20;so&#x20;that&#x20;you&#x20;may&#x20;start&#x20;the&#x20;presentation&#x20;at&#x20;the&#x20;same&#x20;point&#x20;where&#x20;it&#x20;was&#x20;stopped.&#x20;&#x20;Additionally,&#x20;&#x20;a&#x20;few&#x20;documents&#x20;have&#x20;been&#x20;attached&#x20;to&#x20;this&#x20;presentation.&#x20;View&#x20;them&#x20;by&#x20;clicking&#x20;on&#x20;the&#x20;paperclip.&#x20;Go&#x20;ahead&#x20;and&#x20;click&#x20;the&#x20;paperclip&#x20;on&#x20;your&#x20;screen&#x20;now.&#x20;From&#x20;this&#x20;window,&#x20;you&#x20;can&#x20;open&#x20;these&#x20;documents&#x20;for&#x20;printing,&#x20;or&#x20;you&#x20;can&#x20;save&#x20;these&#x20;documents&#x20;to&#x20;your&#x20;computer.&#x20;Saving&#x20;the&#x20;documents&#x20;to&#x20;your&#x20;computer&#x20;will&#x20;allow&#x20;you&#x20;to&#x20;edit&#x20;the&#x20;document,&#x20;and&#x20;electronically&#x20;submit&#x20;it&#x20;to&#x20;the&#x20;George&#x20;and&#x20;Becky&#x20;when&#x20;you&#x20;are&#x20;ready.&#x20;&#x20;This&#x20;paperclip&#x20;is&#x20;available&#x20;throughout&#x20;the&#x20;presentation,&#x20;so&#x20;whether&#x20;you&#x20;save&#x20;or&#x20;print&#x20;the&#x20;documents&#x20;now,&#x20;or&#x20;later,&#x20;is&#x20;up&#x20;to&#x20;you.&#x20;Also,&#x20;please&#x20;note&#x20;the&#x20;Outline&#x20;and&#x20;Notes&#x20;tabs&#x20;that&#x20;are&#x20;available&#x20;to&#x20;you.&#x20;The&#x20;Notes&#x20;tab&#x20;is&#x20;a&#x20;written&#x20;narrative&#x20;of&#x20;the&#x20;audio,&#x20;and&#x20;the&#x20;Outline&#x20;tab&#x20;is&#x20;a&#x20;listing&#x20;of&#x20;slide&#x20;titles,&#x20;to&#x20;allow&#x20;you&#x20;to&#x20;go&#x20;back&#x20;and&#x20;review&#x20;a&#x20;topic&#x20;if&#x20;you&#x20;would&#x20;like.&#x20;&#x20;Occasionally,&#x20;additional&#x20;buttons&#x20;have&#x20;been&#x20;inserted&#x20;into&#x20;the&#x20;presentation.&#x20;The&#x20;Go&#x20;Back&#x20;and&#x20;Continue&#x20;buttons&#x20;work&#x20;the&#x20;same&#x20;as&#x20;the&#x20;Back&#x20;and&#x20;Next&#x20;buttons.&#x20;Visually,&#x20;they&#x20;are&#x20;an&#x20;indicator&#x20;that&#x20;the&#x20;presentation&#x20;will&#x20;automatically&#x20;stop&#x20;at&#x20;the&#x20;end&#x20;of&#x20;the&#x20;slide&#x20;to&#x20;allow&#x20;you&#x20;to&#x20;conduct&#x20;an&#x20;exercise,&#x20;jot&#x20;down&#x20;notes,&#x20;or&#x20;reflect&#x20;on&#x20;the&#x20;material&#x20;just&#x20;presented.&#x20;You&#x20;will&#x20;need&#x20;to&#x20;click&#x20;one&#x20;of&#x20;these&#x20;buttons&#x20;to&#x20;move&#x20;the&#x20;presentation&#x20;along.&#x20;Click&#x20;Go&#x20;Back&#x20;to&#x20;review&#x20;the&#x20;material&#x20;on&#x20;the&#x20;slide&#x20;again,&#x20;or&#x20;Continue&#x20;to&#x20;move&#x20;to&#x20;the&#x20;next&#x20;slide&#x20;in&#x20;the&#x20;presentation.&#x20;<br>When&#x20;you&#x20;have&#x20;identified&#x20;the&#x20;navigation&#x20;buttons,&#x20;and&#x20;have&#x20;saved&#x20;or&#x20;printed&#x20;the&#x20;attachments,&#x20;please&#x20;press&#x20;continue&#x20;to&#x20;resume&#x20;the&#x20;presentation.&#x20;Now&#x20;would&#x20;also&#x20;be&#x20;a&#x20;great&#x20;time&#x20;to&#x20;get&#x20;your&#x20;initial&#x20;Logic&#x20;Model,&#x20;if&#x20;you&#x20;haven&#x2019;t&#x20;already&#x20;done&#x20;so.<br>
			 
			 
			 
				 
				 
			
			 
		
		 
			 
			 
			 
			 
				 
			
			 Steps in the Evaluation Process
			 Session&#x20;2&#x20;focused&#x20;on&#x20;Step&#x20;3&#x20;of&#x20;the&#x20;evaluation&#x20;process.&#x20;We&#x20;used&#x20;the&#x20;Data&#x20;Exercise&#x20;Worksheet&#x20;to&#x20;help&#x20;us&#x20;determine&#x20;our&#x20;evaluation&#x20;design.<br>
			 
			 
			 
				 
			
			 
		
		 
			 
			 
			 
			 Session #2 Re-Cap
			 Let&#x2019;s&#x20;do&#x20;a&#x20;quick&#x20;recap&#x20;from&#x20;the&#x20;last&#x20;session.&#x20;We&#x20;discussed&#x20;the&#x20;importance&#x20;of&#x20;evaluation&#x20;questions.&#x20;That&#x20;they&#x20;are&#x20;based&#x20;on&#x20;your&#x20;identified&#x20;outcomes&#x20;&#x20;and&#x20;need&#x20;to&#x20;reflect&#x20;them&#x20;clearly.&#x20;Evaluation&#x20;questions&#x20;provide&#x20;focus&#x20;to&#x20;your&#x20;identified&#x20;outcomes,&#x20;can&#x20;identify&#x20;a&#x20;timeframe,&#x20;and&#x20;guide&#x20;data&#x20;collection&#x20;and&#x20;analysis.&#x20;<br>Once&#x20;evaluation&#x20;questions&#x20;have&#x20;been&#x20;created,&#x20;we&#x20;enhance&#x20;them&#x20;by&#x20;creating&#x20;performance&#x20;indicators.&#x20;Performance&#x20;indicators&#x20;help&#x20;a&#x20;program&#x20;define&#x20;and&#x20;measure&#x20;progress&#x20;towards&#x20;it&#x2019;s&#x20;identified&#x20;outcomes,&#x20;and&#x20;answer&#x20;what,&#x20;for&#x20;whom,&#x20;how&#x20;much&#x20;and&#x20;by&#x20;when.<br>Performance&#x20;indicators&#x20;need&#x20;to&#x20;be&#x20;written&#x20;in&#x20;a&#x20;SMART&#x20;manner.&#x20;SMART&#x20;is&#x20;an&#x20;acronym&#x20;for&#x20;Specific,&#x20;Measurable,&#x20;Achievable,&#x20;Realistic,&#x20;and&#x20;Time&#x20;bound.<br>Performance&#x20;measures&#x20;translate&#x20;performance&#x20;indicators&#x20;into&#x20;specific&#x20;measurable&#x20;parts.&#x20;&#x20;<br>We&#x20;can&#x20;see&#x20;examples&#x20;of&#x20;each&#x20;of&#x20;these&#x20;in&#x20;the&#x20;following&#x20;slide.<br>
			 
			 
			 
				 
			
			 
		
		 
			 
			 
			 
			 Measures Exercise
			 This&#x20;is&#x20;the&#x20;Data&#x20;Exercise&#x20;Worksheet&#x20;we&#x20;were&#x20;working&#x20;on&#x20;for&#x20;the&#x20;Restorative&#x20;Learning&#x20;Program.&#x20;Last&#x20;time,&#x20;we:&#x20;learned&#x20;how&#x20;to&#x20;populate&#x20;this&#x20;worksheet&#x20;from&#x20;the&#x20;logic&#x20;model;&#x20;we&#x20;created&#x20;evaluation&#x20;questions&#x20;based&#x20;on&#x20;those&#x20;outcomes;&#x20;we&#x20;created&#x20;performance&#x20;indicators&#x20;for&#x20;those&#x20;outcomes,&#x20;and&#x20;we&#x20;identified&#x20;how&#x20;those&#x20;outcomes&#x20;were&#x20;going&#x20;to&#x20;be&#x20;measured.&#x20;This&#x20;slide&#x20;depicts&#x20;the&#x20;first&#x20;two&#x20;outcomes&#x20;for&#x20;the&#x20;Restorative&#x20;Learning&#x20;Program.<br>
			 
			 
			 
				 
			
			 
		
		 
			 
			 
			 
			 Measures Exercise
			 This&#x20;slide&#x20;depicts&#x20;the&#x20;last&#x20;two&#x20;outcomes&#x20;that&#x20;we&#x20;were&#x20;looking&#x20;at&#x20;for&#x20;the&#x20;Restorative&#x20;Learning&#x20;Program.&#x20;This&#x20;is&#x20;just&#x20;a&#x20;sampling&#x20;of&#x20;the&#x20;outcomes&#x20;they&#x20;chose&#x20;to&#x20;look&#x20;at,&#x20;and&#x20;their&#x20;full&#x20;data&#x20;exercise&#x20;worksheet&#x20;is&#x20;multiple&#x20;pages.&#x20;You&#x20;may&#x20;find&#x20;yours&#x20;getting&#x20;bigger&#x20;as&#x20;we&#x20;go&#x20;through&#x20;this&#x20;process&#x20;as&#x20;well.&#x20;<br>
			 
			 
			 
				 
			
			 
		
		 
			 
			 
			 
			 Measures Exercise
			 Please&#x20;pull&#x20;out&#x20;your&#x20;reviewed&#x20;Data&#x20;Exercise&#x20;Worksheet&#x20;that&#x20;you&#x20;received&#x20;back&#x20;from&#x20;Becky&#x20;and&#x20;George,&#x20;as&#x20;well&#x20;as&#x20;your&#x20;draft&#x20;logic&#x20;model.&#x20;Do&#x20;your&#x20;logic&#x20;model&#x20;components&#x20;need&#x20;to&#x20;be&#x20;revised&#x20;in&#x20;any&#x20;way&#x20;based&#x20;on&#x20;the&#x20;feedback&#x20;from&#x20;Becky&#x20;and&#x20;George?&#x20;Please&#x20;take&#x20;a&#x20;few&#x20;moments&#x20;and&#x20;make&#x20;those&#x20;revisions&#x20;now.&#x20;Please&#x20;press&#x20;Continue&#x20;when&#x20;you&#x20;are&#x20;ready&#x20;to&#x20;resume&#x20;the&#x20;presentation.<br><br>
			 
			 
			 
				 
			
			 
		
		 
			 
			 
			 
			 Training Objectives - Today
			 Our&#x20;training&#x20;objectives&#x20;for&#x20;this&#x20;session&#x20;are&#x20;to&#x20;refine&#x20;your&#x20;logic&#x20;models,&#x20;complete&#x20;your&#x20;Data&#x20;Exercise&#x20;Worksheets,&#x20;and&#x20;gain&#x20;understanding&#x20;with&#x20;the&#x20;data&#x20;collection&#x20;process;&#x20;what&#x20;to&#x20;collect&#x20;and&#x20;when.<br>
			 
			 
			 
				 
			
			 
		
		 
			 
			 
			 
			 
				 
			
			 Evaluation Process: Step 4
			 The&#x20;past&#x20;two&#x20;sessions&#x20;have&#x20;explored&#x20;Steps&#x20;1-3&#x20;in&#x20;the&#x20;evaluation&#x20;process.<br>Today,&#x20;we&#x20;will&#x20;look&#x20;at&#x20;data&#x20;collection.<br><br>
			 
			 
			 
				 
			
			 
		
		 
			 
			 
			 
			 Determine Evaluation Design/Method
			 In&#x20;order&#x20;to&#x20;measure&#x20;your&#x20;outcomes,&#x20;you&#x20;need&#x20;to&#x20;collect&#x20;data.<br>Today,&#x20;we&#x20;will&#x20;start&#x20;by&#x20;focusing&#x20;on&#x20;data&#x20;sources&#x20;and&#x20;timelines.&#x20;&#x20;<br>Data&#x20;sources&#x20;are&#x20;places&#x20;you&#x20;will&#x20;go&#x20;to&#x20;get&#x20;the&#x20;information&#x20;to&#x20;answer&#x20;your&#x20;evaluation&#x20;questions&#x20;<br>Just&#x20;as&#x20;important&#x20;as&#x20;where&#x20;is&#x20;when.&#x20;When&#x20;is&#x20;the&#x20;best&#x20;time&#x20;to&#x20;capture&#x20;this&#x20;data?&#x20;<br>
			 
			 
			 
				 
			
			 
		
		 
			 
			 
			 
			 Data: Things to Think About
			 When&#x20;you&#x20;are&#x20;considering&#x20;data,&#x20;there&#x20;are&#x20;many&#x20;things&#x20;to&#x20;keep&#x20;in&#x20;mind:<br>There&#x20;can&#x20;be&#x20;multiple&#x20;sources&#x20;and&#x20;types&#x20;of&#x20;information&#x20;&#x2013;&#x20;Can&#x20;you&#x20;get&#x20;the&#x20;information&#x20;from&#x20;another&#x20;source,&#x20;like&#x20;the&#x20;Maine&#x20;Department&#x20;of&#x20;Education&#x20;for&#x20;example,&#x20;or&#x20;do&#x20;you&#x20;have&#x20;to&#x20;collect&#x20;the&#x20;data&#x20;yourself?<br><br>You&#x20;want&#x20;to&#x20;consider&#x20;quality,&#x20;quantity&#x20;and&#x20;logistics&#x20;of&#x20;the&#x20;data.&#x20;&#x2013;&#x20;How&#x20;good&#x20;is&#x20;the&#x20;data?&#x20;How&#x20;much&#x20;do&#x20;you&#x20;need?&#x20;How&#x20;,and&#x20;where,&#x20;can&#x20;you&#x20;get&#x20;it?<br><br>You&apos;ll&#x20;want&#x20;to&#x20;consider&#x20;cost,&#x20;skills,&#x20;and&#x20;confidentiality&#x20;associated&#x20;with&#x20;collecting&#x20;the&#x20;data&#x20;&#x2013;&#x20;What&#x20;information&#x20;do&#x20;you&#x20;need?&#x20;How&#x20;will&#x20;you&#x20;collect&#x20;it?&#x20;Are&#x20;there&#x20;special&#x20;considerations&#x20;that&#x20;need&#x20;to&#x20;be&#x20;kept&#x20;in&#x20;mind?&#x20;Choose&#x20;a&#x20;strategy&#x20;within&#x20;your&#x20;capabilities&#x20;and&#x20;budget.<br>&#x20;You&#x20;also&#x20;need&#x20;to&#x20;consider&#x20;the&#x20;skills&#x20;of&#x20;the&#x20;person&#x20;collecting&#x20;the&#x20;data.&#x20;<br>Also,&#x20;you&#x20;will&#x20;want&#x20;to&#x20;consider&#x20;Comparability&#x20;across&#x20;sites&#x20;&#x2013;&#x20;If&#x20;looking&#x20;at&#x20;other&#x20;programs&#x20;&#x2013;&#x20;ensure&#x20;that&#x20;their&#x20;questions&#x20;and&#x20;answers&#x20;line&#x20;up&#x20;with&#x20;yours.&#x20;For&#x20;example:&#x20;&#x201c;How&#x20;many&#x20;students&#x20;have&#x20;good&#x20;attendance?&#x201d;&#x20;One&#x20;program&#x20;may&#x20;consider&#x20;good&#x20;program&#x20;attendance&#x20;as&#x20;having&#x20;only&#x20;one&#x20;unexcused&#x20;absence&#x20;per&#x20;month,&#x20;and&#x20;another&#x20;may&#x20;think&#x20;that&#x20;it&#x2019;s&#x20;OK&#x20;to&#x20;have&#x20;one&#x20;a&#x20;week.&#x20;There&apos;s&#x20;a&#x20;big&#x20;difference&#x20;in&#x20;interpreting&#x20;the&#x20;results&#x20;of&#x20;the&#x20;same&#x20;question.&#x20;We&#x20;will&#x20;look&#x20;at&#x20;each&#x20;of&#x20;these&#x20;concepts&#x20;in&#x20;greater&#x20;detail...<br>
			 
			 
			 
				 
			
			 
		
		 
			 
			 
			 
			 Data Types
			 There&#x20;are&#x20;two&#x20;types&#x20;of&#x20;data&#x20;that&#x20;can&#x20;be&#x20;collected.&#x20;Qualitative&#x20;Data&#x20;is&#x20;information&#x20;gathered&#x20;from&#x20;words,&#x20;observations&#x20;and&#x20;descriptions&#x20;from&#x20;documents,&#x20;diaries,&#x20;or&#x20;focus&#x20;groups.&#x20;It&#x20;is&#x20;subjective,&#x20;and&#x20;based&#x20;on&#x20;individual&#x20;thoughts&#x20;and&#x20;feelings.<br><br>Where,&#x20;quantitative&#x20;data&#x20;is&#x20;information&#x20;that&#x20;focuses&#x20;on&#x20;things&#x20;that&#x20;can&#x20;be&#x20;counted,&#x20;and&#x20;categorized.&#x20;It&#x20;is&#x20;objective,&#x20;but&#x20;the&#x20;numbers&#x20;can&#x2019;t&#x20;tell&#x20;you&#x20;why.&#x20;&#x20;For&#x20;example:&#x20;4&#x20;students&#x20;were&#x20;absent&#x20;on&#x20;Tuesday.&#x20;That&#x20;is&#x20;quantitative&#x20;data.&#x20;The&#x20;individual&#x20;reasons&#x20;that&#x20;they&#x20;were&#x20;absent&#x20;is&#x20;not&#x20;answered&#x2026;<br>&#x20;For&#x20;this&#x20;reason,&#x20;it&#x20;is&#x20;necessary&#x20;to&#x20;collect&#x20;both&#x20;types&#x20;of&#x20;data&#x20;to&#x20;get&#x20;the&#x20;full&#x20;picture&#x20;of&#x20;a&#x20;situation.<br><br>
			 
			 
			 
				 
			
			 
		
		 
			 
			 
			 
			 Data Quality
			 In&#x20;regards&#x20;to&#x20;data&#x20;quality,&#x20;it&#x20;is&#x20;important&#x20;to&#x20;consider&#x20;the&#x20;reliability&#x20;and&#x20;validity&#x20;of&#x20;the&#x20;data.&#x20;Reliability&#x20;will&#x20;yield&#x20;consistent&#x20;results&#x20;regardless&#x20;of&#x20;where&#x20;the&#x20;tool&#x20;is&#x20;used.&#x20;It&#x20;is&#x20;important&#x20;to&#x20;ask&#x20;people&#x20;things&#x20;they&#x20;are&#x20;likely&#x20;to&#x20;know.&#x20;&#x20;Things&#x20;that&#x20;are&#x20;relevant&#x20;to&#x20;them.&#x20;<br>With&#x20;validity,&#x20;it&#x20;is&#x20;&#x20;important&#x20;to&#x20;keep&#x20;in&#x20;mind&#x20;that&#x20;you&#x20;design&#x20;an&#x20;instrument&#x20;that&#x20;actually&#x20;measures&#x20;what&#x20;you&#x20;need.&#x20;&#x20;Ask&#x20;questions&#x20;that&#x20;are&#x20;clear,&#x20;not&#x20;vague.&#x20;For&#x20;example&#x20;asking&#x20;the&#x20;question&#x20;&#x201c;Did&#x20;you&#x20;get&#x20;into&#x20;a&#x20;fight&#x20;last&#x20;week?&#x201d;&#x20;yes&#x20;responses&#x20;could&#x20;be&#x20;due&#x20;to&#x20;verbal&#x20;argument,&#x20;or&#x20;a&#x20;physical&#x20;scuffle.&#x20;&#x20;Or,&#x20;we&#x20;could&#x20;ask&#x20;&#x201c;How&#x20;many&#x20;times&#x20;did&#x20;your&#x20;eat&#x20;at&#x20;home&#x201d;&#x20;would&#x20;not&#x20;get&#x20;at&#x20;the&#x20;answer&#x20;of&#x20;how&#x20;many&#x20;home&#x20;cooked&#x20;meals&#x20;a&#x20;person&#x20;ate&#x20;last&#x20;week.&#x20;They&#x20;could&#x20;have&#x20;eaten&#x20;at&#x20;home&#x20;every&#x20;night,&#x20;but&#x20;it&#x20;could&#x20;have&#x20;been&#x20;takeout,&#x20;a&#x20;frozen&#x20;box&#x20;meal,&#x20;or&#x20;mom&#x2019;s&#x20;homemade&#x20;from&#x20;scratch&#x20;chili.&#x20;Such&#x20;quantitative&#x20;questions&#x20;will&#x20;not&#x20;tell&#x20;you&#x20;why&#x2026;&#x20;&#x20;It&#x20;is&#x20;important&#x20;to&#x20;define&#x20;such&#x20;terms&#x20;to&#x20;ensure&#x20;consistent&#x20;interpretation&#x20;of&#x20;the&#x20;&#x20;question.<br><br><br>
			 
			 
			 
				 
				 
				 
				 
			
			 
		
		 
			 
			 
			 
			 Confidentiality
			 Another&#x20;thing&#x20;to&#x20;consider&#x20;when&#x20;collecting&#x20;data&#x20;is&#x20;confidentiality.&#x20;&#x20;At&#x20;USM&#x20;and&#x20;any&#x20;other&#x20;academic&#x20;institution&#x20;we&#x20;have&#x20;to&#x20;submit&#x20;all&#x20;research&#x20;and&#x20;evaluation&#x20;oriented&#x20;activities&#x20;to&#x20;an&#x20;Office&#x20;of&#x20;Research&#x20;Compliance.&#x20;&#x20;While&#x20;you&#x20;may&#x20;not&#x20;have&#x20;to&#x20;submit&#x20;your&#x20;survey&#x20;instruments&#x20;to&#x20;such&#x20;a&#x20;body,&#x20;you&#x20;should&#x20;consider&#x20;what&#x20;might&#x20;happen&#x20;if&#x20;any&#x20;of&#x20;your&#x20;surveys,&#x20;data,&#x20;etc&#x20;ever&#x20;was&#x20;stolen&#x20;or&#x20;lost.&#x20;&#x20;What&#x20;might&#x20;happen&#x20;to&#x20;the&#x20;people&#x20;who&#x20;completed&#x20;the&#x20;instrument?&#x20;Working&#x20;with&#x20;juveniles,&#x20;women&#x20;who&#x20;are&#x20;pregnant,&#x20;prisoners,&#x20;elderly,&#x20;or&#x20;individuals&#x20;with&#x20;disabilities&#x20;are&#x20;protected&#x20;populations&#x20;due&#x20;to&#x20;their&#x20;vulnerability.&#x20;Extra&#x20;precautions&#x20;should&#x20;be&#x20;followed&#x20;to&#x20;ensure&#x20;protection&#x20;of&#x20;their&#x20;privacy.&#x20;To&#x20;learn&#x20;more&#x20;about&#x20;confidentiality&#x20;issues&#x20;and&#x20;to&#x20;see&#x20;a&#x20;list&#x20;of&#x20;training&#x20;resources,&#x20;please&#x20;visit&#x20;the&#x20;National&#x20;Institutes&#x20;of&#x20;Health&#x20;website&#x20;on&#x20;Research&#x20;Involving&#x20;Human&#x20;Subjects&#x20;at&#x20;the&#x20;address&#x20;indicated&#x20;on&#x20;your&#x20;screen.&#x20;&#x20;Please&#x20;press&#x20;continue&#x20;when&#x20;you&#x20;are&#x20;ready&#x20;to&#x20;continue&#x20;the&#x20;presentation.<br>
			 
			 
			 
				 
			
			 
		
		 
			 
			 
			 
			 Comparability
			 Listed&#x20;here&#x20;are&#x20;a&#x20;few&#x20;good&#x20;sources&#x20;of&#x20;data.&#x20;Some&#x20;provide&#x20;national&#x20;data,&#x20;and&#x20;others&#x20;are&#x20;state&#x20;specific.<br>These&#x20;sites&#x20;also&#x20;have&#x20;some&#x20;great&#x20;survey&#x20;questions&#x20;should&#x20;you&#x20;choose&#x20;to&#x20;incorporate&#x20;a&#x20;survey&#x20;into&#x20;your&#x20;evaluation&#x20;process.&#x20;Just&#x20;remember,&#x20;when&#x20;you&#x20;are&#x20;obtaining&#x20;data&#x20;from&#x20;other&#x20;sources,&#x20;it&#x20;is&#x20;important&#x20;to&#x20;cite&#x20;their&#x20;work&#x20;if&#x20;you&#x20;use&#x20;it,&#x20;and&#x20;ensure&#x20;that&#x20;their&#x20;evaluation&#x20;questions&#x20;and&#x20;responses&#x20;are&#x20;clearly&#x20;defined&#x20;to&#x20;ensure&#x20;that&#x20;they&#x20;line&#x20;up&#x20;with&#x20;yours.&#x20;It&#x20;is&#x20;important&#x20;to&#x20;interpret&#x20;their&#x20;results&#x20;and&#x20;compare&#x20;them&#x20;to&#x20;your&#x20;own&#x20;findings&#x20;correctly.&#x20;<br>
			 
			 
			 
				 
			
			 
		
		 
			 
			 
			 
			 
				 
			
			 Logic Model
			 We&#x20;have&#x20;seen&#x20;this&#x20;slide&#x20;quite&#x20;a&#x20;few&#x20;times,&#x20;but&#x20;we&#x20;have&#x20;yet&#x20;to&#x20;address&#x20;the&#x20;words&#x20;&#x201c;Process&#x201d;,&#x20;&#x201c;Impact&#x201d;,&#x20;and&#x20;&#x201c;Outcome&#x201d;.&#x20;Those&#x20;are&#x20;the&#x20;three&#x20;levels&#x20;of&#x20;evaluation.&#x20;&#x20;You&#x20;can&#x20;see&#x20;how&#x20;the&#x20;different&#x20;levels&#x20;of&#x20;evaluation&#x20;correspond&#x20;to&#x20;different&#x20;logic&#x20;model&#x20;components&#x2026;.<br>
			 
			 
			 
				 
				 
			
			 
		
		 
			 
			 
			 
			 Process
			 In&#x20;some&#x20;of&#x20;the&#x20;worksheets&#x20;that&#x20;we&#x20;have&#x20;reviewed,&#x20;some&#x20;people&#x20;are&#x20;mixing&#x20;up&#x20;behavioral&#x20;outcomes&#x20;that&#x20;are&#x20;impact&#x20;oriented&#x20;with&#x20;process&#x20;outcomes.<br>Process&#x20;outcomes&#x20;look&#x20;at&#x20;how&#x20;a&#x20;program&#x20;is&#x20;implemented&#x20;&#x20;<br>what&#x20;activities&#x20;were&#x20;conducted?<br>what&#x20;materials&#x20;or&#x20;services&#x20;did&#x20;participants&#x20;receive?<br>What&#x20;did&#x20;people&#x20;experience?<br>Process&#x20;outcomes&#x20;measure&#x20;interventions&#x20;&#x2013;&#x20;How&#x20;many&#x20;people&#x20;attended&#x20;class?&#x20;It&#x20;can&#x20;measure&#x20;satisfaction&#x20;by&#x20;asking&#x20;questions&#x20;like&#x20;&#x201c;Did&#x20;you&#x20;like&#x20;the&#x20;program?&#x201d;<br><br>
			 
			 
			 
				 
			
			 
		
		 
			 
			 
			 
			 Impact
			 The&#x20;Impact&#x20;level&#x20;of&#x20;data&#x20;looks&#x20;at&#x20;immediate&#x20;effects&#x20;or&#x20;benefits&#x20;of&#x20;a&#x20;program<br><br>Did&#x20;the&#x20;program&#x20;have&#x20;effects&#x20;such&#x20;as&#x20;policy&#x20;or&#x20;environmental&#x20;changes?<br>Did&#x20;knowledge,&#x20;attitudes,&#x20;beliefs&#x20;or&#x20;practices&#x20;change&#x20;as&#x20;a&#x20;result&#x20;of&#x20;the&#x20;program?<br><br>Impact&#x20;outcomes&#x20;measure&#x20;changes&#x20;in&#x20;knowledge&#x20;attitudes,&#x20;norms,&#x20;or&#x20;skill&#x20;or&#x20;changes&#x20;in&#x20;behavior.&#x20;These&#x20;changes&#x20;can&#x20;be&#x20;collected&#x20;thru&#x20;surveys,&#x20;self&#x20;reports,&#x20;or&#x20;by&#x20;observation.<br>
			 
			 
			 
				 
			
			 
		
		 
			 
			 
			 
			 Outcome
			 The&#x20;Outcome&#x20;level&#x20;of&#x20;data&#x20;measures&#x20;the&#x20;ultimate&#x20;goals&#x20;of&#x20;the&#x20;program,&#x20;such&#x20;as&#x20;increases&#x20;in&#x20;program&#x20;completion&#x20;rates,&#x20;decreases&#x20;in&#x20;recidivism&#x20;rates,&#x20;and&#x20;others.&#x20;These&#x20;results&#x20;can&#x20;take&#x20;1-3&#x20;years&#x20;or&#x20;more&#x20;to&#x20;realize,&#x20;and&#x20;they&#x20;may&#x20;extend&#x20;far&#x20;beyond&#x20;your&#x20;programs&#x20;funding&#x20;cycle.<br>
			 
			 
			 
				 
			
			 
		
		 
			 
			 
			 
			 Examples of Data Sources
			 Here&#x20;is&#x20;a&#x20;listing&#x20;of&#x20;some&#x20;data&#x20;sources&#x20;and&#x20;at&#x20;which&#x20;evaluation&#x20;level&#x20;it&#x20;may&#x20;be&#x20;appropriate&#x20;to&#x20;use&#x20;them.<b>&#x20;&#x20;</b>It&#x20;is&#x20;important&#x20;to&#x20;keep&#x20;in&#x20;mind&#x20;that&#x20;all&#x20;these&#x20;sources&#x20;can&#x20;answer&#x20;all&#x20;types&#x20;of&#x20;outcomes,&#x20;depending&#x20;on&#x20;the&#x20;evaluation&#x20;questions&#x20;and&#x20;indicators.&#x20;<br>If&#x20;you&#x20;want&#x20;to&#x20;look&#x20;at&#x20;How&#x20;a&#x20;Program&#x20;is&#x20;implemented,&#x20;good&#x20;sources&#x20;of&#x20;data&#x20;could&#x20;include&#x20;minutes&#x20;from&#x20;meetings,&#x20;planning&#x20;products&#x20;or&#x20;observations.<br>If&#x20;you&#x20;want&#x20;to&#x20;look&#x20;at&#x20;the&#x20;immediate&#x20;effects&#x20;from&#x20;a&#x20;program,&#x20;you&#x20;could&#x20;conduct&#x20;a&#x20;survey,&#x20;or&#x20;observation,&#x20;or&#x20;review&#x20;quarterly&#x20;reports.<br>If&#x20;you&#x20;want&#x20;to&#x20;look&#x20;at&#x20;the&#x20;long&#x20;term&#x20;effect&#x20;of&#x20;a&#x20;program,&#x20;you&#x20;could&#x20;look&#x20;at&#x20;historical&#x20;records&#x20;or&#x20;studies&#x20;conducted&#x20;on&#x20;recidivism.&#x20;<br>It&#x20;is&#x20;important&#x20;to&#x20;use&#x20;products,&#x20;assessments,&#x20;and&#x20;other&#x20;tools&#x20;that&#x20;have&#x20;already&#x20;been&#x20;created,&#x20;that&#x20;way&#x20;you&#x20;benefit&#x20;from&#x20;their&#x20;lessons&#x20;learned,&#x20;and&#x20;you&#x20;may&#x20;avoid&#x20;making&#x20;common&#x20;initial&#x20;mistakes.&#x20;Most&#x20;products,&#x20;unless&#x20;copyrighted,&#x20;can&#x20;be&#x20;modified&#x20;to&#x20;fit&#x20;your&#x20;needs.<br>
			 
			 
			 
				 
				 
			
			 
		
		 
			 
			 
			 
			 Data Collection Methods
			 Some&#x20;of&#x20;the&#x20;most&#x20;common&#x20;ways&#x20;to&#x20;collect&#x20;data&#x20;is&#x20;thru&#x20;observations,&#x20;focus&#x20;groups,&#x20;and&#x20;surveys.&#x20;Let&apos;s&#x20;look&#x20;at&#x20;each&#x20;one&#x20;in&#x20;greater&#x20;detail.<br>
			 
			 
			 
				 
			
			 
		
		 
			 
			 
			 
			 Data Collection Method: Observation
			 The&#x20;observation&#x20;method&#x20;is&#x20;good&#x20;for&#x20;capturing&#x20;qualitative&#x20;data,&#x20;but&#x20;can&#x20;also&#x20;capture&#x20;quantitative&#x20;data.<br>Strengths:&#x20;&#x20;Alternative&#x20;to&#x20;relying&#x20;on&#x20;self-report,&#x20;can&#x20;use&#x20;simple/straight&#x20;forward&#x20;checklist&#x20;or&#x20;be&#x20;more&#x20;detailed<br>Limitations:&#x20;Limited&#x20;to&#x20;what&#x20;observer&#x20;sees,&#x20;presence&#x20;of&#x20;observer&#x20;can&#x20;alter&#x20;behavior&#x20;or&#x20;group&#x20;dynamic<br>Considerations:&#x20;&#x20;Who&#x20;observes?&#x20;How&#x20;many&#x20;times?&#x20;&#x20;Inter-rater&#x20;reliability&#x20;&#x2013;&#x20;how&#x20;are&#x20;you&#x20;going&#x20;to&#x20;ensure&#x20;that&#x20;each&#x20;observer&#x20;uses&#x20;the&#x20;same&#x20;definition&#x20;&#x20;for&#x20;observed&#x20;behavior?&#x20;One&#x20;observer&#x20;may&#x20;feel&#x20;that&#x20;slouching&#x20;is&#x20;a&#x20;sign&#x20;of&#x20;disinterest,&#x20;and&#x20;another&#x20;may&#x20;interpret&#x20;it&#x20;as&#x20;a&#x20;sign&#x20;of&#x20;being&#x20;uncomfortable.&#x20;This&#x20;can&#x20;affect&#x20;the&#x20;write&#x20;up&#x20;of&#x20;the&#x20;observation.&#x20;Data&#x20;entry-is&#x20;data&#x20;going&#x20;to&#x20;be&#x20;entered&#x20;into&#x20;a&#x20;database?&#x20;Does&#x20;there&#x20;need&#x20;to&#x20;be&#x20;a&#x20;list&#x20;of&#x20;observable&#x20;behaviors&#x20;identified&#x20;to&#x20;make&#x20;data&#x20;entry&#x20;easier&#x20;and&#x20;more&#x20;consistent?<br>Need&#x20;a&#x20;systematic&#x20;approach&#x20;to&#x20;ensure&#x20;objectivity&#x20;&#x2013;&#x20;determine,&#x20;how&#x20;many&#x20;times&#x20;a&#x20;month,&#x20;who&#x20;will&#x20;do&#x20;observing,&#x20;will&#x20;observations&#x20;be&#x20;&#x2018;surprise&#x2019;,&#x20;or&#x20;scheduled?&#x20;&#x20;<br>Forms&#x20;need&#x20;to&#x20;be&#x20;created&#x20;to&#x20;ensure&#x20;observers&#x20;are&#x20;looking&#x20;for&#x20;same&#x20;things.&#x20;&#x20;It&#x20;is&#x20;helpful,&#x20;if&#x20;the&#x20;data&#x20;is&#x20;going&#x20;to&#x20;be&#x20;entered&#x20;into&#x20;&#x20;database,&#x20;that&#x20;the&#x20;information&#x20;collected&#x20;on&#x20;the&#x20;form&#x20;is&#x20;in&#x20;the&#x20;same&#x20;order&#x20;as&#x20;the&#x20;data&#x20;would&#x20;get&#x20;entered&#x20;into&#x20;the&#x20;database.<br><br><br>Quantitative&#x20;information&#x20;&#x2013;&#x20;number&#x20;of&#x20;times&#x20;a&#x20;specific&#x20;observations&#x20;observed<br><br>Considerations&#x20;&#x2013;&#x20;need&#x20;to&#x20;establish&#x20;process<br>
			 
			 
			 
				 
			
			 
		
		 
			 
			 
			 
			 Observation
			 Here&#x20;are&#x20;some&#x20;examples&#x20;of&#x20;the&#x20;types&#x20;of&#x20;information,&#x20;both&#x20;qualitative&#x20;and&#x20;quantitative,&#x20;that&#x20;observation&#x20;forms&#x20;can&#x20;collect.&#x20;When&#x20;you&#x20;are&#x20;ready&#x20;to&#x20;proceed&#x20;with&#x20;the&#x20;presentation,&#x20;please&#x20;click&#x20;the&#x20;Continue&#x20;button.<br>
			 
			 
			 
				 
			
			 
		
		 
			 
			 
			 
			 Additional Resources for Observation
			 Here&#x20;are&#x20;a&#x20;few&#x20;websites&#x20;to&#x20;review&#x20;should&#x20;you&#x20;want&#x20;to&#x20;incorporate&#x20;data&#x20;collection&#x20;thru&#x20;observation&#x20;into&#x20;your&#x20;evaluation&#x20;process.&#x20;Please&#x20;press&#x20;continue&#x20;when&#x20;you&#x20;are&#x20;ready&#x20;to&#x20;continue&#x20;the&#x20;presentation.<br>
			 
			 
			 
				 
			
			 
		
		 
			 
			 
			 
			 Data Collection Method: Focus Groups
			 A&#x20;focus&#x20;group&#x20;is&#x20;a&#x20;group&#x20;interview&#x20;of&#x20;approximately&#x20;six&#x20;to&#x20;twelve&#x20;people&#x20;who&#x20;share&#x20;similar&#x20;characteristics&#x20;or&#x20;common&#x20;interests.&#x20;A&#x20;facilitator&#x20;guides&#x20;the&#x20;group&#x20;based&#x20;on&#x20;a&#x20;predetermined&#x20;set&#x20;of&#x20;topics.&#x20;The&#x20;facilitator&#x20;creates&#x20;an&#x20;environment&#x20;that&#x20;encourages&#x20;participants&#x20;to&#x20;share&#x20;their&#x20;perceptions&#x20;and&#x20;points&#x20;of&#x20;view.&#x20;<br><br>Strengths:&#x20;&#x20;Good&#x20;for&#x20;getting&#x20;details&#x20;about&#x20;perceptions&#x20;and&#x20;feelings,&#x20;and&#x20;can&#x20;be&#x20;useful&#x20;in&#x20;interpreting&#x20;quantitative&#x20;data&#x20;collection&#x20;by&#x20;answering&#x20;why,&#x20;Quick&#x20;and&#x20;relatively&#x20;easy&#x20;to&#x20;set&#x20;up.&#x20;The&#x20;group&#x20;dynamic&#x20;can&#x20;provide&#x20;useful&#x20;information&#x20;that&#x20;individual&#x20;data&#x20;collection&#x20;does&#x20;not&#x20;provide.&#x20;Is&#x20;useful&#x20;in&#x20;gaining&#x20;insight&#x20;into&#x20;a&#x20;topic&#x20;that&#x20;may&#x20;be&#x20;more&#x20;difficult&#x20;to&#x20;gather&#x20;through&#x20;other&#x20;data&#x20;collection&#x20;methods.&#x20;<br><br>Limitations:&#x20;Susceptible&#x20;to&#x20;facilitator&#x20;bias.&#x20;The&#x20;discussion&#x20;can&#x20;be&#x20;dominated&#x20;or&#x20;sidetracked&#x20;by&#x20;a&#x20;few&#x20;individuals.&#x20;Data&#x20;analysis&#x20;is&#x20;time&#x20;consuming&#x20;and&#x20;needs&#x20;to&#x20;be&#x20;well&#x20;planned&#x20;in&#x20;advance.&#x20;Does&#x20;not&#x20;provide&#x20;valid&#x20;information&#x20;at&#x20;the&#x20;individual&#x20;level.&#x20;The&#x20;information&#x20;is&#x20;not&#x20;necessarily&#x20;representative&#x20;of&#x20;other&#x20;groups.&#x20;<br>&#x20;<br>Considerations:&#x20;&#x20;Confidentiality&#x20;concerns-&#x20;some&#x20;people&#x20;may&#x20;be&#x20;afraid&#x20;to&#x20;share,&#x20;or&#x20;group&#x20;confidentiality&#x20;can&#x20;be&#x20;compromised&#x20;by&#x20;an&#x20;individual.<br><br>
			 
			 
			 
				 
				 
				 
				 
				 
				 
			
			 
		
		 
			 
			 
			 
			 Focus Groups
			 Focus&#x20;groups&#x20;can&#x20;collect&#x20;data&#x20;about&#x20;<br>Perceptions&#x20;on&#x20;why&#x20;a&#x20;behavior&#x20;occurred<br>How&#x20;clients&#x20;felt&#x20;about&#x20;quality&#x20;of&#x20;services&#x20;received<br>How&#x20;clients&#x20;use&#x20;the&#x20;new&#x20;knowledge&#x20;gained<br>Insights&#x20;on&#x20;how&#x20;to&#x20;make&#x20;your&#x20;program&#x20;better<br>
			 
			 
			 
				 
			
			 
		
		 
			 
			 
			 
			 Additional Resources for Focus Group
			 Here&#x20;is&#x20;a&#x20;link&#x20;to&#x20;a&#x20;brief&#x20;from&#x20;the&#x20;CDC&#x20;about&#x20;data&#x20;collection&#x20;thru&#x20;the&#x20;use&#x20;of&#x20;focus&#x20;groups&#x20;should&#x20;you&#x20;decide&#x20;to&#x20;incorporate&#x20;focus&#x20;groups&#x20;into&#x20;your&#x20;evaluation&#x20;process.&#x20;Please&#x20;press&#x20;continue&#x20;when&#x20;you&#x20;are&#x20;ready&#x20;to&#x20;continue&#x20;with&#x20;the&#x20;presentation.<br>
			 
			 
			 
				 
			
			 
		
		 
			 
			 
			 
			 Data Collection Method: Surveys
			 Surveys&#x20;are&#x20;a&#x20;way&#x20;of&#x20;collecting&#x20;quantitative&#x20;and&#x20;qualitative&#x20;information&#x20;from&#x20;clients.&#x20;They&#x20;are&#x20;usually&#x20;conducted&#x20;face&#x20;to&#x20;face,&#x20;telephonically,&#x20;online,&#x20;or&#x20;mailed.<br>Strengths:&#x20;gather&#x20;a&#x20;large&#x20;amount&#x20;of&#x20;data&#x20;from&#x20;a&#x20;large&#x20;amount&#x20;of&#x20;clients.<br>Limitations:&#x20;Many&#x20;people&#x20;do&#x20;not&#x20;respond&#x20;to&#x20;written&#x20;surveys.&#x20;This&#x20;method&#x20;may&#x20;require&#x20;intensive&#x20;follow-up&#x20;activities&#x20;(i.e.,&#x20;second&#x20;mailing&#x20;of&#x20;surveys,&#x20;telephone&#x20;contact).&#x20;<br>Considerations:&#x20;Time&#x20;and&#x20;money&#x20;can&#x20;be&#x20;wasted&#x20;if&#x20;expertise&#x20;in&#x20;survey&#x20;design,&#x20;implementation,&#x20;and&#x20;analysis&#x20;is&#x20;not&#x20;utilized.&#x20;If&#x20;the&#x20;planning&#x20;group&#x20;does&#x20;not&#x20;agree&#x20;up-front&#x20;as&#x20;to&#x20;the&#x20;purpose&#x20;of&#x20;the&#x20;survey,&#x20;the&#x20;process&#x20;can&#x20;lead&#x20;to&#x20;misunderstanding&#x20;and&#x20;disappointments&#x20;later.&#x20;Confidentiality&#x20;of&#x20;respondents&#x20;is&#x20;important,&#x20;as&#x20;is&#x20;anonymity.<br><br><br><br>
			 
			 
			 
				 
				 
			
			 
		
		 
			 
			 
			 
			 Surveys
			 Surveys&#x20;can&#x20;collect&#x20;information&#x20;about:&#x20;<br>Demographics&#x20;like&#x20;race&#x20;and&#x20;ethnicity<br>Number&#x20;of&#x20;sessions&#x20;attended<br>Thoughts&#x20;or&#x20;feelings&#x20;using&#x20;a&#x20;5&#x20;point&#x20;scale,&#x20;similar&#x20;to&#x20;a&#x20;Likert&#x20;scale,&#x20;where&#x20;1&#x20;may&#x20;be&#x20;Excellent&#x20;and&#x20;5&#x20;may&#x20;be&#x20;Poor.&#x2026;<br><br>
			 
			 
			 
				 
			
			 
		
		 
			 
			 
			 
			 Survey Links
			 Here&#x20;are&#x20;two&#x20;websites&#x20;that&#x20;feature&#x20;the&#x20;use&#x20;of&#x20;surveys.&#x20;You&#x20;may&#x20;be&#x20;able&#x20;to&#x20;utilize&#x20;similar&#x20;survey&#x20;questions&#x20;that&#x20;they&#x20;use.&#x20;<br><br>Maine&#x20;Youth&#x20;Drug&#x20;and&#x20;Alcohol&#x20;Survey&#x20;(MYDAUS)&#x20;website<br>From&#x20;this&#x20;page&#x20;you&#x20;can&#x20;access&#x20;data&#x20;from:<br>Maine&#x20;Youth&#x20;Drug&#x20;and&#x20;Alcohol&#x20;Survey&#x20;(Office&#x20;of&#x20;Substance&#x20;Abuse):&#x20;2000,&#x20;2002,&#x20;2004,&#x20;2006&#x20;and&#x20;2008<br>Youth&#x20;Tobacco&#x20;Survey&#x20;(Maine&#x20;Center&#x20;for&#x20;Disease&#x20;Control&#x20;and&#x20;Prevention):&#x20;2004,&#x20;2006&#x20;and&#x20;2008<br>Click&#x20;on&#x20;&#x201c;Results&#x20;For&#x20;Each&#x20;Survey&#x20;Question&#x201d;&#x20;to&#x20;see&#x20;each&#x20;question,&#x20;based&#x20;on&#x20;a&#x20;category.<br>Behavioral&#x20;Risk&#x20;Factors&#x20;Surveillance&#x20;System&#x20;(BFRSS)&#x20;is&#x20;a&#x20;large,&#x20;on-going&#x20;telephone&#x20;health&#x20;survey&#x20;system,&#x20;tracking&#x20;health&#x20;conditions&#x20;and&#x20;risk&#x20;behaviors&#x20;in&#x20;the&#x20;United&#x20;States&#x20;yearly&#x20;since&#x20;1984.<br>Click&#x20;on&#x20;a&#x20;Questionnaire&#x20;to&#x20;see&#x20;survey&#x20;questions<br><br>
			 
			 
			 
				 
			
			 
		
		 
			 
			 
			 
			 Design Conclusions
			 Here&#x20;are&#x20;some&#x20;final&#x20;thoughts&#x20;on&#x20;the&#x20;design&#x20;of&#x20;your&#x20;evaluations&#x20;process:&#x20;keep&#x20;it&#x20;simple,&#x20;use&#x20;multiple&#x20;sources,&#x20;and&#x20;try&#x20;to&#x20;use&#x20;existing&#x20;sources&#x20;whenever&#x20;possible.<br>
			 
			 
			 
				 
			
			 
		
		 
			 
			 
			 
			 Timing
			 When&#x20;is&#x20;the&#x20;data&#x20;going&#x20;to&#x20;be&#x20;collected?<br>How&#x20;often?<br>At&#x20;regular&#x20;or&#x20;specific&#x20;intervals?&#x20;You&#x20;could&#x20;do&#x20;a&#x20;pre&#x20;and&#x20;post&#x20;data&#x20;collection&#x20;method&#x20;where&#x20;you&#x20;take&#x20;a&#x20;sample&#x20;from&#x20;the&#x20;client&#x20;when&#x20;they&#x20;first&#x20;enter&#x20;the&#x20;program,&#x20;and&#x20;a&#x20;sample&#x20;when&#x20;they&#x20;have&#x20;almost&#x20;completed&#x20;your&#x20;program&#x20;to&#x20;capture&#x20;a&#x20;change&#x20;in&#x20;attitudes,&#x20;behaviors,&#x20;etc.&#x20;This&#x20;&#x201c;sample&#x201d;&#x20;could&#x20;be&#x20;any&#x20;one&#x20;of&#x20;the&#x20;data&#x20;sources&#x20;listed&#x20;a&#x20;few&#x20;moments&#x20;ago.<br>Time&#x20;of&#x20;year?&#x20;Depending&#x20;on&#x20;the&#x20;data&#x20;you&#x20;are&#x20;collecting,&#x20;the&#x20;time&#x20;of&#x20;year&#x20;could&#x20;be&#x20;very&#x20;critical&#x20;to&#x20;the&#x20;success&#x20;of&#x20;your&#x20;evaluation.&#x20;If&#x20;you&#x20;wanted&#x20;to&#x20;evaluate&#x20;student&#x20;attitudes&#x20;towards&#x20;school,&#x20;the&#x20;data&#x20;you&#x20;collect&#x20;in&#x20;September,&#x20;would&#x20;be&#x20;different&#x20;than&#x20;the&#x20;data&#x20;that&#x20;is&#x20;collected&#x20;in&#x20;December&#x20;(prior&#x20;to&#x20;holiday&#x20;break),&#x20;which&#x20;would&#x20;be&#x20;different&#x20;than&#x20;the&#x20;data&#x20;captured&#x20;in&#x20;June.<br>&#x20;&#x20;In&#x20;addition&#x20;to&#x20;collecting&#x20;pre,&#x20;and&#x20;post&#x20;data,&#x20;a&#x20;follow-up&#x20;data&#x20;collection&#x20;may&#x20;be&#x20;useful&#x20;to&#x20;see&#x20;if&#x20;the&#x20;impact&#x20;noted&#x20;upon&#x20;completion&#x20;of&#x20;the&#x20;program&#x20;remains&#x20;with&#x20;the&#x20;individual.&#x20;With&#x20;juveniles,&#x20;it&#x20;has&#x20;been&#x20;established&#x20;that&#x20;90&#x20;&#x2013;&#x20;120&#x20;days&#x20;after&#x20;release&#x20;from&#x20;commitment&#x20;is&#x20;the&#x20;most&#x20;riskiest&#x20;time&#x20;in&#x20;terms&#x20;of&#x20;re-offending&#x20;and&#x20;re-commitment.<br>
			 
			 
			 
				 
				 
				 
				 
				 
				 
				 
			
			 
		
		 
			 
			 
			 
			 
				 
			
			 Data Sources Exercise: Long term Outcome
			 Lets&#x20;see&#x20;where&#x20;this&#x20;information&#x20;will&#x20;go&#x20;onto&#x20;the&#x20;Data&#x20;Exercise&#x20;Worksheet.&#x20;We&#x20;have&#x20;two&#x20;more&#x20;columns&#x20;that&#x20;are&#x20;empty&#x20;of&#x20;our&#x20;Data&#x20;Exercise&#x20;Worksheet.&#x20;Let&#x2019;s&#x20;look&#x20;at&#x20;the&#x20;Restorative&#x20;Learning&#x20;Program&#x20;outcomes,&#x20;and&#x20;add&#x20;data&#x20;source&#x20;and&#x20;timing&#x20;information&#x20;to&#x20;&#x20;each&#x20;of&#x20;the&#x20;outcomes.&#x20;We&#x2019;ll&#x20;do&#x20;the&#x20;first&#x20;one&#x20;together.&#x20;First&#x20;,&#x20;look&#x20;at&#x20;the&#x20;outcome&#x20;and&#x20;how&#x20;it&#x20;will&#x20;be&#x20;measured.&#x20;We&#x20;see&#x20;that&#x20;it&#x20;has&#x20;to&#x20;do&#x20;with&#x20;improving&#x20;attendance&#x20;at&#x20;the&#x20;sending&#x20;school.&#x20;Based&#x20;on&#x20;that&#x20;measurement,&#x20;where&#x20;would&#x20;you&#x20;find&#x20;that&#x20;data?&#x20;That&#x2019;s&#x20;right,&#x20;you&#x20;could&#x20;ask&#x20;the&#x20;sending&#x20;school&#x20;to&#x20;provide&#x20;attendance&#x20;records&#x20;for&#x20;that&#x20;student.&#x20;When&#x20;do&#x20;we&#x20;want&#x20;to&#x20;collect&#x20;that&#x20;data?&#x20;In&#x20;order&#x20;to&#x20;measure&#x20;an&#x20;improvement,&#x20;you&#x20;will&#x20;need&#x20;to&#x20;know&#x20;how&#x20;frequently&#x20;they&#x20;were&#x20;attending&#x20;school&#x20;prior&#x20;to&#x20;participating&#x20;&#x20;in&#x20;the&#x20;Restorative&#x20;Learning&#x20;Program,&#x20;that&#x2019;s&#x20;referred&#x20;to&#x20;here&#x20;as&#x20;the&#x20;baseline.&#x20;You&#x20;will&#x20;also&#x20;need&#x20;to&#x20;know&#x20;how&#x20;frequently&#x20;they&#x20;attend&#x20;school&#x20;after&#x20;completing&#x20;the&#x20;Restorative&#x20;Learning&#x20;Program.&#x20;The&#x20;timing&#x20;piece&#x20;comes&#x20;in&#x20;from&#x20;the&#x20;Performance&#x20;indicator&#x20;in&#x20;this&#x20;case.&#x20;They&#x20;established&#x20;1&#x20;year&#x20;upon&#x20;completion&#x20;of&#x20;their&#x20;program&#x20;as&#x20;the&#x20;benchmark,&#x20;so&#x20;in&#x20;order&#x20;for&#x20;them&#x20;to&#x20;know&#x20;that&#x20;they&#x20;met&#x20;their&#x20;performance&#x20;indicator,&#x20;this&#x20;data&#x20;collection&#x20;must&#x20;be&#x20;done&#x20;1&#x20;year&#x20;after&#x20;completing&#x20;the&#x20;RLP.&#x20;A&#x20;handout&#x20;has&#x20;been&#x20;created&#x20;for&#x20;you&#x20;to&#x20;print&#x20;off&#x20;to&#x20;assist&#x20;you&#x20;with&#x20;this&#x20;exercise.&#x20;Please&#x20;click&#x20;on&#x20;the&#x20;attachment&#x20;icon&#x20;and&#x20;print&#x20;the&#x20;Data&#x20;Sources&#x20;Exercise&#x20;Handout.&#x20;Please&#x20;press&#x20;the&#x20;Continue&#x20;button&#x20;when&#x20;you&#x20;are&#x20;ready&#x20;to&#x20;continue&#x20;the&#x20;presentation.&#x20;If&#x20;you&#x20;have&#x20;any&#x20;questions&#x20;you&#x20;can&#x20;email&#x20;Becky&#x20;Nor&#x00e9;us&#x20;using&#x20;the&#x20;Help&#x20;button.<br><br><br>
			 
			 
			 
				 
			
			 
		
		 
			 
			 
			 
			 Data Sources Exercise: Intermediate Outcome
			 Continue&#x20;this&#x20;Data&#x20;Sources&#x20;Exercise&#x20;by&#x20;identifying&#x20;data&#x20;sources&#x20;and&#x20;timings&#x20;for&#x20;each&#x20;of&#x20;the&#x20;three&#x20;remaining&#x20;outcomes.<br>
			 
			 
			 
				 
			
			 
		
		 
			 
			 
			 
			 Data Sources Exercise: Initial Outcome
			 Press&#x20;the&#x20;Continue&#x20;button&#x20;when&#x20;you&#x20;are&#x20;ready&#x20;to&#x20;continue&#x20;the&#x20;presentation.&#x20;If&#x20;you&#x20;have&#x20;any&#x20;questions&#x20;you&#x20;can&#x20;email&#x20;Becky&#x20;Nor&#x00e9;us&#x20;using&#x20;the&#x20;Help&#x20;button.<br>
			 
			 
			 
				 
			
			 
		
		 
			 
			 
			 
			 Data Sources Exercise: Intervention
			 When&#x20;you&#x20;are&#x20;ready&#x20;to&#x20;see&#x20;the&#x20;answers&#x20;to&#x20;this&#x20;exercise,&#x20;please&#x20;press&#x20;the&#x20;Continue&#x20;button.&#x20;If&#x20;you&#x20;have&#x20;any&#x20;questions&#x20;you&#x20;can&#x20;email&#x20;Becky&#x20;Nor&#x00e9;us&#x20;using&#x20;the&#x20;Help&#x20;button.<br>
			 
			 
			 
				 
			
			 
		
		 
			 
			 
			 
			 
				 
			
			 Data Sources Exercise: Intermediate Solution
			 Here&#x20;are&#x20;our&#x20;suggested&#x20;data&#x20;sources&#x20;and&#x20;timings&#x20;for&#x20;the&#x20;Intermediate&#x20;Outcome&#x20;&#x201c;Students&#x20;will&#x20;attend&#x20;RLP&#x20;regularly&#x201d;.&#x20;Press&#x20;the&#x20;Continue&#x20;button&#x20;when&#x20;you&#x20;are&#x20;ready&#x20;to&#x20;continue&#x20;to&#x20;see&#x20;the&#x20;remaining&#x20;two&#x20;outcomes,&#x20;and&#x20;compare&#x20;with&#x20;your&#x20;answers.&#x20;If&#x20;you&#x20;have&#x20;any&#x20;questions&#x20;you&#x20;can&#x20;email&#x20;Becky&#x20;Nor&#x00e9;us&#x20;using&#x20;the&#x20;Help&#x20;button.<br><br>
			 
			 
			 
				 
			
			 
		
		 
			 
			 
			 
			 
				 
			
			 Data Sources Exercise: Initial Outcome Solution
			 For&#x20;the&#x20;Initial&#x20;Outcome&#x20;&#x201c;Students&#x20;will&#x20;develop&#x20;positive&#x20;attitudes&#x20;towards&#x20;school&#x201d;&#x20;potential&#x20;data&#x20;source&#x20;that&#x20;has&#x20;been&#x20;identified&#x20;was&#x20;student&#x20;survey.&#x20;The&#x20;RLP&#x20;decided&#x20;that&#x20;the&#x20;best&#x20;product&#x20;that&#x20;would&#x20;meet&#x20;their&#x20;needs&#x20;would&#x20;be&#x20;to&#x20;poll&#x20;students&#x20;about&#x20;their&#x20;attitudes&#x20;towards&#x20;school.&#x20;In&#x20;order&#x20;to&#x20;ensure&#x20;that&#x20;the&#x20;performance&#x20;indicator&#x20;was&#x20;met,&#x20;they&#x20;needed&#x20;to&#x20;conduct&#x20;this&#x20;survey&#x20;twice.&#x20;Once&#x20;at&#x20;the&#x20;beginning&#x20;of&#x20;the&#x20;program,&#x20;and&#x20;once&#x20;at&#x20;the&#x20;end,&#x20;and&#x20;that&#x20;the&#x20;change&#x20;in&#x20;responses&#x20;would&#x20;indicate&#x20;if&#x20;students&#x20;had&#x20;changed&#x20;their&#x20;attitude&#x20;about&#x20;school.&#x20;&#x20;Press&#x20;the&#x20;Continue&#x20;button&#x20;when&#x20;you&#x20;are&#x20;ready&#x20;to&#x20;continue&#x20;the&#x20;presentation.&#x20;If&#x20;you&#x20;have&#x20;any&#x20;questions&#x20;you&#x20;can&#x20;email&#x20;Becky&#x20;Nor&#x00e9;us&#x20;using&#x20;the&#x20;Help&#x20;button.<br>
			 
			 
			 
				 
			
			 
		
		 
			 
			 
			 
			 
				 
			
			 Data Sources: Intervention Solution
			 For&#x20;the&#x20;Intervention&#x20;&#x201c;Restorative&#x20;Learning&#x20;Program&#x201d;&#x20;a&#x20;question&#x20;could&#x20;be&#x20;added&#x20;to&#x20;the&#x20;Student&#x20;Exit&#x20;Survey&#x20;that&#x20;gets&#x20;conducted&#x20;at&#x20;the&#x20;end&#x20;of&#x20;the&#x20;program.&#x20;&#x20;Press&#x20;the&#x20;Continue&#x20;button&#x20;when&#x20;you&#x20;are&#x20;ready&#x20;to&#x20;continue&#x20;the&#x20;presentation.&#x20;If&#x20;you&#x20;have&#x20;any&#x20;questions&#x20;you&#x20;can&#x20;email&#x20;Becky&#x20;Nor&#x00e9;us&#x20;using&#x20;the&#x20;Help&#x20;button.<br>
			 
			 
			 
				 
			
			 
		
		 
			 
			 
			 
			 Check on Learning
			 Now&#x20;it&#x20;is&#x20;time&#x20;to&#x20;check&#x20;your&#x20;learning.&#x20;If&#x20;you&#x20;wish&#x20;to&#x20;review&#x20;any,&#x20;or&#x20;all,&#x20;of&#x20;this&#x20;presentation,&#x20;before&#x20;moving&#x20;on&#x20;to&#x20;the&#x20;&#x20;Check&#x20;On&#x20;Learning,&#x20;please&#x20;do&#x20;so&#x20;now.<br>Please&#x20;press&#x20;Continue&#x20;when&#x20;you&#x20;are&#x20;ready&#x20;to&#x20;begin.<br>
			 
			 
			 
				 
			
			 
		
		 
			 
			 
			 
			 Check On Learning
			 Please&#x20;Answer&#x20;the&#x20;following&#x20;questions&#x20;to&#x20;check&#x20;on&#x20;your&#x20;learning<br>Remember&#x20;an&#x20;80%&#x20;or&#x20;better&#x20;is&#x20;required&#x20;to&#x20;pass.&#x20;<br>Select&#x20;your&#x20;answer,&#x20;and&#x20;press&#x20;the&#x20;Submit&#x20;button.<br>If&#x20;you&#x20;wish&#x20;to&#x20;change&#x20;your&#x20;answer,&#x20;press&#x20;the&#x20;Clear&#x20;button,&#x20;then&#x20;select&#x20;your&#x20;new&#x20;answer<br>Please&#x20;press&#x20;continue&#x20;when&#x20;you&#x20;are&#x20;ready.<br>
			 
			 
			 
				 
			
			 
		
		 
			 
				 
			
			 
			 
			 
			 
			 Data sources are places where you will get the information you need to answer your evaluation questions.
			 
			 
			 
			 
				 
			
			 
		
		 
			 
				 
			
			 
			 
			 
			 
			 Identifying the best time to collect the data is not as important as where you are collecting the data.
			 
			 
			 
			 
				 
			
			 
		
		 
			 
				 
			
			 
			 
			 
			 
			 Please identify all that apply. Good data sources to obtain data from could be:
			 
			 
			 
			 
				 
			
			 
		
		 
			 
				 
			
			 
			 
			 
			 
			 Please identify all that apply. When collecting data, it is important to consider:
			 
			 
			 
			 
				 
			
			 
		
		 
			 
				 
			
			 
			 
			 
			 
			 Data that is gathered from words and observations is:
			 
			 
			 
			 
				 
			
			 
		
		 
			 
				 
			
			 
			 
			 
			 
			 Data that is obtained by counting things is:
			 
			 
			 
			 
				 
			
			 
		
		 
			 
				 
			
			 
			 
			 
			 
			 Data that yields consistent results regardless of tool used is:
			 
			 
			 
			 
				 
			
			 
		
		 
			 
				 
			
			 
			 
			 
			 
			 Data that measures what you intended to measure is:
			 
			 
			 
			 
				 
			
			 
		
		 
			 
				 
			
			 
			 
			 
			 
			 Please identify all that apply. Examples of data sources are:
			 
			 
			 
			 
				 
			
			 
		
		 
			 
				 
			
			 
			 
			 
			 
			 To gather a complete picture of your data, it is important to collect both qualitative and quantitative data.
			 
			 
			 
			 
				 
			
			 
		
		 
			 
			 
			 
			 Check On Learning Results, Session #3
			 Thank&#x20;you&#x20;for&#x20;completing&#x20;our&#x20;Check&#x20;On&#x20;Learning&#x20;Exercise.&#x20;If&#x20;you&#x20;scored&#x20;an&#x20;80%&#x20;or&#x20;higher;&#x20;Congratulations,&#x20;you&#x20;are&#x20;now&#x20;ready&#x20;to&#x20;submit&#x20;your&#x20;results&#x20;to&#x20;Kathryn&#x20;McGloin&#x20;and&#x20;start&#x20;your&#x20;homework.&#x20;Instructions&#x20;for&#x20;sending&#x20;the&#x20;results&#x20;to&#x20;Kathryn&#x20;are&#x20;found&#x20;in&#x20;the&#x20;attachments&#x20;portion&#x20;of&#x20;this&#x20;presentation.&#x20;If&#x20;you&#x20;scored&#x20;less&#x20;than&#x20;80%,&#x20;you&#x20;may&#x20;want&#x20;to&#x20;review&#x20;the&#x20;quiz&#x20;before&#x20;deciding&#x20;if&#x20;you&#x20;need&#x20;to&#x20;restart&#x20;session&#x20;2,&#x20;or&#x20;simply&#x20;retaking&#x20;the&#x20;Check&#x20;on&#x20;Learning.&#x20;Press&#x20;the&#x20;Continue&#x20;button&#x20;to&#x20;move&#x20;onto&#x20;the&#x20;Homework&#x20;portion&#x20;of&#x20;this&#x20;session.<br><br>
			 
			 
			 
				 
			
			 
		
		 
			 
			 
			 
			 Homework, Part 1:
			 Your&#x20;homework&#x20;for&#x20;today&#x2019;s&#x20;session&#x20;consists&#x20;of&#x20;two&#x20;parts.&#x20;Part&#x20;1&#x20;is&#x20;to&#x20;complete&#x20;the&#x20;Data&#x20;Exercise&#x20;Worksheet&#x20;that&#x20;was&#x20;started&#x20;in&#x20;Session&#x20;2,&#x20;and&#x20;Part&#x20;2&#x20;is&#x20;to&#x20;write&#x20;a&#x20;paragraph&#x20;about&#x20;your&#x20;current&#x20;data&#x20;collection&#x20;measures&#x20;and&#x20;submit&#x20;samples&#x20;of&#x20;those&#x20;products&#x20;to&#x20;George&#x20;and&#x20;Becky.&#x20;More&#x20;details&#x20;for&#x20;each&#x20;task&#x20;are&#x20;outlined&#x20;on&#x20;the&#x20;following&#x20;slides.<br>
			 
			 
			 
				 
			
			 
		
		 
			 
			 
			 
			 Data Sources Exercise
			 For&#x20;Part&#x20;1&#x20;of&#x20;the&#x20;Homework&#x20;assigned&#x20;is&#x20;to&#x20;complete&#x20;the&#x20;Data&#x20;Exercise&#x20;Worksheet&#x20;you&#x20;began&#x20;in&#x20;session&#x20;2,&#x20;by&#x20;identifying&#x20;your&#x20;data&#x20;sources&#x20;for&#x20;your&#x20;program&#x20;as&#x20;well&#x20;as&#x20;the&#x20;best&#x20;time&#x20;to&#x20;collect&#x20;that&#x20;data.&#x20;Sometimes&#x20;the&#x20;data&#x20;sources&#x20;are&#x20;already&#x20;being&#x20;used,&#x20;please&#x20;indicate&#x20;that&#x20;such&#x20;a&#x20;data&#x20;source&#x20;is&#x20;in&#x20;existence.&#x20;<br>
			 
			 
			 
				 
			
			 
		
		 
			 
			 
			 
			 Homework, Part 2:
			 For&#x20;Part&#x20;2,&#x20;please&#x20;write&#x20;a&#x20;paragraph&#x20;about&#x20;your&#x20;current&#x20;data&#x20;collection&#x20;measures&#x20;and&#x20;submit&#x20;samples&#x20;of&#x20;those&#x20;products&#x20;to&#x20;George&#x20;and&#x20;Becky.&#x20;&#x20;This&#x20;paragraph&#x20;should&#x20;identify&#x20;what&#x20;your&#x20;current&#x20;data&#x20;collection&#x20;looks&#x20;like,&#x20;and&#x20;when&#x20;it&#x20;is&#x20;collected.&#x20;Please&#x20;also&#x20;address&#x20;1)&#x20;how&#x20;well&#x20;these&#x20;tools&#x20;fit&#x20;with&#x20;the&#x20;outcomes&#x20;and&#x20;questions&#x20;you&#x20;have&#x20;just&#x20;identified&#x20;on&#x20;your&#x20;Data&#x20;Exercise&#x20;Worksheet.&#x20;2)&#x20;can&#x20;you&#x20;revise&#x20;these&#x20;existing&#x20;tools&#x20;to&#x20;fit&#x20;your&#x20;needs?&#x20;Then&#x20;gather&#x20;samples&#x20;of&#x20;these&#x20;tools&#x20;and&#x20;submit&#x20;these&#x20;to&#x20;George&#x20;or&#x20;Becky.<br>
			 
			 
			 
				 
			
			 
		
		 
			 
			 
			 
			 Next Steps
			 In&#x20;order&#x20;for&#x20;JJAG&#x20;sub-grantees&#x20;to&#x20;receive&#x20;credit&#x20;for&#x20;this&#x20;training,&#x20;they&#x20;must&#x20;submit&#x20;a&#x20;Check&#x20;on&#x20;Learning&#x20;Results&#x20;to&#x20;Kathryn&#x20;McGloin,&#x20;and&#x20;send&#x20;both&#x20;portions&#x20;of&#x20;their&#x20;homework&#x20;to&#x20;George&#x20;and&#x20;Becky.&#x20;Please&#x20;obtain&#x20;prior&#x20;approval&#x20;from&#x20;George&#x20;or&#x20;Becky&#x20;prior&#x20;to&#x20;starting&#x20;Session&#x20;4.&#x20;<br>
			 
			 
			 
				 
				 
			
			 
		
		 
			 
			 
			 
			 Questions or Comments
			 If&#x20;you&#x20;have&#x20;any&#x20;questions,&#x20;comments&#x20;or&#x20;general&#x20;feedback&#x20;on&#x20;this&#x20;session,&#x20;please&#x20;feel&#x20;free&#x20;to&#x20;contact&#x20;Becky&#x20;Nor&#x00e9;us&#x20;at&#x20;the&#x20;email&#x20;and&#x20;phone&#x20;number&#x20;provided&#x20;on&#x20;the&#x20;screen.&#x20;Thank&#x20;you&#x20;for&#x20;training&#x20;with&#x20;us&#x20;today.&#x20;We&#x20;look&#x20;forward&#x20;to&#x20;seeing&#x20;you&#x20;at&#x20;the&#x20;next&#x20;session.<br>
			 
			 
			 
				 
			
			 
		
	
	 
		 
		 
		 
			 
		
	
	 
		 
		 
		 
		 
		 
	




 

   
   
   
    
       DRAFT XSD for IMS Content Packaging version 1.1 DRAFT
        Copyright (c) 2001 IMS GLC, Inc. 
       2000-04-21, Adjustments by T.D. Wason from CP 1.0.
       2001-02-22, T.D.Wason: Modify for 2000-10-24 XML-Schema version.  Modified to support extension.
       2001-03-12, T.D.Wason: Change filename, target and meta-data namespaces and meta-data fielname.  Add meta-data to itemType, fileType and organizationType.
       Do not define namespaces for xml in XML instances generated from this xsd.
       Imports IMS meta-data xsd, lower case element names.         
       This XSD provides a reference to the IMS meta-data root element as imsmd:record
       If the IMS meta-data is to be used in the XML instance then the instance must define an IMS meta-data prefix with a namespace.  The meta-data targetNamespace should be used.  
       2001-03-20, Thor Anderson: Remove manifestref, change resourceref back to identifierref, change manifest back to contained by manifest. --Tom Wason: manifest may contain _none_ or more manifests.
       2001-04-13 Tom Wason: corrected attirbute name structure.  Was misnamed type.  
       2001-05-14 Schawn Thropp: Made all complexType extensible with the group.any
       Added the anyAttribute to all complexTypes. Changed the href attribute on the fileType and resourceType to xsd:string
       Changed the maxLength of the href, identifierref, parameters, structure attributes to match the Information model.
       2001-07-25 Schawn Thropp: Changed the namespace for the Schema of Schemas to the 5/2/2001 W3C XML Schema 
       Recommendation. attributeGroup attr.imsmd deleted, was not used anywhere.  Any attribute declarations that have
       use = "default" changed to use="optional" - attr.structure.req.
       Any attribute declarations that have value="somevalue" changed to default="somevalue",
       attr.structure.req (hierarchical).  Removed references to IMS MD Version 1.1.
       Modified attribute group "attr.resourcetype.req" to change use from optional
       to required to match the information model.  As a result the default value also needed to be removed 
       Name change for XSD.  Changed to match version of CP Spec                                            
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          Any namespaced element from any namespace may be included within an "any" element.  The namespace for the imported element must be defined in the instance, and the schema must be imported.  
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       2001-04-26 T.D.Wason. IMS meta-data 1.2 XML-Schema.                                  
       2001-06-07 S.E.Thropp. Changed the multiplicity on all elements to match the         
       Final 1.2 Binding Specification.                                                     
       Changed all elements that use the langstringType to a multiplicy of 1 or more        
       Changed centity in the contribute element to have a multiplicity of 0 or more.       
       Changed the requirement element to have a multiplicity of 0 or more.                 
        2001-07-25 Schawn Thropp.  Updates to bring the XSD up to speed with the W3C        
        XML Schema Recommendation.  The following changes were made: Change the             
        namespace to reference the 5/2/2001 W3C XML Schema Recommendation,the base          
        type for the durtimeType, simpleType, was changed from timeDuration to duration.                  
        Any attribute declarations that have use="default" had to change to use="optional"  
        - attr.type.  Any attribute declarations that have value ="somevalue" had to change 
        to default = "somevalue" - attr.type (URI)                                          
        2001-09-04 Schawn Thropp                                                            
        Changed the targetNamespace and namespace of schema to reflect version change       
   

   
   
   

    
       
          
             
                
                
            
         
      
   

    
       
          Any namespaced element from any namespace may be used for an "any" element.  The namespace for the imported element must be defined in the instance, and the schema must be imported.  
      
       
          
      
   

   
   
   

    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    

   
   
   

    
       
          
          
      
   
   
    
       
          
          
          
          
      
   
   
    
       
          
          
          
      
   
   
    
       
          
      
   
   
    
       
          
          
          
          
          
      
   
   
    
       
          
          
      
   
   
    
       
          
          
          
          
      
   
   
    
       
          
          
      
   
   
    
       
          
          
      
   
   
    
       
          
      
   
   
    
       
          
          
      
   
   
    
       
          
      
   
   
    
       
          
          
      
   
   
    
       
          
          
      
   
   
    
       
          
          
          
          
          
          
          
          
          
          
          
          
      
   
   
    
       
          
      
   
   
    
       
          
          
          
          
          
          
          
          
          
          
      
   
   
    
       
          
      
   
   
    
       
          
          
      
   
   
    
       
          
          
      
   
   
    
       
          
          
      
   
   
    
       
          
      
   
   
    
       
          
          
      
   
   
    
       
          
             
         
      
   
   
    
       
          
          
      
   
   
    
       
          
          
          
          
      
   
   
    
       
          
             
         
      
   
   
    
       
          
          
          
          
          
          
          
          
          
      
   
   
    
       
          
          
          
          
          
          
      
   
   
    
       
          
          
      
   
   
    
       
          
      
   
   
    
       
          
      
   
   
    
       
          
          
      
   
   
    
       
          
          
          
      
   
   
    
       
          
          
          
          
          
      
   
   
    
       
          
          
          
          
      
   
   
    
       
          
          
          
          
      
   
   
    
       
          
          
      
   
   
    
       
          
          
      
   
   
    
       
          
      
   
   
    
       
          
          
      
   
   
    
       
          
             
         
      
   
   
    
       
          
          
      
   
   
    
       
          
          
      
   
   
    
       
          
          
          
      
   
   
    
       
          
          
          
          
          
          
          
          
      
   
   
    
       
          
      
   
   
    
       
          
          
      
   
   
    
       
          
      
   
   
    
       
          
          
      
   
   
    
       
          
      
   
   
    
       
          
      
   
   
   
   
   
   
    
       
   
   
    
       
   
   
    
       
   
   
    
       
   
   
    
       
   
   
    
       
   
   
    
       
   
   
    
       
   








		
	
function sanitizeForbiddenHTMLTextChars(in_s)
{
	var out_s = in_s.toString();//We are sometimes called to sanitize non-strings...like document.location

	out_s = out_s.split("<").join("&lt;");
	out_s = out_s.split(">").join("&gt;");
	out_s = out_s.split("'").join("&apos;");
	out_s = out_s.split('"').join("&quot;");
	
	return out_s;
}

function removeExtraURLParams(in_s)
{
	var inp = in_s.toString();
	var indexOfAmp = in_s.indexOf("&");
	
	var outp = inp;
	if(indexOfAmp!=-1)
		outp = inp.substring(0, indexOfAmp);
	
	return outp;
}

function showFlash(swf, w, h, loop)
{
	var isMSIE = navigator.appName.indexOf("Microsoft") != -1;
	var s = '';
	var protocol = 'http';//safe default
	var url = document.location.toString();
	indexOfColon = url.indexOf(":");
	if(indexOfColon>0)	
		protocol = url.substring(0, indexOfColon);
	if(protocol!='http' || protocol!='https')
		protocol='https';
	var location = document.location;
	location = (location==unescape(location))?escape(location):location;

	s += '<object classid="clsid:D27CDB6E-AE6D-11cf-96B8-444553540000" codebase="' + protocol + '://download.macromedia.com/pub/shockwave/cabs/flash/swflash.cab#version=6,0,65,0" width="'+w+'" height="'+h+'" id="SlideContent" align="" VIEWASTEXT>'
	s += '<param name="movie" value="'+sanitizeForbiddenHTMLTextChars(swf)+'" />'
	s += '<param name="menu" value="false" />'
	s += '<param name="quality" value="best" />'
	s += '<param name="loop" value="'+loop+'" />'
	s += '<param name="FlashVars" value="initialURL='+
			removeExtraURLParams(sanitizeForbiddenHTMLTextChars(location))+
			'&isMSIE='+isMSIE+'&useBSM=false" />'
	s += '<param name="allowScriptAccess" value="sameDomain"/>'
	s += '<embed src="'+sanitizeForbiddenHTMLTextChars(swf)+'" FlashVars="initialURL='+
			removeExtraURLParams(sanitizeForbiddenHTMLTextChars(location))+
			'&isMSIE='+isMSIE+'&useBSM=false" menu="false" quality="best" width="'+w+'" height="'+h+'" loop="'+loop+'" name="SlideContent" align="" type="application/x-shockwave-flash" pluginspage="' + protocol + '://www.macromedia.com/go/getflashplayer" swLiveConnect="true" allowScriptAccess="sameDomain"></embed>'
	s += '</object>'
	// in theory, we should always embed in a table, but in practice, IE6 malfunctions
	// when width & height = 100%, but in that case, we don't really need the table anyway.
	if ((w.toString().indexOf('%') == -1) && (h.toString().indexOf('%') == -1))
	{
		s = '<table border=0 width="100%" height="100%"><tr valign="middle"><td align="center">' +
			s +
			'</td></tr></table>';
	}
	document.write(s);
}
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"A2","Tutorial","","","AICC.htm","100","80","Breeze Presenter","","","",""




; ----------------------------------------
;
; AICC Course Interchange File.
;
;
; ----------------------------------------

[Course]
Course_ID=Evaluation_Planning_Tools:__Session_#3
Course_Title=Evaluation Planning Tools:  Session #3
Level=3
Course_Creator=Breeze Presenter
Course_System=Breeze Presenter
Total_AUs=1
Total_Blocks=0
Total_Objectives=0
Total_Complex_Obj=0
Max_Fields_CST=1
Max_Fields_ORT=0
Version=2.0

[Course_Behavior]
Max_Normal=99

[Course_Description]



"block","member"
"root","A2"



"system_id","developer_id","title","description"
"A2","Breeze Presenter","Evaluation_Planning_Tools:__Session_#3",""
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         This component schema provides element name declarations for metadata elements.

         This component schema checks for the uniqueness of elements declared to be unique
         within their parent by the presence of the uniqueElementName attribute,
         and is common to all uniqueness profiles.
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         This component schema provides global type declarations for those metadata
         elements whose values are taken from a vocabulary datatype.
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         This component schema provides global type declarations for the standard
         enumerated types for those metadata elements whose values are taken from
         a vocabulary datatype.
      
       
        ****************************************************************************
        **                           CHANGE HISTORY                               **
        ****************************************************************************
        ** 09/22/2003:  - Updated comment describing this file to state that this **
        **                file is the LOM V1.0 Base Schema vocabulary source and  **
        **                value declarations.                                     ** 
        ****************************************************************************
      
   

   

   
    
       
          
      
   

   
    
       
          
          
          
          
          
      
   

   
    
       
          
          
          
          
      
   

   
    
       
          
          
          
          
      
   

   
    
       
          
          
          
          
          
          
          
          
          
          
          
          
          
          
          
      
   

   
    
       
          
          
      
   

   
    
       
          
          
      
   

   
    
       
          
          
          
          
          
          
          
          
          
          
          
      
   

   
    
       
          
          
          
      
   

   
    
       
          
          
          
          
          
          
          
          
          
          
          
          
          
          
          
      
   

   
    
       
          
          
          
          
          
      
   

   
    
       
          
          
          
          
          
      
   

   
    
       
          
          
          
          
      
   

   
    
       
          
          
          
          
      
   

   
    
       
          
          
          
          
          
      
   

   
    
       
          
          
      
   

   
    
       
          
          
      
   

   
    
       
          
          
          
          
          
          
          
          
          
          
          
          
      
   

   
    
       
          
          
          
          
          
          
          
          
          
      
   




<!--
        DTD for XML Schemas: Part 2: Datatypes
        $Id: datatypes.dtd,v 1.23 2001/03/16 17:36:30 ht Exp $
        Note this DTD is NOT normative, or even definitive. - - the
        prose copy in the datatypes REC is the definitive version
        (which shouldn't differ from this one except for this comment
        and entity expansions, but just in case)
  -->

<!--
        This DTD cannot be used on its own, it is intended
        only for incorporation in XMLSchema.dtd, q.v.
  -->

<!-- Define all the element names, with optional prefix -->
<!ENTITY % simpleType "%p;simpleType">
<!ENTITY % restriction "%p;restriction">
<!ENTITY % list "%p;list">
<!ENTITY % union "%p;union">
<!ENTITY % maxExclusive "%p;maxExclusive">
<!ENTITY % minExclusive "%p;minExclusive">
<!ENTITY % maxInclusive "%p;maxInclusive">
<!ENTITY % minInclusive "%p;minInclusive">
<!ENTITY % totalDigits "%p;totalDigits">
<!ENTITY % fractionDigits "%p;fractionDigits">
<!ENTITY % length "%p;length">
<!ENTITY % minLength "%p;minLength">
<!ENTITY % maxLength "%p;maxLength">
<!ENTITY % enumeration "%p;enumeration">
<!ENTITY % whiteSpace "%p;whiteSpace">
<!ENTITY % pattern "%p;pattern">

<!--
        Customisation entities for the ATTLIST of each element
        type. Define one of these if your schema takes advantage
        of the anyAttribute='##other' in the schema for schemas
  -->

<!ENTITY % simpleTypeAttrs "">
<!ENTITY % restrictionAttrs "">
<!ENTITY % listAttrs "">
<!ENTITY % unionAttrs "">
<!ENTITY % maxExclusiveAttrs "">
<!ENTITY % minExclusiveAttrs "">
<!ENTITY % maxInclusiveAttrs "">
<!ENTITY % minInclusiveAttrs "">
<!ENTITY % totalDigitsAttrs "">
<!ENTITY % fractionDigitsAttrs "">
<!ENTITY % lengthAttrs "">
<!ENTITY % minLengthAttrs "">
<!ENTITY % maxLengthAttrs "">
<!ENTITY % enumerationAttrs "">
<!ENTITY % whiteSpaceAttrs "">
<!ENTITY % patternAttrs "">

<!-- Define some entities for informative use as attribute
        types -->
<!ENTITY % URIref "CDATA">
<!ENTITY % XPathExpr "CDATA">
<!ENTITY % QName "NMTOKEN">
<!ENTITY % QNames "NMTOKENS">
<!ENTITY % NCName "NMTOKEN">
<!ENTITY % nonNegativeInteger "NMTOKEN">
<!ENTITY % boolean "(true|false)">
<!ENTITY % simpleDerivationSet "CDATA">
<!--
        #all or space-separated list drawn from derivationChoice
  -->

<!--
        Note that the use of 'facet' below is less restrictive
        than is really intended:  There should in fact be no
        more than one of each of minInclusive, minExclusive,
        maxInclusive, maxExclusive, totalDigits, fractionDigits,
        length, maxLength, minLength within datatype,
        and the min- and max- variants of Inclusive and Exclusive
        are mutually exclusive. On the other hand,  pattern and
        enumeration may repeat.
  -->
<!ENTITY % minBound "(%minInclusive; | %minExclusive;)">
<!ENTITY % maxBound "(%maxInclusive; | %maxExclusive;)">
<!ENTITY % bounds "%minBound; | %maxBound;">
<!ENTITY % numeric "%totalDigits; | %fractionDigits;">
<!ENTITY % ordered "%bounds; | %numeric;">
<!ENTITY % unordered
   "%pattern; | %enumeration; | %whiteSpace; | %length; |
   %maxLength; | %minLength;">
<!ENTITY % facet "%ordered; | %unordered;">
<!ENTITY % facetAttr 
        "value CDATA #REQUIRED
        id ID #IMPLIED">
<!ENTITY % fixedAttr "fixed %boolean; #IMPLIED">
<!ENTITY % facetModel "(%annotation;)?">
<!ELEMENT %simpleType;
        ((%annotation;)?, (%restriction; | %list; | %union;))>
<!ATTLIST %simpleType;
    name      %NCName; #IMPLIED
    final     %simpleDerivationSet; #IMPLIED
    id        ID       #IMPLIED
    %simpleTypeAttrs;>
<!-- name is required at top level -->
<!ELEMENT %restriction; ((%annotation;)?,
                         (%restriction1; |
                          ((%simpleType;)?,(%facet;)*)),
                         (%attrDecls;))>
<!ATTLIST %restriction;
    base      %QName;                  #IMPLIED
    id        ID       #IMPLIED
    %restrictionAttrs;>
<!--
        base and simpleType child are mutually exclusive,
        one is required.

        restriction is shared between simpleType and
        simpleContent and complexContent (in XMLSchema.xsd).
        restriction1 is for the latter cases, when this
        is restricting a complex type, as is attrDecls.
  -->
<!ELEMENT %list; ((%annotation;)?,(%simpleType;)?)>
<!ATTLIST %list;
    itemType      %QName;             #IMPLIED
    id        ID       #IMPLIED
    %listAttrs;>
<!--
        itemType and simpleType child are mutually exclusive,
        one is required
  -->
<!ELEMENT %union; ((%annotation;)?,(%simpleType;)*)>
<!ATTLIST %union;
    id            ID       #IMPLIED
    memberTypes   %QNames;            #IMPLIED
    %unionAttrs;>
<!--
        At least one item in memberTypes or one simpleType
        child is required
  -->

<!ELEMENT %maxExclusive; %facetModel;>
<!ATTLIST %maxExclusive;
        %facetAttr;
        %fixedAttr;
        %maxExclusiveAttrs;>
<!ELEMENT %minExclusive; %facetModel;>
<!ATTLIST %minExclusive;
        %facetAttr;
        %fixedAttr;
        %minExclusiveAttrs;>

<!ELEMENT %maxInclusive; %facetModel;>
<!ATTLIST %maxInclusive;
        %facetAttr;
        %fixedAttr;
        %maxInclusiveAttrs;>
<!ELEMENT %minInclusive; %facetModel;>
<!ATTLIST %minInclusive;
        %facetAttr;
        %fixedAttr;
        %minInclusiveAttrs;>

<!ELEMENT %totalDigits; %facetModel;>
<!ATTLIST %totalDigits;
        %facetAttr;
        %fixedAttr;
        %totalDigitsAttrs;>
<!ELEMENT %fractionDigits; %facetModel;>
<!ATTLIST %fractionDigits;
        %facetAttr;
        %fixedAttr;
        %fractionDigitsAttrs;>

<!ELEMENT %length; %facetModel;>
<!ATTLIST %length;
        %facetAttr;
        %fixedAttr;
        %lengthAttrs;>
<!ELEMENT %minLength; %facetModel;>
<!ATTLIST %minLength;
        %facetAttr;
        %fixedAttr;
        %minLengthAttrs;>
<!ELEMENT %maxLength; %facetModel;>
<!ATTLIST %maxLength;
        %facetAttr;
        %fixedAttr;
        %maxLengthAttrs;>

<!-- This one can be repeated -->
<!ELEMENT %enumeration; %facetModel;>
<!ATTLIST %enumeration;
        %facetAttr;
        %enumerationAttrs;>

<!ELEMENT %whiteSpace; %facetModel;>
<!ATTLIST %whiteSpace;
        %facetAttr;
        %fixedAttr;
        %whiteSpaceAttrs;>

<!-- This one can be repeated -->
<!ELEMENT %pattern; %facetModel;>
<!ATTLIST %pattern;
        %facetAttr;
        %patternAttrs;>
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       This component schema defines the content model group customElements
       to support validation of custom metadata elements.
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		  Removed references to IMS MD Version 1.1.                                           
		  Modified attribute group "attr.resourcetype.req" to change use from optional        
		  to required to match the information model.  As a result the default value          
		  also needed to be removed                                                           
		  Name change for XSD.  Changed to match version of CP Spec                           
		  2001-11-04 Chris Moffatt:                                                           
		   1. Refer to the xml namespace using the "x" abbreviation instead of "xml".         
		      This changes enables the schema to work with commercial XML Tools               
		   2. Revert to original IMS CP version 1.1 namespace.                                
		      i.e. "http://www.imsglobal.org/xsd/imscp_v1p1"                                  
		      This change done to support the decision to only change the XML namespace with  
		      major revisions of the specification i.e. where the information model or binding
		      changes (as opposed to addressing bugs or omissions). A stable namespace is     
		      necessary to the increasing number of implementors.                             
		   3. Changed name of schema file to "imscp_v1p1p3.xsd" and                           
		      version attribute to "IMS CP 1.1.3" to reflect minor version change             
		 Inclusions and Imports                                                               
		 Attribute Declarations                                                               
		 element groups                                                                       
		                                                                                      
		
		
		 2003-03-21 Schawn Thropp                                                             
		 The following updates were made to the Version 1.1.3 "Public Draft" version:         
		   1. Updated name of schema file (imscp_v1p1.xsd) to match to IMS naming guideance   
		   2. Updated the import statement to reference the xml.xsd found at                  
		        "http://www.w3.org/2001/03/xml.xsd".  This is the current W3C schema          
		         recommended by the W3C to reference.                                         
		   3. Removed all maxLength's facets.  The maxLength facets was an incorrect binding  
		      implementation.  These lengths were supposed, according to the information      
		      model, to be treated as smallest permitted maximums.                            
		   4. Added the variations content model to support the addition in the information   
		      model.                                                                          
	
	 
		 
			 Any namespaced element from any namespace may be included within an "any" element.  The namespace for the imported element must be defined in the instance, and the schema must be imported.  
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			 The root element for all sequencing tags.  This tag will usually appear as a child element to an IMS CP item tag.
		
	
	 
		 
			 The type associated with any top-level sequencing tag
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			 The type associated with a control-mode element (see the element controlMode)
		
		 
		 
		 
		 
		 
		 
	



 
	
	 
		 
			 The type that describes any element which fullfills a delivery control semantic
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			 The specification states: "Each activity must have one and only one objective that contributes to rollup".  The following type describes an unbounded set of elements all named "objective" that do not contribute to rollup, and one element called "primaryObjective" that contributes to rollup.
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			 The type that describes an individual objective mapping.  Mapping one local objective GUID to one global objective GUID
		
		 
		 
		 
		 
		 
	



 
	 
	
	 
		 
		 
		 
		 
	



 
	 
	 
		 
			 
				 
					 
						 
							 
								 
								 
							
						
					
					 
				
			
			 
				 
					 
				
			
		
		 
		 
		 
	
	 
		 
			 
		
		 
		 
		 
	



 
	 
	 
		 
			 
				 
					 
						 
							 
						
					
				
			
		
	
	 
		 
			 postConditionSequencingRuleType is derived by extension from sequencingRuleType.  It adds an element ruleAction that is a simpleType constrained to a vocabulary relevant to post-Condition sequencing rules
		
		 
			 
				 
					 
						 
							 
						
					
				
			
		
	
	 
		 
			 
				 
					 
						 
							 
						
					
				
			
		
	
	 
		 
			 
				 
					 
						 
							 
								 
								 
								 
								 
							
						
					
					 
				
			
		
	
	 
		 
			 
			 
			 
		
	
	 
		 
			 
		
	
	 
		 
			 
			 
			 
			 
			 
			 
		
	
	 
		 
			 
			 
			 
			 
		
	



 
	 
		 
			 
			 
			 
			 
			 
		
	
	 
		 
			 
			 
		
	
	 
		 
			 
			 
		
	
	 
		 
			 A decimal value with AT LEAST 4 significant decimal digits between -1 and 1
		
		 
			 
			 
		
	
	 
		 
			 
			 
		
	
	 
		 
			 
			 
			 
			 
			 
			 
			 
			 
			 
		
	
	 
		 
			 
			 
			 
			 
		
	
	 
		 
			 
			 
			 
			 
			 
			 
			 
			 
			 
			 
			 
			 
		
	
	 
		 
			 
			 
		
	
	 
		 
			 
			 
			 
		
	



 

    
       
         This work is licensed under the Creative Commons Attribution-ShareAlike
         License.  To view a copy of this license, see the file license.txt,
         visit http://creativecommons.org/licenses/by-sa/1.0 or send a letter to
         Creative Commons, 559 Nathan Abbott Way, Stanford, California 94305, USA.
      
       
         This file represents a composite schema for validating
         LOM V1.0 instances using a common set of validation assumptions.

         Alternative composite schemas can be assembled by selecting
         from the various alternative component schema listed below.
      
       
        ****************************************************************************
        **                           CHANGE HISTORY                               **
        ****************************************************************************
        ** 09/22/2003:  - Updated comment describing vocab/strict.xsd.  Indicated **
        **                that the strict.xsd is used to validate vocabularies    **
        **                defined in the LOM V1.0 Base Schema.                    **
        **              - Moved included schema elementNames.xsd just before      **
        **                elementTypes.xsd.                                       **
        **              - Moved the element declaration for the top-level lom     **
        **                metadata element to a separate file (rootElement.xsd)   **
        **                and included this file just after elementTypes.xsd.     **
        **              - Moved the XML Schema import statements before the XML   **
        **                Schema include statements.                              **
        **              - Moved the element group declaration named               **
        **                lom:customElements to a separate file (anyElement.xsd)  **
        **                and included this new file just before the XML Schema   **
        **                import statments.                                       **
        ****************************************************************************
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         License.  To view a copy of this license, see the file license.txt,
         visit http://creativecommons.org/licenses/by-sa/1.0 or send a letter to
         Creative Commons, 559 Nathan Abbott Way, Stanford, California 94305, USA.
      
       
         This file represents a composite schema for validating
         LOM V1.0 instances using custom validation for vocabulary values.
      
       
        ****************************************************************************
        **                           CHANGE HISTORY                               **
        ****************************************************************************
        ** 09/22/2003:  - Updated comment describing vocab/strict.xsd.  Indicated **
        **                that the strict.xsd is used to validate vocabularies    **
        **                defined in the LOM V1.0 Base Schema.                    **
        **              - Moved included schema elementNames.xsd just before      **
        **                elementTypes.xsd.                                       **
        **              - Moved the element declaration for the top-level lom     **
        **                metadata element to a separate file (rootElement.xsd)   **
        **                and included this file just after elementTypes.xsd.     **
        **              - Moved the XML Schema import statements before the XML   **
        **                Schema include statements.                              **
        **              - Moved the element group declaration named               **
        **                lom:customElements to a separate file (anyElement.xsd)  **
        **                and included this new file just before the XML Schema   **
        **                import statments.                                       **
        ****************************************************************************
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         License.  To view a copy of this license, see the file license.txt,
         visit http://creativecommons.org/licenses/by-sa/1.0 or send a letter to
         Creative Commons, 559 Nathan Abbott Way, Stanford, California 94305, USA.
     
      
        This file represents a composite schema for validating
        LOM V1.0 instances using loose validation for vocabulary values.
     
      
       ****************************************************************************
       **                           CHANGE HISTORY                               **
       ****************************************************************************
       ** 09/22/2003:  - Updated comment describing vocab/strict.xsd.  Indicated **
       **                that the strict.xsd is used to validate vocabularies    **
       **                defined in the LOM V1.0 Base Schema.                    **
       **              - Moved included schema elementNames.xsd just before      **
       **                elementTypes.xsd.                                       **
       **              - Moved the element declaration for the top-level lom     **
       **                metadata element to a separate file (rootElement.xsd)   **
       **                and included this file just after elementTypes.xsd.     **
       **              - Moved the XML Schema import statements before the XML   **
       **                Schema include statements.                              **
       **              - Moved the element group declaration named               **
       **                lom:customElements to a separate file (anyElement.xsd)  **
       **                and included this new file just before the XML Schema   **
       **                import statments.                                       **
       ****************************************************************************
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         License.  To view a copy of this license, see the file license.txt,
         visit http://creativecommons.org/licenses/by-sa/1.0 or send a letter to
         Creative Commons, 559 Nathan Abbott Way, Stanford, California 94305, USA.
      
       
         This file represents a composite schema for validating
         LOM V1.0 instances using strict validation for vocabulary values.
      
       
        ****************************************************************************
        **                           CHANGE HISTORY                               **
        ****************************************************************************
        ** 09/22/2003:  - Updated comment describing vocab/strict.xsd.  Indicated **
        **                that the strict.xsd is used to validate vocabularies    **
        **                defined in the LOM V1.0 Base Schema.                    **
        **              - Moved included schema elementNames.xsd just before      **
        **                elementTypes.xsd.                                       **
        **              - Moved the element declaration for the top-level lom     **
        **                metadata element to a separate file (rootElement.xsd)   **
        **                and included this file just after elementTypes.xsd.     **
        **              - Moved the XML Schema import statements before the XML   **
        **                Schema include statements.                              **
        **              - Moved the element group declaration named               **
        **                lom:customElements to a separate file (anyElement.xsd)  **
        **                and included this new file just before the XML Schema   **
        **                import statments.                                       **
        ****************************************************************************
      
   

  

   

   

   

   

   
   
   
   
   
   





		
			
				
				
				
				
				
				
				
			
		
		
		
	

		
			 
			 
			 
			 
			 
			
		
	
var g_objAPI = null;
var g_nAPI = 0;				// type of API to start searching for; allowable values: 0 - SCORM 2004; 1 - SCORM 1.2 (or 1.1)
var g_aAPI = ["1.0", "0.2"]	// Array that stores the API versions
var g_zAPIVersion = -1;
var g_bFinishDone = false;


function findAPI(win)
{
	// Search the window hierarchy for an object named "API_1484_11" for SCORM 2004 or "API" for SCORM 1.2 or below
	// Look in the current window (win) and recursively look in any child frames
	if(g_nAPI == 0)
	{
		if(win.API_1484_11 != null)
  	 	{
  	 		return win.API_1484_11;
		}
	} else if(g_nAPI == 1 || g_nAPI == "") {
		if (win.API != null)
		{
			g_zAPIVersion = g_aAPI[g_nAPI];
			return win.API;
		}
	}

	if (win.length > 0)  // check frames
	{
		for (var i=0;i<win.length;i++)
		{
			var objAPI = findAPI(win.frames[i]);
			if (objAPI != null)
			{
				return objAPI;
			}
		}
	}
	return null;
}


function getAPI(intAPISearchOrder)
{
	// intAPISearchOrder is 0 - start at current window and work way up; 1 - start at top window and work way down.
	var objAPI = null;
	intAPISearchOrder=((typeof(intAPISearchOrder)=='undefined')?0:intAPISearchOrder);
	if(intAPISearchOrder==0)
	{
		// start and the current window and recurse up through parent windows/frames
		var objCurrentWindow = window;
		objAPI = findAPI(objCurrentWindow);
		var xCount = 0;
		while(objCurrentWindow && !objAPI && xCount < 100)
		{
			xCount++;
			if((objCurrentWindow.opener != null) && (typeof(objCurrentWindow.opener) != "undefined"))
			{
				objCurrentWindow = objCurrentWindow.opener;
			} else {
				objCurrentWindow = objCurrentWindow.parent;
			}
			objAPI = findAPI(objCurrentWindow);
		}
		if((objAPI==null) && (g_nAPI < (g_aAPI.length-1)))
		{
			g_nAPI++;
			objAPI = getAPI(intAPISearchOrder);
		}
	} else {
		// start at the top window and recurse down through child frames
		objAPI = findAPI(this.top);

		if (objAPI == null)
		{
			// the API wasn't found in the current window's hierarchy.  If the
			// current window has an opener (was launched by another window),
			// check the opener's window hierarchy.
			objTopWindow=window.top;

			objTopWindow = objTopWindow.opener;

			while (objTopWindow && !objAPI)
			{
				//checking window opener
				objAPI = findAPI(objTopWindow.top);
				if (objAPI==null) objTopWindow = objTopWindow.opener;
			}
			if(objAPI==null && g_nAPI < (g_aAPI.length-1))
			{
				g_nAPI++;
				objAPI = getAPI(intAPISearchOrder);
			}
		}
	}
	if(objAPI==null)
	{
		// can't find API
	} else if(objAPI != null && g_zAPIVersion == -1) {
		g_zAPIVersion = objAPI.version;
	}

	return objAPI;
}

function setAPI()
{
	while(g_objAPI == undefined)
	{
		g_objAPI = getAPI(0);
	}
}

function isAPI() {
	return ((typeof(g_objAPI)!= "undefined") && (g_objAPI != null))
}

// called in the outer HTML file
// g_objAPI = getAPI();

function dataToFlash(layer, msg) {
	// set the comm HTML
	fcomValue = "<OBJECT classid=\"clsid:D27CDB6E-AE6D-11cf-96B8-444553540000\" codebase=\"http://download.macromedia.com/pub/shockwave/cabs/flash/swflash.cab#version=6,0,0,0\" WIDTH=\"2\" HEIGHT=\"2\" id=\"scorm_support\" ALIGN=\"\"> <PARAM NAME=movie VALUE=\"scorm_support.swf?invokeMethod=methodToExecute&lc_name=lc_name&param=" + msg + "\"> <PARAM NAME=quality VALUE=high> <PARAM NAME=bgcolor VALUE=#FFFFFF> <PARAM NAME=\"allowScriptAccess\" VALUE=\"sameDomain\"/> <EMBED src=\"scorm_support.swf?invokeMethod=methodToExecute&lc_name=lc_name&param=" + msg + "\" quality=high bgcolor=#FFFFFF  WIDTH=\"2\" HEIGHT=\"2\" NAME=\"scorm_support\" ALIGN=\"\" TYPE=\"application/x-shockwave-flash\" PLUGINSPAGE=\"http://www.macromedia.com/go/getflashplayer\" allowScriptAccess=\"sameDomain\"></EMBED> </OBJECT>";

	// get the browser info
	IE=0; NS4=0; NS6=0;
	if (navigator.appName.indexOf('Netscape')!=-1 && parseInt(navigator.appVersion)<5) {NS4=1;}
	if (navigator.appName.indexOf('Netscape')!=-1 && parseInt(navigator.appVersion)>4.9) {NS6=1;}
	if (navigator.appName.indexOf('Microsoft')!=-1 && parseInt(navigator.appVersion)>3) {IE=1;}

	if (IE==true)
	{
		IE_dynamic.document.body.innerHTML=fcomValue;
	}

	if (NS4)
	{
		// change the comm HTML
		fcomValue = "<OBJECT classid=\"clsid:D27CDB6E-AE6D-11cf-96B8-444553540000\" codebase=\"http://download.macromedia.com/pub/shockwave/cabs/flash/swflash.cab#version=6,0,0,0\" WIDTH=\"2\" HEIGHT=\"2\" id=\"scorm_support\" ALIGN=\"\"> <PARAM NAME=movie VALUE=\"scorm_support/scorm_support.swf?invokeMethod=methodToExecute&lc_name=lc_name&param=" + msg + "\"> <PARAM NAME=quality VALUE=high> <PARAM NAME=bgcolor VALUE=#FFFFFF> <PARAM NAME=\"allowScriptAccess\" VALUE=\"sameDomain\"/> <EMBED src=\"scorm_support/scorm_support.swf?invokeMethod=methodToExecute&lc_name=lc_name&param=" + msg + "\" quality=high bgcolor=#FFFFFF  WIDTH=\"2\" HEIGHT=\"2\" NAME=\"scorm_support\" ALIGN=\"\" TYPE=\"application/x-shockwave-flash\" PLUGINSPAGE=\"http://www.macromedia.com/go/getflashplayer\" allowScriptAccess=\"sameDomain\"></EMBED> </OBJECT>";

		eval('var echoecho = document.layers.NS_'+layer+'.document;');
		echoecho.open();
		echoecho.write(fcomValue);
		echoecho.close();
	}

	if (NS6)
	{
		// change the comm HTML
		fcomValue = "<OBJECT classid=\"clsid:D27CDB6E-AE6D-11cf-96B8-444553540000\" codebase=\"http://download.macromedia.com/pub/shockwave/cabs/flash/swflash.cab#version=6,0,0,0\" WIDTH=\"2\" HEIGHT=\"2\" id=\"scorm_support\" ALIGN=\"\"> <PARAM NAME=movie VALUE=\"scorm_support/scorm_support.swf?invokeMethod=methodToExecute&lc_name=lc_name&param=" + msg + "\"> <PARAM NAME=quality VALUE=high> <PARAM NAME=bgcolor VALUE=#FFFFFF> <PARAM NAME=\"allowScriptAccess\" VALUE=\"sameDomain\"/> <EMBED src=\"scorm_support/scorm_support.swf?invokeMethod=methodToExecute&lc_name=lc_name&param=" + msg + "\" quality=high bgcolor=#FFFFFF  WIDTH=\"2\" HEIGHT=\"2\" NAME=\"scorm_support\" ALIGN=\"\" TYPE=\"application/x-shockwave-flash\" PLUGINSPAGE=\"http://www.macromedia.com/go/getflashplayer\" allowScriptAccess=\"sameDomain\"></EMBED> </OBJECT>";

		document.getElementById('NS_'+layer).innerHTML =fcomValue;
	}
}


function dataFromFlash(strSCOfunction, strSCOproperty, varSCOvalue, strFLvariableName) {
	var strEval = "";
	var varResult = false;
	if(isAPI())
	{
		if (varSCOvalue != "")
		{
			strEval = "g_objAPI." + strSCOfunction + "('" + strSCOproperty + "', '" + varSCOvalue + "');";
		} else {
			if(strSCOfunction=="LMSGetLastError")
			{
				strEval = "g_objAPI." + strSCOfunction + "(" + strSCOproperty + ");";
			} else {
				strEval = "g_objAPI." + strSCOfunction + "('" + strSCOproperty + "');";
			}
		}
	} else {
		if (SCOvalue != "")
		{
			strEval = strSCOfunction + "('" + strSCOproperty + "', '" + varSCOvalue + "');";
		} else {
			strEval = strSCOfunction + "('" + strSCOproperty + "');";
		}
	}
	varResult = eval(strEval);
	if(strSCOfunction == "LMSFinish" || strSCOfunction == "Terminate")
	{
		// set global variable to result of Finish function
		g_bFinishDone = varResult;
	}
	dataToFlash('dynamic', strFLvariableName + "|" + varResult);
}
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       This component schema provides attribute group declarations for metadata
       elements to support loose validation of element uniqueness constraints.
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       This component schema provides attribute group declarations for metadata
       elements to support strict validation of element uniqueness constraints,
       by providing the attribute uniqueElementName for each metadata element
       that should appear with multiplicity at most one.
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         This component schema provides simple type declarations for metadata
         elements whose values are taken from a vocabulary datatype.

         This component schema supports strict validation of both standard and custom
         vocabulary values by checking that both the source and value are taken
         from either the standard token set or from a custom token set.
      
   

    
    
  
   

   
    
       
   

   
    
       
   

   
    
       
   

   
    
       
   

   
    
       
   

   
    
       
   

   
    
       
   

   
    
       
   

   
    
       
   

   
    
       
   

   
    
       
   

   
    
       
   

   
    
       
   

   
    
       
   

   
    
       
   

   
    
       
   

   
    
       
   

   
    
       
   

   
    
       
   




 

   
     
       This work is licensed under the Creative Commons Attribution-ShareAlike
       License.  To view a copy of this license, see the file license.txt,
       visit http://creativecommons.org/licenses/by-sa/1.0 or send a letter to
       Creative Commons, 559 Nathan Abbott Way, Stanford, California 94305, USA.
    

     
       This component schema provides simple type declarations for metadata
       elements whose values are taken from a vocabulary datatype.

       This component schema supports loose validation of vocabulary value constraints
       by allowing both the source and value to be arbitrary strings.
    
  

   

  

  
   
     
  

  
   
     
  

  
   
     
  

  
   
     
  

  
   
     
  

  
   
     
  

  
   
     
  

  
   
     
  

  
   
     
  

  
   
     
  

  
   
     
  

  
   
     
  

  
   
     
  

  
   
     
  

  
   
     
  

  
   
     
  

  
   
     
  

  
   
     
  

  
   
     
  




 

    
       
         This work is licensed under the Creative Commons Attribution-ShareAlike
         License.  To view a copy of this license, see the file license.txt,
         visit http://creativecommons.org/licenses/by-sa/1.0 or send a letter to
         Creative Commons, 559 Nathan Abbott Way, Stanford, California 94305, USA.
      

       
         This component schema provides simple type declarations for metadata
         elements whose values are taken from a vocabulary datatype.

         This component schema supports strict validation of standard vocabulary values by
         checking that both the source and value are from the standard token set.
      
   

    

   

   
    
       
   

   
    
       
   

   
    
       
   

   
    
       
   

   
    
       
   

   
    
       
   

   
    
       
   

   
    
       
   

   
    
       
   
 
   
    
       
   
 
   
    
       
   

   
    
       
   

   
    
       
   

   
    
       
   

   
    
       
   

   
    
       
   

   
    
       
   

   
    
       
   

   
    
       
   




 

  
   
   See http://www.w3.org/XML/1998/namespace.html and
   http://www.w3.org/TR/REC-xml for information about this namespace.
  
 

  
   This schema defines attributes and an attribute group
        suitable for use by
        schemas wishing to allow xml:base, xml:lang or xml:space attributes
        on elements they define.

        To enable this, such a schema must import this schema
        for the XML namespace, e.g. as follows:
        <schema . . .>
         . . .
         <import namespace="http://www.w3.org/XML/1998/namespace"
                    schemaLocation="http://www.w3.org/2001/03/xml.xsd"/>

        Subsequently, qualified reference to any of the attributes
        or the group defined below will have the desired effect, e.g.

        <type . . .>
         . . .
         <attributeGroup ref="xml:specialAttrs"/>
 
         will define a type which will schema-validate an instance
         element with any of those attributes
 

  
   In keeping with the XML Schema WG's standard versioning
   policy, this schema document will persist at
   http://www.w3.org/2001/03/xml.xsd.
   At the date of issue it can also be found at
   http://www.w3.org/2001/xml.xsd.
   The schema document at that URI may however change in the future,
   in order to remain compatible with the latest version of XML Schema
   itself.  In other words, if the XML Schema namespace changes, the version
   of this document at
   http://www.w3.org/2001/xml.xsd will change
   accordingly; the version at
   http://www.w3.org/2001/03/xml.xsd will not change.
  
 

  
   
    In due course, we should install the relevant ISO 2- and 3-letter
         codes as the enumerated possible values . . .
  
 

  
   
    
     
     
   
  
 

  
   
    See http://www.w3.org/TR/xmlbase/ for
                     information about this attribute.
  
 

  
   
   
   
 




<!-- DTD for XML Schemas: Part 1: Structures
     Public Identifier: "-//W3C//DTD XMLSCHEMA 200102//EN"
     Official Location: http://www.w3.org/2001/XMLSchema.dtd -->
<!-- $Id: XMLSchema.dtd,v 1.30 2001/03/16 15:23:02 ht Exp $ -->
<!-- Note this DTD is NOT normative, or even definitive. -->           <!--d-->
<!-- prose copy in the structures REC is the definitive version -->    <!--d-->
<!-- (which shouldn't differ from this one except for this -->         <!--d-->
<!-- comment and entity expansions, but just in case) -->              <!--d-->
<!-- With the exception of cases with multiple namespace
     prefixes for the XML Schema namespace, any XML document which is
     not valid per this DTD given redefinitions in its internal subset of the
     'p' and 's' parameter entities below appropriate to its namespace
     declaration of the XML Schema namespace is almost certainly not
     a valid schema. -->

<!-- The simpleType element and its constituent parts
     are defined in XML Schema: Part 2: Datatypes -->
<!ENTITY % xs-datatypes PUBLIC 'datatypes' 'datatypes.dtd' >

<!ENTITY % p 'xs:'> <!-- can be overriden in the internal subset of a
                         schema document to establish a different
                         namespace prefix -->
<!ENTITY % s ':xs'> <!-- if %p is defined (e.g. as foo:) then you must
                         also define %s as the suffix for the appropriate
                         namespace declaration (e.g. :foo) -->
<!ENTITY % nds 'xmlns%s;'>

<!-- Define all the element names, with optional prefix -->
<!ENTITY % schema "%p;schema">
<!ENTITY % complexType "%p;complexType">
<!ENTITY % complexContent "%p;complexContent">
<!ENTITY % simpleContent "%p;simpleContent">
<!ENTITY % extension "%p;extension">
<!ENTITY % element "%p;element">
<!ENTITY % unique "%p;unique">
<!ENTITY % key "%p;key">
<!ENTITY % keyref "%p;keyref">
<!ENTITY % selector "%p;selector">
<!ENTITY % field "%p;field">
<!ENTITY % group "%p;group">
<!ENTITY % all "%p;all">
<!ENTITY % choice "%p;choice">
<!ENTITY % sequence "%p;sequence">
<!ENTITY % any "%p;any">
<!ENTITY % anyAttribute "%p;anyAttribute">
<!ENTITY % attribute "%p;attribute">
<!ENTITY % attributeGroup "%p;attributeGroup">
<!ENTITY % include "%p;include">
<!ENTITY % import "%p;import">
<!ENTITY % redefine "%p;redefine">
<!ENTITY % notation "%p;notation">

<!-- annotation elements -->
<!ENTITY % annotation "%p;annotation">
<!ENTITY % appinfo "%p;appinfo">
<!ENTITY % documentation "%p;documentation">

<!-- Customisation entities for the ATTLIST of each element type.
     Define one of these if your schema takes advantage of the
     anyAttribute='##other' in the schema for schemas -->

<!ENTITY % schemaAttrs ''>
<!ENTITY % complexTypeAttrs ''>
<!ENTITY % complexContentAttrs ''>
<!ENTITY % simpleContentAttrs ''>
<!ENTITY % extensionAttrs ''>
<!ENTITY % elementAttrs ''>
<!ENTITY % groupAttrs ''>
<!ENTITY % allAttrs ''>
<!ENTITY % choiceAttrs ''>
<!ENTITY % sequenceAttrs ''>
<!ENTITY % anyAttrs ''>
<!ENTITY % anyAttributeAttrs ''>
<!ENTITY % attributeAttrs ''>
<!ENTITY % attributeGroupAttrs ''>
<!ENTITY % uniqueAttrs ''>
<!ENTITY % keyAttrs ''>
<!ENTITY % keyrefAttrs ''>
<!ENTITY % selectorAttrs ''>
<!ENTITY % fieldAttrs ''>
<!ENTITY % includeAttrs ''>
<!ENTITY % importAttrs ''>
<!ENTITY % redefineAttrs ''>
<!ENTITY % notationAttrs ''>
<!ENTITY % annotationAttrs ''>
<!ENTITY % appinfoAttrs ''>
<!ENTITY % documentationAttrs ''>

<!ENTITY % complexDerivationSet "CDATA">
      <!-- #all or space-separated list drawn from derivationChoice -->
<!ENTITY % blockSet "CDATA">
      <!-- #all or space-separated list drawn from
                      derivationChoice + 'substitution' -->

<!ENTITY % mgs '%all; | %choice; | %sequence;'>
<!ENTITY % cs '%choice; | %sequence;'>
<!ENTITY % formValues '(qualified|unqualified)'>


<!ENTITY % attrDecls    '((%attribute;| %attributeGroup;)*,(%anyAttribute;)?)'>

<!ENTITY % particleAndAttrs '((%mgs; | %group;)?, %attrDecls;)'>

<!-- This is used in part2 -->
<!ENTITY % restriction1 '((%mgs; | %group;)?)'>

%xs-datatypes;

<!-- the duplication below is to produce an unambiguous content model
     which allows annotation everywhere -->
<!ELEMENT %schema; ((%include; | %import; | %redefine; | %annotation;)*,
                    ((%simpleType; | %complexType;
                      | %element; | %attribute;
                      | %attributeGroup; | %group;
                      | %notation; ),
                     (%annotation;)*)* )>
<!ATTLIST %schema;
   targetNamespace      %URIref;               #IMPLIED
   version              CDATA                  #IMPLIED
   %nds;                %URIref;               #FIXED 'http://www.w3.org/2001/XMLSchema'
   xmlns                CDATA                  #IMPLIED
   finalDefault         %complexDerivationSet; ''
   blockDefault         %blockSet;             ''
   id                   ID                     #IMPLIED
   elementFormDefault   %formValues;           'unqualified'
   attributeFormDefault %formValues;           'unqualified'
   xml:lang             CDATA                  #IMPLIED
   %schemaAttrs;>
<!-- Note the xmlns declaration is NOT in the Schema for Schemas,
     because at the Infoset level where schemas operate,
     xmlns(:prefix) is NOT an attribute! -->
<!-- The declaration of xmlns is a convenience for schema authors -->
 
<!-- The id attribute here and below is for use in external references
     from non-schemas using simple fragment identifiers.
     It is NOT used for schema-to-schema reference, internal or
     external. -->

<!-- a type is a named content type specification which allows attribute
     declarations-->
<!-- -->

<!ELEMENT %complexType; ((%annotation;)?,
                         (%simpleContent;|%complexContent;|
                          %particleAndAttrs;))>

<!ATTLIST %complexType;
          name      %NCName;                        #IMPLIED
          id        ID                              #IMPLIED
          abstract  %boolean;                       #IMPLIED
          final     %complexDerivationSet;          #IMPLIED
          block     %complexDerivationSet;          #IMPLIED
          mixed (true|false) 'false'
          %complexTypeAttrs;>

<!-- particleAndAttrs is shorthand for a root type -->
<!-- mixed is disallowed if simpleContent, overriden if complexContent
     has one too. -->

<!-- If anyAttribute appears in one or more referenced attributeGroups
     and/or explicitly, the intersection of the permissions is used -->

<!ELEMENT %complexContent; (%restriction;|%extension;)>
<!ATTLIST %complexContent;
          mixed (true|false) #IMPLIED
          id    ID           #IMPLIED
          %complexContentAttrs;>

<!-- restriction should use the branch defined above, not the simple
     one from part2; extension should use the full model  -->

<!ELEMENT %simpleContent; (%restriction;|%extension;)>
<!ATTLIST %simpleContent;
          id    ID           #IMPLIED
          %simpleContentAttrs;>

<!-- restriction should use the simple branch from part2, not the 
     one defined above; extension should have no particle  -->

<!ELEMENT %extension; (%particleAndAttrs;)>
<!ATTLIST %extension;
          base  %QName;      #REQUIRED
          id    ID           #IMPLIED
          %extensionAttrs;>

<!-- an element is declared by either:
 a name and a type (either nested or referenced via the type attribute)
 or a ref to an existing element declaration -->

<!ELEMENT %element; ((%annotation;)?, (%complexType;| %simpleType;)?,
                     (%unique; | %key; | %keyref;)*)>
<!-- simpleType or complexType only if no type|ref attribute -->
<!-- ref not allowed at top level -->
<!ATTLIST %element;
            name               %NCName;               #IMPLIED
            id                 ID                     #IMPLIED
            ref                %QName;                #IMPLIED
            type               %QName;                #IMPLIED
            minOccurs          %nonNegativeInteger;   #IMPLIED
            maxOccurs          CDATA                  #IMPLIED
            nillable           %boolean;              #IMPLIED
            substitutionGroup  %QName;                #IMPLIED
            abstract           %boolean;              #IMPLIED
            final              %complexDerivationSet; #IMPLIED
            block              %blockSet;             #IMPLIED
            default            CDATA                  #IMPLIED
            fixed              CDATA                  #IMPLIED
            form               %formValues;           #IMPLIED
            %elementAttrs;>
<!-- type and ref are mutually exclusive.
     name and ref are mutually exclusive, one is required -->
<!-- In the absence of type AND ref, type defaults to type of
     substitutionGroup, if any, else the ur-type, i.e. unconstrained -->
<!-- default and fixed are mutually exclusive -->

<!ELEMENT %group; ((%annotation;)?,(%mgs;)?)>
<!ATTLIST %group; 
          name        %NCName;               #IMPLIED
          ref         %QName;                #IMPLIED
          minOccurs   %nonNegativeInteger;   #IMPLIED
          maxOccurs   CDATA                  #IMPLIED
          id          ID                     #IMPLIED
          %groupAttrs;>

<!ELEMENT %all; ((%annotation;)?, (%element;)*)>
<!ATTLIST %all;
          minOccurs   (1)                    #IMPLIED
          maxOccurs   (1)                    #IMPLIED
          id          ID                     #IMPLIED
          %allAttrs;>

<!ELEMENT %choice; ((%annotation;)?, (%element;| %group;| %cs; | %any;)*)>
<!ATTLIST %choice;
          minOccurs   %nonNegativeInteger;   #IMPLIED
          maxOccurs   CDATA                  #IMPLIED
          id          ID                     #IMPLIED
          %choiceAttrs;>

<!ELEMENT %sequence; ((%annotation;)?, (%element;| %group;| %cs; | %any;)*)>
<!ATTLIST %sequence;
          minOccurs   %nonNegativeInteger;   #IMPLIED
          maxOccurs   CDATA                  #IMPLIED
          id          ID                     #IMPLIED
          %sequenceAttrs;>

<!-- an anonymous grouping in a model, or
     a top-level named group definition, or a reference to same -->

<!-- Note that if order is 'all', group is not allowed inside.
     If order is 'all' THIS group must be alone (or referenced alone) at
     the top level of a content model -->
<!-- If order is 'all', minOccurs==maxOccurs==1 on element/any inside -->
<!-- Should allow minOccurs=0 inside order='all' . . . -->

<!ELEMENT %any; (%annotation;)?>
<!ATTLIST %any;
            namespace       CDATA                  '##any'
            processContents (skip|lax|strict)      'strict'
            minOccurs       %nonNegativeInteger;   '1'
            maxOccurs       CDATA                  '1'
            id              ID                     #IMPLIED
            %anyAttrs;>

<!-- namespace is interpreted as follows:
                  ##any      - - any non-conflicting WFXML at all

                  ##other    - - any non-conflicting WFXML from namespace other
                                  than targetNamespace

                  ##local    - - any unqualified non-conflicting WFXML/attribute
                  one or     - - any non-conflicting WFXML from
                  more URI        the listed namespaces
                  references

                  ##targetNamespace ##local may appear in the above list,
                    with the obvious meaning -->

<!ELEMENT %anyAttribute; (%annotation;)?>
<!ATTLIST %anyAttribute;
            namespace       CDATA              '##any'
            processContents (skip|lax|strict)  'strict'
            id              ID                 #IMPLIED
            %anyAttributeAttrs;>
<!-- namespace is interpreted as for 'any' above -->

<!-- simpleType only if no type|ref attribute -->
<!-- ref not allowed at top level, name iff at top level -->
<!ELEMENT %attribute; ((%annotation;)?, (%simpleType;)?)>
<!ATTLIST %attribute;
          name      %NCName;      #IMPLIED
          id        ID            #IMPLIED
          ref       %QName;       #IMPLIED
          type      %QName;       #IMPLIED
          use       (prohibited|optional|required) #IMPLIED
          default   CDATA         #IMPLIED
          fixed     CDATA         #IMPLIED
          form      %formValues;  #IMPLIED
          %attributeAttrs;>
<!-- type and ref are mutually exclusive.
     name and ref are mutually exclusive, one is required -->
<!-- default for use is optional when nested, none otherwise -->
<!-- default and fixed are mutually exclusive -->
<!-- type attr and simpleType content are mutually exclusive -->

<!-- an attributeGroup is a named collection of attribute decls, or a
     reference thereto -->
<!ELEMENT %attributeGroup; ((%annotation;)?,
                       (%attribute; | %attributeGroup;)*,
                       (%anyAttribute;)?) >
<!ATTLIST %attributeGroup;
                 name       %NCName;       #IMPLIED
                 id         ID             #IMPLIED
                 ref        %QName;        #IMPLIED
                 %attributeGroupAttrs;>

<!-- ref iff no content, no name.  ref iff not top level -->

<!-- better reference mechanisms -->
<!ELEMENT %unique; ((%annotation;)?, %selector;, (%field;)+)>
<!ATTLIST %unique;
          name     %NCName;       #REQUIRED
	  id       ID             #IMPLIED
	  %uniqueAttrs;>

<!ELEMENT %key;    ((%annotation;)?, %selector;, (%field;)+)>
<!ATTLIST %key;
          name     %NCName;       #REQUIRED
	  id       ID             #IMPLIED
	  %keyAttrs;>

<!ELEMENT %keyref; ((%annotation;)?, %selector;, (%field;)+)>
<!ATTLIST %keyref;
          name     %NCName;       #REQUIRED
	  refer    %QName;        #REQUIRED
	  id       ID             #IMPLIED
	  %keyrefAttrs;>

<!ELEMENT %selector; ((%annotation;)?)>
<!ATTLIST %selector;
          xpath %XPathExpr; #REQUIRED
          id    ID          #IMPLIED
          %selectorAttrs;>
<!ELEMENT %field; ((%annotation;)?)>
<!ATTLIST %field;
          xpath %XPathExpr; #REQUIRED
          id    ID          #IMPLIED
          %fieldAttrs;>

<!-- Schema combination mechanisms -->
<!ELEMENT %include; (%annotation;)?>
<!ATTLIST %include;
          schemaLocation %URIref; #REQUIRED
          id             ID       #IMPLIED
          %includeAttrs;>

<!ELEMENT %import; (%annotation;)?>
<!ATTLIST %import;
          namespace      %URIref; #IMPLIED
          schemaLocation %URIref; #IMPLIED
          id             ID       #IMPLIED
          %importAttrs;>

<!ELEMENT %redefine; (%annotation; | %simpleType; | %complexType; |
                      %attributeGroup; | %group;)*>
<!ATTLIST %redefine;
          schemaLocation %URIref; #REQUIRED
          id             ID       #IMPLIED
          %redefineAttrs;>

<!ELEMENT %notation; (%annotation;)?>
<!ATTLIST %notation;
	  name        %NCName;    #REQUIRED
	  id          ID          #IMPLIED
	  public      CDATA       #REQUIRED
	  system      %URIref;    #IMPLIED
	  %notationAttrs;>

<!-- Annotation is either application information or documentation -->
<!-- By having these here they are available for datatypes as well
     as all the structures elements -->

<!ELEMENT %annotation; (%appinfo; | %documentation;)*>
<!ATTLIST %annotation; %annotationAttrs;>

<!-- User must define annotation elements in internal subset for this
     to work -->
<!ELEMENT %appinfo; ANY>   <!-- too restrictive -->
<!ATTLIST %appinfo;
          source     %URIref;      #IMPLIED
          id         ID         #IMPLIED
          %appinfoAttrs;>
<!ELEMENT %documentation; ANY>   <!-- too restrictive -->
<!ATTLIST %documentation;
          source     %URIref;   #IMPLIED
          id         ID         #IMPLIED
          xml:lang   CDATA      #IMPLIED
          %documentationAttrs;>

<!NOTATION XMLSchemaStructures PUBLIC
           'structures' 'http://www.w3.org/2001/XMLSchema.xsd' >
<!NOTATION XML PUBLIC
           'REC-xml-1998-0210' 'http://www.w3.org/TR/1998/REC-xml-19980210' >




		
			 
			 
			 
			 
			 
			
		
	
var g_objAPI = null;
var g_nAPI = 1;				// type of API to start searching for; allowable values: 0 - SCORM 2004; 1 - SCORM 1.2 (or 1.1)
var g_aAPI = ["1.0", "0.2"]	// Array that stores the API versions
var g_zAPIVersion = -1;
var g_bFinishDone = false;


function findAPI(win)
{
	// Search the window hierarchy for an object named "API_1484_11" for SCORM 2004 or "API" for SCORM 1.2 or below
	// Look in the current window (win) and recursively look in any child frames
	if(g_nAPI == 0)
	{
		if(win.API_1484_11 != null)
  	 	{
  	 		return win.API_1484_11;
		}
	} else if(g_nAPI == 1 || g_nAPI == "") {
		if (win.API != null)
		{
			g_zAPIVersion = g_aAPI[g_nAPI];
			return win.API;
		}
	}

	if (win.length > 0)  // check frames
	{
		for (var i=0;i<win.length;i++)
		{
			var objAPI = findAPI(win.frames[i]);
			if (objAPI != null)
			{
				return objAPI;
			}
		}
	}
	return null;
}


function getAPI(intAPISearchOrder)
{
	// intAPISearchOrder is 0 - start at current window and work way up; 1 - start at top window and work way down.
	var objAPI = null;
	intAPISearchOrder=((typeof(intAPISearchOrder)=='undefined')?0:intAPISearchOrder);
	if(intAPISearchOrder==0)
	{
		// start and the current window and recurse up through parent windows/frames
		var objCurrentWindow = window;
		objAPI = findAPI(objCurrentWindow);
		var xCount = 0;
		while(objCurrentWindow && !objAPI && xCount < 100)
		{
			xCount++;
			if((objCurrentWindow.opener != null) && (typeof(objCurrentWindow.opener) != "undefined"))
			{
				objCurrentWindow = objCurrentWindow.opener;
			} else {
				objCurrentWindow = objCurrentWindow.parent;
			}
			objAPI = findAPI(objCurrentWindow);
		}
		if((objAPI==null) && (g_nAPI < (g_aAPI.length-1)))
		{
			g_nAPI++;
			objAPI = getAPI(intAPISearchOrder);
		}
	} else {
		// start at the top window and recurse down through child frames
		objAPI = findAPI(this.top);

		if (objAPI == null)
		{
			// the API wasn't found in the current window's hierarchy.  If the
			// current window has an opener (was launched by another window),
			// check the opener's window hierarchy.
			objTopWindow=window.top;

			objTopWindow = objTopWindow.opener;

			while (objTopWindow && !objAPI)
			{
				//checking window opener
				objAPI = findAPI(objTopWindow.top);
				if (objAPI==null) objTopWindow = objTopWindow.opener;
			}
			if(objAPI==null && g_nAPI < (g_aAPI.length-1))
			{
				g_nAPI++;
				objAPI = getAPI(intAPISearchOrder);
			}
		}
	}
	if(objAPI==null)
	{
		// can't find API
	} else if(objAPI != null && g_zAPIVersion == -1) {
		g_zAPIVersion = objAPI.version;
	}

	return objAPI;
}

function setAPI()
{
	while(g_objAPI == undefined)
	{
		g_objAPI = getAPI(0);
	}
}

function isAPI() {
	return ((typeof(g_objAPI)!= "undefined") && (g_objAPI != null))
}

// called in the outer HTML file
// g_objAPI = getAPI();

function dataToFlash(layer, msg) {
	// set the comm HTML
	fcomValue = "<OBJECT classid=\"clsid:D27CDB6E-AE6D-11cf-96B8-444553540000\" codebase=\"http://download.macromedia.com/pub/shockwave/cabs/flash/swflash.cab#version=6,0,0,0\" WIDTH=\"2\" HEIGHT=\"2\" id=\"scorm_support\" ALIGN=\"\"> <PARAM NAME=movie VALUE=\"scorm_support.swf?invokeMethod=methodToExecute&lc_name=lc_name&param=" + msg + "\"> <PARAM NAME=quality VALUE=high> <PARAM NAME=bgcolor VALUE=#FFFFFF> <PARAM NAME=\"allowScriptAccess\" VALUE=\"sameDomain\"/> <EMBED src=\"scorm_support.swf?invokeMethod=methodToExecute&lc_name=lc_name&param=" + msg + "\" quality=high bgcolor=#FFFFFF  WIDTH=\"2\" HEIGHT=\"2\" NAME=\"scorm_support\" ALIGN=\"\" TYPE=\"application/x-shockwave-flash\" PLUGINSPAGE=\"http://www.macromedia.com/go/getflashplayer\" allowScriptAccess=\"sameDomain\"></EMBED> </OBJECT>";

	// get the browser info
	IE=0; NS4=0; NS6=0;
	if (navigator.appName.indexOf('Netscape')!=-1 && parseInt(navigator.appVersion)<5) {NS4=1;}
	if (navigator.appName.indexOf('Netscape')!=-1 && parseInt(navigator.appVersion)>4.9) {NS6=1;}
	if (navigator.appName.indexOf('Microsoft')!=-1 && parseInt(navigator.appVersion)>3) {IE=1;}

	if (IE==true)
	{
		IE_dynamic.document.body.innerHTML=fcomValue;
	}

	if (NS4)
	{
		// change the comm HTML
		fcomValue = "<OBJECT classid=\"clsid:D27CDB6E-AE6D-11cf-96B8-444553540000\" codebase=\"http://download.macromedia.com/pub/shockwave/cabs/flash/swflash.cab#version=6,0,0,0\" WIDTH=\"2\" HEIGHT=\"2\" id=\"scorm_support\" ALIGN=\"\"> <PARAM NAME=movie VALUE=\"scorm_support/scorm_support.swf?invokeMethod=methodToExecute&lc_name=lc_name&param=" + msg + "\"> <PARAM NAME=quality VALUE=high> <PARAM NAME=bgcolor VALUE=#FFFFFF> <PARAM NAME=\"allowScriptAccess\" VALUE=\"sameDomain\"/> <EMBED src=\"scorm_support/scorm_support.swf?invokeMethod=methodToExecute&lc_name=lc_name&param=" + msg + "\" quality=high bgcolor=#FFFFFF  WIDTH=\"2\" HEIGHT=\"2\" NAME=\"scorm_support\" ALIGN=\"\" TYPE=\"application/x-shockwave-flash\" PLUGINSPAGE=\"http://www.macromedia.com/go/getflashplayer\" allowScriptAccess=\"sameDomain\"></EMBED> </OBJECT>";

		eval('var echoecho = document.layers.NS_'+layer+'.document;');
		echoecho.open();
		echoecho.write(fcomValue);
		echoecho.close();
	}

	if (NS6)
	{
		// change the comm HTML
		fcomValue = "<OBJECT classid=\"clsid:D27CDB6E-AE6D-11cf-96B8-444553540000\" codebase=\"http://download.macromedia.com/pub/shockwave/cabs/flash/swflash.cab#version=6,0,0,0\" WIDTH=\"2\" HEIGHT=\"2\" id=\"scorm_support\" ALIGN=\"\"> <PARAM NAME=movie VALUE=\"scorm_support/scorm_support.swf?invokeMethod=methodToExecute&lc_name=lc_name&param=" + msg + "\"> <PARAM NAME=quality VALUE=high> <PARAM NAME=bgcolor VALUE=#FFFFFF> <PARAM NAME=\"allowScriptAccess\" VALUE=\"sameDomain\"/> <EMBED src=\"scorm_support/scorm_support.swf?invokeMethod=methodToExecute&lc_name=lc_name&param=" + msg + "\" quality=high bgcolor=#FFFFFF  WIDTH=\"2\" HEIGHT=\"2\" NAME=\"scorm_support\" ALIGN=\"\" TYPE=\"application/x-shockwave-flash\" PLUGINSPAGE=\"http://www.macromedia.com/go/getflashplayer\" allowScriptAccess=\"sameDomain\"></EMBED> </OBJECT>";

		document.getElementById('NS_'+layer).innerHTML =fcomValue;
	}
}


function dataFromFlash(strSCOfunction, strSCOproperty, varSCOvalue, strFLvariableName) {
	var strEval = "";
	var varResult = false;
	if(isAPI())
	{
		if (varSCOvalue != "")
		{
			strEval = "g_objAPI." + strSCOfunction + "('" + strSCOproperty + "', '" + varSCOvalue + "');";
		} else {
			if(strSCOfunction=="LMSGetLastError")
			{
				strEval = "g_objAPI." + strSCOfunction + "(" + strSCOproperty + ");";
			} else {
				strEval = "g_objAPI." + strSCOfunction + "('" + strSCOproperty + "');";
			}
		}
	} else {
		if (SCOvalue != "")
		{
			strEval = strSCOfunction + "('" + strSCOproperty + "', '" + varSCOvalue + "');";
		} else {
			strEval = strSCOfunction + "('" + strSCOproperty + "');";
		}
	}
	varResult = eval(strEval);
	if(strSCOfunction == "LMSFinish" || strSCOfunction == "Terminate")
	{
		// set global variable to result of Finish function
		g_bFinishDone = varResult;
	}
	dataToFlash('dynamic', strFLvariableName + "|" + varResult);
}
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Evaluation Planning Tools: How to Assess Community Corrections Programs


Session 3


Becky Noréus, Research Analyst, USM


George Shaler, Research Associate, USMMichele Polacsek, University of New England
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Adobe Presenter Buttons


•Navigation buttons in Presenter


–Pause/Play–Back–Next–Volume


•Attachments (paperclip)


–Print–Save


•Full Screen


ContinueGo BackShow me!
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PauseBackNextMake Full ScreenVolumeMaximize Window
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Play


ContinueGo Back


View Attachments
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Steps in the Evaluation Process


1. EngageStakeholders2. DescribeProgram3. Determine EvaluationDesign4. CollectData5. Analyze andInterpret Data6. Ensure Use and ShareLessons LearnedSTART HERE
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Session #2 Re -Cap


•Develop evaluation questions


–How–Why


•Create performance indicators•SMART•Performance measures




		___________________________________


___________________________________


___________________________________


___________________________________


___________________________________


___________________________________


___________________________________



		Slide 7

		

[image: image7.emf]Juvenile Justice Advisory Group


USM, Muskie School of Public Service


Measures Exercise


Long-TermOutcomeIntermediate OutcomeInitial OutcomeInterventionsEvaluationQuestionsPerformance IndicatorsMeasureImproved school attendanceHave RLP students’ overall attendance improved  when they return to their sending school?1 year after completing the program, 25% of 60 (15 of 60) students will have improved their attendance by 5% when they return to their sending school. % of students who improved their attendance when they return to their sending school.Students will attend RLP regularlyDid student attend RLP regularly?During each quarter in RLP 70 % (42 of 60) of students will not have more than 5 unexcused absences. (full day)% of students who will not have more than 5 unexcused absences. 


ContinueGo BackHelp
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Measures Exercise


Long-TermOutcomeIntermediate OutcomeInitial OutcomeInterventionsEvaluationQuestionsPerformance IndicatorsMeasureStudents will develop positive attitudes towardsschoolDid students develop positive attitudes toward school?Upon completion of RLP 65% (41 of 60) of students will report having a more positive attitude towards school.% of students who report an increase in their positive attitude towards school. Restorative Learning ProgramWere the students satisfied with the Restorative Learning Program?By Fall 2008, 65%  (41 of 60)  of student will report they are ‘very satisfied’ with the program.  % of students who report being very satisfied with the program. 


ContinueGo BackHelp
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Measures Exercise


Long-TermOutcomeIntermediate OutcomeInitial OutcomeInterventionsEvaluationQuestionsPerformanceIndicatorMeasure


ContinueGo Back
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Training Objectives  -Today


•Refine your logic models


•Complete Data Exercises Worksheet•Understand data collection


–What to collect–When
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1. EngageStakeholders2. DescribeProgram3. Determine EvaluationDesign4. CollectData5. Analyze andInterpret Data6. Ensure Use andShare LessonsLearnedSTART HERE


Steps in the Evaluation Process
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Determine Evaluation Design/Method


1.Have logic model


2.Develop evaluation questions3.Create relevant performance 


indicators and measures


4.Choose data sources and time lines
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Data: Things to Think About


•Multiple sources and types (qualitative and quantitative)


•Quality (reliability and validity), 


quantity and logistics


•Collecting data (cost, skills, 


confidentiality, etc)


•Comparability across sites
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Data Types


•Qualitative Data: Information gathered from words, observations and descriptions having been gained from documents, diaries, case studies, interviews, or focus groups


•Quantitative Data : Information focusing on 


things that can be counted, categorized and subjected to statistical analysis
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Data Quality


•Reliability: The extent to which a technique/instrument applied repeatedly will produce the same result (measure or score) if applied two or more times, reproducibility


•Validity: Measuring what you intended to 


measure 
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Confidentiality


•Means ensuring that any data gathered from an individual or organization is done so without harming their privacy. Unless permission is granted, any data that are released should not reveal a person’s identity.


•National Institutes of Health website 


http://grants.nih.gov/grants/policy/hs/index.htm
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Comparability


•Maine Dept of Education  –tracks educational information for the children in Maine


•MYDAUS(Maine Youth Drug and Alcohol Use Survey)  –


tracks tobacco and alcohol use for children in Maine


•BRFSS(Behavioral Risk Factor Surveillance system)  –


national data about health risks, can get state data


•Kids Count –tracks the status of children in the US, can 


get state data


•Maine Marks –tracks delivery of services to Maine 


children. They collect info from a variety of sources.


ContinueGo Back
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Logic Model


ProgramComponentsInitialOutcomesLong-TermOutcomes


Interventions


IntermediateOutcomes


ProcessImpactOutcome


ContinueGo Back
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Process


HOW a program is implemented


•What activities were conducted?•What materials or services did participants 


receive?


•What did people experience ?
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Impact


Immediate effects or benefits of a program


•Did the program have effects such as policy 


or environmental changes?


•Did knowledge, attitudes, beliefs or 


practices change as a result of the program?
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Outcome


Longer term effects on criminal activity


•What changes in recidivism occurred? 


(because of the program)
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Examples of Data Sources


ProcessImpactOutcome


MinutesRegistration records


Planning productsObservationsProgress reportsFeedback surveys


Gallup reportSpecial Surveys orInventories


ObservationsQuarterly reportsInterviews


Criminal History   Records


Recidivism studies


Surveillancereports
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Data Collection Methods


•Observation


•Focus Groups•Survey
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Data Collection Method: Observation


•Qualitative and quantitative


•Strengths•Limitations•Considerations
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Observation


•Can collect


–Number of time specific behavior observed –Interactions –staff to clients, clients to clients


•Number of •Type of 


–Type of interventions delivered –How well clients apply new knowledge during 


class times 


ContinueGo Back
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Additional Resources for Observation


•A Brief from the CDC has an overview of how to use observation to collect data can be found at this sitehttp://www.cdc.gov/healthyYouth/evaluation/pdf/brief16.pdf


•A Tip Sheet from Penn State that has some 


examples can be found at this site http://extension.psu.edu/Evaluation/pdf/TS37.pdf


ContinueGo Back
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Data Collection Method: Focus Groups


•Qualitative


•Strengths•Limitations•Considerations
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Focus Groups


•Can collect


–Perceptions –Feelings –Use of knowledge gained  –Insights 
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Additional Resources for Focus Group


•A Brief from the CDC has an overview of how to use focus groups to collect data can be found at this site http://www.cdc.gov/healthyyouth/evaluation/pdf/brief13.pdf


ContinueGo Back
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Data Collection Method: Surveys


•Quantitative and Qualitative


•Strengths•Limitations•Considerations
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Surveys


•Can collect


–Demographics –Number of sessions attended –Thoughts or feelings using a 5 point scale
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Survey Links


•MYDAUS website


–http://www.maine.gov/maineosa/survey/hom


e.php


–Click on “Results For Each Survey Question” to 


see each question, based on a category.


•BFRSS website


–http://www.cdc.gov/brfss/–Click on a Questionnaire to see survey 


questions
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Design Conclusions


•Be practical


(keep it as simple as possible and 


affordable, use a logic model, get help, contact evaluation resources)


•Use multiple sources where possible•Use secondary (existing) data sources 


whenever possible
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Timing:When the Data is Gathered/Collected


•How often?


•At regular or specific intervals?•Time of year•When, relative to the intervention
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Data Sources Exercise


Long-Term


Outcome


Intermediate OutcomeInitial OutcomeInterventionsEvaluation


Questions


Performance IndicatorsMeasureData SourcesTimingImproved school attendanceHave RLP students’ overall attendance improved  when they return to their sending school?1 year after completing the program, 25% of 60 (15 of 60) students will have improved their attendance by 5% when they return to their sending school. % of students who improved their attendance when they return to their sending school.Attendance records from sending schools.Baseline and 1 year upon completion. 


ContinueGo BackHelp


Long-Term


Outcome


Improved school attendanceEvaluation


Questions


Performance IndicatorsMeasureHave RLP students’ overall attendance improved  when they return to their sending school?1 year after completing the program, 25% of 60 (15 of 60) students will have improved their attendance by 5% when they return to their sending school. % of students who improved their attendance when they return to their sending school.Data SourcesTimingAttendance records from sending schools.Baseline and 1 year upon completion. 
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Data Sources Exercise


Long-TermOutcomeIntermediate OutcomeInitial OutcomeInterventionsEvaluationQuestionsPerformance IndicatorsMeasureData SourcesTimingStudents will attend RLP regularlyDid student attend RLP regularly?During each quarter in RLP 70 % (42 of 60) of students will not have more than 5 unexcused absences. (full day)% of students who will not have more than 5 unexcused absences. 


ContinueGo BackHelp
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Data Sources Exercise


Long-TermOutcomeIntermediate OutcomeInitial OutcomeInterventionsEvaluationQuestionsPerformance IndicatorsMeasureData SourcesTimingStudents will develop positive attitudes towardsschoolDid students develop positive attitudes toward school?Upon completion of RLP 65% (41 of 60) of students will report having a more positive attitude towards school.% of students who report an increase in their positive attitude towards school. 


ContinueGo BackHelp
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Data Sources Exercise


Long-TermOutcomeIntermediate OutcomeInitial OutcomeInterventionsEvaluationQuestionsPerformance IndicatorsMeasureData SourcesTimingRestorative Learning ProgramWere the students satisfied with the Restorative Learning Program?By Fall 2008, 65%  (41 of 60)  of student will report they are ‘very satisfied’ with the program.  % of students who report being very satisfied with the program. 


ContinueGo BackHelp
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Data Sources Exercise


Long-TermOutcomeIntermediate OutcomeInitial OutcomeInterventionsEvaluationQuestionsPerformance IndicatorsMeasureData SourcesTimingStudents will attend RLP regularlyDid student attend RLP regularly?During each quarter in RLP 70 % (42 of 60) of students will not have more than 5 unexcused absences. (full day)% of students who will not have more than 5 unexcused absences. Attendance records in RLP.Upon completion of the RLP program. 


ContinueGo BackHelp


Data SourcesTimingAttendance records in RLP.Upon completion of the RLP program. 
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Data Sources Exercise


Long-TermOutcomeIntermediate OutcomeInitial OutcomeInterventionsEvaluationQuestionsPerformance IndicatorsMeasureData SourcesTimingStudents will develop positive attitudes towardsschoolDid students develop positive attitudes toward school?Upon completion of RLP 65% (41 of 60) of students will report having a more positive attitude towards school.% of students who report an increase in their positive attitude towards school. Student surveys.Baseline & upon completion of the program. 


ContinueGo BackHelp


Data SourcesTimingStudent surveys.Baseline & upon completion of the program.
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Data Sources Exercise


Long-TermOutcomeIntermediate OutcomeInitial OutcomeInterventionsEvaluationQuestionsPerformance IndicatorsMeasureData SourcesTimingRestorative Learning ProgramWere the students satisfied with the Restorative Learning Program?By Fall 2008, 65%  (41 of 60)  of student will report they are ‘very satisfied’ with the program.  % of students who report being very satisfied with the program. Student exit survey. Upon completion of the program. 


ContinueGo BackHelp


Data SourcesTimingStudent exit survey. Upon completion of the program. 
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ContinueGo Back


Check on Learning
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Check On Learning


•Answer the following questions to check on your learning


•80% to pass•Select your answer, and press the Submit 


button.


•If you wish to change your answer, press 


the Clear button, then select your new answer


ContinueGo Back




		(Slides 44 – 53 have been removed as they displayed the answers to the Check On Learning questions.)
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Check On Learning Results, Session #3


Question Feedback/Review Information Will Appear Here


Review QuizContinue


Your Score{score}Max Score{max-score}Accuracy{percent}Number of Quiz Attempts{total-attempts}
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Identifying Data Sources and Timings for your program


ContinueGo Back


Homework, Part 1:
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Data Sources Exercise


Long-TermOutcomeIntermediate OutcomeInitial OutcomeInterventionsEvaluationQuestionsPerformance IndicatorsMeasuresData SourcesTiming


ContinueGo Back
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Data Source Samples


ContinueGo Back


Homework, Part 2:  
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Next Steps


•Send Check On Learning Results to Kathryn McGloin


•Send Homework to George and Becky•Obtain approval from George or Becky 


prior to starting Session 4
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Please contact Becky Noréusrnoreus@usm.maine.edu Or (207) 780-5835


Questions or Comments  
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Confidentiality


Means ensuring that any data gathered from an individual or organization is done so without harming their privacy. Unless permission is granted, any data that are released should not reveal a person’s identity.


National Institutes of Health website http://grants.nih.gov/grants/policy/hs/index.htm
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Another thing to consider when collecting data is confidentiality.  At USM and any other academic institution we have to submit all research and evaluation oriented activities to an Office of Research Compliance.  While you may not have to submit your survey instruments to such a body, you should consider what might happen if any of your surveys, data, etc ever was stolen or lost.  What might happen to the people who completed the instrument? Working with juveniles, women who are pregnant, prisoners, elderly, or individuals with disabilities are protected populations due to their vulnerability. Extra precautions should be followed to ensure protection of their privacy. To learn more about confidentiality issues and to see a list of training resources, please visit the National Institutes of Health website on Research Involving Human Subjects at the address indicated on your screen.  Please press continue when you are ready to continue the presentation.










Data Collection Method: Observation


Qualitative and quantitative


Strengths


Limitations


Considerations











Juvenile Justice Advisory Group


USM, Muskie School of Public Service


The observation method is good for capturing qualitative data, but can also capture quantitative data.


Strengths:  Alternative to relying on self-report, can use simple/straight forward checklist or be more detailed


Limitations: Limited to what observer sees, presence of observer can alter behavior or group dynamic


Considerations:  Who observes? How many times?  Inter-rater reliability – how are you going to ensure that each observer uses the same definition  for observed behavior? One observer may feel that slouching is a sign of disinterest, and another may interpret it as a sign of being uncomfortable. This can affect the write up of the observation. Data entry-is data going to be entered into a database? Does there need to be a list of observable behaviors identified to make data entry easier and more consistent?


Need a systematic approach to ensure objectivity – determine, how many times a month, who will do observing, will observations be ‘surprise’, or scheduled?  


Forms need to be created to ensure observers are looking for same things.  It is helpful, if the data is going to be entered into  database, that the information collected on the form is in the same order as the data would get entered into the database.








Quantitative information – number of times a specific observations observed





Considerations – need to establish process
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Survey Links


MYDAUS website


http://www.maine.gov/maineosa/survey/home.php 


Click on “Results For Each Survey Question” to see each question, based on a category.


BFRSS website


http://www.cdc.gov/brfss/


Click on a Questionnaire to see survey questions


Continue
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Here are two websites that feature the use of surveys. You may be able to utilize similar survey questions that they use. 





Maine Youth Drug and Alcohol Survey (MYDAUS) website


From this page you can access data from:


Maine Youth Drug and Alcohol Survey (Office of Substance Abuse): 2000, 2002, 2004, 2006 and 2008


Youth Tobacco Survey (Maine Center for Disease Control and Prevention): 2004, 2006 and 2008


Click on “Results For Each Survey Question” to see each question, based on a category.


Behavioral Risk Factors Surveillance System (BFRSS) is a large, on-going telephone health survey system, tracking health conditions and risk behaviors in the United States yearly since 1984.


Click on a Questionnaire to see survey questions
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Data Sources Exercise


			Long-Term
Outcome			Intermediate Outcome			Initial Outcome			Interventions			Evaluation
Questions			Performance Indicators			Measure			Data Sources			Timing


									Students will develop positive attitudes towards school						Did students develop positive attitudes toward school?			Upon completion of RLP 65% (41 of 60) of students will report having a more positive attitude towards school.
			% of students who report an increase in their positive attitude towards school. 
			Student surveys.			Baseline & upon completion of the program. 





Continue


Go Back


Help


			Data Sources			Timing


			Student surveys.			Baseline & upon completion of the program.
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For the Initial Outcome “Students will develop positive attitudes towards school” potential data source that has been identified was student survey. The RLP decided that the best product that would meet their needs would be to poll students about their attitudes towards school. In order to ensure that the performance indicator was met, they needed to conduct this survey twice. Once at the beginning of the program, and once at the end, and that the change in responses would indicate if students had changed their attitude about school.  Press the Continue button when you are ready to continue the presentation. If you have any questions you can email Becky Noréus using the Help button.










Check On Learning Results, 
Session #3


Question Feedback/Review Information Will Appear Here





Review Quiz





Continue


			Your Score			{score}


			Max Score			{max-score}


			Accuracy			{percent}


			Number of Quiz Attempts			{total-attempts}
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Thank you for completing our Check On Learning Exercise. If you scored an 80% or higher; Congratulations, you are now ready to submit your results to Kathryn McGloin and start your homework. Instructions for sending the results to Kathryn are found in the attachments portion of this presentation. If you scored less than 80%, you may want to review the quiz before deciding if you need to restart session 2, or simply retaking the Check on Learning. Press the Continue button to move onto the Homework portion of this session.
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Data Sources Exercise


			Long-Term
Outcome			Intermediate Outcome			Initial Outcome			Interventions			Evaluation
Questions			Performance Indicators			Measures			Data 
Sources			Timing
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For Part 1 of the Homework assigned is to complete the Data Exercise Worksheet you began in session 2, by identifying your data sources for your program as well as the best time to collect that data. Sometimes the data sources are already being used, please indicate that such a data source is in existence. 










Next Steps


Send Check On Learning Results to Kathryn McGloin


Send Homework to George and Becky


Obtain approval from George or Becky prior to starting Session 4
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In order for JJAG sub-grantees to receive credit for this training, they must submit a Check on Learning Results to Kathryn McGloin, and send both portions of their homework to George and Becky. Please obtain prior approval from George or Becky prior to starting Session 4. 
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Please contact Becky Noréus


rnoreus@usm.maine.edu 


Or (207) 780-5835


Questions or Comments  
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If you have any questions, comments or general feedback on this session, please feel free to contact Becky Noréus at the email and phone number provided on the screen. Thank you for training with us today. We look forward to seeing you at the next session.










Data Source Samples


Continue
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Homework, Part 2:  
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For Part 2, please write a paragraph about your current data collection measures and submit samples of those products to George and Becky.  This paragraph should identify what your current data collection looks like, and when it is collected. Please also address 1) how well these tools fit with the outcomes and questions you have just identified on your Data Exercise Worksheet. 2) can you revise these existing tools to fit your needs? Then gather samples of these tools and submit these to George or Becky.













Identifying Data Sources and 


Timings for your program


Continue
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Homework, Part 1:
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Your homework for today’s session consists of two parts. Part 1 is to complete the Data Exercise Worksheet that was started in Session 2, and Part 2 is to write a paragraph about your current data collection measures and submit samples of those products to George and Becky. More details for each task are outlined on the following slides.
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Check on Learning
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Now it is time to check your learning. If you wish to review any, or all, of this presentation, before moving on to the  Check On Learning, please do so now.


Please press Continue when you are ready to begin.










Check On Learning


Answer the following questions to check on your learning


80% to pass


Select your answer, and press the Submit button.


If you wish to change your answer, press the Clear button, then select your new answer


Continue


Go Back








Juvenile Justice Advisory Group


USM, Muskie School of Public Service


Please Answer the following questions to check on your learning


Remember an 80% or better is required to pass. 


Select your answer, and press the Submit button.


If you wish to change your answer, press the Clear button, then select your new answer


Please press continue when you are ready.
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Data Sources Exercise


			Long-Term
Outcome			Intermediate Outcome			Initial Outcome			Interventions			Evaluation
Questions			Performance Indicators			Measure			Data Sources			Timing


												Restorative Learning Program			Were the students satisfied with the Restorative Learning Program?			By Fall 2008, 65%  (41 of 60)  of student will report they are ‘very satisfied’ with the program.  
			% of students who report being very satisfied with the program. 			Student exit survey. 			Upon completion of the program. 
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Help


			Data Sources			Timing


			Student exit survey. 			Upon completion of the program. 
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For the Intervention “Restorative Learning Program” a question could be added to the Student Exit Survey that gets conducted at the end of the program.  Press the Continue button when you are ready to continue the presentation. If you have any questions you can email Becky Noréus using the Help button.










Data Sources Exercise


			Long-Term
Outcome			Intermediate Outcome			Initial Outcome			Interventions			Evaluation
Questions			Performance Indicators			Measure			Data Sources			Timing


						Students will attend RLP regularly									Did student attend RLP regularly?			During each quarter in RLP 70 % (42 of 60) of students will not have more than 5 unexcused absences. (full day)
			% of students who will not have more than 5 unexcused absences. 						
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Continue this Data Sources Exercise by identifying data sources and timings for each of the three remaining outcomes.










Data Sources Exercise


			Long-Term
Outcome			Intermediate Outcome			Initial Outcome			Interventions			Evaluation
Questions			Performance Indicators			Measure			Data Sources			Timing


												Restorative Learning Program			Were the students satisfied with the Restorative Learning Program?			By Fall 2008, 65%  (41 of 60)  of student will report they are ‘very satisfied’ with the program.  
			% of students who report being very satisfied with the program. 						
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Help
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When you are ready to see the answers to this exercise, please press the Continue button. If you have any questions you can email Becky Noréus using the Help button.










Data Sources Exercise


			Long-Term
Outcome			Intermediate Outcome			Initial Outcome			Interventions			Evaluation
Questions			Performance Indicators			Measure			Data Sources			Timing


						Students will attend RLP regularly									Did student attend RLP regularly?			During each quarter in RLP 70 % (42 of 60) of students will not have more than 5 unexcused absences. (full day)
			% of students who will not have more than 5 unexcused absences. 			Attendance records in RLP.
			Upon completion of the RLP program. 
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Help


			Data Sources			Timing


			Attendance records in RLP.
			Upon completion of the RLP program. 
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Here are our suggested data sources and timings for the Intermediate Outcome “Students will attend RLP regularly”. Press the Continue button when you are ready to continue to see the remaining two outcomes, and compare with your answers. If you have any questions you can email Becky Noréus using the Help button.













Data Sources Exercise


			Long-Term
Outcome			Intermediate Outcome			Initial Outcome			Interventions			Evaluation
Questions			Performance Indicators			Measure			Data Sources			Timing


									Students will develop positive attitudes towards school						Did students develop positive attitudes toward school?			Upon completion of RLP 65% (41 of 60) of students will report having a more positive attitude towards school.
			% of students who report an increase in their positive attitude towards school. 
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Press the Continue button when you are ready to continue the presentation. If you have any questions you can email Becky Noréus using the Help button.










Timing:
When the Data is Gathered/Collected


How often?


At regular or specific intervals?


Time of year


When, relative to the intervention
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When is the data going to be collected?


How often?


At regular or specific intervals? You could do a pre and post data collection method where you take a sample from the client when they first enter the program, and a sample when they have almost completed your program to capture a change in attitudes, behaviors, etc. This “sample” could be any one of the data sources listed a few moments ago.


Time of year? Depending on the data you are collecting, the time of year could be very critical to the success of your evaluation. If you wanted to evaluate student attitudes towards school, the data you collect in September, would be different than the data that is collected in December (prior to holiday break), which would be different than the data captured in June.


  In addition to collecting pre, and post data, a follow-up data collection may be useful to see if the impact noted upon completion of the program remains with the individual. With juveniles, it has been established that 90 – 120 days after release from commitment is the most riskiest time in terms of re-offending and re-commitment.










Data Sources Exercise


			Long-Term
Outcome			Intermediate Outcome			Initial Outcome			Interventions			Evaluation
Questions			Performance Indicators			Measure			Data Sources			Timing


			Improved school attendance												Have RLP students’ overall attendance improved  when they return to their sending school?			1 year after completing the program, 25% of 60 (15 of 60) students will have improved their attendance by 5% when they return to their sending school. 			% of students who improved their attendance when they return to their sending school.
			Attendance records from sending schools.			Baseline and 1 year upon completion. 





Continue
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Help


			Long-Term
Outcome


			Improved school attendance





			Evaluation
Questions			Performance Indicators			Measure


			Have RLP students’ overall attendance improved  when they return to their sending school?			1 year after completing the program, 25% of 60 (15 of 60) students will have improved their attendance by 5% when they return to their sending school. 			% of students who improved their attendance when they return to their sending school.






			Data Sources			Timing


			Attendance records from sending schools.			Baseline and 1 year upon completion. 
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Lets see where this information will go onto the Data Exercise Worksheet. We have two more columns that are empty of our Data Exercise Worksheet. Let’s look at the Restorative Learning Program outcomes, and add data source and timing information to  each of the outcomes. We’ll do the first one together. First , look at the outcome and how it will be measured. We see that it has to do with improving attendance at the sending school. Based on that measurement, where would you find that data? That’s right, you could ask the sending school to provide attendance records for that student. When do we want to collect that data? In order to measure an improvement, you will need to know how frequently they were attending school prior to participating  in the Restorative Learning Program, that’s referred to here as the baseline. You will also need to know how frequently they attend school after completing the Restorative Learning Program. The timing piece comes in from the Performance indicator in this case. They established 1 year upon completion of their program as the benchmark, so in order for them to know that they met their performance indicator, this data collection must be done 1 year after completing the RLP. A handout has been created for you to print off to assist you with this exercise. Please click on the attachment icon and print the Data Sources Exercise Handout. Please press the Continue button when you are ready to continue the presentation. If you have any questions you can email Becky Noréus using the Help button.
















Design Conclusions


Be practical 


	(keep it as simple as possible and affordable, use a logic model, get help, contact evaluation resources)


Use multiple sources where possible


Use secondary (existing) data sources whenever possible
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Here are some final thoughts on the design of your evaluations process: keep it simple, use multiple sources, and try to use existing sources whenever possible.










Focus Groups


Can collect


Perceptions 


Feelings 


Use of knowledge gained  


Insights 
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Focus groups can collect data about 


Perceptions on why a behavior occurred


How clients felt about quality of services received


How clients use the new knowledge gained


Insights on how to make your program better


28










Data Collection Method: Surveys


Quantitative and Qualitative


Strengths


Limitations


Considerations
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Surveys are a way of collecting quantitative and qualitative information from clients. They are usually conducted face to face, telephonically, online, or mailed.


Strengths: gather a large amount of data from a large amount of clients.


Limitations: Many people do not respond to written surveys. This method may require intensive follow-up activities (i.e., second mailing of surveys, telephone contact). 


Considerations: Time and money can be wasted if expertise in survey design, implementation, and analysis is not utilized. If the planning group does not agree up-front as to the purpose of the survey, the process can lead to misunderstanding and disappointments later. Confidentiality of respondents is important, as is anonymity.
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Surveys


Can collect


Demographics 


Number of sessions attended 


Thoughts or feelings using a 5 point scale
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Surveys can collect information about: 


Demographics like race and ethnicity


Number of sessions attended


Thoughts or feelings using a 5 point scale, similar to a Likert scale, where 1 may be Excellent and 5 may be Poor.…
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Additional Resources for Focus Group


A Brief from the CDC has an overview of how to use focus groups to collect data can be found at this site http://www.cdc.gov/healthyyouth/evaluation/pdf/brief13.pdf





Continue


Go Back








Juvenile Justice Advisory Group


USM, Muskie School of Public Service


Here is a link to a brief from the CDC about data collection thru the use of focus groups should you decide to incorporate focus groups into your evaluation process. Please press continue when you are ready to continue with the presentation.
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Additional Resources for Observation


A Brief from the CDC has an overview of how to use observation to collect data can be found at this site http://www.cdc.gov/healthyYouth/evaluation/pdf/brief16.pdf


A Tip Sheet from Penn State that has some examples can be found at this site http://extension.psu.edu/Evaluation/pdf/TS37.pdf
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Here are a few websites to review should you want to incorporate data collection thru observation into your evaluation process. Please press continue when you are ready to continue the presentation.
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Data Collection Method: Focus Groups


Qualitative


Strengths


Limitations


Considerations
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A focus group is a group interview of approximately six to twelve people who share similar characteristics or common interests. A facilitator guides the group based on a predetermined set of topics. The facilitator creates an environment that encourages participants to share their perceptions and points of view. 





Strengths:  Good for getting details about perceptions and feelings, and can be useful in interpreting quantitative data collection by answering why, Quick and relatively easy to set up. The group dynamic can provide useful information that individual data collection does not provide. Is useful in gaining insight into a topic that may be more difficult to gather through other data collection methods. 





Limitations: Susceptible to facilitator bias. The discussion can be dominated or sidetracked by a few individuals. Data analysis is time consuming and needs to be well planned in advance. Does not provide valid information at the individual level. The information is not necessarily representative of other groups. 


 


Considerations:  Confidentiality concerns- some people may be afraid to share, or group confidentiality can be compromised by an individual.
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Observation


Can collect


Number of time specific behavior observed 


Interactions – staff to clients, clients to clients


Number of 


Type of 


Type of interventions delivered 


How well clients apply new knowledge during class times 
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Here are some examples of the types of information, both qualitative and quantitative, that observation forms can collect. When you are ready to proceed with the presentation, please click the Continue button.
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Impact


Immediate effects or benefits of a program





Did the program have effects such as policy or environmental changes?


Did knowledge, attitudes, beliefs or practices change as a result of the program?
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The Impact level of data looks at immediate effects or benefits of a program





Did the program have effects such as policy or environmental changes?


Did knowledge, attitudes, beliefs or practices change as a result of the program?





Impact outcomes measure changes in knowledge attitudes, norms, or skill or changes in behavior. These changes can be collected thru surveys, self reports, or by observation.










Examples of Data Sources





			Process			Impact			Outcome


			Minutes
Registration 
  records
Planning products
Observations
Progress reports
Feedback surveys			Gallup report
Special Surveys or
  Inventories
Observations
Quarterly reports
Interviews			Criminal History   
  Records
Recidivism studies
Surveillance
  reports
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Here is a listing of some data sources and at which evaluation level it may be appropriate to use them.  It is important to keep in mind that all these sources can answer all types of outcomes, depending on the evaluation questions and indicators. 


If you want to look at How a Program is implemented, good sources of data could include minutes from meetings, planning products or observations.


If you want to look at the immediate effects from a program, you could conduct a survey, or observation, or review quarterly reports.


If you want to look at the long term effect of a program, you could look at historical records or studies conducted on recidivism. 


It is important to use products, assessments, and other tools that have already been created, that way you benefit from their lessons learned, and you may avoid making common initial mistakes. Most products, unless copyrighted, can be modified to fit your needs.










Data Collection Methods


Observation


Focus Groups


Survey
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Some of the most common ways to collect data is thru observations, focus groups, and surveys. Let's look at each one in greater detail.
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Outcome


Longer term effects on criminal activity


What changes in recidivism occurred? (because of the program)
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The Outcome level of data measures the ultimate goals of the program, such as increases in program completion rates, decreases in recidivism rates, and others. These results can take 1-3 years or more to realize, and they may extend far beyond your programs funding cycle.










Logic Model


Program


Components


Initial


Outcomes


Long-Term


Outcomes









































Interventions


Intermediate


Outcomes




















Process


Impact


Outcome
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We have seen this slide quite a few times, but we have yet to address the words “Process”, “Impact”, and “Outcome”. Those are the three levels of evaluation.  You can see how the different levels of evaluation correspond to different logic model components….










Process


HOW a program is implemented  


What activities were conducted?


What materials or services did participants receive?


What did people experience?
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In some of the worksheets that we have reviewed, some people are mixing up behavioral outcomes that are impact oriented with process outcomes.


Process outcomes look at how a program is implemented  


what activities were conducted?


what materials or services did participants receive?


What did people experience?


Process outcomes measure interventions – How many people attended class? It can measure satisfaction by asking questions like “Did you like the program?”













Comparability


Maine Dept of Education – tracks educational information for the children in Maine


MYDAUS (Maine Youth Drug and Alcohol Use Survey) – tracks tobacco and alcohol use for children in Maine


BRFSS (Behavioral Risk Factor Surveillance system) – national data about health risks, can get state data


Kids Count – tracks the status of children in the US, can get state data


Maine Marks – tracks delivery of services to Maine children. They collect info from a variety of sources.
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Listed here are a few good sources of data. Some provide national data, and others are state specific.


These sites also have some great survey questions should you choose to incorporate a survey into your evaluation process. Just remember, when you are obtaining data from other sources, it is important to cite their work if you use it, and ensure that their evaluation questions and responses are clearly defined to ensure that they line up with yours. It is important to interpret their results and compare them to your own findings correctly. 
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Measures Exercise


			Long-Term
Outcome			Intermediate Outcome			Initial Outcome			Interventions			Evaluation
Questions			Performance Indicators			Measure


									Students will develop positive attitudes towards school						Did students develop positive attitudes toward school?			Upon completion of RLP 65% (41 of 60) of students will report having a more positive attitude towards school.
			% of students who report an increase in their positive attitude towards school. 



												Restorative Learning Program			Were the students satisfied with the Restorative Learning Program?			By Fall 2008, 65%  (41 of 60)  of student will report they are ‘very satisfied’ with the program.  
			% of students who report being very satisfied with the program. 
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This slide depicts the last two outcomes that we were looking at for the Restorative Learning Program. This is just a sampling of the outcomes they chose to look at, and their full data exercise worksheet is multiple pages. You may find yours getting bigger as we go through this process as well. 










Determine Evaluation Design/Method


Have logic model


Develop evaluation questions


Create relevant performance indicators and measures


Choose data sources and time lines
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In order to measure your outcomes, you need to collect data.


Today, we will start by focusing on data sources and timelines.  


Data sources are places you will go to get the information to answer your evaluation questions 


Just as important as where is when. When is the best time to capture this data? 










Data Types


Qualitative Data: Information gathered from words, observations and descriptions having been gained from documents, diaries, case studies, interviews, or focus groups





Quantitative Data: Information focusing on things that can be counted, categorized and subjected to statistical analysis
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There are two types of data that can be collected. Qualitative Data is information gathered from words, observations and descriptions from documents, diaries, or focus groups. It is subjective, and based on individual thoughts and feelings.





Where, quantitative data is information that focuses on things that can be counted, and categorized. It is objective, but the numbers can’t tell you why.  For example: 4 students were absent on Tuesday. That is quantitative data. The individual reasons that they were absent is not answered…


 For this reason, it is necessary to collect both types of data to get the full picture of a situation.
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Data Quality


Reliability: The extent to which a technique/instrument applied repeatedly will produce the same result (measure or score) if applied two or more times, reproducibility





Validity: Measuring what you intended to measure 
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In regards to data quality, it is important to consider the reliability and validity of the data. Reliability will yield consistent results regardless of where the tool is used. It is important to ask people things they are likely to know.  Things that are relevant to them. 


With validity, it is  important to keep in mind that you design an instrument that actually measures what you need.  Ask questions that are clear, not vague. For example asking the question “Did you get into a fight last week?” yes responses could be due to verbal argument, or a physical scuffle.  Or, we could ask “How many times did your eat at home” would not get at the answer of how many home cooked meals a person ate last week. They could have eaten at home every night, but it could have been takeout, a frozen box meal, or mom’s homemade from scratch chili. Such quantitative questions will not tell you why…  It is important to define such terms to ensure consistent interpretation of the  question.
















Data: Things to Think About


Multiple sources and types (qualitative and quantitative)





Quality (reliability and validity), quantity and logistics





Collecting data (cost, skills, confidentiality, etc)





Comparability across sites
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When you are considering data, there are many things to keep in mind:


There can be multiple sources and types of information – Can you get the information from another source, like the Maine Department of Education for example, or do you have to collect the data yourself?





You want to consider quality, quantity and logistics of the data. – How good is the data? How much do you need? How ,and where, can you get it?





You'll want to consider cost, skills, and confidentiality associated with collecting the data – What information do you need? How will you collect it? Are there special considerations that need to be kept in mind? Choose a strategy within your capabilities and budget.


 You also need to consider the skills of the person collecting the data. 


Also, you will want to consider Comparability across sites – If looking at other programs – ensure that their questions and answers line up with yours. For example: “How many students have good attendance?” One program may consider good program attendance as having only one unexcused absence per month, and another may think that it’s OK to have one a week. There's a big difference in interpreting the results of the same question. We will look at each of these concepts in greater detail...










Training Objectives - Today


Refine your logic models


Complete Data Exercises Worksheet


Understand data collection


What to collect


When
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Our training objectives for this session are to refine your logic models, complete your Data Exercise Worksheets, and gain understanding with the data collection process; what to collect and when.










1. Engage


Stakeholders


2. Describe


Program


3. Determine 


Evaluation


Design


4. Collect


Data


5. Analyze 


and


Interpret 


Data


6. Ensure Use 


and


Share Lessons


Learned




















START HERE





Steps in the Evaluation Process
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The past two sessions have explored Steps 1-3 in the evaluation process.


Today, we will look at data collection.













Measures Exercise


			Long-Term
Outcome			Intermediate Outcome			Initial Outcome			Interventions			Evaluation
Questions			Performance
Indicator			Measure
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Please pull out your reviewed Data Exercise Worksheet that you received back from Becky and George, as well as your draft logic model. Do your logic model components need to be revised in any way based on the feedback from Becky and George? Please take a few moments and make those revisions now. Please press Continue when you are ready to resume the presentation.



















Play


Continue





Go Back


View Attachments
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Once you have pressed the Pause button, it turns into a Play button, so that you may start the presentation at the same point where it was stopped.  Additionally,  a few documents have been attached to this presentation. View them by clicking on the paperclip. Go ahead and click the paperclip on your screen now. From this window, you can open these documents for printing, or you can save these documents to your computer. Saving the documents to your computer will allow you to edit the document, and electronically submit it to the George and Becky when you are ready.  This paperclip is available throughout the presentation, so whether you save or print the documents now, or later, is up to you. Also, please note the Outline and Notes tabs that are available to you. The Notes tab is a written narrative of the audio, and the Outline tab is a listing of slide titles, to allow you to go back and review a topic if you would like.  Occasionally, additional buttons have been inserted into the presentation. The Go Back and Continue buttons work the same as the Back and Next buttons. Visually, they are an indicator that the presentation will automatically stop at the end of the slide to allow you to conduct an exercise, jot down notes, or reflect on the material just presented. You will need to click one of these buttons to move the presentation along. Click Go Back to review the material on the slide again, or Continue to move to the next slide in the presentation. 


When you have identified the navigation buttons, and have saved or printed the attachments, please press continue to resume the presentation. Now would also be a great time to get your initial Logic Model, if you haven’t already done so.
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Session #2 Re-Cap


Develop evaluation questions


How


Why


Create performance indicators


SMART


Performance measures
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Let’s do a quick recap from the last session. We discussed the importance of evaluation questions. That they are based on your identified outcomes  and need to reflect them clearly. Evaluation questions provide focus to your identified outcomes, can identify a timeframe, and guide data collection and analysis. 


Once evaluation questions have been created, we enhance them by creating performance indicators. Performance indicators help a program define and measure progress towards it’s identified outcomes, and answer what, for whom, how much and by when.


Performance indicators need to be written in a SMART manner. SMART is an acronym for Specific, Measurable, Achievable, Realistic, and Time bound.


Performance measures translate performance indicators into specific measurable parts.  


We can see examples of each of these in the following slide.










Measures Exercise



			Long-Term
Outcome			Intermediate Outcome			Initial Outcome			Interventions			Evaluation
Questions			Performance Indicators			Measure


			Improved school attendance												Have RLP students’ overall attendance improved  when they return to their sending school?			1 year after completing the program, 25% of 60 (15 of 60) students will have improved their attendance by 5% when they return to their sending school. 			% of students who improved their attendance when they return to their sending school.



						Students will attend RLP regularly									Did student attend RLP regularly?			During each quarter in RLP 70 % (42 of 60) of students will not have more than 5 unexcused absences. (full day)
			% of students who will not have more than 5 unexcused absences. 
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This is the Data Exercise Worksheet we were working on for the Restorative Learning Program. Last time, we: learned how to populate this worksheet from the logic model; we created evaluation questions based on those outcomes; we created performance indicators for those outcomes, and we identified how those outcomes were going to be measured. This slide depicts the first two outcomes for the Restorative Learning Program.
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Session 2 focused on Step 3 of the evaluation process. We used the Data Exercise Worksheet to help us determine our evaluation design.
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Please take a few moments to review the navigation buttons in Presenter


Please click on the attachments (paperclip) to open and print or save these documents to your computer.





When you have identified the navigation buttons, and have saved or printed the attachments, please press continue to resume the presentation. Now would also be a great time to get your initial Logic Model, and your Data Exercise Worksheet, if you haven’t already done so.


2
















Pause


Back


Next


Make Full Screen


Volume


Maximize Window








Juvenile Justice Advisory Group


USM, Muskie School of Public Service


These buttons are located at the bottom of your screen. You may press pause to stop the presentation at any time. Press Back to review the last slide again, or press Next to move forward to the next slide. You can adjust the volume of the presentation by pressing the Volume button. You can make the presentation full screen by moving the navigation buttons from the bottom to the side, so that they take up less room on your screen. Lastly, you can make the window full screen, by pressing the Maximize Window button.
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Welcome back to Evaluation Planning Tools: How to Assess Community Correction Programs.  This is session #3 out of four sessions.


If you are a Juvenile Justice Advisory Group sub-grantee, you should have received confirmation from Becky Noréus or George Shaler that you are ready to begin this session, based on the Data Exercise Worksheet you submitted at the end of session 2. You will want this worksheet as well as your draft logic model worksheet to review as we go thru today’s session.
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Evaluation Planning Tools: How to Assess Community Corrections Programs


Session 3


Becky Noréus, Research Analyst, USM


George Shaler, Research Associate, USMMichele Polacsek, University of New England




		Welcome back to Evaluation Planning Tools: How to Assess Community Correction Programs.  This is session #3 out of four sessions.


If you are a Juvenile Justice Advisory Group sub-grantee, you should have received confirmation from Becky Noréus or George Shaler that you are ready to begin this session, based on the Data Exercise Worksheet you submitted at the end of session 2. You will want this worksheet as well as your draft logic model worksheet to review as we go thru today’s session.
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Adobe Presenter Buttons


•Navigation buttons in Presenter


–Pause/Play–Back–Next–Volume


•Attachments (paperclip)


–Print–Save


•Full Screen


ContinueGo BackShow me!




		Please take a few moments to review the navigation buttons in Presenter


Please click on the attachments (paperclip) to open and print or save these documents to your computer.


When you have identified the navigation buttons, and have saved or printed the attachments, please press continue to resume the presentation. Now would also be a great time to get your initial Logic Model, and your Data Exercise Worksheet, if you haven’t already done so.
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PauseBackNextMake Full ScreenVolumeMaximize Window




		These buttons are located at the bottom of your screen. You may press pause to stop the presentation at any time. Press Back to review the last slide again, or press Next to move forward to the next slide. You can adjust the volume of the presentation by pressing the Volume button. You can make the presentation full screen by moving the navigation buttons from the bottom to the side, so that they take up less room on your screen. Lastly, you can make the window full screen, by pressing the Maximize Window button.
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Play


ContinueGo Back


View Attachments




		Once you have pressed the Pause button, it turns into a Play button, so that you may start the presentation at the same point where it was stopped.  Additionally,  a few documents have been attached to this presentation. View them by clicking on the paperclip. Go ahead and click the paperclip on your screen now. From this window, you can open these documents for printing, or you can save these documents to your computer. Saving the documents to your computer will allow you to edit the document, and electronically submit it to the George and Becky when you are ready.  This paperclip is available throughout the presentation, so whether you save or print the documents now, or later, is up to you. Also, please note the Outline and Notes tabs that are available to you. The Notes tab is a written narrative of the audio, and the Outline tab is a listing of slide titles, to allow you to go back and review a topic if you would like.  Occasionally, additional buttons have been inserted into the presentation. The Go Back and Continue buttons work the same as the Back and Next buttons. Visually, they are an indicator that the presentation will automatically stop at the end of the slide to allow you to conduct an exercise, jot down notes, or reflect on the material just presented. You will need to click one of these buttons to move the presentation along. Click Go Back to review the material on the slide again, or Continue to move to the next slide in the presentation. 


When you have identified the navigation buttons, and have saved or printed the attachments, please press continue to resume the presentation. Now would also be a great time to get your initial Logic Model, if you haven’t already done so.
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Steps in the Evaluation Process


1. EngageStakeholders2. DescribeProgram3. Determine EvaluationDesign4. CollectData5. Analyze andInterpret Data6. Ensure Use and ShareLessons LearnedSTART HERE




		Session 2 focused on Step 3 of the evaluation process. We used the Data Exercise Worksheet to help us determine our evaluation design.
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Session #2 Re -Cap


•Develop evaluation questions


–How–Why


•Create performance indicators•SMART•Performance measures




		Let’s do a quick recap from the last session. We discussed the importance of evaluation questions. That they are based on your identified outcomes  and need to reflect them clearly. Evaluation questions provide focus to your identified outcomes, can identify a timeframe, and guide data collection and analysis. 


Once evaluation questions have been created, we enhance them by creating performance indicators. Performance indicators help a program define and measure progress towards it’s identified outcomes, and answer what, for whom, how much and by when.


Performance indicators need to be written in a SMART manner. SMART is an acronym for Specific, Measurable, Achievable, Realistic, and Time bound.


Performance measures translate performance indicators into specific measurable parts.  


We can see examples of each of these in the following slide.
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Measures Exercise


Long-TermOutcomeIntermediate OutcomeInitial OutcomeInterventionsEvaluationQuestionsPerformance IndicatorsMeasureImproved school attendanceHave RLP students’ overall attendance improved  when they return to their sending school?1 year after completing the program, 25% of 60 (15 of 60) students will have improved their attendance by 5% when they return to their sending school. % of students who improved their attendance when they return to their sending school.Students will attend RLP regularlyDid student attend RLP regularly?During each quarter in RLP 70 % (42 of 60) of students will not have more than 5 unexcused absences. (full day)% of students who will not have more than 5 unexcused absences. 


ContinueGo BackHelp




		This is the Data Exercise Worksheet we were working on for the Restorative Learning Program. Last time, we: learned how to populate this worksheet from the logic model; we created evaluation questions based on those outcomes; we created performance indicators for those outcomes, and we identified how those outcomes were going to be measured. This slide depicts the first two outcomes for the Restorative Learning Program.
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Measures Exercise


Long-TermOutcomeIntermediate OutcomeInitial OutcomeInterventionsEvaluationQuestionsPerformance IndicatorsMeasureStudents will develop positive attitudes towardsschoolDid students develop positive attitudes toward school?Upon completion of RLP 65% (41 of 60) of students will report having a more positive attitude towards school.% of students who report an increase in their positive attitude towards school. Restorative Learning ProgramWere the students satisfied with the Restorative Learning Program?By Fall 2008, 65%  (41 of 60)  of student will report they are ‘very satisfied’ with the program.  % of students who report being very satisfied with the program. 


ContinueGo BackHelp




		This slide depicts the last two outcomes that we were looking at for the Restorative Learning Program. This is just a sampling of the outcomes they chose to look at, and their full data exercise worksheet is multiple pages. You may find yours getting bigger as we go through this process as well. 
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Measures Exercise


Long-TermOutcomeIntermediate OutcomeInitial OutcomeInterventionsEvaluationQuestionsPerformanceIndicatorMeasure


ContinueGo Back




		Please pull out your reviewed Data Exercise Worksheet that you received back from Becky and George, as well as your draft logic model. Do your logic model components need to be revised in any way based on the feedback from Becky and George? Please take a few moments and make those revisions now. Please press Continue when you are ready to resume the presentation.
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Training Objectives  -Today


•Refine your logic models


•Complete Data Exercises Worksheet•Understand data collection


–What to collect–When




		Our training objectives for this session are to refine your logic models, complete your Data Exercise Worksheets, and gain understanding with the data collection process; what to collect and when.
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1. EngageStakeholders2. DescribeProgram3. Determine EvaluationDesign4. CollectData5. Analyze andInterpret Data6. Ensure Use andShare LessonsLearnedSTART HERE


Steps in the Evaluation Process




		The past two sessions have explored Steps 1-3 in the evaluation process.


Today, we will look at data collection.
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Determine Evaluation Design/Method


1.Have logic model


2.Develop evaluation questions3.Create relevant performance 


indicators and measures


4.Choose data sources and time lines




		In order to measure your outcomes, you need to collect data.


Today, we will start by focusing on data sources and timelines.  


Data sources are places you will go to get the information to answer your evaluation questions 


Just as important as where is when. When is the best time to capture this data? 
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Data: Things to Think About


•Multiple sources and types (qualitative and quantitative)


•Quality (reliability and validity), 


quantity and logistics


•Collecting data (cost, skills, 


confidentiality, etc)


•Comparability across sites




		When you are considering data, there are many things to keep in mind:


There can be multiple sources and types of information – Can you get the information from another source, like the Maine Department of Education for example, or do you have to collect the data yourself?


You want to consider quality, quantity and logistics of the data. – How good is the data? How much do you need? How ,and where, can you get it?


You'll want to consider cost, skills, and confidentiality associated with collecting the data – What information do you need? How will you collect it? Are there special considerations that need to be kept in mind? Choose a strategy within your capabilities and budget.


 You also need to consider the skills of the person collecting the data. 


Also, you will want to consider Comparability across sites – If looking at other programs – ensure that their questions and answers line up with yours. For example: “How many students have good attendance?” One program may consider good program attendance as having only one unexcused absence per month, and another may think that it’s OK to have one a week. There's a big difference in interpreting the results of the same question. We will look at each of these concepts in greater detail...
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Data Types


•Qualitative Data: Information gathered from words, observations and descriptions having been gained from documents, diaries, case studies, interviews, or focus groups


•Quantitative Data : Information focusing on 


things that can be counted, categorized and subjected to statistical analysis




		There are two types of data that can be collected. Qualitative Data is information gathered from words, observations and descriptions from documents, diaries, or focus groups. It is subjective, and based on individual thoughts and feelings.


Where, quantitative data is information that focuses on things that can be counted, and categorized. It is objective, but the numbers can’t tell you why.  For example: 4 students were absent on Tuesday. That is quantitative data. The individual reasons that they were absent is not answered…


 For this reason, it is necessary to collect both types of data to get the full picture of a situation.
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Data Quality


•Reliability: The extent to which a technique/instrument applied repeatedly will produce the same result (measure or score) if applied two or more times, reproducibility


•Validity: Measuring what you intended to 


measure 




		In regards to data quality, it is important to consider the reliability and validity of the data. Reliability will yield consistent results regardless of where the tool is used. It is important to ask people things they are likely to know.  Things that are relevant to them. 


With validity, it is  important to keep in mind that you design an instrument that actually measures what you need.  Ask questions that are clear, not vague. For example asking the question “Did you get into a fight last week?” yes responses could be due to verbal argument, or a physical scuffle.  Or, we could ask “How many times did your eat at home” would not get at the answer of how many home cooked meals a person ate last week. They could have eaten at home every night, but it could have been takeout, a frozen box meal, or mom’s homemade from scratch chili. Such quantitative questions will not tell you why…  It is important to define such terms to ensure consistent interpretation of the  question.
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Confidentiality


•Means ensuring that any data gathered from an individual or organization is done so without harming their privacy. Unless permission is granted, any data that are released should not reveal a person’s identity.


•National Institutes of Health website 


http://grants.nih.gov/grants/policy/hs/index.htm


ContinueGo Back




		Another thing to consider when collecting data is confidentiality.  At USM and any other academic institution we have to submit all research and evaluation oriented activities to an Office of Research Compliance.  While you may not have to submit your survey instruments to such a body, you should consider what might happen if any of your surveys, data, etc ever was stolen or lost.  What might happen to the people who completed the instrument? Working with juveniles, women who are pregnant, prisoners, elderly, or individuals with disabilities are protected populations due to their vulnerability. Extra precautions should be followed to ensure protection of their privacy. To learn more about confidentiality issues and to see a list of training resources, please visit the National Institutes of Health website on Research Involving Human Subjects at the address indicated on your screen.  Please press continue when you are ready to continue the presentation.
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Comparability


•Maine Dept of Education  –tracks educational information for the children in Maine


•MYDAUS(Maine Youth Drug and Alcohol Use Survey)  –


tracks tobacco and alcohol use for children in Maine


•BRFSS(Behavioral Risk Factor Surveillance system)  –


national data about health risks, can get state data


•Kids Count –tracks the status of children in the US, can 


get state data


•Maine Marks –tracks delivery of services to Maine 


children. They collect info from a variety of sources.


ContinueGo Back




		Listed here are a few good sources of data. Some provide national data, and others are state specific.


These sites also have some great survey questions should you choose to incorporate a survey into your evaluation process. Just remember, when you are obtaining data from other sources, it is important to cite their work if you use it, and ensure that their evaluation questions and responses are clearly defined to ensure that they line up with yours. It is important to interpret their results and compare them to your own findings correctly. 
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Logic Model


ProgramComponentsInitialOutcomesLong-TermOutcomes


Interventions


IntermediateOutcomes


ProcessImpactOutcome


ContinueGo Back




		We have seen this slide quite a few times, but we have yet to address the words “Process”, “Impact”, and “Outcome”. Those are the three levels of evaluation.  You can see how the different levels of evaluation correspond to different logic model components….
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Process


HOW a program is implemented


•What activities were conducted?•What materials or services did participants 


receive?


•What did people experience ?




		In some of the worksheets that we have reviewed, some people are mixing up behavioral outcomes that are impact oriented with process outcomes.


Process outcomes look at how a program is implemented  


what activities were conducted?


what materials or services did participants receive?


What did people experience?


Process outcomes measure interventions – How many people attended class? It can measure satisfaction by asking questions like “Did you like the program?”
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Impact


Immediate effects or benefits of a program


•Did the program have effects such as policy 


or environmental changes?


•Did knowledge, attitudes, beliefs or 


practices change as a result of the program?




		The Impact level of data looks at immediate effects or benefits of a program


Did the program have effects such as policy or environmental changes?


Did knowledge, attitudes, beliefs or practices change as a result of the program?


Impact outcomes measure changes in knowledge attitudes, norms, or skill or changes in behavior. These changes can be collected thru surveys, self reports, or by observation.
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Outcome


Longer term effects on criminal activity


•What changes in recidivism occurred? 


(because of the program)




		The Outcome level of data measures the ultimate goals of the program, such as increases in program completion rates, decreases in recidivism rates, and others. These results can take 1-3 years or more to realize, and they may extend far beyond your programs funding cycle.
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Examples of Data Sources


ProcessImpactOutcome


MinutesRegistration records


Planning productsObservationsProgress reportsFeedback surveys


Gallup reportSpecial Surveys orInventories


ObservationsQuarterly reportsInterviews


Criminal History   Records


Recidivism studies


Surveillancereports




		Here is a listing of some data sources and at which evaluation level it may be appropriate to use them.  It is important to keep in mind that all these sources can answer all types of outcomes, depending on the evaluation questions and indicators. 


If you want to look at How a Program is implemented, good sources of data could include minutes from meetings, planning products or observations.


If you want to look at the immediate effects from a program, you could conduct a survey, or observation, or review quarterly reports.


If you want to look at the long term effect of a program, you could look at historical records or studies conducted on recidivism. 


It is important to use products, assessments, and other tools that have already been created, that way you benefit from their lessons learned, and you may avoid making common initial mistakes. Most products, unless copyrighted, can be modified to fit your needs.
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Data Collection Methods


•Observation


•Focus Groups•Survey




		Some of the most common ways to collect data is thru observations, focus groups, and surveys. Let's look at each one in greater detail.
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Data Collection Method: Observation


•Qualitative and quantitative


•Strengths•Limitations•Considerations




		The observation method is good for capturing qualitative data, but can also capture quantitative data.


Strengths:  Alternative to relying on self-report, can use simple/straight forward checklist or be more detailed


Limitations: Limited to what observer sees, presence of observer can alter behavior or group dynamic


Considerations:  Who observes? How many times?  Inter-rater reliability – how are you going to ensure that each observer uses the same definition  for observed behavior? One observer may feel that slouching is a sign of disinterest, and another may interpret it as a sign of being uncomfortable. This can affect the write up of the observation. Data entry-is data going to be entered into a database? Does there need to be a list of observable behaviors identified to make data entry easier and more consistent?


Need a systematic approach to ensure objectivity – determine, how many times a month, who will do observing, will observations be ‘surprise’, or scheduled?  


Forms need to be created to ensure observers are looking for same things.  It is helpful, if the data is going to be entered into  database, that the information collected on the form is in the same order as the data would get entered into the database.


Quantitative information – number of times a specific observations observed


Considerations – need to establish process
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Observation


•Can collect


–Number of time specific behavior observed –Interactions –staff to clients, clients to clients


•Number of •Type of 


–Type of interventions delivered –How well clients apply new knowledge during 


class times 


ContinueGo Back




		Here are some examples of the types of information, both qualitative and quantitative, that observation forms can collect. When you are ready to proceed with the presentation, please click the Continue button.
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Additional Resources for Observation


•A Brief from the CDC has an overview of how to use observation to collect data can be found at this sitehttp://www.cdc.gov/healthyYouth/evaluation/pdf/brief16.pdf


•A Tip Sheet from Penn State that has some 


examples can be found at this site http://extension.psu.edu/Evaluation/pdf/TS37.pdf


ContinueGo Back




		Here are a few websites to review should you want to incorporate data collection thru observation into your evaluation process. Please press continue when you are ready to continue the presentation.
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Data Collection Method: Focus Groups


•Qualitative


•Strengths•Limitations•Considerations




		A focus group is a group interview of approximately six to twelve people who share similar characteristics or common interests. A facilitator guides the group based on a predetermined set of topics. The facilitator creates an environment that encourages participants to share their perceptions and points of view. 


Strengths:  Good for getting details about perceptions and feelings, and can be useful in interpreting quantitative data collection by answering why, Quick and relatively easy to set up. The group dynamic can provide useful information that individual data collection does not provide. Is useful in gaining insight into a topic that may be more difficult to gather through other data collection methods. 


Limitations: Susceptible to facilitator bias. The discussion can be dominated or sidetracked by a few individuals. Data analysis is time consuming and needs to be well planned in advance. Does not provide valid information at the individual level. The information is not necessarily representative of other groups. 


Considerations:  Confidentiality concerns- some people may be afraid to share, or group confidentiality can be compromised by an individual.
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Focus Groups


•Can collect


–Perceptions –Feelings –Use of knowledge gained  –Insights 




		Focus groups can collect data about 


Perceptions on why a behavior occurred


How clients felt about quality of services received


How clients use the new knowledge gained


Insights on how to make your program better
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Additional Resources for Focus Group


•A Brief from the CDC has an overview of how to use focus groups to collect data can be found at this site http://www.cdc.gov/healthyyouth/evaluation/pdf/brief13.pdf


ContinueGo Back




		Here is a link to a brief from the CDC about data collection thru the use of focus groups should you decide to incorporate focus groups into your evaluation process. Please press continue when you are ready to continue with the presentation.
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Data Collection Method: Surveys


•Quantitative and Qualitative


•Strengths•Limitations•Considerations




		Surveys are a way of collecting quantitative and qualitative information from clients. They are usually conducted face to face, telephonically, online, or mailed.


Strengths: gather a large amount of data from a large amount of clients.


Limitations: Many people do not respond to written surveys. This method may require intensive follow-up activities (i.e., second mailing of surveys, telephone contact). 


Considerations: Time and money can be wasted if expertise in survey design, implementation, and analysis is not utilized. If the planning group does not agree up-front as to the purpose of the survey, the process can lead to misunderstanding and disappointments later. Confidentiality of respondents is important, as is anonymity.
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Surveys


•Can collect


–Demographics –Number of sessions attended –Thoughts or feelings using a 5 point scale




		Surveys can collect information about: 


Demographics like race and ethnicity


Number of sessions attended


Thoughts or feelings using a 5 point scale, similar to a Likert scale, where 1 may be Excellent and 5 may be Poor.…
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Survey Links


•MYDAUS website


–http://www.maine.gov/maineosa/survey/hom


e.php


–Click on “Results For Each Survey Question” to 


see each question, based on a category.


•BFRSS website


–http://www.cdc.gov/brfss/–Click on a Questionnaire to see survey 


questions


ContinueGo Back




		Here are two websites that feature the use of surveys. You may be able to utilize similar survey questions that they use. 


Maine Youth Drug and Alcohol Survey (MYDAUS) website


From this page you can access data from:


Maine Youth Drug and Alcohol Survey (Office of Substance Abuse): 2000, 2002, 2004, 2006 and 2008


Youth Tobacco Survey (Maine Center for Disease Control and Prevention): 2004, 2006 and 2008


Click on “Results For Each Survey Question” to see each question, based on a category.


Behavioral Risk Factors Surveillance System (BFRSS) is a large, on-going telephone health survey system, tracking health conditions and risk behaviors in the United States yearly since 1984.


Click on a Questionnaire to see survey questions
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Design Conclusions


•Be practical


(keep it as simple as possible and 


affordable, use a logic model, get help, contact evaluation resources)


•Use multiple sources where possible•Use secondary (existing) data sources 


whenever possible




		Here are some final thoughts on the design of your evaluations process: keep it simple, use multiple sources, and try to use existing sources whenever possible.
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Timing:When the Data is Gathered/Collected


•How often?


•At regular or specific intervals?•Time of year•When, relative to the intervention




		When is the data going to be collected?


How often?


At regular or specific intervals? You could do a pre and post data collection method where you take a sample from the client when they first enter the program, and a sample when they have almost completed your program to capture a change in attitudes, behaviors, etc. This “sample” could be any one of the data sources listed a few moments ago.


Time of year? Depending on the data you are collecting, the time of year could be very critical to the success of your evaluation. If you wanted to evaluate student attitudes towards school, the data you collect in September, would be different than the data that is collected in December (prior to holiday break), which would be different than the data captured in June.


  In addition to collecting pre, and post data, a follow-up data collection may be useful to see if the impact noted upon completion of the program remains with the individual. With juveniles, it has been established that 90 – 120 days after release from commitment is the most riskiest time in terms of re-offending and re-commitment.
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Data Sources Exercise


Long-Term


Outcome


Intermediate OutcomeInitial OutcomeInterventionsEvaluation


Questions


Performance IndicatorsMeasureData SourcesTimingImproved school attendanceHave RLP students’ overall attendance improved  when they return to their sending school?1 year after completing the program, 25% of 60 (15 of 60) students will have improved their attendance by 5% when they return to their sending school. % of students who improved their attendance when they return to their sending school.Attendance records from sending schools.Baseline and 1 year upon completion. 


ContinueGo BackHelp


Long-Term


Outcome


Improved school attendanceEvaluation


Questions


Performance IndicatorsMeasureHave RLP students’ overall attendance improved  when they return to their sending school?1 year after completing the program, 25% of 60 (15 of 60) students will have improved their attendance by 5% when they return to their sending school. % of students who improved their attendance when they return to their sending school.Data SourcesTimingAttendance records from sending schools.Baseline and 1 year upon completion. 




		Lets see where this information will go onto the Data Exercise Worksheet. We have two more columns that are empty of our Data Exercise Worksheet. Let’s look at the Restorative Learning Program outcomes, and add data source and timing information to  each of the outcomes. We’ll do the first one together. First , look at the outcome and how it will be measured. We see that it has to do with improving attendance at the sending school. Based on that measurement, where would you find that data? That’s right, you could ask the sending school to provide attendance records for that student. When do we want to collect that data? In order to measure an improvement, you will need to know how frequently they were attending school prior to participating  in the Restorative Learning Program, that’s referred to here as the baseline. You will also need to know how frequently they attend school after completing the Restorative Learning Program. The timing piece comes in from the Performance indicator in this case. They established 1 year upon completion of their program as the benchmark, so in order for them to know that they met their performance indicator, this data collection must be done 1 year after completing the RLP. A handout has been created for you to print off to assist you with this exercise. Please click on the attachment icon and print the Data Sources Exercise Handout. Please press the Continue button when you are ready to continue the presentation. If you have any questions you can email Becky Noréus using the Help button.
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Data Sources Exercise


Long-TermOutcomeIntermediate OutcomeInitial OutcomeInterventionsEvaluationQuestionsPerformance IndicatorsMeasureData SourcesTimingStudents will attend RLP regularlyDid student attend RLP regularly?During each quarter in RLP 70 % (42 of 60) of students will not have more than 5 unexcused absences. (full day)% of students who will not have more than 5 unexcused absences. 


ContinueGo BackHelp




		Continue this Data Sources Exercise by identifying data sources and timings for each of the three remaining outcomes.
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Data Sources Exercise


Long-TermOutcomeIntermediate OutcomeInitial OutcomeInterventionsEvaluationQuestionsPerformance IndicatorsMeasureData SourcesTimingStudents will develop positive attitudes towardsschoolDid students develop positive attitudes toward school?Upon completion of RLP 65% (41 of 60) of students will report having a more positive attitude towards school.% of students who report an increase in their positive attitude towards school. 


ContinueGo BackHelp




		Press the Continue button when you are ready to continue the presentation. If you have any questions you can email Becky Noréus using the Help button.
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Data Sources Exercise


Long-TermOutcomeIntermediate OutcomeInitial OutcomeInterventionsEvaluationQuestionsPerformance IndicatorsMeasureData SourcesTimingRestorative Learning ProgramWere the students satisfied with the Restorative Learning Program?By Fall 2008, 65%  (41 of 60)  of student will report they are ‘very satisfied’ with the program.  % of students who report being very satisfied with the program. 


ContinueGo BackHelp




		When you are ready to see the answers to this exercise, please press the Continue button. If you have any questions you can email Becky Noréus using the Help button.
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Data Sources Exercise


Long-TermOutcomeIntermediate OutcomeInitial OutcomeInterventionsEvaluationQuestionsPerformance IndicatorsMeasureData SourcesTimingStudents will attend RLP regularlyDid student attend RLP regularly?During each quarter in RLP 70 % (42 of 60) of students will not have more than 5 unexcused absences. (full day)% of students who will not have more than 5 unexcused absences. Attendance records in RLP.Upon completion of the RLP program. 


ContinueGo BackHelp


Data SourcesTimingAttendance records in RLP.Upon completion of the RLP program. 




		Here are our suggested data sources and timings for the Intermediate Outcome “Students will attend RLP regularly”. Press the Continue button when you are ready to continue to see the remaining two outcomes, and compare with your answers. If you have any questions you can email Becky Noréus using the Help button.






		Slide 40

		

[image: image40.emf]Juvenile Justice Advisory Group


USM, Muskie School of Public Service


Data Sources Exercise


Long-TermOutcomeIntermediate OutcomeInitial OutcomeInterventionsEvaluationQuestionsPerformance IndicatorsMeasureData SourcesTimingStudents will develop positive attitudes towardsschoolDid students develop positive attitudes toward school?Upon completion of RLP 65% (41 of 60) of students will report having a more positive attitude towards school.% of students who report an increase in their positive attitude towards school. Student surveys.Baseline & upon completion of the program. 


ContinueGo BackHelp


Data SourcesTimingStudent surveys.Baseline & upon completion of the program.




		For the Initial Outcome “Students will develop positive attitudes towards school” potential data source that has been identified was student survey. The RLP decided that the best product that would meet their needs would be to poll students about their attitudes towards school. In order to ensure that the performance indicator was met, they needed to conduct this survey twice. Once at the beginning of the program, and once at the end, and that the change in responses would indicate if students had changed their attitude about school.  Press the Continue button when you are ready to continue the presentation. If you have any questions you can email Becky Noréus using the Help button.
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Data Sources Exercise


Long-TermOutcomeIntermediate OutcomeInitial OutcomeInterventionsEvaluationQuestionsPerformance IndicatorsMeasureData SourcesTimingRestorative Learning ProgramWere the students satisfied with the Restorative Learning Program?By Fall 2008, 65%  (41 of 60)  of student will report they are ‘very satisfied’ with the program.  % of students who report being very satisfied with the program. Student exit survey. Upon completion of the program. 


ContinueGo BackHelp


Data SourcesTimingStudent exit survey. Upon completion of the program. 




		For the Intervention “Restorative Learning Program” a question could be added to the Student Exit Survey that gets conducted at the end of the program.  Press the Continue button when you are ready to continue the presentation. If you have any questions you can email Becky Noréus using the Help button.
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ContinueGo Back


Check on Learning




		Now it is time to check your learning. If you wish to review any, or all, of this presentation, before moving on to the Check On Learning, please do so now.


Please press Continue when you are ready to begin.
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Check On Learning


•Answer the following questions to check on your learning


•80% to pass•Select your answer, and press the Submit 


button.


•If you wish to change your answer, press 


the Clear button, then select your new answer


ContinueGo Back




		Please Answer the following questions to check on your learning


Remember an 80% or better is required to pass. 


Select your answer, and press the Submit button.


If you wish to change your answer, press the Clear button, then select your new answer


Please press continue when you are ready.


(Slides 44 – 53 have been removed as they displayed answers to the Check On Learning questions.)
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Check On Learning Results, Session #3


Question Feedback/Review Information Will Appear Here


Review QuizContinue


Your Score{score}Max Score{max-score}Accuracy{percent}Number of Quiz Attempts{total-attempts}




		Thank you for completing our Check On Learning Exercise. If you scored an 80% or higher; Congratulations, you are now ready to submit your results to Kathryn McGloin and start your homework. Instructions for sending the results to Kathryn are found in the attachments portion of this presentation. If you scored less than 80%, you may want to review the quiz before deciding if you need to restart session 2, or simply retaking the Check on Learning. Press the Continue button to move onto the Homework portion of this session.
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Identifying Data Sources and Timings for your program


ContinueGo Back


Homework, Part 1:




		Your homework for today’s session consists of two parts. Part 1 is to complete the Data Exercise Worksheet that was started in Session 2, and Part 2 is to write a paragraph about your current data collection measures and submit samples of those products to George and Becky. More details for each task are outlined on the following slides.
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Data Sources Exercise


Long-TermOutcomeIntermediate OutcomeInitial OutcomeInterventionsEvaluationQuestionsPerformance IndicatorsMeasuresData SourcesTiming


ContinueGo Back




		For Part 1 of the Homework assigned is to complete the Data Exercise Worksheet you began in session 2, by identifying your data sources for your program as well as the best time to collect that data. Sometimes the data sources are already being used, please indicate that such a data source is in existence. 
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Data Source Samples


ContinueGo Back


Homework, Part 2:  




		For Part 2, please write a paragraph about your current data collection measures and submit samples of those products to George and Becky.  This paragraph should identify what your current data collection looks like, and when it is collected. Please also address 1) how well these tools fit with the outcomes and questions you have just identified on your Data Exercise Worksheet. 2) can you revise these existing tools to fit your needs? Then gather samples of these tools and submit these to George or Becky.
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Next Steps


•Send Check On Learning Results to Kathryn McGloin


•Send Homework to George and Becky•Obtain approval from George or Becky 


prior to starting Session 4




		In order for JJAG sub-grantees to receive credit for this training, they must submit a Check on Learning Results to Kathryn McGloin, and send both portions of their homework to George and Becky. Please obtain prior approval from George or Becky prior to starting Session 4. 
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Please contact Becky Noréusrnoreus@usm.maine.edu Or (207) 780-5835


Questions or Comments  




		If you have any questions, comments or general feedback on this session, please feel free to contact Becky Noréus at the email and phone number provided on the screen. Thank you for training with us today. We look forward to seeing you at the next session.








Confidentiality


Means ensuring that any data gathered from an individual or organization is done so without harming their privacy. Unless permission is granted, any data that are released should not reveal a person’s identity.


National Institutes of Health website http://grants.nih.gov/grants/policy/hs/index.htm


Continue
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Another thing to consider when collecting data is confidentiality.  At USM and any other academic institution we have to submit all research and evaluation oriented activities to an Office of Research Compliance.  While you may not have to submit your survey instruments to such a body, you should consider what might happen if any of your surveys, data, etc ever was stolen or lost.  What might happen to the people who completed the instrument? Working with juveniles, women who are pregnant, prisoners, elderly, or individuals with disabilities are protected populations due to their vulnerability. Extra precautions should be followed to ensure protection of their privacy. To learn more about confidentiality issues and to see a list of training resources, please visit the National Institutes of Health website on Research Involving Human Subjects at the address indicated on your screen.  Please press continue when you are ready to continue the presentation.










Data Collection Method: Observation


Qualitative and quantitative


Strengths


Limitations


Considerations
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The observation method is good for capturing qualitative data, but can also capture quantitative data.


Strengths:  Alternative to relying on self-report, can use simple/straight forward checklist or be more detailed


Limitations: Limited to what observer sees, presence of observer can alter behavior or group dynamic


Considerations:  Who observes? How many times?  Inter-rater reliability – how are you going to ensure that each observer uses the same definition  for observed behavior? One observer may feel that slouching is a sign of disinterest, and another may interpret it as a sign of being uncomfortable. This can affect the write up of the observation. Data entry-is data going to be entered into a database? Does there need to be a list of observable behaviors identified to make data entry easier and more consistent?


Need a systematic approach to ensure objectivity – determine, how many times a month, who will do observing, will observations be ‘surprise’, or scheduled?  


Forms need to be created to ensure observers are looking for same things.  It is helpful, if the data is going to be entered into  database, that the information collected on the form is in the same order as the data would get entered into the database.








Quantitative information – number of times a specific observations observed





Considerations – need to establish process
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Survey Links


MYDAUS website


http://www.maine.gov/maineosa/survey/home.php 


Click on “Results For Each Survey Question” to see each question, based on a category.


BFRSS website


http://www.cdc.gov/brfss/


Click on a Questionnaire to see survey questions


Continue
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Here are two websites that feature the use of surveys. You may be able to utilize similar survey questions that they use. 





Maine Youth Drug and Alcohol Survey (MYDAUS) website


From this page you can access data from:


Maine Youth Drug and Alcohol Survey (Office of Substance Abuse): 2000, 2002, 2004, 2006 and 2008


Youth Tobacco Survey (Maine Center for Disease Control and Prevention): 2004, 2006 and 2008


Click on “Results For Each Survey Question” to see each question, based on a category.


Behavioral Risk Factors Surveillance System (BFRSS) is a large, on-going telephone health survey system, tracking health conditions and risk behaviors in the United States yearly since 1984.


Click on a Questionnaire to see survey questions
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Data Sources Exercise


			Long-Term
Outcome			Intermediate Outcome			Initial Outcome			Interventions			Evaluation
Questions			Performance Indicators			Measure			Data Sources			Timing


									Students will develop positive attitudes towards school						Did students develop positive attitudes toward school?			Upon completion of RLP 65% (41 of 60) of students will report having a more positive attitude towards school.
			% of students who report an increase in their positive attitude towards school. 
			Student surveys.			Baseline & upon completion of the program. 





Continue
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Help


			Data Sources			Timing


			Student surveys.			Baseline & upon completion of the program.
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For the Initial Outcome “Students will develop positive attitudes towards school” potential data source that has been identified was student survey. The RLP decided that the best product that would meet their needs would be to poll students about their attitudes towards school. In order to ensure that the performance indicator was met, they needed to conduct this survey twice. Once at the beginning of the program, and once at the end, and that the change in responses would indicate if students had changed their attitude about school.  Press the Continue button when you are ready to continue the presentation. If you have any questions you can email Becky Noréus using the Help button.










Check On Learning Results, 
Session #3


Question Feedback/Review Information Will Appear Here





Review Quiz





Continue


			Your Score			{score}


			Max Score			{max-score}


			Accuracy			{percent}


			Number of Quiz Attempts			{total-attempts}
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Thank you for completing our Check On Learning Exercise. If you scored an 80% or higher; Congratulations, you are now ready to submit your results to Kathryn McGloin and start your homework. Instructions for sending the results to Kathryn are found in the attachments portion of this presentation. If you scored less than 80%, you may want to review the quiz before deciding if you need to restart session 2, or simply retaking the Check on Learning. Press the Continue button to move onto the Homework portion of this session.
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Data Sources Exercise


			Long-Term
Outcome			Intermediate Outcome			Initial Outcome			Interventions			Evaluation
Questions			Performance Indicators			Measures			Data 
Sources			Timing
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For Part 1 of the Homework assigned is to complete the Data Exercise Worksheet you began in session 2, by identifying your data sources for your program as well as the best time to collect that data. Sometimes the data sources are already being used, please indicate that such a data source is in existence. 










Next Steps


Send Check On Learning Results to Kathryn McGloin


Send Homework to George and Becky


Obtain approval from George or Becky prior to starting Session 4
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In order for JJAG sub-grantees to receive credit for this training, they must submit a Check on Learning Results to Kathryn McGloin, and send both portions of their homework to George and Becky. Please obtain prior approval from George or Becky prior to starting Session 4. 
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Please contact Becky Noréus


rnoreus@usm.maine.edu 


Or (207) 780-5835


Questions or Comments  
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If you have any questions, comments or general feedback on this session, please feel free to contact Becky Noréus at the email and phone number provided on the screen. Thank you for training with us today. We look forward to seeing you at the next session.










Data Source Samples
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Homework, Part 2:  
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For Part 2, please write a paragraph about your current data collection measures and submit samples of those products to George and Becky.  This paragraph should identify what your current data collection looks like, and when it is collected. Please also address 1) how well these tools fit with the outcomes and questions you have just identified on your Data Exercise Worksheet. 2) can you revise these existing tools to fit your needs? Then gather samples of these tools and submit these to George or Becky.













Identifying Data Sources and 


Timings for your program
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Homework, Part 1:
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Your homework for today’s session consists of two parts. Part 1 is to complete the Data Exercise Worksheet that was started in Session 2, and Part 2 is to write a paragraph about your current data collection measures and submit samples of those products to George and Becky. More details for each task are outlined on the following slides.
















Continue
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Check on Learning
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Now it is time to check your learning. If you wish to review any, or all, of this presentation, before moving on to the  Check On Learning, please do so now.


Please press Continue when you are ready to begin.










Check On Learning


Answer the following questions to check on your learning


80% to pass


Select your answer, and press the Submit button.


If you wish to change your answer, press the Clear button, then select your new answer
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Please Answer the following questions to check on your learning


Remember an 80% or better is required to pass. 


Select your answer, and press the Submit button.


If you wish to change your answer, press the Clear button, then select your new answer


Please press continue when you are ready.
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Data Sources Exercise


			Long-Term
Outcome			Intermediate Outcome			Initial Outcome			Interventions			Evaluation
Questions			Performance Indicators			Measure			Data Sources			Timing


												Restorative Learning Program			Were the students satisfied with the Restorative Learning Program?			By Fall 2008, 65%  (41 of 60)  of student will report they are ‘very satisfied’ with the program.  
			% of students who report being very satisfied with the program. 			Student exit survey. 			Upon completion of the program. 
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Help


			Data Sources			Timing


			Student exit survey. 			Upon completion of the program. 
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For the Intervention “Restorative Learning Program” a question could be added to the Student Exit Survey that gets conducted at the end of the program.  Press the Continue button when you are ready to continue the presentation. If you have any questions you can email Becky Noréus using the Help button.










Data Sources Exercise


			Long-Term
Outcome			Intermediate Outcome			Initial Outcome			Interventions			Evaluation
Questions			Performance Indicators			Measure			Data Sources			Timing


						Students will attend RLP regularly									Did student attend RLP regularly?			During each quarter in RLP 70 % (42 of 60) of students will not have more than 5 unexcused absences. (full day)
			% of students who will not have more than 5 unexcused absences. 						
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Continue this Data Sources Exercise by identifying data sources and timings for each of the three remaining outcomes.










Data Sources Exercise


			Long-Term
Outcome			Intermediate Outcome			Initial Outcome			Interventions			Evaluation
Questions			Performance Indicators			Measure			Data Sources			Timing


												Restorative Learning Program			Were the students satisfied with the Restorative Learning Program?			By Fall 2008, 65%  (41 of 60)  of student will report they are ‘very satisfied’ with the program.  
			% of students who report being very satisfied with the program. 						
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Go Back


Help








Juvenile Justice Advisory Group


USM, Muskie School of Public Service


38


When you are ready to see the answers to this exercise, please press the Continue button. If you have any questions you can email Becky Noréus using the Help button.










Data Sources Exercise


			Long-Term
Outcome			Intermediate Outcome			Initial Outcome			Interventions			Evaluation
Questions			Performance Indicators			Measure			Data Sources			Timing


						Students will attend RLP regularly									Did student attend RLP regularly?			During each quarter in RLP 70 % (42 of 60) of students will not have more than 5 unexcused absences. (full day)
			% of students who will not have more than 5 unexcused absences. 			Attendance records in RLP.
			Upon completion of the RLP program. 
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			Data Sources			Timing


			Attendance records in RLP.
			Upon completion of the RLP program. 
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Here are our suggested data sources and timings for the Intermediate Outcome “Students will attend RLP regularly”. Press the Continue button when you are ready to continue to see the remaining two outcomes, and compare with your answers. If you have any questions you can email Becky Noréus using the Help button.













Data Sources Exercise


			Long-Term
Outcome			Intermediate Outcome			Initial Outcome			Interventions			Evaluation
Questions			Performance Indicators			Measure			Data Sources			Timing


									Students will develop positive attitudes towards school						Did students develop positive attitudes toward school?			Upon completion of RLP 65% (41 of 60) of students will report having a more positive attitude towards school.
			% of students who report an increase in their positive attitude towards school. 
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Press the Continue button when you are ready to continue the presentation. If you have any questions you can email Becky Noréus using the Help button.










Timing:
When the Data is Gathered/Collected


How often?


At regular or specific intervals?


Time of year


When, relative to the intervention
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When is the data going to be collected?


How often?


At regular or specific intervals? You could do a pre and post data collection method where you take a sample from the client when they first enter the program, and a sample when they have almost completed your program to capture a change in attitudes, behaviors, etc. This “sample” could be any one of the data sources listed a few moments ago.


Time of year? Depending on the data you are collecting, the time of year could be very critical to the success of your evaluation. If you wanted to evaluate student attitudes towards school, the data you collect in September, would be different than the data that is collected in December (prior to holiday break), which would be different than the data captured in June.


  In addition to collecting pre, and post data, a follow-up data collection may be useful to see if the impact noted upon completion of the program remains with the individual. With juveniles, it has been established that 90 – 120 days after release from commitment is the most riskiest time in terms of re-offending and re-commitment.










Data Sources Exercise


			Long-Term
Outcome			Intermediate Outcome			Initial Outcome			Interventions			Evaluation
Questions			Performance Indicators			Measure			Data Sources			Timing


			Improved school attendance												Have RLP students’ overall attendance improved  when they return to their sending school?			1 year after completing the program, 25% of 60 (15 of 60) students will have improved their attendance by 5% when they return to their sending school. 			% of students who improved their attendance when they return to their sending school.
			Attendance records from sending schools.			Baseline and 1 year upon completion. 
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Help


			Long-Term
Outcome


			Improved school attendance





			Evaluation
Questions			Performance Indicators			Measure


			Have RLP students’ overall attendance improved  when they return to their sending school?			1 year after completing the program, 25% of 60 (15 of 60) students will have improved their attendance by 5% when they return to their sending school. 			% of students who improved their attendance when they return to their sending school.






			Data Sources			Timing


			Attendance records from sending schools.			Baseline and 1 year upon completion. 
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Lets see where this information will go onto the Data Exercise Worksheet. We have two more columns that are empty of our Data Exercise Worksheet. Let’s look at the Restorative Learning Program outcomes, and add data source and timing information to  each of the outcomes. We’ll do the first one together. First , look at the outcome and how it will be measured. We see that it has to do with improving attendance at the sending school. Based on that measurement, where would you find that data? That’s right, you could ask the sending school to provide attendance records for that student. When do we want to collect that data? In order to measure an improvement, you will need to know how frequently they were attending school prior to participating  in the Restorative Learning Program, that’s referred to here as the baseline. You will also need to know how frequently they attend school after completing the Restorative Learning Program. The timing piece comes in from the Performance indicator in this case. They established 1 year upon completion of their program as the benchmark, so in order for them to know that they met their performance indicator, this data collection must be done 1 year after completing the RLP. A handout has been created for you to print off to assist you with this exercise. Please click on the attachment icon and print the Data Sources Exercise Handout. Please press the Continue button when you are ready to continue the presentation. If you have any questions you can email Becky Noréus using the Help button.
















Design Conclusions


Be practical 


	(keep it as simple as possible and affordable, use a logic model, get help, contact evaluation resources)


Use multiple sources where possible


Use secondary (existing) data sources whenever possible
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Here are some final thoughts on the design of your evaluations process: keep it simple, use multiple sources, and try to use existing sources whenever possible.










Focus Groups


Can collect


Perceptions 


Feelings 


Use of knowledge gained  


Insights 
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Focus groups can collect data about 


Perceptions on why a behavior occurred


How clients felt about quality of services received


How clients use the new knowledge gained


Insights on how to make your program better
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Data Collection Method: Surveys


Quantitative and Qualitative


Strengths


Limitations


Considerations
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Surveys are a way of collecting quantitative and qualitative information from clients. They are usually conducted face to face, telephonically, online, or mailed.


Strengths: gather a large amount of data from a large amount of clients.


Limitations: Many people do not respond to written surveys. This method may require intensive follow-up activities (i.e., second mailing of surveys, telephone contact). 


Considerations: Time and money can be wasted if expertise in survey design, implementation, and analysis is not utilized. If the planning group does not agree up-front as to the purpose of the survey, the process can lead to misunderstanding and disappointments later. Confidentiality of respondents is important, as is anonymity.
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Surveys


Can collect


Demographics 


Number of sessions attended 


Thoughts or feelings using a 5 point scale
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Surveys can collect information about: 


Demographics like race and ethnicity


Number of sessions attended


Thoughts or feelings using a 5 point scale, similar to a Likert scale, where 1 may be Excellent and 5 may be Poor.…
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Additional Resources for Focus Group


A Brief from the CDC has an overview of how to use focus groups to collect data can be found at this site http://www.cdc.gov/healthyyouth/evaluation/pdf/brief13.pdf
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Here is a link to a brief from the CDC about data collection thru the use of focus groups should you decide to incorporate focus groups into your evaluation process. Please press continue when you are ready to continue with the presentation.
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Additional Resources for Observation


A Brief from the CDC has an overview of how to use observation to collect data can be found at this site http://www.cdc.gov/healthyYouth/evaluation/pdf/brief16.pdf


A Tip Sheet from Penn State that has some examples can be found at this site http://extension.psu.edu/Evaluation/pdf/TS37.pdf
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Here are a few websites to review should you want to incorporate data collection thru observation into your evaluation process. Please press continue when you are ready to continue the presentation.
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Data Collection Method: Focus Groups


Qualitative


Strengths


Limitations


Considerations
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A focus group is a group interview of approximately six to twelve people who share similar characteristics or common interests. A facilitator guides the group based on a predetermined set of topics. The facilitator creates an environment that encourages participants to share their perceptions and points of view. 





Strengths:  Good for getting details about perceptions and feelings, and can be useful in interpreting quantitative data collection by answering why, Quick and relatively easy to set up. The group dynamic can provide useful information that individual data collection does not provide. Is useful in gaining insight into a topic that may be more difficult to gather through other data collection methods. 





Limitations: Susceptible to facilitator bias. The discussion can be dominated or sidetracked by a few individuals. Data analysis is time consuming and needs to be well planned in advance. Does not provide valid information at the individual level. The information is not necessarily representative of other groups. 


 


Considerations:  Confidentiality concerns- some people may be afraid to share, or group confidentiality can be compromised by an individual.
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Observation


Can collect


Number of time specific behavior observed 


Interactions – staff to clients, clients to clients


Number of 


Type of 


Type of interventions delivered 


How well clients apply new knowledge during class times 
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Here are some examples of the types of information, both qualitative and quantitative, that observation forms can collect. When you are ready to proceed with the presentation, please click the Continue button.
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Impact


Immediate effects or benefits of a program





Did the program have effects such as policy or environmental changes?


Did knowledge, attitudes, beliefs or practices change as a result of the program?
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The Impact level of data looks at immediate effects or benefits of a program





Did the program have effects such as policy or environmental changes?


Did knowledge, attitudes, beliefs or practices change as a result of the program?





Impact outcomes measure changes in knowledge attitudes, norms, or skill or changes in behavior. These changes can be collected thru surveys, self reports, or by observation.










Examples of Data Sources





			Process			Impact			Outcome


			Minutes
Registration 
  records
Planning products
Observations
Progress reports
Feedback surveys			Gallup report
Special Surveys or
  Inventories
Observations
Quarterly reports
Interviews			Criminal History   
  Records
Recidivism studies
Surveillance
  reports
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Here is a listing of some data sources and at which evaluation level it may be appropriate to use them.  It is important to keep in mind that all these sources can answer all types of outcomes, depending on the evaluation questions and indicators. 


If you want to look at How a Program is implemented, good sources of data could include minutes from meetings, planning products or observations.


If you want to look at the immediate effects from a program, you could conduct a survey, or observation, or review quarterly reports.


If you want to look at the long term effect of a program, you could look at historical records or studies conducted on recidivism. 


It is important to use products, assessments, and other tools that have already been created, that way you benefit from their lessons learned, and you may avoid making common initial mistakes. Most products, unless copyrighted, can be modified to fit your needs.










Data Collection Methods


Observation


Focus Groups


Survey
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Some of the most common ways to collect data is thru observations, focus groups, and surveys. Let's look at each one in greater detail.
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Outcome


Longer term effects on criminal activity


What changes in recidivism occurred? (because of the program)
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The Outcome level of data measures the ultimate goals of the program, such as increases in program completion rates, decreases in recidivism rates, and others. These results can take 1-3 years or more to realize, and they may extend far beyond your programs funding cycle.










Logic Model


Program


Components


Initial


Outcomes


Long-Term


Outcomes









































Interventions


Intermediate


Outcomes




















Process


Impact


Outcome
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We have seen this slide quite a few times, but we have yet to address the words “Process”, “Impact”, and “Outcome”. Those are the three levels of evaluation.  You can see how the different levels of evaluation correspond to different logic model components….










Process


HOW a program is implemented  


What activities were conducted?


What materials or services did participants receive?


What did people experience?
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In some of the worksheets that we have reviewed, some people are mixing up behavioral outcomes that are impact oriented with process outcomes.


Process outcomes look at how a program is implemented  


what activities were conducted?


what materials or services did participants receive?


What did people experience?


Process outcomes measure interventions – How many people attended class? It can measure satisfaction by asking questions like “Did you like the program?”













Comparability


Maine Dept of Education – tracks educational information for the children in Maine


MYDAUS (Maine Youth Drug and Alcohol Use Survey) – tracks tobacco and alcohol use for children in Maine


BRFSS (Behavioral Risk Factor Surveillance system) – national data about health risks, can get state data


Kids Count – tracks the status of children in the US, can get state data


Maine Marks – tracks delivery of services to Maine children. They collect info from a variety of sources.
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Listed here are a few good sources of data. Some provide national data, and others are state specific.


These sites also have some great survey questions should you choose to incorporate a survey into your evaluation process. Just remember, when you are obtaining data from other sources, it is important to cite their work if you use it, and ensure that their evaluation questions and responses are clearly defined to ensure that they line up with yours. It is important to interpret their results and compare them to your own findings correctly. 
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Measures Exercise


			Long-Term
Outcome			Intermediate Outcome			Initial Outcome			Interventions			Evaluation
Questions			Performance Indicators			Measure


									Students will develop positive attitudes towards school						Did students develop positive attitudes toward school?			Upon completion of RLP 65% (41 of 60) of students will report having a more positive attitude towards school.
			% of students who report an increase in their positive attitude towards school. 



												Restorative Learning Program			Were the students satisfied with the Restorative Learning Program?			By Fall 2008, 65%  (41 of 60)  of student will report they are ‘very satisfied’ with the program.  
			% of students who report being very satisfied with the program. 
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This slide depicts the last two outcomes that we were looking at for the Restorative Learning Program. This is just a sampling of the outcomes they chose to look at, and their full data exercise worksheet is multiple pages. You may find yours getting bigger as we go through this process as well. 










Determine Evaluation Design/Method


Have logic model


Develop evaluation questions


Create relevant performance indicators and measures


Choose data sources and time lines
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In order to measure your outcomes, you need to collect data.


Today, we will start by focusing on data sources and timelines.  


Data sources are places you will go to get the information to answer your evaluation questions 


Just as important as where is when. When is the best time to capture this data? 










Data Types


Qualitative Data: Information gathered from words, observations and descriptions having been gained from documents, diaries, case studies, interviews, or focus groups





Quantitative Data: Information focusing on things that can be counted, categorized and subjected to statistical analysis
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There are two types of data that can be collected. Qualitative Data is information gathered from words, observations and descriptions from documents, diaries, or focus groups. It is subjective, and based on individual thoughts and feelings.





Where, quantitative data is information that focuses on things that can be counted, and categorized. It is objective, but the numbers can’t tell you why.  For example: 4 students were absent on Tuesday. That is quantitative data. The individual reasons that they were absent is not answered…


 For this reason, it is necessary to collect both types of data to get the full picture of a situation.
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Data Quality


Reliability: The extent to which a technique/instrument applied repeatedly will produce the same result (measure or score) if applied two or more times, reproducibility





Validity: Measuring what you intended to measure 
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In regards to data quality, it is important to consider the reliability and validity of the data. Reliability will yield consistent results regardless of where the tool is used. It is important to ask people things they are likely to know.  Things that are relevant to them. 


With validity, it is  important to keep in mind that you design an instrument that actually measures what you need.  Ask questions that are clear, not vague. For example asking the question “Did you get into a fight last week?” yes responses could be due to verbal argument, or a physical scuffle.  Or, we could ask “How many times did your eat at home” would not get at the answer of how many home cooked meals a person ate last week. They could have eaten at home every night, but it could have been takeout, a frozen box meal, or mom’s homemade from scratch chili. Such quantitative questions will not tell you why…  It is important to define such terms to ensure consistent interpretation of the  question.
















Data: Things to Think About


Multiple sources and types (qualitative and quantitative)





Quality (reliability and validity), quantity and logistics





Collecting data (cost, skills, confidentiality, etc)





Comparability across sites
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When you are considering data, there are many things to keep in mind:


There can be multiple sources and types of information – Can you get the information from another source, like the Maine Department of Education for example, or do you have to collect the data yourself?





You want to consider quality, quantity and logistics of the data. – How good is the data? How much do you need? How ,and where, can you get it?





You'll want to consider cost, skills, and confidentiality associated with collecting the data – What information do you need? How will you collect it? Are there special considerations that need to be kept in mind? Choose a strategy within your capabilities and budget.


 You also need to consider the skills of the person collecting the data. 


Also, you will want to consider Comparability across sites – If looking at other programs – ensure that their questions and answers line up with yours. For example: “How many students have good attendance?” One program may consider good program attendance as having only one unexcused absence per month, and another may think that it’s OK to have one a week. There's a big difference in interpreting the results of the same question. We will look at each of these concepts in greater detail...










Training Objectives - Today


Refine your logic models


Complete Data Exercises Worksheet


Understand data collection


What to collect


When
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Our training objectives for this session are to refine your logic models, complete your Data Exercise Worksheets, and gain understanding with the data collection process; what to collect and when.










1. Engage


Stakeholders


2. Describe


Program


3. Determine 


Evaluation


Design


4. Collect


Data


5. Analyze 


and


Interpret 


Data


6. Ensure Use 


and


Share Lessons


Learned
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Steps in the Evaluation Process
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The past two sessions have explored Steps 1-3 in the evaluation process.


Today, we will look at data collection.













Measures Exercise


			Long-Term
Outcome			Intermediate Outcome			Initial Outcome			Interventions			Evaluation
Questions			Performance
Indicator			Measure
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Please pull out your reviewed Data Exercise Worksheet that you received back from Becky and George, as well as your draft logic model. Do your logic model components need to be revised in any way based on the feedback from Becky and George? Please take a few moments and make those revisions now. Please press Continue when you are ready to resume the presentation.



















Play


Continue





Go Back


View Attachments
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Once you have pressed the Pause button, it turns into a Play button, so that you may start the presentation at the same point where it was stopped.  Additionally,  a few documents have been attached to this presentation. View them by clicking on the paperclip. Go ahead and click the paperclip on your screen now. From this window, you can open these documents for printing, or you can save these documents to your computer. Saving the documents to your computer will allow you to edit the document, and electronically submit it to the George and Becky when you are ready.  This paperclip is available throughout the presentation, so whether you save or print the documents now, or later, is up to you. Also, please note the Outline and Notes tabs that are available to you. The Notes tab is a written narrative of the audio, and the Outline tab is a listing of slide titles, to allow you to go back and review a topic if you would like.  Occasionally, additional buttons have been inserted into the presentation. The Go Back and Continue buttons work the same as the Back and Next buttons. Visually, they are an indicator that the presentation will automatically stop at the end of the slide to allow you to conduct an exercise, jot down notes, or reflect on the material just presented. You will need to click one of these buttons to move the presentation along. Click Go Back to review the material on the slide again, or Continue to move to the next slide in the presentation. 


When you have identified the navigation buttons, and have saved or printed the attachments, please press continue to resume the presentation. Now would also be a great time to get your initial Logic Model, if you haven’t already done so.
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Session #2 Re-Cap


Develop evaluation questions


How


Why


Create performance indicators


SMART


Performance measures
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Let’s do a quick recap from the last session. We discussed the importance of evaluation questions. That they are based on your identified outcomes  and need to reflect them clearly. Evaluation questions provide focus to your identified outcomes, can identify a timeframe, and guide data collection and analysis. 


Once evaluation questions have been created, we enhance them by creating performance indicators. Performance indicators help a program define and measure progress towards it’s identified outcomes, and answer what, for whom, how much and by when.


Performance indicators need to be written in a SMART manner. SMART is an acronym for Specific, Measurable, Achievable, Realistic, and Time bound.


Performance measures translate performance indicators into specific measurable parts.  


We can see examples of each of these in the following slide.










Measures Exercise



			Long-Term
Outcome			Intermediate Outcome			Initial Outcome			Interventions			Evaluation
Questions			Performance Indicators			Measure


			Improved school attendance												Have RLP students’ overall attendance improved  when they return to their sending school?			1 year after completing the program, 25% of 60 (15 of 60) students will have improved their attendance by 5% when they return to their sending school. 			% of students who improved their attendance when they return to their sending school.



						Students will attend RLP regularly									Did student attend RLP regularly?			During each quarter in RLP 70 % (42 of 60) of students will not have more than 5 unexcused absences. (full day)
			% of students who will not have more than 5 unexcused absences. 
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This is the Data Exercise Worksheet we were working on for the Restorative Learning Program. Last time, we: learned how to populate this worksheet from the logic model; we created evaluation questions based on those outcomes; we created performance indicators for those outcomes, and we identified how those outcomes were going to be measured. This slide depicts the first two outcomes for the Restorative Learning Program.










Steps in the Evaluation Process
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Session 2 focused on Step 3 of the evaluation process. We used the Data Exercise Worksheet to help us determine our evaluation design.
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Please take a few moments to review the navigation buttons in Presenter


Please click on the attachments (paperclip) to open and print or save these documents to your computer.





When you have identified the navigation buttons, and have saved or printed the attachments, please press continue to resume the presentation. Now would also be a great time to get your initial Logic Model, and your Data Exercise Worksheet, if you haven’t already done so.
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These buttons are located at the bottom of your screen. You may press pause to stop the presentation at any time. Press Back to review the last slide again, or press Next to move forward to the next slide. You can adjust the volume of the presentation by pressing the Volume button. You can make the presentation full screen by moving the navigation buttons from the bottom to the side, so that they take up less room on your screen. Lastly, you can make the window full screen, by pressing the Maximize Window button.
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Welcome back to Evaluation Planning Tools: How to Assess Community Correction Programs.  This is session #3 out of four sessions.


If you are a Juvenile Justice Advisory Group sub-grantee, you should have received confirmation from Becky Noréus or George Shaler that you are ready to begin this session, based on the Data Exercise Worksheet you submitted at the end of session 2. You will want this worksheet as well as your draft logic model worksheet to review as we go thru today’s session.
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How to submit Check on Learning results to Kathryn McGloin


1).  By email:


a)  With the Check on Learning Results slide open, press CTRL + PrtSc (or the Print Screen button on your keyboard)

b) Open your email software and create a new mail message. 


c)  Address it to kathryn.mcgloin@maine.gov and type LM Session #1 (or applicable session number) in the Subject line.


d) In the body of the email, click CTRL + V to paste your results into the email.


e) Click Send.


2).  By mail:


a)  With the Check on Learning Results slide open, click File in the menubar.  Verify the printer is the one you want to use. To print only this slide from the presentation, click Current View, and click OK.
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b) Mail your results to:


Kathryn McGloin


Juvenile Justice Advisory Group


#111 State House Station, MDOC


Augusta, ME 04333-0111



How to submit Homework to Becky Noréus and George Shaler

1).  By email:


a)  Create your logic model using the Logic Model Handout.  Save to your computer.


b)  Open your email software and create a new mail message. 


c)  Address it to rnoreus@usm.maine.edu or gshaler@usm.maine.edu and type LM Session #1 (or applicable session number) in the Subject line.


d)  Attach your logic model to the email.


e)  Click Send.


2).  By mail:


a)  Create your logic model using the Logic Model Handout.  Save to your computer.


b)  With your logic model open, click File in the menubar.  Verify the printer is the one you want to use. Click All, and click Ok.
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c)  Mail your results to: 

George Shaler or Becky Noréus, USM, PO Box 9300, Portland, ME  04404-9300

